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Assessment for learning in 21st century

FOREWORD

This publication includes papers presented at the plenary
sessions at the international Conference “Assessment for learning in
21st century”?.

The Conference is organized as a part of the Primary Education
Project (PEP) funded by USAID and the Component Improving School-
based Assessment, implemented by the Macedonian Civic Education
Center (MCEC).

During the five years of the project activities, all primary
schools in the Republic of Macedonia and almost all teachers from
grades 5 to 9 were involved. The teachers have gained variety of
knowledge on quality assessment, which they already practically
implement in the teaching in order to improve students’ learning and
their achievements. During the Project’s implementation, a large
learning community has been created where teachers have been
critically reviewing and reevaluating their own assessment practices,
thus they are prepared to readily share it with others.

The main goal of the Conference is to facilitate the exchange of
professional experiences in the field of assessment among the
participants from Macedonia and abroad. This professional gathering
is an exceptional opportunity for the participants from Macedonia to
present their achievements in improving the assessment, which was
particularly initiated by the activities of the Primary Education Project.
The diversity of the concerns elaborated in the papers, as well as the
variety of the institutions that the participants are representing,
provides comprehensive and diversified aspects on the assessment.

All papers presented at the plenary sessions at the Conference
are published in this Collection of papers, while all remaining papers
are included electronically on the CD enclosed. There is a total of 91

[] At the end of the Collection of the papers there is a list of all the remaining
papers presented at the Conference, not printed here but included in the CD
as an integral part of this Collection of papers.

papers presented at the Conference, out of which 7 are by participants
from abroad, and 84 by participants from Macedonia.

The published papers from the Conference could offer the
schools and teachers new ideas for improving the assessment, as well
as they could initiate reflection on one’s own personal practice, even
after the completion of the Primary Education Project.

Editing committee of the Conference Skopje
May, 2011




OueHyBatbe 3a yuere Bo 21-oT1 BeK

NPEATOBOP

Bo 0B0j 360pHMK ce NOMeCTeHM TPYAOBUTE O NIEHAPHUTE 13-
Nnararba Ha mefyHapogHaTta KoHoepeHumja OyeHysare 3a yyerbe 80
21-om gex.

KoHdepeHumjaTa e opraHM3MpaHa BO paMKK Ha MpoeKToT 3a
OCHOBHO 0bpasosaHue (MEM) ¢uHaHcupaH og YCAU n KOMMNOHEH-
TaTa YHanpedysare Ha oueHy8aHemo LWTo ja peannsupa MakesoH-
CKMOT LeHTap 3a rpafaHcko obpasosaHune (MLO).

Bo neTroamWHUTE aKTUBHOCTU Ha MPOEKTOT 6ea BKAYYEHN CU-
Te OCHOBHM yymauwTa Bo Penybnmka MakegoHuja U HajronemmoT
6poj 04 HacTaBHULMTE BO NpeaMeTHA HAacTaBa. Tue ce CTeKHaa co
pPa3/IMYHU 3HaeHA 33 KBAJIMTETHO OLLEHYBake KO BeKe NPaKTUYHO
r'M MNPMMeHyBaaT BO HAcTaBaTa Co Len Aa ro nogobpaTt yuyereTo U
nocTuraraTa Ha yyeHunumte. EqHOBpemeHo ce co3fae rosiema 3aef-
HULA 32 yYyere BO KOja HAaCTaBHULUMTE KPUTMUKM Ce OCBPHYBAaT Ha
CONCTBEHaTa NPaKTUKA Ha OLEeHyBakbe, UCTaTa ja NpPencnmTyBaaT u ce
noAroTBeHM A4a ja cnogenar co Apyru.

OcHOBHaTa Len Ha KoHpepeHUMjaTa e Aa ce 0BO3MOXKM pasme-
Ha Ha CTPYYHM UCKYCTBA 0f, 0b6aacTa HA OLEHYBAHETO, KaKo mefy
yyecHuumnTe og MaKefoHMja, Taka M CO YYEeCHULUTE O CTPAHCTBO.
OBOj cTpyyeH cobup npeTcTaByBa NocebHa MOXKHOCT 33 yYecHULUTE
on MakefoHuja Aa rv npeseHTUpaaT CBOMTE NOCTUrakba BO yHanpe-
[YBaHETO Ha OLEHYBAHETO, KOMLITO NpeJ, Ce, ce NOTTUKHATK 0f, aK-
TMBHOCTUTE BO [1POEKTOT 33 OCHOBHO 0bpasoBaHme. PasHoBMAHOCTa
Ha NpobsemaTuKaTa LWTO ce TPETUPA BO TPYAOBUTE, KAKO U Pa3HOBUA-
HOCTa Ha MHCTUTYUMKUTE Of, KoM AoaraaT y4ecHULMTE OBO3MOXKM Ceon-
baTHU M PasNMYHKM NOreaM Ha MHOTY aCMeKTU Ha OLEeHYBaHEeTO.

Bo 0BOj 360pHUK ce Ny6ANKYyBaHU TPYA0BUTE 04 NNeHapHUTe
cecun Ha KoHdpepeHLmjaTa, a cMTe OCTaHATU TPYAOBU ce MOMECTEHU
Ha LU Bo npunor Ha oBoj 360pHUK. Ha KoHbepeHumjaTa ce npe3eHTU-

[] Ha kpajoT o, 360pHMKOT e AaseH Npernes Ha ocTaHaTUTe TPyAoBM WTo bea
npeseHTMpaHn Ha KoHdepeHumjaTa, a KOMLUTO ce BO MHTEerpasHa Bepsuja
nomecTeHu Ha LI wTo e gen og 080oj 360pHUK.

paHu BKynHO 91 Tpyaosu, o, Kom 7 ce o4, aBTOPU 04, CTPAHCTBO , a 84
oz, MaKefoHuja.

O6jaseHunTe Tpyaosu og KoHdepeHumjaTa Ke MoXKaT Ha yuu-
AMWTaTa U Ha HacTaBHULMTE A3 UM a43aT MAEeuN 3a yHanpeaysBake
Ha OLLeHYBaHETO, KaKo M Aa NOTTUKHAT Ha Pa3amuMC/lyBarbe 3a CONCT-
BEeHaTa Npakca 1 no opuLMjaNHOTO 3aBpLUyBakbe Ha MPOEKTOT 3a oc-
HOBHO obpasoBaHue.

Pedakyucku 0060p Ha KoHpepeHyujama Ckonje
maj, 2011




Notimi pér mésim né shekullin 21

PARATHENIE

Né kété pérmbledhje jané vendosur punimet e sesioneve ple-
nare né konferencén ndérkombétare Notimi pér mésim né shekullin
21,

Konferenca éshté organizuar né kuadér té Projektit pér Arsimin
Fillor (PEP), e financuar nga USAID-i dhe komponenti Avancimi i no-
timit, té cilin e realizon Qendra Magedonase pér Edukim Qytetar.

Gjaté aktiviteteve pesévjecare né Projekt ishin inkuadruar té
gjitha shkollat fillore té Republikés sé Magedonisé dhe shumica e ar-
simtaréve té mésimit |éndor. Ata pérvetésuan dituri té ndryshme pér
notimin cilésor, té cilat tashmé né ményré praktike i zbatojné né
mésimdhénie, gé ashtu ta pérmirésojné mésimin dhe té arriturat e
nxénésve. Njéherazi késhtu u krijua njé komunitet i madh pér mésim,
né té cilin arsimtarét né ményré kritike i qasen praktikés sé tyre té
notimit, e rishqyrtojné até dhe jané té pérgatitur qé até ta kémbejné
me té tjerét.

Qéllimi themelor i konferencés éshté gé té mundésojé kém-
bim té pérvojave profesionale nga fusha e notimit, si ndérmjet pjesé-
marrésve té Magedonisé, ashtu pér pjesémarrésit e huaj. Ky tubim
profesionistésh paraget njé mundési té vecanté pér pjesémarrésit e
Magedonisé gé t’i prezantojné té arriturat e tyre né pérparimin e no-
timit, té cilat para sé gjithash jané nxitur nga aktivitetet né Projektin
pér Arsimin Fillor. Llojllojshméria e problematikave qé trajtohet né
kéto kumtesa, si dhe llojllojshméria e institucioneve nga té cilat vijné
pjesémarrésit, mundésuan piképamje gjithépérfshirése dhe té ndry-
shme té shumé aspekteve té notimit.

Né kété pérmbledhje jané botuar punimet e sesioneve plenare
té konferencés, ndérsa té gjitha kumtesat jané incizuar edhe né CD
dhe shkojné bashké me kété pérmbledhje. Né konferencé u prezan-

[I] Né fund té pérmbledhjes éshté dhéné lista e kumtesave té tjera qé ishin té
prezantuara né Konferencé, té cilat né version integral jané vendosur edhe né
CD-né qé éshté pjesé e késaj pérmbledhjeje.

tuan gjithsej 91 kumtesa, prej té cilave 7 jané nga autoré té huaj,
ndérsa 84 jané nga Magedonia.

Kumtesat e botuara té konferencés do té mund t’u japin ide
shkollave dhe arsimtaréve pér pérparimin e notimit, por késhtu té nxi-
ten edhe mendime pér praktikén personale edhe pas pérfundimit zyr-
tar té Projektit pér Arsimin Fillor.

Shkup
maj, 2011

Késhilli redaktues i Konferencés







FORMATIVE AND SUMMATIVE
l I ASSESSMENTS BY TEACHERS ASSESSMENT:
PROMISES AND PROBLEMS

Paul Black
King’s College London, United Kingdom

POPMATUBHOTO U CYMATUBHOTO
Mon Bnek OUEHYBAHKE CNOPEA MUCNEHKETO
Kpancku koney - /loHdoH, Benuka bpumaHuja HA HACTABHUUMWUTE:
OYEKYBAHKHA U NMPOBJIEMU

NOTIMI FORMATIV DHE SUMATIV
SIPAS NOTIMIT TE ARSIMTAREVE:
SHPRESA DHE PROBLEME

Paul Black
King’s College London, Britania e Madhe
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Paul Black

INTRODUCTION

The concept of formative assessment had featured in the
literature for over thirty years before review articles (Black & Wiliam,
1998, a ,b) drew attention to evidence of positive effects on learning
and called for innovations in practice that this evidence suggested.
Subsequent work on practical implementation showed that much
could be achieved, but also that for many teachers it would call for
radical change in their role (Black et al. 2002, 2003). Because they
included a diverse range of practices, the research findings indicated
a varied menu, namely classroom questioning, comment-only marking,
peer- and self-assessment, and formative use of tests. This list could
be read as a set of diverse set of small changes rather than as part of
a unified approach. This weakness arose in part from the absence of
an underlying rationale that would link these changes with one another,
and of clarity about the place of assessment in a comprehensive
theory of teaching and learning.

In what follows | shall try first to describe and to re-examine
the menu under the headings of dialogic interaction and collaboration
in learning. Then, in a final section. | shall discuss current problems in
the light of a re-statement of the underlying principles and a further
development of a theoretical scheme.



Paul Black

1. BASICPRINCIPLES

A test as such may be either formative or summative or both -
the distinction lies in the purpose for which information is interpreted
and used, not in the means used to elicit that information (Wiliam &
Black, P., 1996). The distinction is emphasized in the following
definition:

Assessment for learning is any assessment for which the first
priority in its design and practice is to serve the purpose of
promoting pupils' learning. It thus differs from assessment
designed primarily to serve the purposes of accountability, or
of ranking, or of certifying competence. An assessment activity
can help learning if it provides information to be used as feedback,
by teachers, and by their pupils, in assessing themselves and
each other, to modify the teaching and learning activities in
which they are engaged. Such assessment becomes 'formative
assessment' when the evidence is actually used to adapt the
teaching to meet learning needs.

(Black, P. et al. 2002 - inside front cover)

Given that evidence is collected to promote learning, its use
must be consistent with established principles for effective learning,
which may be summarized as:

Start from a learner’s existing understanding.

Involve the learner actively in the learning process.

Develop the learner’s understanding of the aims and criteria
for effective learning.

Promote social learning, i.e. learning through discussion.

These are concerned with the cognitive dimension of learning.
The affective and motivational dimension is also important: feedback
given as rewards or grades enhances ego rather than task involvement
and task-involved students do better than the ego-involved (Butler,

1988). Furthermore those with ego-involvement have a mind-set
focused on competitive performance, so that both high and low
attainers are reluctant to take risks and react badly to new challenges,
whilst failures simply damage self-esteem. With task-involvement,
learners believe that they can improve by their own effort, are willing
to take on new challenges and to learn from failure (Dweck, 2000).

2. AREAS OF PRACTICE

2.1. Oral and written feedback

Ateacher who had learnt to use a formative approach summarized
the changes she made in her use of questions in class as follows:

Questioning

e My whole teaching style has become more interactive. Instead
of showing how to find solutions, a question is asked and
students given time to explore answers together. My Year 8
target class is now well-used to this way of working. | find
myself using this method more and more with other groups.

No hands

e Unless specifically asked students know not to put their hands
up if they know the answer to a question. All students are
expected to be able to answer at any time even if it is an ‘I
don’t know”.

Supportive climate
e Students are comfortable with giving a wrong answer. They
know that these can be as useful as correct ones. They are
happy for other students to help explore their wrong answers
further.
(Black P. et al. 2003, p.40)




Formative and Summative Assessments by Teachers Assessment: Promises and Problems

Research results on ‘wait time’ (Rowe, 1974) impressed teachers
with the need to give pupils time to think; many encouraged students
to talk with one another before answers were called for, so that as
many as possible would feel confident about expressing their ideas.
The corollary of this approach was that each question had to be
sufficiently open, from the learners’ perspective, that it called for
thought, and had to be sufficiently central to the learning aims that
it justified the time spent on discussing the ideas that ensued. It
followed that closed questions, checking only on knowledge, would
be seen to make little contribution to students’ learning. If students
had to think, their wrong or partly right answers would give information,
about the students’ understanding, which would help them choose
the teacher to select the optimum way for the work to proceed.

The key issue was that the formative purpose of a question is
achieved only if it elicits from students some significant indicator of
their understanding and then enables the teacher or other students
to respond by trying to correct or develop that understanding, and
perhaps through several responses lead the whole class to share a
discussion of the issue. This point highlights the delicate task of
teachers, for on the one hand tight control over the discussion can
inhibit involvement of the learners, but on the other hand loose control
can lead to digression so that the purpose of the learning is lost. Given
that student participation is often unpredictable, the task of steering
such dialogue is a delicate one: this is an issue that requires further
study. For example, a pupil’s answer to a question can reveal how the
pupil understands the issue, and the teacher can then respond to help
develop that understanding. This is more difficult than it may seem.
Consider this example, quoted by Fisher (2005): a primary class had
been drawing pictures of daffodils -

Teacher: “What is this flower called?”
Child: “ I think it’s called Betty”

The teacher might respond by asking other children the same
question until someone produces the word daffodil. All could then
be told that this was the ‘right answer’, but an alternative response

could be to ask the class whether ‘Betty’ and ‘daffodil’ are the same
sort of answer, which could start a discussion of the difference
between individual names and generic names. The first response
would have missed the learning opportunity which would be exploited
by the second. What the pupil understood by the terms ‘is.. called’ in
the question was not the meaning that the teacher had in mind: it is
commonplace that what is ‘heard’ in any discussion is not what the
speaker intended. However, the teacher would have to pause and
reflect on why the pupil might have given that answer before deciding
how to respond.

In composing a useful response, the teacher has to interpret
the thinking and the motivation that led the pupil to express the
answer. It helps if the teacher first asks the pupil to explain how he or
she arrived at that answer, then accepts any explanation without
comment and asks others what they think. This gives value to the first
answer, and draws the class into a shared exploration of the issue. In
doing this the teacher changes role, from being an interviewer of
pupils on a one-to-one basis to being a conductor of dialogue in which
all may be involved. This is challenging, in that the diverse inputs from
several pupils will create a more complex task of interpretation; a
more detailed examination of this problem is given in Black and Wilam
(2010). However, as pupil-pupil interactions are encouraged, the
teacher will have time to reflect on how best to intervene. At the
same time pupils can be helping one another to either resolve, or to
express more clearly, their difficulties.

The fundamental reason for encouraging the mutual involvement
of as many pupils as possible in class dialogue is explained by Alexander
as follows:

Children, we now know, need to talk, and to experience a rich
diet of spoken language, in order to think and to learn. Reading,
writing and number may be acknowledged curriculum ‘basics’,
but talk is arguably the true foundation of learning.

Alexander, 2006, p.9
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Research in many classrooms shows that such dialogue is rarely
achieved. The norm is the use of closed rather then open questions,
very brief pupil responses, and a ‘dialogue’ which is a sequence of
teacher-pupil-teacher-pupil-teacher interactions, with few examples of
pupil-pupil interactions, so that the teacher dominates the ‘discussion’.
However, teachers find it difficult to change from this pattern, for some
fear, that it will be difficult to deal with dealing with the unexpected
in pupils’ responses and that they may lose control of any free-ranging
discussion.

Just as in questioning, in written work the purpose has to be to
provide feedback that helps learning. The difficult change here was
for teachers to stop giving marks or grades on written work. They
were encouraged by research findings that comment-only marking
led to improved learning (Butler, 1988), and came to justify the new
practice as follows:

e students rarely read comments preferring to compare marks
with peers as their first reaction on getting work back;

e teachers rarely give students time in class to read
comments that are written on work and probably few,
if any students, return to consider these at home;

¢ often the comments are brief and/or not specific,
for example "Details?";

¢ the same written comments frequently recur in a student's
book, implying that students do not take note of, or act on,

the comments
(Black P. et al. 2003, p.43)

In consequence, teachers’ realized the need to spend more
time on careful formulation of comments that would help students to
understand their faults and to improve their work. Such comments as
“Be more sensitive” and “You are mixing up the words ‘solution” and
‘mixture’” give the learner no useful guidance, but if the latter were
expanded to read “Allan, this is generally fine but you are mixing up
the words ‘solution’ and ‘mixture’. Look up what we all wrote down

about the difference and then check through this piece again” should
help Allan to improve his understanding. The key point is that the
written work is not to be treated as a terminal test, for which the
marks produced are the end of the matter, but as an opportunity,
through formative feedback, for improving learning.

One feature that distinguishes written from oral feedback is
that there is time to frame comments that encourage further learning,
with more opportunity for differentiation through separate interaction
with individuals. The effects on motivation of the type of feedback is
also important: as one teacher, involved in the work described by
Black et al. (2003), discovered:

The results were especially noticeable in lower attainers since
grades can often have a de-motivating effect with such students
which can be extremely destructive to their self-esteem.

2.2. Peer and self-assessment

Self-assessment by students is essential to their development
as independent and responsible learners. To meet this need, practice
must involve them in assessing one another’s work so that they might
thereby develop the skills both of peer-assessment and, by seeing
their work through the eyes of their peers, of self-assessment. To do
this, students have to understand the aims of the work involved, and
the criteria by which this work should be assessed. In some topics in
some subjects the criteria might be well defined (e.g. calculating the
value of a force in a physics problem), in others there might be many
different ways in which work could achieve excellence (e.g. writing a
critical appreciation of a poem). Overall the aim was to move students
away from dependence on the teacher towards independence in the
power to guide their own learning. As one teacher expressed it:

The kids are not skilled in what | am trying to get them to do.
I think the process is more effective long term. If you invest
time in it, it will pay off big dividends, this process of getting
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the students to be more independent in the way that they
learn and taking the responsibility themselves

(Black et al., 2003, p.52)

In helping students to develop their self-assessment teachers
must clearly specify aims that students can both steer their work
towards attaining them and understand the criteria by which that
work can be judged.

Peer-assessment is another powerful tool: helping pupils
collaborate effectively in groups is essential to such work. However,
whilst there is strong evidence that collaborative groups can improve
attainment (Johnson et al. 2000), a survey of group work in a large sample
of U.K. classrooms (Blatchford et al. 2006) shows that the type of
collaboration that can engage pupils in reasoned arguments about
their own and one another’s contributions is not often found. Intervention
programmes by Blatchford and colleagues and by Mercer et al. (2004)
have demonstrated that students trained in such collaboration produce
improved attainments, both in the quality of their arguments and in
subsequent tests. The work of Dawes et al. (2004) is a good example
of dissemination of the lessons learnt about effective group work.

3. FORMATIVE ASSESSMENT
AND SUMMATIVE ASSESSMENT

Summative assessment by teachers can be considered from
two perspectives, the first being the more or less frequent use of tests
to check on pupils’ progress, whilst the second involves the use of
summative tests for high-takes testing, e.g. for awarding school-
leaving certificates and/or for checking of the achievements of
teachers and their schools.

For the first perspective, it is helpful to consider the formative
use of summative tests. Students learn by marking one another’s test
responses, particularly if they have to develop the marking schemes
in the light of their understanding of the criteria. As for the new way

of looking at written work generally, the point is that a test, whilst
serving the summative function, might also be used, through formative
feedback, as an opportunity for improving learning. One addition in
this area was that teachers would strengthen preparation by asking
students to compose questions which might well be suitable for the
coming tests, for in so doing they would have to identify for themselves
the main aims of the work. They would also learn about the need to
frame the text of a question with care, and to exercise similar care in
responding to questions framed by others.

This possibility of a helpful link between formative and summative
roles of assessment in pedagogy can be further explored by the
following simple and restricted view of pedagogy using a model of
the five steps or phases involved in designing a learning exercise.

Clear aims
Here there can be wide, and legitimate, differences. For example,
priority may be given either to understanding the concepts and
methods of a particular subject, or to developing pupils’
reasoning skills: in the latter case the topic may only be used
as a suitable context for such development.

Planning activities
One important criterion here is the potential of any activity to
elicit responses which help clarify the pupil’s understanding.
A ‘closed’ question with a ‘right answer’ cannot do this. Other
relevant features are the level of cognitive demand that a task
makes its relation to previous learning experiences, and its
potential to generate interest and engagement.

Interaction
The way in which a plan is implemented in the classroom is
crucial. If pupils are engaged, then the teacher can elicit
responses and work with these to help advance pupils’ learning.
This aspect has been discussed above in relation to dialogue in
oral and written work. Formative interaction is a necessary
condition for successful learning, but it must be so implemented
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that it is supported by, works in harmony with, the aims and
the planned activities.

Review of the learning
At the end of any learning episode, there should be review, to
check before moving on. It is here that tests, with formative
use of their outcomes, can play a useful part. Further work by
pupils to deal with problems revealed by a summative tests
can be a contribute to their learning. Thus work in this phase
may lead back to work in the previous phase.

Summing Up

This is a more formal version of the Review: here the results
may be used to make decisions about a pupil’s future work or
career, to report progress to other teachers, school managements
and parents, and to report the overall achievements more
widely to satisfy the need for accountability. This may be done
by assessments by teachers, by external testing, or by a
combination of the two. For this final phase, tensions arise
between formative and summative requirements.

The outstanding problem here is the dominance, in many
national systems, of external summative testing with attendant high-
stakes consequences. Whereas for their own in-school work, teachers
can make tests serve both the purpose of learning through dialogue
and of overall reviews, the perceived need to teach the superficial
tactics which improve performance on imposed tests, limits teachers’
freedom of manoeuvre in classroom work.

The resolution of this problem will depend on trusting teachers
to play a more responsible part in the summative assessment of their
pupils (Mansell & James, 2009). Then the problems of establishing
synergy over the formative summative interface might be tackled.
However, to achieve this trust teachers may have to improve their
own practices in summative assessment, which will require many to
develop a basic understanding of and skills in assessment, based on
a broad understanding of the main principles and practices involved,

including a thorough understanding of the criteria of validity and
reliability. Gardner (2007) has argued that the lack of such expertise
is a notable weakness because it means that the profession cannot
take control of an essential component of its work, it is a ‘partial
profession’. Thus, developing understanding and skills in formative
practices is only one component in building the assessment strengths
of the profession - one that can only achieve limited success on its own.

This view is borne out in work that has sought to develop
teachers’ summative assessment practices (Black, P. et al., 2010,
2011). In this work, detailed attention had to be paid to developing
with teachers the skills, insights, and practical experiences that are
needed, in each of the five phases. Such work was shown to produce
several rewards. One was that the need to share understanding of
standards and criteria between teachers, within their own school,
and then between schools who collaborate in local groups, helped to
meet these needs through close professional collaboration between
teachers. As one teacher explained:

.. everybody in this department seems to do it in a very
different fashion at the moment and it would be nicer to do it
in a way that meant that we are all singing from the same
hymn sheet if you like. | think its made us think very carefully
about how we construct our year and construct our year span
in terms of what comes when and what’s being assessed when.

English teacher

A second was that parents and pupils could be assured that
the judgments made about pupils’ progress by schools were rigorous
and are based on standards and criteria that are comparable across all
schools. Several teachers commented on this advantage - for example:

But | think if all the teachers had more, possibly more ownership
of what we are actually doing in terms of summative assessment
then you would have more confidence in saying to parents,
which | think is one of the biggest things | find with lower school.

Mathematics teacher
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A third potential reward would be secured if teachers could be
given more responsibility in high-stakes assessments, and develop
the confidence in their ability to do this effectively, they were better
able to work out ways of making creative alighments between the
formative and he summative aspects of their work. The following
quotation illustrates how the involvement of pupils in summative
assessment tasks became a positive contribution to learning:

| think it changed the dynamic of the lesson a little bit, in terms
of well, in terms of there being much more an element of them
getting on trying to find out... they were trying to be more
independent, | think, | think some of them struggled with that,
and others... some of them, some still find it quite difficult if
they are not hand held all the way through. When others were
happier to sort of, go their own way.

Mathematics teacher

However, these findings were only achieved as a result of about
30 months of work in which teachers were given extra support, from
the King’s College research team with ideas and materials, and by
support for their schools and district governments so that they could
spend time on meetings both within schools and between the schools
involved.

4. CHALLENGES FOR THE FUTURE

The preceding section sets out one of the most formidable
challenges. To achieve a positive interaction between the formative,
assessment for learning, and the summative, assessment of learning,
requires national systems in which teachers judgments are trusted,
backed up by programmes of training and support to ensure that
these judgments are of dependable, i.e. so that they deserve this
trust. Examples of such systems are described in the study by Stanley
et al. (2009).

A second challenge is to escape from the superficial interpretations
which have misled those attempting to develop formative practices
(Black, P., 2007). For example, teachers may ask open questions, but
then ‘correct’ the answers rather than use them to re-direct their
work, or they may ask pupils to self-assess their work but then fail to
use this information to formulate formative feedback. Many have
interpreted the terms ‘formative assessment’ or ‘assessment for learning’
as incorporating all uses of assessment, and in this perspective
focused on enhancing established practices of frequent testing, which
may damage rather than enhance pupils’ learning. For example, a recent
text entitled Learner-Centred Classroom Practices and Assessments
pays no attention to formative assessment (McCombs, B.L. & Miller, L,
2007).

Athird challenge is that implementing new formative practices
is a very demanding task for any teacher. Practical implementation
will depend in part on exploring the differences in formative practices
between different school subjects (Hodgen & Marshall, 2005). However,
the difficulty, for many teachers, is that these practices call for a deep
change in their beliefs about their role in the classroom, with practical
implications which many find ‘pretty scary’. As pointed out one of the
earliest reviews:

To incorporate formative assessment into their teaching would
involve teachers in far more than acquisition of the necessary
skills... The changes in their classroom practice might also involve
profound changes of role, even for teachers regarded by
themselves and others as already successf... devotion to formative
assessment is risky, taking a great deal of time and energy.

(Black, P., 1993, p.79)

This initial disorientation was felt not only by teachers but also
by students.

The first time | asked a Year 10 top set to work in groups to
examine the errors they had made in a test and to help each
other to understand fully what was being asked of them, it was
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unsuccessful... That lesson | heard several times ‘Why don’t
you just tell us?’... they have realised that they have more to do
in my classroom than absorb the syllabus - they have to take
responsibility for their learning.

(Black, P. et al., 2003, p.87)

The changes needed cannot be produced by a short training

session - they need the sustained support of collegial collaboration
(Black & Wiliam, 2003). Studies of individual teachers shows that each
changes in a different way and with different personal perceptions of
the task (Black et al. 2003 - chapter 6; Harrison, 2005; Lee & Wiliam

2005).
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cnopPea MUCNEHLETO HA HACTABHULIUTE
OYEKYBAKHA U TNMPOBNEMMU

Mon Bnek

BOBE/,

KoHuenToT Ha $OpMaTUBHOTO OLLEHYBake Helle TpeTMpaH BO
NnTepaTypaTa OKONy TPUECeT FOANHU Npes, KPUTUYKUTE OCBPTU Ha
bnek n Bunujam (Black & Wiliam, 1998, a,b) aa ro npusnevat BHMUMa-
HMETO 33 NO3UTUBHUTE edeKTU BP3 yuereTo M HaparbeTo MHOBALUK
BO MPAKTMKATA WTO OBOj JOKA3eH maTepujan ro cyrepmpaile. MNogou-
He)KHaTa paboTa Ha NpaKkTUYHATA MMMJIEMEHTaLMja MOKaXa AeKa
MOXKe MHOTY [1a Ce NOCTUTHE, HO, UCTO TaKa, AeKa 32 MHOTY HAaCTaBHU-
um Toa 61 BUNo pagunKanHa NpomeHa Ha HMBHaTa yaora (Black et al.
2002, 2003). HaoauTe o UcTpaxkyBarbaTa, buaejku BKAydyBaa pas-
JINYEH OMcer Ha NPaKTUKKM, NOKaXKaa pasHOBMUAHA /INCTA HA ONUUM.
MmeHo, nocTaByBakbe MNpallakba Ha YacoBUTE, AaBatbe KOMEHTapU
Camo 3a U3BeAyBatbe OLLEHKM, OLLeHYBarbe Ha CBOe Apyrapye/BpCHMK
M CaMOOLeHYBakbe, KaKo M GOPMATUBHO KOpUCTEH€ Ha TecToBK. OBaa
Nucta noseke 6U moKena Aa ce chaTh KaKko rpyna Ha pasHOBUAEH
KOMMAET Ha Ma/In NPOMEHU OTKOJIKY KaKo fiel Ha U3BeceH yHUbULm-
paH npuog. BakBMOT HeAOCTAaTOK ce NojaBM AelyMHO 3apaam oTcyc-
TBOTO Ha eAHa CYWTMHCKA NPUYMHA KojalwTo Bm rv noBp3yBana Bak-
BUTE NMPUYUHM efHa CO ApYyra v 3apajgm jacHOCTa 32 MeCTOTO Ha oue-
HyBaHETO BO eZiHa ceondaTHa Teopumja 3a HaCcTaBaTa U y4yereTo.

Bo oHa WTOo cneam jac ke ce obmaam HajnpBUH 43 ja onuiiam
W Aa ja npeucnuTam AncTaTta nog HacnoBUTe 3a AMjasiolwKaTa UHTEp-
aKumja n copaboTKaTa BO yuereTo. [10T0a, BO eleH 3aBpLUEH Aen, Ke
OVCKYTMPAM 33 TEKOBHUTE Npobaemu BO CBET/IMHATA HA NMOBTOPHO
06pa3oXKyBarbe Ha OCHOBHUTE MPUHLMMNU M HaTaMOLLEH Pa3Boj Ha
ejHa TeopeTCKa wema.



dopMaTMBHOTO M CYMATUBHOTO OLIEHYBakbE CNOPes MUCIEHETO Ha HacTaBHULMTE: O4YeKyBaka U Npobaemu

1. OCHOBHU NPUHUUNU

OfpeneH TecT Moxe Aa buge popmaTmBeH, UK CYMATUBEH,
WU 1 ABeTe - pa3/inKaTa JIeXM BO Lie/ITa 33 Koja MHpopmaLmjaTa ce
WMHTEpPNpPeTUpa 1 ce KOPUCTK, a He BO CpPeAcTaBaTa WTo ce KopucTaT
3a [a ce u3BneYe Taa UHPopmauuja (Wiliam & Black, P., 1996). Pas-
JIMKaTa ce HarnacyBea BO c/iiegHaBa AedpuHnumja:

OueHyBatbe 3a yuetrbe e CEKOe OLLeHYBakbe YMj NPUOPUTET BO
HEroBMOT KOHLLENT M MPAKTMKA € Aa M CAYXKM Ha Lenta Ha
NPOMOBMPatbE HA YYEHETO Ha ydeHuuuTe. Toa Ha TOj HauMH
Ce pas/IMKyBa 04, OLLeHYBaHeTO KOHLUMMMPAHO NPUMAPHO 43
MM CNYXKM Ha LenuTe Ha 4aBakbeTo KPUTUYKM OCBPT, MW HA
PaHIMpParETO UM Ha NOTBPAYBAaHETO HAa KOMMETEHTHOCTA.
AKTMBHOCTA Ha OLLeHYBakETO MOKE [a My MOMOTHE Ha yYerbe-
TO aKo Taa 0besbeayBa MHPopMauum WTo Tpeba Aa ce Kopuc-
TaT 33 NOBPATHM MHOOPMALMM Of CTPAHA HA HAaCTaBHULMTE U
0, HUBHUTE YYEHULM, BO OLLeHYBaHETO Ha camuTe cebe uam
efleH Co Apyr, 3a 4a ce MOAMOULMPAAT aKTUBHOCTUTE BO Hac-
TaBaTa U y4eHeTO BO KOWULUITO TUE Ce aHraXKMpaHu. TakBOTO
oueHyBakbe CTaHyBa GOPMATUBHO KOra noKasaTenure, BCyL-
HOCT, Ce KOpWCTaT 3a Aa ce NpWIaro4mM HacTaeaTta 4a rv 3a4o-
BOMyBa NoTpebuTe 3a yyerse.

(Black, P. et al. 2002 - Ha noTKopwuuaTa)

Mmajku ro npeasua GakToT AeKa Tve nokasatenu ce cobupaat
3a [ja ce NPOMOBMPA YYerbeTo, HUBHOTO KopuCTere Mopa aa 6uae
KOH3UCTEHTHO CO BOCMOCTaBEHUTE MPUHLMNK 33 eDEKTUBHO yUerbe
LUITO MOKe A3 Ce pe3nummpa Baka:

3ano4yHyBajTe CO OHa LITO Y4EHUKOT TEKOBHO ro pa3bupa.
BKy4yyBajTe ro yHeHUKOT aKTUBHO BO MPOLLECOT Ha y4eHEeTo.
Pa3BuBajTe ro pa3bupar-eTo Ha YY4EHMKOT 3a LeIuTe U Kpute-
puymunTe 3a eGEeKTUBHO yUekbe.

MpomoBMpajTe 3aeAHNYKO y4etbe, OAHOCHO yYere NpeKy Auc-
Kycuja.

OBWe HaCoOKM ce oAHecyBaaT Ha KOTHUTMBHATA AMMEH3Mja Ha
yuyerbeTo. AdeKTMBHATa U MOTMBALMCKaTa AMMEH3Mja Ce, UCTO TaKa,
3Ha4yajHU: NoBpPaTHUTE MHOPMaLMK LWITO ce AaBaaT Kako nodanbu
WV OLLEHKM NMOBEKE IO jaKHaT eroTo OTKOJIKY BKIYYyBakETO BO 33/a-
yaTa M yYeHWLMTE BKIyYEHU BO 3aZ1a4aTa NOKaKyBaaT nogobpu pasyn-
TaTW OOLITO OHMeE BOBJ/IEYEHU BO cOMCTBeHOTO ero. (Butler, 1988)
MoHaTamy, OHME CO ero-BK/JY4EHOCT MMaaT HauMH Ha Muciere ¢o-
KyCupaH BP3 KOMMNETUTUBEH YCMexX, Taka LUTO NoAeAHaKBO YYeHULN-
Te CO BUCOKM U CO HUCKM NOCTUrakba ce Konebamnsu fa npesemat pu-
3MLM U A3 pearvpaaT /oo Ha HOBUTE Npeau3BULM, AOAEKA, NaK,
HeycrnecuTe NPOCTO My HAHECYBaaT LWITeTa Ha camonoyuTyBareTo. Co
BK/YYEHOCTA BO 3a434aTa, YYEeHULMTE BEPYBAaT AEKA TUE MOXKe A3
ce NogobpyBaaT NPEKy CBOETO COMNCTBEHO 3a/1arakbe, NOArOTBEHU ce
Oa rv npudaTaTt HoBUTE NPean3BULIM 1 Aa y4aT o4 HeycnexoT. (Dweck,
2000).

2. NOAPAYJA HA NMPAKTUKATA
2.1. YcHM 1 nucmeHu noBpaTHU MHPopmaummn

OHOj HaCTaBHMK KOjLUTO Hay4M/ Aa ro KOPUCTU GOPMATUBHMOT
npucTan rm cymmpa npoMeHuTe LUTO M1 Hanpasu NPu KOPUCTEHETO
Ha npallarbaTa Ha YacoBMTE KaKo LUTO Ce CAeAHUBE NPUMEpU:

lMocmasysarbe npawarba

e MojaTa MeToAa Ha HacTaBa CTaHa NouHTepaKkTUBHa. MecTto
MOKaKyBatbe KaKo Aa Ce Hajaat pelleHujaTta, nocTasysam
npalware 1 Ha yYeHULMTe UM Cce AaBa Bpeme 3ae4HOo 4a M
ncTpakysaaT ogrosopute. MoeTo LesiHO 0CMO oAdesieHne
cera go6po ro KOPUCTM BaKBMOT HaumnH Ha paboTa. CmeTam
feka Tpeba Aa ja KopMcTam O0Baa MeToAa Ce noseke u no-
BEKe M Co ApYrv rpynu.




bEe3 kpesarse paka

e OcBeH aKo nocebHo He ce nobapa og, HUB, yYeHUUMTE 3HaaT
OeKa He Tpeba Aa KpeBaaT paka ako ro 3HaaT 04roBOPOT Ha
Hekoe npawame. Of cuTe yYeHUUM Ce OYeKyBa Aa MOXKe Aa
[3a[aT oAroBop Bo Koe 6m10 Bpeme, Aypy M aKo Toa e caMo
eaHo ,Jac He 3Ham".

Knuma Ha nodopwka
® YyeHMUUTE He ce YyBCTBYBAAT HEMPWUjaTHO M NPU AaBaHETO
Ha oapeneH norpelleH oaroBop. Tve 3HaaT AeKa BaKBUTe
0ZrOBOPU MOMKe Aa B1AaT UCTO TOIKY KOPUCHU KOMKY U TOY-
HuTe. Tue ce 3a40BOMHM BMAEjKM TOa NOHATaMy MM Nomara
Ha ApyruTe yY4eHWULUM A3 MM NpoydyBaaT CBOUTE MOrpeLlHu
0AroBopMU.
(Black P. et al. 2003, p.40)

Pe3syntatute of, UCTparKyBarbeTO 3a ,BPEMETO Ha YeKake”
(Rowe, 1974) rn umnpecrMoHnpaaT HacTaBHULMTE co NoTpebaTa Aa
MM [aBaaT Ha YYEeHULNUTE BpemMe Aa PasMUCIyBaaT; MHOTYMUHA U
oxpabpyBaaT Aa pasroBapaat eAeH co Apyr npea Aa rv nobapaar
OArOBOPUTE, TaKa LUTO KOJKY LUTO € MOXHO MoBeKe yYyeHuuuTe ce
YyBCTBYBAaT CUTYPHM NPU U3Pa3yBake€TO Ha CBOUTE naen. JlIormyHa
nocneamua o4 BaKBMOT NPUOA € AeKa CEKoe MNpallakbe Mopa Aa buae
[OBO/IHO OTBOPEHO, OZ INeAHa TOYKa Ha yYeHMUMTe, AeKa Toa bapa
pasMmucaysakbe M Mopa Aa buae [OBONHO HACOYEHO KOH LiesinTe Ha
y4ereTo TaKa LUITO ro onpasAyBa BPEMETO NOTPOLLIEHO Ha AUCKYTU-
parbe Ha naenTe WTO NpounsaerysaaT. [l0Toa cnegm Aeka npawamaTa
0/, 3aTBOPEH BUA, KOMLUTO MM NPOBepyBaaT CaMo 3HaemaTa, ce cme-
TaaT 3a HeLWTOo LWTO AaBa Maa NPUAOHEC BO YY4EHETO Ha yYeHuuuTe.
AKO y4yeHULUTe Mopa Aa pa3mucayBaaT, HUBHUTE MOrpPeLHn uam
OEeNYMHO TOYHM OAroBopu 6u fane nHPopmaumja 3a pasbupareto
Ha y4YeHMLMTe, LUTO BU MM NMOMOTHAI0 HAaCTaBHMKOT Aa ro Hajae Haj-
£06pMOT ONTUMaNeEH HAUYMH 33 AaKTUBHOCTA Aa NPOAOJIKM.

KnyyHo e wto ¢opmaTtnBHaTA LLles Ha e4HOo Npallakbe ce noc-
TUrHYBA CaMO aKO TOa U3B/EKYBA Of, y4EeHULMTE HEKOj 3HaYaeH NHAM-
KaTop 33 HMBHOTO pa3buparbe U NoHaTaMy My OBO3MOMKYBa Ha Hac-

TABHMKOT WM Ha ApYruTe yYeHMUM Aa AakaT oarosop obuayeajkm ce
[a ro nonpaeaT Uau 4a ro passumjat Toa pasbuparbe, a Moxkebu u npe-
Ky HEKOJIKY O4roBOpPM A2 ja A0BeAaT LenaTta napasesnka ga cnogenu
AucKycuja 3a npobnemot. OBaa NOEHTA ja UCTAKHYBa Ae/MKaTHaTa
3a/a4a Ha HacTaBHMLMTe, Bruaejku cnabata KOHTPOA MOMKe Ja BOAU
KOH AMrpecuja Taka WTo LenTa Ha yuyereTo ce rybu. imajku ro npea-
BMA, GAKTOT AeKa y4ecTBOTO HA YYEHUKOT € YecTo Henpeasuaneo,
3a/la4aTa Ha BOAEHETO Ha TaKOB AuMjanor e Ae/iMKaTHa, Na oBaa Npob-
neMaTuKa 6apa HaTaMoLWHO Npoy4vyBakbe. Ha npumep, ogpesneH oa-
roBOp Ha efleH YY4EeHUK Ha HeKoe npallarbe MOoXKe Aa OTKpPUE Kako
YYEHMKOT ja pazbupa npobaemaTvkaTa M HACTABHUKOT MOTOA MOXKeE
[a npeseme aKTMBHOCT 3a 43 MOMOrHe a ce pa3BMBa TaKBOTO pa3bu-
parbe. OBa e NOTeLKO OTKOJIKY LUTO ce YMHW. Pasrneaajte ro oBoj npu-
mep untupaH og ®uwep (Fisher, 2005): EfgHa napanesika o4 0OCHOBHO
YUMAULLTE LpTana CIMKM Ha HApLUCK:

HacmasHukom: ,,Kako ce suka osa useke?”
YuyeHukom: ,,Jac mucaam Oeka ce suka bemu.”

HactaBHMKOT 61 moxken aa fobue oarosop NoctaByBajkM UM
ro UCTOTO Npallakbe U Ha ApyruTe Aela cé A0AeKa HEKOj 04, HUB He ro
Karke 360poT Hapumc. Toraw Ha cuTe BU UM ce Karkano AeKa Toa e
TOYHWMOT OAFOBOP, HO aNTePHATUBEH 0AroBOp 6u moxen aa ce fobue
aKo ce npalla napanesnkarta gann betn n Hapumuc ce UCTUOT BUA, Ha
04,r0BOp, MO LWTO TMe b1 MoXKene Aa 3anoYHaT AUCKYCHKja 3 Pas/IKK-
Te mefy NoeauMHeYHU UMUHbA U FTeHEPUYKN UMUHbA. MPBUOT Npuog 6u
ja nponyLwTnA MOXHOCTA 33 Y4YeHe KojallTo moxKena ga buae ucko-
pucTeHa og BTopuoT. LLITo yueHUKOT pasbpan npeky ,,.. ce BUKa“? Bo
npalwareTo He BUN0 JafeHO 3HAYEHETO LUTO HACTABHMKOT ro MMan
Ha ym. BoobuyaeHo e geka oHa WTO e ,caywHaTo” Bo Koja buno
[AMCKYCMja He e OHa LUTO FOBOPHMUKOT MMasl Hamepa A4a ro Kaxe. Mefy-
TOa, HacTaBHMKOT 6K Tpebano ga HanpaBu Nay3a M 4a pasmucayBa
33 OHa 30LWTO YYEHUKOT b1 MoxKen Aa Aafe TakoB 04roBoOp npes Aa
04/1y4M Koj npuog, Ke ro ogbepe.

Bo M3HaofarbeTO BUCTUHCKM NPMOA, HAaCTaBHUKOT Mopa A3 1
WMHTepnpeTMpa MUCIEHETO M MOTUBALMjATA LUTO O AOBENE YYEHUKOT
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[1a ro Kaxke oaroBopoT. Toa moMara ako HaCTaBHMKOT NMPBUMH ro NpaLla
YYeHMKOT ga objacHu KaKo CTUrHaa 4o Toj oArosop, notoa npudaka
CeKaKBO 06jacHyBatbe 6e3 KOMEHTap W v NpaLlyBa ApYruTe WTOo TUe
mucnat. OBa My 4aBa 3HaYyerbe Ha MPBMOT OArOBOP M ja BOB/EKYBA
napanenkata BO egHO CNofeNeHo UCMUTYBakbe Ha npobnemaTukaTa.
MpaBejku ro oBa HAacTaBHUKOT ja MeHyBa y/ioraTa, of, BOAUTEN Ha
WHTEPBjY CO YYEHULUTE Ha NOeAMHEYHA OCHOBA BO ,ANPUreHT" Ha
[VWjanor Bo KOjWTO cuTe MoxKe Aa buaat BkaydeHn. OBa npeTcTaByBa
npeav3BUK AeKa PasHOBUAHUTE BAE3HU MHOOPMALMU Of, HEKOJIKY
yYeHUUM Ke co3aanaT NOKOMNMIEeTHa 3aJaya 3a MHTepnpeTaumja, a
eflHO NoAEeTasIHO UCTPaKyBakbe HA OBOj Npobsiem e AafeHo Kaj brek
1 Bunuvjam (Black and Wilam, 2010). MefyToa, foaeKa ce NOTTUKHYBA-
aT MHTepnpeTaLumuTe Mefy yYeHUK-YYEHUK, HACTaBHUKOT MMa Bpeme
[la PasMUCyBa KaKo Hajfobpo aa nHTepseHupa. Bo ucto Bpeme yye-
HULMTE 61 MOXKene Aa CY MoMaraaT efileH co Apyr 6uno aa ru paspe-
LWaT MK @ TY U3pasaT NojacHO, HUBHUTE TELLIKOTUM.

OcHOBHaTa NPUYMHA 33 NOTTUKHYBakb€ Ha Y4eCcTBO Ha LWITO €
MOHO MOBEeKe y4eHULM BO MjaloroT Ha YacoT e objacHeTa og Anek-
caHgep:

Jeua, Hue ceeaa mpeba 0a pazzosapame u 0a cmeKkHeme Uc-
Kycmeo 3a edeH 602am HAYUH HA PA3MUCAY8AH-€ 30 2080PHU-
om jasuk, 3a 0a pasmucsaysame u 0a yyume.Yumaremo, nu-
wysaremo u bpoerbemo Moxce 0a ce cMemaam Kako 3d oc-
HOBU HG HACMABHUME NAAHOBU U MPO2PAMU, HO 2080peHemo
e, 8ep0ojamHo, BUCMUHCKAMA OCHOBA HA y4YeHemo.

Alexander, 2006, p.9

McTpaskyBakeTO BO MHOTY Napasnesikv NoKaxyBa AeKa TakBuoT
[ujanor peTko ce NocTurHyea. BoobnuaeHo e Kopucterbe noseke Ha
rnpallakba 04, 3aTBOPEH OAOLLUTO 04 OTBOPEH BUA, MHOTY KPaTKM OAro-
BOPW Of, YHEHMKOT M eAeH ,Anjanor” KojlwTo npeTcTaBysa peaocnes,
Ha MHTePaKLUMUTE HAaCTaBHUK-YYEHNK-HACTaBHMNK-YUEHNK-HACTaBHWK,
CO HEKOJIKY MPUMEPU Ha UHTEPAKLMM Mely YUEHUK-YHEHUK, TaKa LUTO
HaCTaBHUKOT LOMMHMPA BO ,AMCKycKjaTa”. MefyToa, HaCTaBHUUUTE
CMeTaaT [eKa e TEeWKO TMe 4a ce NPUMeHaT 0f BakBaTa wema, buaej-

KM HEKOWM ce naalaT Aeka Ke buae TewKo Aa ce cnpasaT Co OHa WTo
€ HeoYeKyBaHO BO OATOBOPUTE HA YYEHULUTE U TaKa TME MOXKe 43 ja
3arybaTt KOHTpoNaTa Ha KakBa buio cnoboaHO 3anoyHaTa AUCKyCHja.

TOKMY KaKo M BO NMOCTaBYBaHETO Mpallarba, 1 BO MUCMEHUTe
paboTtu uenta mopa ga buae aa ce obesbenysaaT NoBpPaTHU UHOP-
MaLMu WTO Ke My NMoMmaraaT Ha yyerbeTo. TellKkaTa NpoMeHa oBge be-
LUe HAaCTaBHMLMTE Aa NPecTaHaT A4a AasaaT 3HalLy UM OLEHKM 3a NUC-
MeHaTa paboTa. Tne 6ea oxpabpeHn oa HAOAUTE Ha UCTPaXKyBaHETO
[eKa U3BeayBareTO OLEHKM CaMO CO KOMEHTap BOAM A0 nofobpeHo
yuere (Butler, 1988) 1 gojaoa oo ctas Aa ja onpasayBaaT HoBaTa
NpaKT1Ka BaKa:

* YyeHUUUTE PETKO MM YMTaaT KOMEHTapuTe M noBeKe cakaat
[a rv cnopeayBsaaT OLEHKMUTE CO CBOMTE BPCHULM KaKo
HWBHA NpBa peaKuuja No 4obunBareTO Ha3ag Ha 3adavaTa.

e HacTaBHMLUMTE PETKO MM AaBaaT Ha yYeHULUTE Bpeme Ha
4acoT 3a fa r'M YMTaaT KOMeHTapuTe WTO Ce HanuLWaHu Ha
nMcmeHara 3ajadva 1, BepojaTtHo, camo man 6poj o HUB ce
HaBpaKa fia pa3mMm1CayBa 3a HUB AOMa.

* YecTo KOMeHTapuTe ce KPaTKM U He ce cneumdryHm, Kako
Ha npumep ,demanu?",

e IcTTE NMCMEHUN KOMEHTapM YecTo NOBTOPHO Ce jaByBaaT
BO NUCMeHaTa 3aa4a Ha Y4eHMKOT, WTO MMMNANLMPA AeKa
yYeHULWTE HUB He 1 3abeneskyBaaT UaKn He nocTanysaat
Nno KOMeHTapure.

(Black P. et al. 2003, p.43)

Kako nocneamua HactaBHULMTE NOCBETMjA NOBEKE Bpeme Ha
BHUMaTENHOTO GOpMyAnpatbe Ha KOMEHTapuUTe WTO 61 UM NOMOTHa-
Jle Ha y4YeHuuuTe Aa rn pasbepat cBouTe rpeLlku 1 A4a ja nogobpysaat
cBojaTa paboTa. KomeHTapuTe Kako wTo ce ,buam nodysctauteneH”
n T rm mewaw 360poBuUTe pacTBOp U cmeca” He My AaBaaT Ha yye-
HUKOT KOPUCHM HacoKu. Ho, LOKOAKY nocneaHNoB oaroBop 6u 6un
NpoLWKpeH Kako ,,ANneH, oBa e, MaBHO, f,06po, HO TM M MeLall 360-
poBWTE pacTBOpP U cmeca. lMornegHu WTO cUTe HWe 3anuwaBMe 3a




pa3nunKaTta M NoToa NPoBepU ro OBOj Aen NOBTOPHO”, oBa 61 My no-
MOrHano Ha AneH aa ro nogobpu cesoeTto pasbuparse. KnyyHarta no-
€HTa e fleKa NucmeHaTa paboTa He Tpeba Aa ce TPeTMpa KAaKo HEKOj
3aBpLUEH TECT, BO KOjLITO A3JeHUTE OLEHKM NpeTcTaByBaaT Kpaj Ha
3a/1a4aTa, TYKY KaKo MOXKHOCT NpeKy ¢opmMaTMBHATA MOBPATHA WH-
dopmaumja aa ce nogobpum yuereto.

EfHa KapaKTepuCTMKa LITO ja pa3/IMKyBa MMCMEHATa 04 ycHaTa
rnospaTHa MHGopmaLmja e LWTo Mma BpemMe Aa GopmMyInpaaT KOMeH-
Tapu KOWLUTO ro MOTTUKHYBaaT HAaTaMOLUHOTO yYetrbe, CO NMOBEKe MOXK-
HOCTM 33 audepeHLMjaLmja NpeKy nocebHa MHTepaKLUuja co NoeanH-
uu. EdektTuTe Bp3 MoTMBaLMjaTa Ce, UCTO TaKa, 3Ha4YajHU buaejku
e/leH HACTaBHUK, BKIyYyeH BO paboTaTta onuwaHa og bnek (Black et
al., 2003), oTKpun aeka:

Pesyntatute 6ea nocebHo 3abenexnmMBU Kaj y4eHULMUTE CO
HUCKM NocTUrarba 6uaejkM OLEHKUTE YecTo MoXe Aa umaat
OEMOTMBALMCKM edeKT Kaj TakBUTe AeLa LWTO MOoXKe Aa buae
KpajHO AEeCTPYKTMBHO 3a HMBHaTa camoaoBepba.

2.2. OueHyBae CO COy4EeHUK U CaMOOLLeHYyBake

CamooLeHyBarETO 04, CTPaHa Ha yYeHMLMTE e CYLUTUHCKO 3a
HMBHMOT Pa3BOj KAKO CAMOCTOjHU 1 OAFOBOPHU UHAMBMAYM. 3a Aa ce
3a40B0/11 0Baa NoTpeba, MpaKkTUKaTa MOPa 4a M aHTexXnpa eaeH co
ApYr Aa ja oueHyBaaaT cBojaTa paboTa TaKa LITO TMe Ha TOj HauMH 61
MOXKesie ia r'v pa3BMBaaT CNoCoOHHOCTMTE KaKo 3a OLLeHYBake CO BPC-
HUUMTE, NPeKy NperneayBatbe Ha cBojaTa paboTa ,,co ounTe” Ha CBO-
nTe BPCHWUUM, TaKa M 3a CaMOOLeHyBakbe. 3a Aa Cce Hanpasu OBa,
yyeHuuMTe Mmopa 4a rv pasbepaT uenvTte Ha NMcMmeHaTa paboTa BO
KOjaLUTO ce BKYYEHU U KPUTEPUYMUTE CNOpes KoM HMBHaTa paboTa
Tpeba fa buae oueHeTa. 3a HEKOM TEMM MO OAPEAHW HacTaBHU Npes-
MeTU KpuTepuymute bu moxkene ga buaat 4obpo geduHupaHu (Ha
np. NpecmeTyBatbe Ha BpeAHOCTa Ha eAHa C1/1a BO M3BeceH Npobaem
BO $M3MKaTa), BO ApYyrv 61 MOXKEN0 Aa MMa MHOTY Pas3/IMyHU HAuNHU
BO KOM MMCMeHaTa paboTa 61 mokena fa NocTUrHe o4anYHa NpoLeH-

Ka (Ha np., NULIYBarbeTO Ha KPUTMYKA OLIEHKa 3a M3BecHa noema).
KpajHaTa uen belle aa ce OTTPrHaT y4eHULMTE 04, 3aBUCHOCTA Of Hac-
TaBHWKOT M CAMOCTOjHO Aa o HaCco4yBaaT CBOETO COMCTBEHO y4eHse.
KaKo WTO UCTaKHa efieH HacTaBHUK:

[euata He ce ocnocobeHun 3a OHa LTO jac ce obuaysam 4a ru
HaTepam 4a ro npasaT. Mu1ciaam geKka npouecoT e noeduKaceH
[ONropoYHO. AKO MHBECTMPaATE Bpeme BO Toa, Ke ce UCMAaTK
CO rofleMu pe3yaTaTu, OBOj NPOLLEC MM NPaBU YUYEHULMUTE NOoHe-
3aBMCHM BO HAYMHOT KaKO TWe yyaT M KaKo caMuTe Aa ja npese-
MaaT 04roBOpHOCTA.

(Black et al., 2003, p.52)

Mpwv faBarbeTO NOMOLL Ha YYeHULUTE BO PA3BMBaHETO Ha Ca-
MOOLEHYBaHETO, HACTaBHULIUTE MOPA jaCcHO A3 1 cneuuobuumpaat
LLe/INTe KOH KOW YYEHULMTE MOXKeE /3 ja HacodyBaaT cBojaTa paboTa
KOH MOCTUrHYyBakbe NoA06pU pe3ynTaTv 1 Aa rv pazbupaat Kputepuy-
MWTe Cropes, KoM MOXKe Aa Ce Aaje Cyf 3a Taa paborta.

OLeHyBarETO CO BPCHULUTE € yLITe eHO MOKHO CPeACTBO:
rMomarareTo Ha yueHuuuTe aa copabotyBaaT edeKTUBHO BO rpynu e
OCHOBHO 3a TakBaTa paboTta. MefyToa, 1 NOKpaj Toa LITO UMA CUJTHU
aprymeHTU AeKa copaboTHUYKWTE FPynu MOXKe Aa ro nopobpar
nocturarseto (Johnson et al. 2000), eaeH npernepg, Ha rpynHaTa pa-
60Ta BO rosiem penpeseHTaTMBEH NPUMEPOK Ha Napasiesiku 8o Benu-
Ka bputaHuja (Blatchford et al. 2006) noKkakyBa AeKa 3a BUAOT Ha
copaboTKa LWITO MOXKe [1a TM aHTaXKMpa yYeHULMTE BO MPOMUCIEHN
apryMeHTU 32 HUBHaTa COMNCTBEHA cOpaboTKa 1 copaboTKaTa Ha eaeH
CO ApYr YECTO HEe MOXKe [1a Ce HajaaT npumepw. IHTepBEHTHUTE Npo-
rpamu crnopes bnaudopg n cnopes, Mepuep (Mercer et al., 2004)
MOKarkaa fieKa yueHuLMTe 06yyyBaHM CO TakBa cCOpaboTKa NOKaxyBa-
aT Nofo6peHM NOCTUTakba KaKo BO KBAJIMTETOT HA HUBHUTE aprymeH-
T, TaKa 1 BO MNOAOLHEXKHUTE TecToBM. TpyaoT Ha [ejsc (Dawes et al.,
2004) e gobap npMmep Ha AMceMMHaLMja Ha EeKLUUTE Hay4yeHU 3a
edpeKTMBHaTa rpynHa pabora.
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3. ®OPMATUBHO U CYMATUBHO OLUEHYBAHE

CyMaTMBHOTO OLLeHYBakE O, CTPAHa Ha HAaCTaBHULMUTE MOXKe
[a ce pasrnenysa of ABa acnekTu. MPBMUOT e AeKa Toa e, NoBeKe UK
NMOMaJIKy, YecTa NpMMeHa Ha TECTOBM 33 Aa Ce NPOBepyBa Hanpeao-
KOT Ha YYeHWULWTe, foAeKa BTOPUOT ja BKAYYyBa MPMMeEHaTa Ha cyma-
TUBHW TECTOBM 33 TECTUPAbE OZ BMCOK BJIOT, Ha Np., A04ENYBatbe
3aBPLUHM YYUAULIHM CBUAETENCTBA U/UAM 33 NPOBEPYBakbe Ha NOCTyU-
rakbaTa Ha HaCTaBHULIUTE U HUBHUTE YYMUIMLLTA.

LLITo ce ogHecyBa 40 NPBMOT acreKT, KOPUCHO e Aa ce pasre-
0a dopmaTmBHaTaA ynotpeba Ha CyMaTUBHUTE TECTOBU. YueHuuuTe
yyaT npeky mefycebHO oLeHyBarbe Ha OArOBOPUTE HA TECTOBUTE, @
0cobeHO aKo TMe Mopa 43 MM Pa3BMBaaT LIEMUTE 33 U3BEAYBaAHE
OLEHKWN BO CBET/IMHATA Ha HUBHOTO pasbuparbe Ha KpUTepuymuTe.
LLITo ce ogHecyBa A0 HOBMOT HauMH Ha NUCMeHaTa paboTa onwTo-
3eMEeHO, NMOEHTaTa e AeKa efleH TeCT, 0AEKA M C/TYXKUN Ha CyMaTUBHA-
Ta QyHKUM]ja, BU MOXKeN, UCTO TaKa, Aa Ce KOPUCTU NpeKy popmaTus-
Ha noBpaTHa HpOpPMaLMja, KaKO MOXKHOCT 33 Nog0b6pyBatbe Ha yye-
reTo. EfAHO fononHeHMe BO 0Ba NoApavje belle fAeKa HacTaBHULUTE
61 MmoKesie 4@ ro 3ajakHyBaaT y4ecTBOTO 6apajku of, yueHuumTe 43
COCTaByBaaT npallarba KouwTo 6u moxkene Aa 6Guaat norogHU 3a
HapegHuWTe TecToBU, bUaejku npaBejku ro Toa TMe b1 mopane Aa rm
naeHTMdMKyBaaT 3a cebe rnaBHUTE LM Ha NMCMeHaTa paboTa. Tue,
WCTO TaKa, b1 Hayune 3a notTpebaTa BHUMATENHO Aa ro dopmynmpa-
aT TEKCTOT Ha o4 peAeHO Npallakbe U Aa NPaKTUKYBaaT CIMYHA FpUrKa
BO [,3Bakb€TO OArOBOPM Ha MpallarbaTta WTo ce GopMyInpaHu of,
apyrw.

BakBaTa MOMKHOCT 33 KOPUCHA BPCKa Mefy GpopMaTUBHUTE U
CyMaTUBHUTE YNOTU Ha OLeHYBaHETO BO NeJarorujata MoXe 1 HaTa-
My Aa buae npoy4vyBaHa o4 CleAHMOB e HOCTAaBEH U OFPAHMYEH Nor-
Nlep, Ha nejarorvjata KopuctejkM mogen of neTt Yekopu uam dasm
BK/IyYE€HW BO U3rOTBYBaHETO Ha oApesieHa Bexba 3a yuerbe.

JacHu yenu
OBae b1 MOXKeno Aa Mma rosieMu, U onpasgaHu, pasanku. Ha
npumep, NPMOPUTET MOXKe Aa UM buae gageH 6uno Ha pasbu-

parbeTo Ha KOHLEeNTUTe N MeTOAUTE Ha efeH oapeaeH HacTa-
BEH NpeAMeT, MU HA Pa3BUBAHETO Ha CMOCOBHOCTUTE Ha y4e-
HULMTE 33 pe3oHUpare; BO BTOPUOB C/yYaj TeMaTUKaTa Mo-
YK€ CamMo A3 ce KOPUCTU KaKo NPUrogeH KOHTEKCT 3a TaKBMOT
pasBoj.

AKmMueHOCMU 30 NAAGHUpPaH€e

BarkeH KpuTepuym oBZe e NOTeHLMjaNoT Ha Koja U0 akTmB-
HOCT i@ M3BJ/IEKYBa OArOBOPU KOMLUTO MOMaraaT Aa ce pasjac-
HyBa pa3buparbeTo Ha y4eHUKOT. EgHO npaluakbe o4, 3aTBOPEH
BMA, CO efleH TOYEH OAroBOP HE MOXKe Aa ro Hanpasu OBa.
[pyrn peneBaHTHU KapaKTEePUCTUKKN Ce HUBOTO HA KOTHUTUB-
HoTo Hapatbe co KoelTo eHa 3afaya ja NpaBu CBOjaTa BPCKa
CO MPEeTXOAHUTE UCKYCTBA Of, YYEHETO U HEj3SUHUOT NOTEHL M-
jan pa reHepupa MHTEPEC N aHraXXupame.

Unmepakyuja

HauMHOT Ha Koj efieH NnaH ce MMNAeMeHTMpPa Ha YacoBuTte e
04, NpecyaHo 3Hayere. AKO yY4eHULUTE Ce aHraXKupaHu, Torau
HaCTAaBHMKOT MOXe [a M3BJIeKyBa 0A4TroBOpY U Aa paboTtm co
HMB 33 [1a rO MOMOTHe HanpeayBarEeTO Ha yyereTo. OBOj ac-
NeKT belle ANCKYTMPAH U NMOrope BO BPCKa CO AMjanoroT BO
yCHaTa U nucmeHaTa pabota. dopmaTuMBHaTa MHTEpPaKLMja e
HEeONXoAeH YC/0B 3a YCMELIHO yYere, HO Taa Mopa Aa buage
Taka MMNAeMeHTUpaHa WTo Ke buae noaapKyBaHa ga pabotu
BO COMNIACHOCT CO LLe/INTE U CO MJIAaHUPAHUTE aKTUBHOCTMU.

Kpumuyku ocepm Ha yyer-emo

Ha KpajoT oa Koja 6buno ennsona Ha yvere Tpeba Aa noctom
KPUTUYKKM OCBPT, Aa Ce NpoBepyBa npes Aa ce oAu Hanpea.
Tokmy oBae TecToBUTE, CO OPMATUBHA KOPUCT HA HUBHUTE
pes3ynTaTu, MoXe Aa OAUrpaaT 3HavyajHa yaora. HatamowHara
paboTa Ha yyeHMUUTEe Aa ce cnpaByBaaT co npobnemuTe oT-
KPUEeHU NpeKy CYMaTUBHUTE TECTOBM MOXe Aa NnpeTcTaByBa
nNpuAOHeC BO HUBHOTO y4yere. Taka paboTtata Bo oBaa ¢dasa
MO’Ke [a BOAM Ha3af KoH paboTaTta Bo npeTxoaHaTa dasa.




Pesumupare

OBa e nopopmanHa Bepanja Ha KPMUYKUOM 0C8PM: OBAE pe-
3y/NITaTUTE MOXKe [a Ce KOPMCTAT 3a A3 Ce AOHEeCyBaaT 04/1yKu
3a uaHaTta paboTa UaKM Kapuepa Ha yY4eHUKOT, Aa UM ce AaBa
M3BELUTAj 32 HANPELOKOT Ha APYruTe HAaCTaBHULM, PAaKOBOA-
CTBOTO HA YYWUIMLLTETO U POAUTENUTE U Aa Ce AaBa U3BELUTA]
3a CEBKYMHMWTE NOCTMUrarba NOLMPOKO 3a A3 ce 33a0BON Mo-
TpebaTa 3a oaroBopHocT. OBa MoXKe Aa buae HanpaBeHo npe-
Ky OLleHyBaraTa oA, CTpaHa Ha HACTaBHULUTE, CO EKCTEPHO
TecTuparbe uan co KombuHaumja Ha ABeTe. 3a oBaa pUHaIHA
¢dasa, TeH3MM ce jaByBaaT Mefy GOpMaTUBHUTE U CYMATUBHUTE
b6apatrba.

HepelwweH npobnem oBae € LOMUHAHTHOCTA, BO MHOTY HaLMO-
Ha/IHWN CUCTEMM, HA EKCTEPHOTO CYMATUBHO TECTUPAHE CO NPULPYK-
HUTe nocneauun oa Bucok saor. Co ornea Ha Toa AeKa 3a cBojaTta
concTBeHa paboTa BO YYMAULITETO HACTABHULLIUTE MOKE Aa U3FOTBY-
BAaT TECTOBM KOMLUTO Ke C/y}KaT NofeAHaKBO Ha LLeNITa Ha yYerbeTo
NpeKy Anjanor 1 Ha CEBKYMHUTE KPUTUUKM OCBPTU, COriesaHaTa no-
Tpeba Aa ce noay4yBa CO MOBPLUHA TAKTUKA KOja ro nogobpysa ycne-
XOT HAa HaMeTHaTW TeCTOBM, ja OrpaHMyyBa cn1obopaTa Ha HaCTaBHM-
LMTe 32 MaHeBpupare BO paboTaTta Ha YacosuTe.

Pa3speluyBarbeTO HA OBOj NP06/iem Ke 3aBUCU OfL, MOKaXKyBakbe-
To foBepba Ha HaCTaBHULUTE Aa Npe3emaT NOOArOBOPHA yaora Bo
CYMaTUBHOTO OLleHYyBakbe Ha HUBHUTE yyeHuum (Mansell & James,
2009). MNoToa 61 MOXKeno Aa ce 0CBPHYBa M Ha NpobaemuTe o4, BOC-
NoCTaByBaHETO CUHEPTrMja NPeKy GOPMATUBHO-CYMATUBHOTO NOBP3Y-
Barbe. MefyToa, 3a a ce NOCTUIHe BakBaTa foBepba HacTaBHULUUTE
MOXebu ke Mopa Za ja NofobpyBaaT cBojaTa COMCTBEHA NPAKTMKA BO
CYMaTMBHOTO OLLEHYBakbE, LWITO Ke 6apa MHOTY 04, HMB Aa pa3BuBaaT
OCHOBHO pa3bupatrbe 3a MaBHUTE MPUHLUNM U NPAKTUKM WTO ce
ondaTteHu, BKAYyYyBajKM U LLeIOCHO pa3bupatbe 3a KputepuymuTe 3a
BaZIMAHOCTA U pennjabunHocta. NapaHep (2007) nma goKaxKyBaHO
[leKa HeZLoCTUTOT Ha TaKBaTa eKcrnepTm3a e 3abenexutenHa cnaboct
6uaejku Toa 3HaUM AeKa npodecnjata He MOXKe Aa KOHTPOMPA eaHa
OCHOBHa KOMMOHEHTa of, cBojaTa paboTa, Taa e egHa ,napunjanHa

npodecunja“. Taka passBmBarbeTo pasbuparbe n cnocobHocTh Bo dpop-
MaTUBHUTE NPAKTUKM € CaMo eAHa KOMMOHEHTa BO rpagereTo Ha
jakuTe CTpaHM Ha OLeHYBaHeTO Ha NpodecujaTa - OHaa LITO MOXKe 43
MOCTUIHE CaMO OrpaHMYeH ycnex cama no cebe.

OBOj nornen ce NoTKpenyea BO TPYAOT KojwTo Hapalle Kaj
HacTaBHWLMTE fa Ce Pa3BMBaAT NPAKTUKM 38 CYMATMBHO OLLeHYBaHe
(Black, P. et al., 2010, 2011). Bo oBOj TpyA, Mopalle Aa ce NocBeTu
[AeTasHO BHMMAHMeE HA Pa3BUBAHETO Ha CMOCOBHOCTUTE, CYLUTUHATA
M NPaKTUYHUTE UCKYCTBA LITO ce NoTpebHwU, BO ceKoja o netre dpasu.
Belle NoKaskaHo AeKa TakBaTa paboTa AaBa HEKO/IKY BpeAHU NpUao-
6ueku. MpBaTa belwe Aeka noTpebaTa Aa ce cnofenysa pa3bupareto
33 CTaHAAPAUTE U KPUTEPUYMUTE Mely HacTaBHULUTE, BO pamMKuTte
Ha HMBHOTO YYMAIULLTE, @ NOTOA U Mefy yunamwTaTa KonwTo copabo-
TyBAaT BO JIOKA/IHW Fpynu, UM Nomara Aa rv 3a40B0/1yBaaT OBME No-
Tpebu npeky TecHa npodecroHasHa copaboTka mefy HaCTaBHULMUTE.
Kako wTo Toa ro o6jacHu egeH HaCTaBHUK:

...Cexoj Bo 0BOj o44eN ce YNHU [eKa ro NpasBu Toa, BO MOMEH-
TOB, Ha e4eH MHOrY pas3inyeH HauymH u 6u 6uno nogobpo Aa
ro NpaBu TOa Ha HauMH LWITO 6K O3HaYyyBan AeKa HUe cute ja
neeme ,XMmMHaTa“ cnopeg uctaTa iMcta Ha 360poBM, aKo TOK-
My TaKa cakaTe Aa Kaxkam. Mucnam aeka Toa Hé HaTepa ga
pasmMmuciiyBame BHUMATENHO KaKo [ia 'M U3roTByBamMe HalluuTe
roAMLWHM aKTUBHOCTU U Aa T'M U3roTBYBaMe HaluuTe nepuoamy-
HW aKTMBHOCTU BO PaMKUTe Ha OHa WTO Tpeba M Kora HewwTo
Tpeba Aa ce oueHy.a.

HacmasHUK rno aHanucKu jasuk

BTtopaTa npuao6uBKa belle AeKa poanTennTe U yyeHuumTe bum
Moxkene fa 6uaat ybeneHn aeka cyfoBute fafeHW 33 HanpesoKoT
Ha yYyeHuLMTe of CTPaHa Ha YYUIULITETO Ce NPOBEPEHM U AeKa ce
6a3vpaHun Ha CTaHAAPAMTE U KPUTEPUYMUTE LLITO CE CNOPea/IMBM HU3
cUTe yumnmnwTa. HeKosKy HacTaBHULM fafoa KOMEHTapu 3a oBaa
npuaobuBKa - Ha Npumep:
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Jac mucnam geka ako cuTe HacTaBHULLM ro noceaysaarT, WTo e
MOXHO I'IOBEII(G, OHa WTO HME, BCYWHOCT, o pa6OTMMe BO pam-
KUTE Ha CyYMaTUBHOTO OUEeHyBar€e TOorall 61 ce umano norone-
Ma /J,osep6a KOra 3a T0a UM Ce KaXyBa Ha poauTenunTe, WTo
MUCham AeKa e eaHO o4 Haerl’IeMMTe HewTa WTo jac ro Hao-
fam Kaj HEKOEe y4ynaumute og NOHN30K PaHTr.

HacmasHuUK no mamemamuka

TpeTaTa noTeHuujanHa npuaobuska bu moxkena aa buge
obesbeseHa ako Ha HACTaBHULMTE MM ce Aaje Norosema oLroBop-
HOCT BO OLLeHyBahbaTa 04 BUCOK BJOr M 61 ce pa3Buaa fosepba BO
HMBHATa cNocobHOCT Aa ro npasaT Toa edpuKacHo. Tne ce NocnocobHM
03 OTKpPMBAaT HaYMHU Ha BpLUEHE KPeaTUBHO banaHcupake mery
bopMaTUBHUTE M CyMaTUBHUTE aCNeKTU Ha HMBHATa paboTa. ChegHu-
OB LLMTAT UAYCTPUPA KaKO BKIYYyBaHETO Ha YYeHULMTE BO CyMaTUB-
HOTO OLeHYyBakbe A4aBa NO3UTUBEH MPUAOHEC BO YYEHETO:

Jac mucnam geka Toa Masky ja NpOMeHU AMHaMMKaTa Ha 4acoT
BO OAHOC Ha TOa AeKa MMa MHOry NMoBeKe 33 efleH eNeMeHT
wTo Te ro gobueaa 1 ce obuayBaa Aa ro NpoHajaar... Tue ce
obuaysaa Aa 6uaaT NOCaMOoCTOjHU. Jac MUCIam [ileKa HeKom
of, HUB ce bopea Co Toa, a APYruTe... HEKOU Of, HUB Ceé ylTe
CMEeTaaT AeKa Toa € MHOTY TELIKO ako HUM He UM ce JaBa no-
MOLL Ha LennoT Toj naT. Kora Hekom 6ea NoCpeKHM Co TakBUOT
HauMH, NPOAO/KYBaa No CBOjOT COMCTBEH Nar.

HacmasHuUK no mamemamuka

MefyToa, oBa 6eLue NOCTUrHATO CaMO KaKo pe3y/TaT Ha OKoJy
30-meceyHa paboTa BO Koja Ha HacTaBHMUMTE UM belwe gageHa
nocebHa noaapLika og, CTPaHa Ha UCTParKyBauKMOT TUM Ha Kpancku-
OT KO/EeLl, CO UAEeV 1 MaTepujaan 1 co NoaApLIKa 33 HUBHUTE YUU/ULL-
Ta M 0b1acHM BNaAM TaKa LUTO TUE MOXKea 43 NOoCBeTaT noBeKe Bpeme
Ha COCTaHOLMTE KaKo BO CaMUTe YUMAULLTA, TaKa U MeFy BKIyYeHUTE
yunauwrTa.

4. NPEAU3BULUUN 3A UOHUHATA

MpeTXo4HWOB Aen TpeTupa efeH O Hajcepuo3HUTe npeaus-
BMLM. 32 i Ce NOCTUTHE NO3UTUBHA MHTEPaKLUMja Mefy dopmaTUBHO-
TO OLEHYBabe, OLLEHYBAHE 33 YYEHE, U CYMATUBHOTO, OLLEHYBAHETO
Ha Hay4eHOoTOo, NOTPebHM ce HaLMOHANHM CUCTEMM BO KOMLLTO Ce MMa
nosepba BO CygoBUTE HA HaCTaBHWUUMTE, Ce AaBa NOAAPLUKA CO
nporpamu 3a obyka 1 noagpLuUKa 3a Aa ce obes3bean neka BaksuTe
CY40BM Ce NPOBEPEHM, OAHOCHO TaKBM LUTO TUE ja 3aC/y»KyBaaT 0Baa
posepba. MNprmepun Ha BaKBM CUCTEMM Ce OMNULLIAHKU BO CTyAMjaTa Ha
CreHnu (Stanley et al., 2009).

BTOpMOT NpeansBuK e aa ce noberHe oA NOBPLUHUTE UHTEP-
npeTaLmm KOULWTO NMOrpeLlHO MM Haco4Yne OHUe Kou ce 0buaysaat aa
pa3BuBaaT GopmaTMBHM NpakTuKK (Black, P., 2007). Ha npumep, Hac-
TaBHULMTE MOXe A3 NocTaByBaaT OTBOPEHM Mpallakba, HO NoToa Ca-
KaaT noseKke ,,4a ' KOpurmpaaTt” oAroBopuTe OA4O0LWTO Aa M KopucTaT
HWB 3a Aa ja NpeHaco4aT cBojaTa paboTa UK, Nnak, MoxKe Aa nobapaat
04, y4eHULMTE Aa BPLIAT CAMOOLLEHYBakbe Ha cBojaTa paboTa, HO
noToa He ycnesaaT Aa ja KopUCTaT BakBaTa MHPopmauMja 3a Aa ja
dopmynmpaaT popmaTMBHATa NoBpaTHa MHGopMaLmja. MHOrymMmUHa
M MHTEPNPEeTMpPaaT TepMUHUTE GOPMATUBHO OLLEHYBakE UK OLe-
HyBaHbe 3a y4erbe KaKo Aa ' MHKOPNopMpaaT cMTe NPUMEHM Ha oLue-
HyBaeTO M BO 0BOj nornen ce ¢pokycupaat Ha nogobpysBareTo Ha
BOCMOCTAaBEHUTE MPAKTUKM Ha YeCcTo TecTUparbe, KOEWTO MOXKe
noseKke Aa My LUTETM OAOLITO A3 O NoA06pU yUeHeTo Ha yYeHuLMTe.
Ha npumep, BO efileH HeEOAaMHELLEH TEKCT HAC/I0BEH KaKo ,,lIpaKTUKK
M OLLeHyBakba Ha YacoBMTe HacoYeHU KOH yueHuKkoT” (Learner-Centred
Classroom Practices and Assessments) my ce NocBeTyBa BHMMaHue
Ha popmaTMBHOTO oLeHyBare (McCombs, B.L. & Miller, L., 2007).

TpeTuoT NpeaunsBUK e AeKa NpumMeHaTa Ha HoBa popmaTMBHa
NpaKTMKa npeTcTaByBa 3a4a4a KojawTo mHory 6apa og Koj 6uno
HaCTaBHMK. [paKTMYHaTa NpMMeHa Ke 3aBUCK Ae/lyMHO 0, NPoyyyBa-
FETO Ha Pa3IMKMTE BO GOPMaTMBHATA NPAKTUKA Mely Pa3IMYHK yuu-
NMWHK cybjekTn (Hodgen & Marshall, 2005). MefyToa, TewKoTuja 3a
MHOTY HAaCTaBHMLM € LITO BaKBaTa NpaKTMKa bapa A1aboku npomeHun




BO HUBHUTE BepyBatba 3@ HUBHATA Yy/10ra HAa 4aCOBUTE, CO MPAKTUYHUA
MMNINKALKUN 38 KOMWITO MHOTYMWHA CMETaaT AeKa Cce ,MHOTy peTKM”.
Kako LwTo 6eLle UCTaKHATO BO eeH o4 NOpPaHELWHNTE KPUTUYKKN OCBPTU!

MHKoprnopupareTo Ha GOPMaTUBHOTO OLeHYBakbe BO HUBHA-
Ta HacTaBa 61 v BK/ly4yBano HacTaBHULMTE BO HELITO AaNeKy
noBeke OAOLITO CTEKHYBatbe Ha HEOMXoAHuTe... [lpomeHuTe
BO HMBHATA MPAKTMKa Ha YacoBuTe BU MOXKese, UCTO TaKa, 4a
BK/Iy4yBaaT A1aboKM NPOMeHH BO yaoraTa, Aypu v Kaj HacTas-
HULWTE KOMLWTO CaMMTe ce CMeTaarT, a U APYr1 r'M cMeTaar,
KaKo BeKe ycrnewHu... [oceeTeHocTa Ha GOPMaTUBHOTO OLEHY-
Bakbe € PU3MYHa, 043eMa MHOTY Bpeme 1 eHepruja.

(Black, P., 1993, p.79)

BakBaTa nouyeTHa gesopueHTauuja belle NovyBcTBYBaHa He
CaMo 0fL CTpaHa Ha HaCTaBHULMTE, TYKY U Of, yYeHUUuUTe.

MpBKOT NaT Kora nobapas og, egHa rpyna Hajao06pn y4eHnum
oA, AeceTTn Kaac Aa paboTaTt BO rpynu, Aa r'm UcnuTaar rpeLu-
KUTE LITO T'M Hanpasu/e Ha TeCTOT U i@ CM NOMaraaT efleH co
Apyr 3a ga pasbepat uenocHo wTto ce 6apasno oh HMB, Toa
belwe HeycnelwHo... Taa NeKkyMja ja cywHaB HEKOJIKY MaTu.
,HO, 30LITO Toa eAHOCTAaBHO He HU o KarkeTe?“... AeKa Tue
chaTune geka mopa fa NpaBaT HeLTo NoBeKe Ha MoWTe Yaco-
BUW OTKOJIKY Camo [ ja COB/IaZlaaT HacTaBHaTa Nporpama - eka
Tpeba oa npe3emat o4roBOPHOCT 338 CBOETO yUYekre.

(Black, P. et al., 2003, p.87)

MNoTpebHUTe NPOMEHN He MoXKe Aa buaaTt HanpaBeHU npeky
KpaTKM cemmHapwm 3a obyKa Ha HacTaBHULMTE - HUM UM e noTpebHa
nocTojaHa noAApLlKa co KonermnjanHa copabotka (Black & Wiliam,
2003). CtyauuTe Ha noeAMHEeYHM HaCTaBHULM NOKaXKyBaaT AeKa CeKoj
04, HUB Ce MeHYBa Ha Pas/iMyeH HAauYuMH U MMa PA3/IMYHUN IMYHK nep-
Luenuun 3a 3agadara. (Black et al. 2003 - chapter 6; Harrison, 2005;
Lee & Wiliam 2005)
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HYRIJE

Koncepti i notimit formativ haset né literaturé qysh tridhjeté
vite para se qasjet kritike (Black & Wiliam, 1998, a,b) ta nxisin kuresh-
tjen pér ekzistimin e efekteve pozitive mbi mésimin dhe té kérkojné
inovacione pragmatike té cilat i sugjeron ky material. Puna e mévon-
shme né lidhje me implementimin praktik vérteton se né kété drejtim
mund té arrihet shumé, ndonése pér shumé arsimtaré kérkon ndry-
shime radikale té rolit té tyre (Black et al. 2002, 2003). Megenése pérf-
shihet spektér i ndryshém i praktikave, konstatimet nga hulumtimi
vértetojné njé listé té llojllojshme té opsioneve, gjegjésisht parashtrim
té pyetjeve né org, komente pér notat e dhéna, notim té shokut/bash-
kémoshatarit dhe veténotim, si dhe pérdorim formativ té testeve. Kjo
listé mund té perceptohet si pjesé e njé pakoje té larmishme me ndry-
shime té vogla sesa té konsiderohet si njési pérbérése e njé qasje té
unifikuar. Dobésia e kétillé éshté paraqitur pjesérisht pér shkak té& mun-
gesés sé njé qasje genésore, e cila do t’'i ndérlidhte mes vete kéto
shkaqe, si dhe pér shkak té transparencés sé vendit té notimit né njé
teori gjithépérfshirése pér mésimdhénien dhe té mésuarit.

Né vijim, piké sé pari do té orvatemi ta pérshkruajmé dhe ta
rishqyrtojmé listén né kontekst té ndérveprimit pérmes dialogut dhe
bashképunimit né mésim. Pastaj, né njé pjesé pérfundimtare, do té
diskutojmé pér problemet rrjedhése duke synuar t’i elaborojmé pari-
met themelore dhe njé zhvillim té métejmé té njé skeme teorike.

Paul Black
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1. PARIMET THEMELORE

Testi (¢faré do qofté ai) mund té jeté formativ ose sumatiy,
madje mund té jeté edhe formativ edhe sumativ njéherésh - dallimi
géndron né faktin se pér ¢cka dedikohet informacioni qé interpretohet
dhe pérdoret, e jo né mjetet té cilat pérdoren gé té nxirret informa-
cioni (Wiliam & Black, P., 1996). Dallimi mes kétyre dy notimeve thek-
sohet né definicionin né vijim:

Notimi pér té mésuarit éshté ¢do notim, prioriteti i paré i kon-
ceptit dhe praktikés sé té cilit éshté gé té jeté né funksion té
géllimit té promovimit té mésimit té nxénésve. Pra, né kété
kontekst ai dallohet nga notimi i konceptuar gé parimisht t'u
shérbejé géllimeve pér dhénie té qasjes kritike, pér shkallézi-
min ose pér vértetimin e kompetencés. Njé aktivitet i notimit
mund t’'i ndihmojé mésimit nése siguron informacione pér pér-
dorimin e informacioneve kthyese nga arsimtarét, nga nxénésit
e tyre, pastaj informacione nga veténotimi dhe notimi i nxéné-
sve mes vete, si dhe informacione pér modifikimin e aktivite-
teve né mésimdhénie dhe té mésuar. Notimi i tillé béhet “for-
mativ” kur pér té pérdoren indikatorét qé e pérshtatin mésimin
gé t'i pérmbushé nevojat mésimore.

(Black, P. et al. 2002 - inside front cover)

Duke e pasur parasysh faktin se kéto indikatoré mblidhen me
géllim qé té promovohet mésimi, pérdorimi i tyre duhet té pérkojé
me parimet e pércaktuara pér mésim efektiv. Kété mund ta rezymo-
jmé né kété ményré:

Filloni me até qé nxénési e kupton né rrjedhé e sipér.
Pérfshijeni nxénésin né procesin e mésimit.

Zhvillojeni shkathtésiné e nxénésit pér t'i kuptuar géllimet dhe
kriteret e mésimit efektiv.

Promovoni mésim migésor/té kéndshém, gjegjésisht mésim
pérmes diskutimit.
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Kjo ka té béjé me dimensionin kognitiv té té mésuarit. Dimen-
sioni afektiv dhe motivues jané po ashtu té réndésishém: informa-
cionet kthyese gé jepen né formé té |évdatave ose notave e pér-
mirésojné mé shumeé egon sesa pérfshirja klasike e nxénésve né de-
tyré, madje nxénésit gé pérfshihen né detyra shfaqin rezultate mé té
mira sesa ata nxénésit e mbyllur né egon e tyre. (Butler, 1988). Pér-
pos késaj, nxénésit me ego té pérfshiré zhvillojné té menduar té foku-
suar né suksesin garues, andaj edhe nxénésit me té arritura té larta
dhe ata me té arritura té uléta njésoj hezitojné té ndérmarrin rrezige
dhe té reagojné keq ndaj sfidave té reja, ndérsa mossukseset i shkak-
tojné dém vetérespektit. Me pérfshirjen e tyre né detyré, nxénésit
besojné se mund té pérmirésohen pérmes angazhimit personal, jané
té gatshém t’i pranojné sfidat e reja dhe té mésojné nga mossuksesi.
(Dweck, 2000).

2. FUSHAT E PRAKTIKES

2.1. Informacione kthyese me shkrim dhe me gojé

Arsimtari gé éshté mésuar ta pérdoré gasjen formative i pérm-
bledh ndryshimet e béra gjaté pérdorimit té pyetjeve té parashtru-
ara né orén mésimore, kjo si né shembujt vijues:

Parashtrimi i pyetjeve

¢ Gjithé metoda ime e mésimdhénies u bé mé ndérvperuese.
Né vend se t’u tregoj sesi ta gjejné zgjidhjen, nxénésve u
parashtroj pyetje dhe u jap kohé qé bashkeérisht t’i hulumto-
jné pérgjigjet. Klasa VIII, té cilén uné e kam né fokus, tani e
pérdor miré kété ményré té punés. Uné veté konsideroj se
duhet ta pérdor kété metodé edhe mé tepér edhe me gru-
pet tjera.

Pa e ngritur gishtin
e Pérveg nése nuk kérkohet né veganti nga ata, nxénésit e diné
se nuk duhet té ngrihet gishti nése e diné pérgjigjen e ndo-
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njé pyetje. Nga gjithé nxénésit pritet t&€ mund té japin
pérgjigje né ¢farédo kohe, qofté edhe nése pérgjigja e tyre
éshté thjesht “Nuk e di”.

Klima e mbéshtetjes
o Nxénésit ndjehen té rehatshém edhe kur japin ndonjé pér-
gjigje té gabuar. Ata e diné se pérgjigjet e tilla mund té jené
po aq té dobishme sa edhe pérgjigjet e sakta. Ata jané té
lumtur pér shkak se njé gjé e tillé u ndihmon nxénésve tjeré
t’i shqyrtojné pérgjigjet e tyre té gabuara.
(Black P. et al. 2003, p.40)

Rezultatet e hulumtimit gjaté “kohés sé pritjes” (Rowe, 1974)
i impresionojné arsimtarét né lidhje me nevojén pér t'u dhéné kohé
nxénésve pér té menduar; shumica e arsimtaréve i inkurajojné nxéné-
sit té bisedojné me njéri-tjetrin para se t’i kérkojné pérgjigjet, ashtu
gé nxénésit té ndjehen sa mé té sigurt gjaté artikulimit té ideve té
tyre. Shikuar nga kéndvéshtrimi i nxénésve, rrjedha logjike e gasjes
sé kétillé tregon se secila pyetje duhet té jeté e hapur né masé té du-
hur dhe se ka nevojé pér té menduar dhe pér té synuar drejt géllime-
ve té mésimit, gé ashtu té arsyetohet koha e harxhuar pér diskutime
rreth ideve té shtruara. Pastaj theksohet se pyetjet e tipit té mbyllur,
té cilat i kontrollojné vetém diturité e nxénésve, konsiderohen si ele-
mente gé japin kontribut té vogél né mésimin e nxénésve. Nése nxé-
nésit kané gené té detyruar té mendojné, pérgjigjet e tyre té gabuara
ose pérgjigjet pjesérisht té sakta do té jepnin informacione pér té kup-
tuarit e nxénésve, gjé qé do t'u ndihmojé até té pércaktohen, gé ar-
simtari té zgjedhé ményrén optimale mé té miré gé ashtu té vazhdo-
jé aktiviteti.

Problemi parimor ishte se géllimi formativ i njé ¢éshtjeje arri-
het vetém nése nga nxénésit nxjerr ndonjé tregues té réndésishém
pér té kuptuarit e tyre dhe mé tej i mundéson arsimtarit ose nxénésve
té tjeré té pérgjigjen duke u orvatur ta pérmirésojné ose ta zhvillojné
kuptimin ose ndoshta pérmes disa pérgjigjeve ta nxisin téré klasén té
zhvillojé njé diskutim pér ndonjé problem té caktuar. Kjo piké e thek-
son detyrén delikate té arsimtaréve, sepse kontrolli i dobét mund té
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shkaktojé digresion, me ¢ka humbet edhe géllimi i t& mésuarit. Duke
e pasur parasysh faktin se té mésuarit e nxénésit shpeshheré éshté i
paparashikueshém, detyra pér zhvillim té dialogut éshté delikate. Né
fakt ky éshté njé problem gé kérkon hulumtim té métejmé. Pér shem-
bull, njé pérgjigje e caktuar e ndonjé nxénési mund té zbulojé sesi
nxénési e kupton problematikén dhe, né bazé té saj, arsimtari mé tej
mund té pérgjigjet gé ta zhvillojé té kuptuarit e nxénésit. Kjo éshté
mé véshtiré sesa mund té duket. Shqyrtojeni kété shembull té cituar
nga Fisher-i (2005): njé paralele e klasés sé paré e ka vizatuar Lulen e
Narcisit.

Arsimtari: “Si quhet kjo lule?”
Fémija: “Uné mendoj se quhet Beti”

Arsimtari mund té pérgjigjet duke ua parashtruar pyetjen e
njéjté edhe nxénésve té tjeré derisa ndonjéri prej tyre ta thoté se
fjalén “Narcis”. Atéheré té gjithéve do t'u thoté se ajo éshté “pérgjig-
ja e sakté”. Si pérgjigje alternative do té mund té merrej edhe nése ar-
simtari do t’i pyeste nxénésit nése “Beti dhe Narcisi” jané lloji i njéjté
i pérgjigjeve, ashtu qé nxénésit do té mund té fillonin diskutim né lid-
hje me dallimet ndérmjet emrave té pérve¢cém dhe emrave té
pérgjithshém. Pérgjigjja e paré do ta hugte mundésiné pér mésim qé
do té mund té shfrytézohej nga pérgjigja e dyté. Até gé e ka kuptuar
nxénési nga termi “...quhet” nuk éshté kuptimi qé arsimtari e ka pa-
sur parasysh: zakonisht ajo qé éshté dégjuar né ¢farédo diskutimi nuk
éshté ajo qé folési ka dashur ta thoté. Mirépo, arsimtari do té duhej
té béjé pauzé dhe té mendojé rreth asaj se pse nxénési mund té japé
pérgjigje té tillé para se té vendosé sesi té pérgjigjet.

Gjaté pérpilimit té pérgjigjes sé dobishme, arsimtari duhet ta
interpretojé mendimin dhe motivimin gé e ka nxitur nxénésin ta thoté
até pérgjigje. Kjo ndihmon nése arsimtari né fillim kérkon nga nxénési
té tregojé sesi ka arritur deri te pérgjigjja e caktuar, pastaj pranon
¢farédolloj shpjegimi pa kurrfaré komenti dhe i pyet té tjerét se cka
mendojné rreth pérgjigjes sé dhéné. Kjo i jep peshé pérgjigjes sé paré
dhe e fut paralelen né njé shqyrtim té pérbashkét té problematikés.
Duke e béré kété, arsimtari e ndérron rolin e tij dhe nga drejtuesiiin-




tervistés me nxénésit né bazé individuale, béhet dirigjent i dialogut,
né té cilin mund té pérfshihen té gjitha palét. Kjo gasje né vete para-
get sfidé té caktuar, pasi qé informacionet e ndryshme hyrése nga mé
shumé nxénés krijojné detyré mé té kompletuar pér interpretim. Hu-
lumtim mé té detajuar té kétij problemi mund té gjeni né Black and
Wilam (2010). Pérderisa nxitet interpretimi ndérmjet nxénésve, ar-
simtari do té keté mé shumé kohé pér té menduar sesi té ndérhyjé.
Njékohésisht nxénésit do té mund té ndihmohen mes vete, qofté pér
t’i zgjidhur problemet ose pér t’i shprehur mé garté véshtirésité e
tyre.

Arsyen themelore pér nxitjen e kuptimit té ndérsjellé té& num-
rit sa mé té madh té nxénésve né dialogun e orés, Alexander-i e shpje-
gon késhtu:

Fémijé, ne tani e dimé, duhet té bisedojmé dhe té pérvetésojmé
pErvojé pér njé ményré té pasur té té menduarit pér gjiuhén e
folur, qé njékohésisht té mendojmé dhe té mésojmé. Leximi,
shkrimi dhe numérimi mund té konsiderohen si “bazé pér plan-
et dhe programet mésimore”, mirépo té folurit me siguri éshté
baza e vérteté e té mésuarit.

Alexander, 2006, fq.9

Hulumtimi né mé shumé paralele vérteton se dialogu i tillé ar-
rihet rrallé heré. Sipas normés, duhet té pérdoren mé shumé pyetje
té tipit t&é mbyllur, e mé pak pyetje té tipit té hapur, pérgjigje shumé
té sakta té nxénésve dhe njé “dialog” i cili paraget radhitje té ndérve-
primit arsimtar-nxénés-arsimtar-nxénés-arsimtar me disa shembuj té
ndérveprimit nxénés-nxénés, né ményré gé arsimtari té mund té do-
minojé gjaté “diskutimit”. Mirépo, arsimtarét konsiderojné se éshté
véshtiré qé ata té zbatojné skemé té tillé, pér shkak se disa prej tyre
frikésohen se do ta kené véshtiré té ballafagohen me gjérat e paprit-
ura nga pérgjigjet e nxénésve, ashtu gé ata do té mund ta humbasin
kontrollin né ¢farédo diskutimi té shtruar.

Pikérisht si né rastin e parashtrimit té pyetjeve, né punimet me
shkrim géllimi duhet té jeté sigurimiiinformacioneve kthyese, té cilat
do t’i ndihmojné nxénésit né mésim. Kétu véshtirésia ishte ménjani-
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mi i shprehisé sé arsimtaréve pér té dhéné shenja ose nota pér
vlerésimin e punimit me shkrim. Ata u inkurajuan nga konstatimet e
hulumtimit se dhénia e notave vetém me koment shpie drejt pér-
mirésimit té mésimit (Butler, 1988). Kéto ishin konkluzionet e tyre né
lidhje me arsyetimin e praktikés sé tyre té re:

e si reagim i paré pas marrjes sé detyrés (sé kontrolluar) nga
arsimtari, nxénésit rralléheré i lexojné komentet dhe mé
shumé déshirojné t’i krahasojné notat e tyre me nxénésit
tjerg;

e arsimtarét rralléheré u japin kohé nxénésve né oré té meé-
simit qé t’i lexojné komentet e shénuara pér punimin me
shkrim, andaj me siguri vetém njé numér i vogél i tyre ose
asnjéri prej tyre nuk mendon né shtépi rreth komenteve;

e komentet shpeshheré jané té shkurtra dhe nuk jané speci-
fike, si pér shembull “Detaje?”;

e komentet e njéjta me shkrim shpeshheré hasen pérséri né
detyrén me shkrim, gé jep té kuptosh se nxénésit nuk i
vérejné ato dhe nuk veprojné né bazé té komenteve té
dhéna

(Black P. et al. 2003, p.43)

Si rrjedhojé, arsimtarét e pérmbushin nevojén pér t’i kushtu-
ar mé shumé kohé formulimit té kujdesshém té komenteve, té cilat do
t’'u ndihmonin nxénésve t’i kuptojné gabimet e tyre dhe ta pérmiré-
sojné punén e tyre. Komentet e tipit: “Béhu mé i ndjeshém” dhe “Ti
po i pérzien fjalét tretje dhe pérzierje” nuk i japin nxénésit orientime
té dobishme, pos nése pérgjigjja e fundit zgjerohet dhe lexohet si
“Alen, kjo kryesisht éshté miré, por ti i pérzien fjalét ‘tretje” dhe
‘pérzierje’”. Shih ¢cka shénuam té gjithé ne pér dallimin dhe pastaj
kontrollojeni pérséri kété pjesé”. Kjo do t'i ndihmonte Alenit ta pér-
mirésojé té kuptuarit e tij. Qéllimi kryesor éshté qé punimi me shkrim
té mos té trajtohet si ndonjé test i pérfunduar né té cilin notat e dhé-
na paragesin pérfundimin e detyrés, por si njé mundési pérmes in-
formacionin kthyes formativ né lidhje me pérmirésimin e mésimit.
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Njé karakteristiké, e cila e dallon informacionin kthyes me
shkrim nga ai gojor éshté se ka mé shumé kohé pér t’i formuluar ko-
mentet, té cilat e nxisin mésimin e métejmé, me mé shumé mundési
pér diferencim pérmes ndérveprimit té vecanté me individé. Efektet
ndaj motivacionit pér llojin e informacionit kthyes jané po ashtu té
réndésishme pér shkak se njé arsimtar i pérfshiré né kété aktivitet,
si¢ pércjell Black et al. (2003), ka zbuluar:

Né vecanti véreheshin rezultatet te ata me té arritura té uléta,
pér shkak se notat shpeshheré mund té kené efekt demotivues
te ata nxénés, gjé gé mund té jeté jashtézakonisht destruktive
pér vetébesimin e tyre.

2.2. Notimi me nxénésit (bashkémoshatarét)
e tjeré dhe veténotimi

Veténotimi i nxénésve éshté shumé i rénédésishém pér zhvi-
llimin e tyre té drejté si nxénés té pavarur dhe té pérgjegjshém. Me
géllim gé té pérmbushet kjo nevojé, né praktiké nxénésit duhet nxi-
tur ta notojné punén e njérit-tjetrit, né até ményré qé té mund t’i
zhvillojné shkathtésité pér notimin e nxénésve (bashkémoshataréve)
tjeré dhe pér veténotim. Qé té arrihet kjo, nxénésit do té duhet t’i
kuptojné géllimet e punimit me shkrim, né té cilat jané pérfshiré edhe
kriteret sipas sé cilave duhet té vlerésohet puna e tyre. Pér disa tema
pér |éndé té caktuara mésimore kriteret do té mund té definohen
miré (p.sh. llogaritja e vlerés sé ndonjé force pér ndonjé problem té
fizikés), ndérsa pér Iéndé té tjera mund té keté ményra té ndryshme
né té cilat punimi me shkrim do té mund té japé vlerésim té shkél-
gyeshém, (p.sh. shénimi i njé vlerésimi kritik pér ndonjé poemé té
caktuar). Qéllim parésor ishte gé nxénésit té lirohen prej varésisé nga
arsimtari dhe té béhen mé té pavarur gjaté fokusimit t& mésimit té
tyre. Kété fenomen e ka ilustruar miré njé arsimtar:

Fémijét nuk jané té aftésuar pér até gé uné orvatem t’i nxis ta
béjné. Mendoj se procesi do té jeté mé efikas né plan afatgjaté.

Nése i kushtoni kohé té duhur, kjo do t’u shpaguhet me rezul-
tate té médha. Ky proces i bén nxénésit té béhen mé té pavarur
né ményrén e té mésuarit dhe u mundéson gé veté ta marrin
pérgjegjési.

(Black et al., 2003, fq.52)

Pérderisa nxénésve u ndihmohet ta zhvillojné veténotimin e
tyre, arsimtarét duhet t’i specifikojné garté géllimet drejt té cilave
nxénésit do té mund ta fokusojné punén e tyre, té arriturat e tyre dhe
t'i kuptojné kriteret sipas té cilave mund té jepet vlerésim pér punén
e béré.

Notimi me moshatarét e tjeré parget njé mjet tjetér té fuqi-
shém: ndihma e nxénésve pér té bashképunuar né ményré efektive né
grupe éshté parésore pér njé puné té tillé. Mirépo, pérkundér fakt
se ka njohuri té mira, se grupet bashképunuese mund t’i pérmirésojné
té arriturat (Johnson et al. 2000), njé pasqyré e punés grupore té njé
modeli reprezentativ né paralelet e Britanisé sé Madhe (Blatchford et
al. 2006) tregon se né té shumtén e rasteve nuk hasen té dhéna né li-
dhje me llojin e bashképunimit gé mund t’i angazhojé nxénésit pér ar-
gumentim té arsyeshme té kontributit té tyre dhe té kontributit té té
tjeréve. Programet intervenuese, sipas Blatchford-it dhe kolegéve té
tij, si dhe sipas Mercer-it et al. (2004), vértetojné se nxénésit e traj-
nuar pér bashképunim té tillé shfagin pérmirésime né té arriturat si
pér nga cilésia e argumenteve, ashtu edhe pér nga testet e pércjell-
jes. Punimii Dawes et al. (2004) éshté njé shembull i miré pér pérhap-
jen e mésimeve té mésuara pér punén grupore efektive.

3. NOTIMI FORMATIV DHE Al SUMATIV

Notimi sumativ nga arsimtarét mund té shqyrtohet nga dy as-
pekte. Sipas té parit, ky notim paraqget realizimin e testeve pér ta kon-
trolluar avancimin e nxénésve, ndérsa aspekti i dyté e pérfshin real-
izimin e testeve sumative pér testimin e té arriturave té larta, p.sh.
dhénia e déftesave pér mbarimin e vitit shkollor dhe/ose pér kon-
trollimin e té arriturave té arsimtaréve dhe shkollave té tyre.
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Pér sa i pérket aspektit té paré, éshté e dobishme té shqyrto-
het pérdorimi formativ i testeve sumative. Nxénésit mésojné pérmes
notimit té ndérsjellé té pérgjigjeve té testeve, né veganti nése do té
duhet t’i zhvillojné skemat pér nxjerrjen e notave nga piképamja e
kuptimit té kritereve nga ana e tyre. Pér sa i pérket ményrés sé re té
punimit me shkrim, marré né pérgjithési, synohet qé derisa njé test
éshté né funksion sumativ, ai do té mund té pérdoret pérmes infor-
macionit kthyes formativ, kjo si njé mundési pér pérmirésimin e
mésimit. Njé plotésim né kété sferé ishte se arsimtarét do té mund ta
fuqizojné pjesémarrjen duke kérkuar nga nxénésit té pérpilojné teste,
pér shkak se duke e béré njé gjé té tillé ata do té duhet t’i identifiko-
jné pér vete géllimet kryesore té punimit me shkrim. Ata po ashtu do
té mésojné pér nevojén pér ta formuluar me kujdes tekstin e ndonjé
pyetje té caktuar dhe té praktikojné qasje té ngjashme gjaté pérgjig-
jes sé pyetjeve té formuluara nga té tjerét.

Mundésia e kétillé e njé lidhjeje té dobishme ndérmjet roleve
formative dhe sumative té notimit né pedagogji edhe mé tej do té
mund té studiohet né kéndvéshtrimin vijues té thjeshté dhe logjik,
duke e shfrytézuar njé model prej pesé hapash ose duke shfrytézuar
faza té pérfshira né pérgatitjen e ndonjé ushtrimi té caktuar pér
mésim.

Qéllimet e qarta
Kétu mund té keté dallime té gjera dhe té arsyeshme. Pér shem-
bull, prioritet mund t’i jepet kuptimit té koncepteve dhe meto-
dave té njé Iénde té caktuar mésimore ose zhvillimit té aftési-
ve té nxénésve pér rezonim; né rastin e fundit, tematika mund
té pérdoret vetém si kontekst i pérshtatshém pér zhvillim té
tille.

Aktivitetet pér planifikim
Kétu kriter i réndésishém éshté potencialii cilitdo aktivitet pér
té marré pérgjigje té cilat ndihmojné pér ta gartésuar té kup-
tuarit e nxénésit. Njé pyetje e llojit “té& mbyllur” me njé “pér-
gjigje té sakté” nuk mund ta béjé kété. Karakteristika tjera rela-
tive jané niveli i kérkesave kognitive me té cilin njé detyré e

bén lidhjen e vet me pérvojat paraprake té té mésuarit dhe po-
tenciali i detyrés pér té gjeneruar interes dhe angazhim.

Ndérveprimi

Eshté shumé e réndésishme ményra sesi implemetohet njé
plan né oré mésimore. Nése nxénésit jané té angazhuar, atéhe-
ré arsimtari do t& mund té marré pérgjigje dhe té punojé mé
ta, gé ashtu ta ndihmojé avancimin e nxénésve né mésim. Ky
aspekt u diskutua edhe mé lart né kontekst té dialogut gjaté
punimit me shkrim dhe aktivitetit verbal. Ndérveprimi forma-
tiv éshté kusht i patjetérsueshém pér mésim té suksesshém,
por ai duhet té implementohet né ményré qé do té mbéshtetet
dhe té veprojé né pajtim me géllimet dhe aktivitetet e plani-
fikuara.

Qasja kritike ndaj mésimit

Né fund té cilésdo pjesé té mésimit duhet té keté gasje kritike,
gjegjésisht té kontrollohen njohurité e fituara para se té shko-
het mé tej. Pikérisht né kété fazé testet me rezultate formative
mund té luajné rol té dobishém. Puna e métejme e nxénésve
drejt ballafagimit me problemet e zbuluara pérmes testeve
sumative mund té paragesé kontribut né mésimin e tyre. Né
kété ményré puna né kété fazé mund té na kthejé prapa né
punén e béré né fazén paraprake.

Rezymimi

Ky éshté njé version pak mé formal i gasjes kritike: kétu rezul-
tatet mund té shfrytézohen me géllim gé té merren vendime
pér punén e métejme ose pér karrierén e nxénésit, t'u jepet
raport arsimtaréve tjeré, kryesisé sé shkollés dhe prindérve pér
avancimin e arritur, té jepet raport pér té arriturat e pérgjithsh-
me dhe gqé mé gjerésisht té pérmbushet nevoja e pérgjegjé-
sisé. Kjo mund té arrihet pérmes notimit té arsimtaréve, pér-
mes testimit ekstern ose pérmes kombinimit té té dyjave. Pér
kété fazé pérfundimtare paraqgiten tensione ndérmjet kérke-
save formative dhe sumative.
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Problem i pazgjidhur né shumé sisteme shtetérore ngel do-
minimi i notimit ekstern sumativ gé bart shumé pasoja pércjellése.
Megenése pér punén e tyre arsimtarét né shkolla mund té pérgatisin
teste té cilat do t’i shérbejné edhe géllimit pérmes dialogut, por ed-
he gasjeve kritike, nevoja e perceptuar pér mésimdhénie me taktika
sipérfagésore, té cilat e pérmirésojné suksesin e testeve té impo-
nuara, e kufizon liriné e arsimtaréve pér manovrim gjaté oréve mési-
more.

Zgjidhja e kétij problemi do té varet nga besimi i arsimtaréve
pér té luajtur njé rol mé té pérgjegjshém né notimin sumativ té nxé-
nésve té tyre (Mansell & James, 2009). Pastaj arsimtarét pérmes lidh-
jes sé notimit formativ dhe sumativ do té mund té fokusohen né prob-
lemet qé pengojné krijimin e sinergjisé. Mirépo, gé té arrihet besimi
i kétillé, ndoshta arsimtarét do té duhet ta pérmirésojné praktikén e
tyre gjaté notimit sumativ, andaj shumé prej tyre do té duhet té zhvi-
llojné koncepte themelore pér parimet dhe shkathtésité gé vleréso-
hen, duke pérfshiré edhe kuptim té ploté té kritereve pér vlefsh-
mériné dhe besueshmériné. Gardner-i (2007) ka vértetuar se munge-
sa e ekspertizés sé tillé éshté njé dobési e dukshme, ngase kjo nén-
kupton se profesioni nuk mund ta kontrollojé njé komponent theme-
lore té punés sé tij - ai éshté njé “profesion parcial”. Né kété ményré
zhvillimi dhe kuptimi i aftésive né praktikat formative jané vetém njé
komponent i ndértimit té anéve té mira té notimit té profesionist - ky
komponent né vete mund té arrijé vetém suksese té kufizuara.

Kjo piképamje buron nga puna qé ka pasur pér detyré té zhvi-
llojé praktika te arsimtarét pér notim sumativ (Black, P. et al., 2010,
2011). Né kété punim sé bashku me arsimtarét éshté dashur t’i kush-
tohet vémendje e posagme zhvillimit té aftésive, shkathtésive dhe
pérvojave té nevojshme praktike né pesé faza. Aty u potencua se puna
e tillé jep gjéra té vlefshme. Prioriteti i paré ishte se, nevoja pér ta
ndaré (me té tjerét) té kuptuarit e standardeve dhe kritereve ndérm-
jet arsimtaréve nga shkolla e njéjté ose nga shkollat e tjera té rajonit,
me té cilat bashképunojné, do t'u ndihmojé t’i pérmbushin kéto nevo-
ja pérmes bashképunimit profesional ndérmjet arsimtaréve. Njé ar-
simtar e dha kété shpjegim:

... pér momentin né kété departament me sa duket secili e bén
até né ményré té ndryshme; uné mendoj se kété duhet béré né
ményré gé té béj me dije se ne té gjithé e kéndojmé himnin
sipas listés sé njejté té fjaléve. Mendoj se kjo na detyron té
mendojmé me vémendje sesi t’i pérgatisim aktivitetet tona
fizike dhe si t’i pérgatisim aktivitetet tona periodike né kuadér
té asaj qé duhet vlerésuar digka.

Arsimtar i gjuhés angleze

Gjéja e dyté ishte se prindérit dhe nxénésit do té mund té
binden se vlerésimet e dhéna nga shkolla pér avancimin e nxénésve
jané té besueshme dhe bazohen né standardet dhe kriteret té cilat
jané té krahasueshme népér té gjitha shkollat. Disa arsimtaré shtuan
komente pér kété pérparési - pér shembull:

Uné mendoj se nése shumica e arsimtaréve e pérvetésojné mé
shumé até gé ne e punojmé né kuadér té notimit sumatiy,
atéheré do té kené besim mé té madh kur t’i informojné
prindérit; kjo éshté njéra ndér pengesat mé té médha gé uné
i kam vérejtur népér disa shkolla té rangut mé té ulét.
Arsimtar i matematikés

Dobia e treté potenciale do té mund té sigurohet nése arsim-
taréve u jepet pérgjegjési mé e madhe né notimet pérfundimtare. Né
kété ményré do té zhvillohet besimi né aftésiné e tyre pér ta pér-
mirésuar kété né ményré mé efikase; késhtu ata ishin mé té zbulojné
ményra té kryerjes sé barazimit kreativ ndérmjet aspekteve forma-
tive dhe sumativ té punés sé tyre. Citati né vijim ilustron se si pérf-
shirja e nxénésve né notimin sumativ béhet kontribut pozitiv pér
mésimin:

Uné mendoj se ky notim pak e ka ndryshuar dinamikén e orés
mésimore né drejtim pozitiv, pér shkak se gjaté kétij notimi
haset né mé shumé se njé element qé ata e merrnin dhe or-
vateshin ta zbulojné... arsimtarét orvaten té béhen mé té
pavarur. Uné mendoj se disa prej tyre kané luftuar me té, ndér-




sa té tjerét... disa prej tyre, ende konsiderojné sé notimi suma-
tiv éshté shumé i véshtiré, nése nuk u jepet mbéshtetje gjaté
gjithé kohés. Kur disa té tjeré u béné mé té lumtur me
ményrén e tillé, ata e vazhduan rrugén e tyre.

Arsimtar i matematikés

Megjithaté, kéto konstatime u arritén si rezultat i punés 30-
mujore, gjaté sé cilés arsimtaréve iu dha mbéshtetje e posacme nga
ekipi hulumtues i Kolexhit Mbretéror, pérmes ideve dhe materialeve,
por edhe pérmes mbéshtetjes sé shkollave té tyre dhe komunave (or-
ganeve té geverisjes vendore). Né kété ményré ata mund t’i kush-
tonin mé shumé kohé mbledhjeve né shkollat pérkatése ose mbledh-
jeve me shkollat e tjera té pérfshira.

4. SFIDAT PER TE ARDHMEN

Pjesa paraprake e kétij teksti e paraget njérén ndér sfidat mé
serioze. Me géllim qé té arrihet ndérveprim pozitiv ndérmjet notim-
it formativ, notimit pér mésimin dhe notimit sumativ, e pastaj edhe
notimit té té mésuarés, nevojiten sisteme nacionale né kuadér té té
cilave vértetohet besueshméria e gjykimeve té arsimtaréve, jepet
pérkrahje me programe pér trajnim dhe mbéshtetje, gé ashtu té kon-
firmohet se gjykimet (vlerésimet) e tilla jané té sigurta, gjegjésisht se
e meritojné besimin e dhéné. Shembuj té sistemit té kétillé jané pér-
shkruar né studimin e Stanley et al. (2009).

Sfida e dyté éshté shmangia e interpretimeve sipérfagésore,
té cilat i kané orientuar gabimisht ata qé orvaten té zhvillojné prakti-
ka formative (Black, P., 2007). Pér shembull, arsimtarét mund té para-
shtrojné pyetje té hapura, por pastaj mé shumé déshirojné t’i korrig-
jojné pérgjigjet né vend se t’i shfrytézojné ato gé ta riorientojné
punén e tyre. Ose, mund té kérkojné nga nxénésit qé ta vetévlerésoj-
né punén e tyre, por nuk arrijné ta pérdorin kété informacion pér té
frymuar si informacion kthyes formativ. Shumica e arsimtaréve i in-
terpretojné termat “notim formativ” ose “notim pér mésimin” sikur
t’i interpretojné té gjitha format e notimit, madje né kété kéndvé-
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shtrim fokusohen né avancimin e praktikave ekzistuese té notimit té
shpeshté, gjé gé mund t’i démtojé mé shumé nxénésit sesa ta pérmi-
résojé mésimin e tyre. Pér shembull, né njé tekst té kohéve té fundit té
titulluar Learner-Centred Classroom Practices and Assessments (Prak-
tika dhe notimi i oréve té orientuara kah nxénési) i kushtohet vé-
mendje pikérisht notimit formativ (McCombs, B.L. & Miller, L, 2007).

Sfida e treté éshté fakti se zbatimi i praktikés sé re formative
paraget detyré e cila kérkon shumé angazhim nga secili arsimtar. Zba-
timi praktik do té varet pjesérisht nga studimi i dallimeve né praktikén
formative ndérmjet subjekteve té ndryshme shkollore (Hodgen &
Marshall, 2005). Shumé arsimtaré do ta kené véshtiré pér shkak se
praktika e kétillé kérkon ndryshime té thella té bindjeve té tyre pér
rolin e tyre né orét e mésimit, gjegjésisht pér zbatimin praktik té ké-
tyre ndryshimeve. Shumica e studiuesve momentet i kétilla i kon-
siderojné si piké shumé té ndjeshme. Né njérin prej shqyrtimeve para-
prake kritike u theksua:

Inkorporimi i notimit formativ né mésim do t’i orientojé arsim-
tarét né dicka shumé mé té vlefshme sesa vetém arritja e shka-
thtésive té detyrueshme... Ndryshimet né praktikén e tyre té
oréve mésimore mund té pérfshijné po ashtu ndryshime té
thella té rolit té arsimtaréve, madje edhe pér ata arsimtaré qé
e konsiderojné veten si té suksesshém, por qé edhe té tjeréti
konsiderojné si té tillé... pérkushtimi ndaj notimit formativ
éshté i rrezikshém, merr shumé kohé dhe energji.

(Black, P., 1993, p.79)

Dezorentimi i kétillé fillestar u ndje jo vetém nga arsimtaré, por
edhe nga nxénésit.

Hera e paré kur nga njé grup prej 10 nxénésve mé té miré
kérkova té punojné né grupe dhe t’i kontrollojné gabimet qé i
kané béré né njé test dhe té ndihmohen mes vete qé ta kup-
tojné plotésisht se ¢cka éshté kérkuar prej tyre, orvatja doli e
pasuksesshme... Gjaté orés disa heré e dégjoja thénien “Pse
thjesht nuk na tregoni ju?”. Por, nxénésit e kuptuan se né orét
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e mia duhet té béjné dicka mé tepér sesa vetém ta pérvetéso-
jné programin mésimor - pra, ata duhet té marrin pérgjegjési
pér mésimin e tyre.

(Black, P. et al., 2003, p.87)

Ndryshimet e nevojshme nuk mund té arrihen pérmes sem-
inareve té shkurtra pér trajnim té arsimtaréve - ata kané nevojé pér
mbéshtetje té géndrueshme dhe bashképunim kolegjial (Black & Wil-
iam, 2003). Studimet e arsimtaréve té caktuar vértetojné se secili prej
tyre ndryshon né ményré té ndryshme dhe krijon perceptime té
ndryshme pér detyrén (Black et al. 2003 - kapitulli 6; Harrison, 2005;
Lee & Wiliam 2005).
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ABSTRACT

Traditionally school-based assessment, and more specifically
classroom assessment, has been the individual teacher’s domain.
Monitoring systems may be used by teachers for instructional guidance;
such systems enable teachers and schools to determine the abilities
of individual students and follow their progress in a number of
subjects. Monitoring systems may serve a dual purpose: providing
schools and teachers with detailed information on individual students
and collecting information on higher levels of aggregation, such as the
school, regional clusters of schools or schools nationwide. Monitoring
systems can be an integral part of the education process and thus
have a distinct formative function. Data collected by such systems
and the reports produced can help all stakeholders - notably teachers,
parents and students - to better understand how (individual) students
in a school are progressing. This is how monitoring systems can support
the movement from assessment of learning towards assessment for
learning.

Keywords: formative assessment, monitoring systems, learning
progress, instructional guidance, Item Response Theory



1. INTRODUCTION

Traditionally, school-based assessment and more specifically
classroom assessment has been the individual teacher’s domain. Even
when teachers are guided by text books, standardized tests and school
assessment procedures and regulations, they still have some freedom
in organising their assessments and interpreting the results of these
assessments. Recently the emphasis in teachers’ assessments has
shifted from formal tests of knowledge to eliciting the understanding
of students and using the information gained from these assessments
for formative purposes (Shepard, 2000). There has been increasing
opposition to using standardized tests for the sole use of grading and
for accountability purposes. Instead we find that modern assessment
techniques are much more related to curriculum goals.

Standardized tests have been used for comparing teacher and
school results, for evaluating and improving education systems and
for policy issues. The data in these assessments are often gathered
with the help of the teacher, but the interpretation of the data tends
to be left to “objective” outsiders. The results of the assessments are
conveyed to the teacher, often as part of instructions of what to do
and no to do in order to improve education. However, standardized
tests can help teachers in their everyday practice of deciding how and
what to teach, in keeping track of students’ progress and in grading
them. For this teachers need to be trained in understanding and
applying assessment techniques and in interpreting assessment data.
Teacher training institutions have become more and more aware of
these issues.

In Great Britain the Assessment Reform Group (1999) developed
ideas for new ways of school-based assessment that supported the
learning process rather than measuring the outcomes of the learning
process. At the heart of these ideas is the notion that formative
assessment is only relevant if it enables the teacher to compare actual
student performance with agreed levels of performance and helps
teachers to improve student performance (if needed), and indeed
helps teachers to improve their own teaching.

It is in this context that we plead for the development of
monitoring systems that enable teachers and schools to determine
the abilities of individual students and follow their progress in a number
of subjects. Such systems may serve a dual purpose:

1. provide schools and teachers with detailed information on
individual students; and

2. collect information on higher levels of aggregation, such as
the grade, the school or even regional clusters of schools.

2. MONITORING SYSTEMS
FOR INSTRUCTIONAL GUIDANCE

Traditionally again, monitoring systems are associated with
outside bodies, policy makers and hardly with the day-to-day running
of classroom instruction and the progress of individual students.
However, it should be - and indeed it is - possible that monitoring
systems can play an important role in answering questions as to how
individual students or a class of students are developing during the
course of their (primary) education. Monitoring systems can provide
a comprehensive answer to these questions, offering a range of
evaluation tools that allow educators to measure many aspects of
their students’ development. Monitoring systems are a universal
concept, ideally ones that can be successfully adapted for use with
all students in all countries - irrespective of the education system.

2.1. Standardized tests

For instructional guidance it is important to have an insight
into the learning progress and a good knowledge of stronger and
weaker sides in a student’s learning process. For the day-to-day
monitoring of students teachers can use common assessment
techniques such as observations, teacher-made tests, performance
assessments and portfolio assessment. Although classroom assessment
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is important, it has its limitations because it may be subjective and
person-related. Different teachers may assess the same performance
differently, one teacher may consider a student as an achiever while
another teacher judges the same student or a similar student to be a
non-achiever. It is also possible that the assessments of the teacher
are not consistent over time and over students. When a teacher has
to assess essay-work of many different students it may happen that
the assessment criteria are not applied in the same way for every
student. This is very likely to happen in those cases where there are
no clear assessment criteria. If teachers do not have the same
framework of reference for assessing and recording achievements, it
is very difficult to realise continuous assessment and monitor a student
from year to year and from school to school. We thus need a cognitive
model of student learning that reflects modern notions of how
students gain skills of learning. This model serves as a unifying element
- a nucleus that brings cohesion to curriculum, instruction and
assessment (Pellegrino et al., 2001, p. 54).

2.2. Monitoring the rate of progress

A well-known issue with teachers is how to determine the rate
of progress of the students. Questions that have been asked are the
following.

e How do teachers know that a student has made sufficient
progress within a certain period of time?

e How do teachers know that sufficient assessment criteria
have been met?

¢ |s the pace with which teachers move through the
teaching and learning process adequate?

In order to help teachers obtain reliable data about the progress
of their students’ learning processes, a monitoring system can help.
Such a system can complement the knowledge that the teacher has
of the students on the basis of day-to-day progress assessment. The

results of the successive assessments of the monitoring system are
converted to the same fixed scale, so that the progress of a student
can be monitored over a number of years. And, because there is also
continuity in the recording of results, all the teachers in the school
have the same frame of reference. This is of great importance for
early identification of any problems. If a monitoring system allows the
user to combine a norm-referenced and a domain-referenced (or
content-referenced) interpretation of results that are gathered
nationwide, it can also be very informative for curriculum developers
and policy makers.

3. THE EFFECT ON CLASSROOM TEACHING
BY SYSTEMS MONITORING THE EDUCATION
SYSTEM

Even if external large scale assessments are aimed at monitoring
the education system, such assessments can have their impact on
classroom teaching. National and international assessment is designed
and carried out by an outside authority to guarantee validity, reliability
and objectivity.

3.1. National Assessment of Educational Progress

In the USA the National Assessment of Educational Progress
(NAEP) is carried out by the National Assessment Governing Board
with the help of contractors. It sets policy for NAEP and is responsible
for developing the framework and test specifications that serve as
the blueprint for the assessments. NAEP is the largest nationally
representative and continuing assessment of what US students know
and can do in various subject areas. Assessments are conducted
periodically in mathematics, reading, science, writing, the arts, civics,
economics, geography, and US history. Since NAEP assessments are
administered uniformly using the same sets of test booklets across
the nation, NAEP results serve as a common metric for all states and




selected urban districts. The assessment stays essentially the same
from year to year, with only carefully documented changes. This
permits NAEP to provide a clear picture of student academic progress
over time. However, NAEP does not provide information on the
achievement and progress of individual schools, let alone of individual
students. And as there is no federal curriculum, NAEP does not give
information on the success of individual schools achieving their
specific educational goals.

3.2. National Curriculum Tests

Another type of national assessment that serves to monitor
education is carried out in England. These assessments are known as
the National Curriculum Tests. They make up part of the final assessment
at the end of the so-called Key Stages in the curriculum. One important
difference with the NAEP system is that all students at a particular
stage take this test, whereas in the USA representative samples of
students take part. Another difference is that in NAEP students do
not all take the same test, whereas in the English system they do. The
National Curriculum Tests do give information on individual students
but, like many tests of this nature, they have been severely criticized.
Two of Britain's largest teachers' unions even voted in favour of
boycotting the 2010 National Curriculum Tests for 11-year-olds. Both
unions claimed that the high stakes nature of the tests - which are
used to compile primary school league tables - have led to too many
primary schools teaching to the test in the final year of primary
school, making lessons dull for students (The Independent, 2010).
Another issue may be that from a system point of view the National
Curriculum Tests are not efficient. Because all students take the same
test its content needs to be limited and may not sufficiently represent
the curriculum.

3.3. International assessment

By the side of national assessment there is international
assessment. International monitoring programmes such as Progress
in International Reading Literacy (PIRLS), the Programme for International
Student Assessment (PISA) and the Trends in International Mathematics
and Science Study (TIMSS) also serve to monitor education systems.
They may give very valuable information on the quality of education
systems and show which countries seem to be more successful in
achieving common educational aims than others. Yet information on
the performance of individual students is not provided and the
teachers have little to gain from such surveys in the everyday practice
of teaching.

3.4. Complementing systems of national
and international assessment

To meet some of the criticism mentioned above, we may try to
complement systems of national and international assessment by
systematic school self-evaluation with the help of a monitoring
system for instructional guidance. After all, ideally school-based
monitoring systems consist of a coherent set of nationally standardised
tests for longitudinal assessment of students’ achievements throughout
(primary) education by the side of a system for the registration of
student progress. For a school-based monitoring system to successfully
complement national assessment, two important preconditions have
to be met:

e |ocal, district or national educational authorities must
have confidence in the will and capacity of self-correcting
activities of schools;

¢ schools must inform the educational authorities
in an objective and reliable way about the educational
performance and progress of their students.




4. WHAT A MONITORING SYSTEM
MAY LOOK LIKE

In the following sections we will have a look at what a monitoring
system should be able to provide in order to support the instructional
process and to enable schools to carry out self-evaluation. We will
discuss the possible content of the system, how frequently we need
to monitor and what techniques we use in monitoring. It must be
emphasized here that the monitoring process should be integrative,
it should be part of the classroom setting. It should not be seen as
imposed by outside authorities, it should not be threatening to
teachers and students. It should be understood by all stakeholders
and more specifically by teachers, parents and students themselves.

4.1. Test content

Monitoring systems may contain tests for measuring subject
skills such as Language, Mathematics, Information Processing, Social-
Emotional Development, Science and Technology, Foreign Language.
An example of test content in a system is given in figure 1. Teachers
observe their students in order to find out whether they feel at ease
in their group, complete their work with pleasure and are developing
as expected. On the basis of such observations teachers are able to
provide specialised educational support by prioritising specific
developmental areas. A teacher's knowledge and experience will tell
him or her where further attention is needed and what kind of
support is in order. It may be difficult, however, for teachers to
objectify their observations. A systematic approach provided by the
monitoring system allows teachers to combine their own judgment
with objectified data on a student's development. The addition of
concrete data is very useful for identifying specific issues and
developing specialised educational programmes. A monitoring system
may provide information in two areas: cognitive development and
non-cognitive development.
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Keys to symbols:

Grade 1-2:
Kindergarten
(nursery school
or reception
year)

Grade 3-4:
Foundation
Phase

Grade 5-6:
Intermediate
Phase

Grade 7-8:
Final Phase

X | X | X | X X X X X X
X | X | X | X X X X X X

X | X | X| X| X| X X X X X X
X | X | X| X| X|X X X X X X

>

Figure 1: Contents of a monitoring system (Cito, 2008)

4.2. Frequency of testing

Tests are usually taken twice a year and there is little point in
increasing the testing frequency if it is progress that we are interested
in. Progress tends to be a longer-term process and tests usually
cannot significantly differentiate (in terms of progress) between two
performances that were produced shortly after one another. The
results of the successive assessments then need to be converted to a
fixed scale for each subject on which a student’s progress is monitored
over a number of years. Continuity in the collection of data is of great
importance for early identification of any problems. In this way
monitoring systems may complement the impression that teachers




have of students on the basis of their own classroom based day-to-
day assessments. Moreover, standardised tests in monitoring systems
make it possible for teachers and principals, parents and students to
widen their view beyond the classroom or the school. Thus the results
of the students can be compared nationally/regionally with those of
other students.

4.3. Process

Working with a monitoring system should not simply be the
registration of test results. It should be part of an education system
in which teachers will have to make decisions about the progress of
the learning process on the basis of data collected. Should the data
indicate that the student is not performing well, the problems will
then have to be analysed and, where needed, appropriate remedial
actions will have to be taken. Therefore a monitoring system must be
set up as a procedure that calls for a systematic, cyclic, approach. In
this systematic approach three stages can be distinguished:

1. Identification: recording of students’ achievements and
evaluation of the results. Administration of the tests,
marking of the tests, registration and provisional
interpretation of results are part of this stage.

2. Analysis: pupils achievements are studied in more detail
during this phase. Data from the analysis stage are used
to draw up a remediation plan.

3. Action: based on the information from stages 1 and 2
an action plan is devised, carried out and evaluated. The
action plan contains remedial suggestions and provides
directions and materials for remedial teaching and testing.

Please note that not all three steps need to be completed. Only
when the development of a student is not up to standard, when the
student lags behind or falls back, it may be desirable to collect
additional data (step 2) and carry out a remedial plan (step 3).

Thus a monitoring system may comprise the following elements:
e A coherent set of tests

e A recording system, based on a measurement technique
with the help of which scores are comparable on the same
fixed scale in the course of time;

e Means and procedures to detect the nature of student’s
learning problems;

¢ Didactic directions for specific help.

5. ITEM RESPONSE THEORY AS A PART
OF A MEASUREMENT TECHNIQUE

Itis desirable for a system that is aimed at monitoring students'
achievements over a number of years that the various tests of a
specific subject measure the same abilities and that the results can be
put on the same fixed scale. Only then can we determine to what
extent a student has made progress compared with a previous
measurement. This possibility is offered by a measurement technique
based on Item Response Theory (IRT). IRT presents a general framework
for constructing measuring instruments, validating measurements,
estimating item and test characteristics, estimating individuals'
abilities and spread of abilities in (sub) populations and it provides a
framework for interpreting test results. (Van der Linden, et al., 1997).
In the IRT model, used in the monitoring and evaluation system, the
chance that an item can be solved is specified as:

¢ a function of latent one-dimensional student ability; and
e one or more item characteristics (e.g. difficulty).

The difficulty of the items and the latent ability can be
represented on a same scale. If the model fits, the scale that
measures the ability is calibrated with the help of the estimated item
characteristics. Particularly the fact that both student abilities and
item characteristics can be put on the same scale and can be related
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to each other is of great advantage to a monitoring and evaluation
system:

¢ Results on tests that differ according to difficulty, contents
and number of items can be compared. In other words:
a student’s results on the Mathematics tests in the middle
of Grade 4 can be depicted on the same scale as the
results he obtained six months before on the Mathematics
test at the end of Grade 3, so that the degree of progress
can be determined. Furthermore, the position that the
student takes on the scale can be compared to that of
other students nationally, regionally etc.

¢ On the basis of the student’s position on the scale general
conclusions can be drawn about the degree of mastery
of a particular subject matter.

In figure 2 we see an example of a scale consisting of several
types of Mathematics items (tasks) and the ability estimate of a
student (called Thomas) on the basis of the test results on tests that
have been taken at six months' intervals (June 07, January 08, June
08), i.e. halfway the school year and at the end of the school year.
Thomas’ position on the scale (June 07, end of Grade 3) indicates that
he has mastered the type of items that is below his ability level (11 +
7), but that the items that are above his ability level are still too
difficult for him. Items that are on the same level are partially mastered.
Six months later his ability has increased (January 08, middle of Grade
4). Now he has mastered items that were too difficult at an earlier
moment (counting backwards). If, at the same time, for every measuring
moment the spread of a (national) reference group is indicated on
the scale, the relative position of the student compared to his peer
students can be determined.

Results of Thomas 2l |gr Difficulty of the items
Q
g Scale Examples
E
}‘ 110
100
90 ~«—:70-44=.. [subtract]
June 2008 3
End 4 80 | <«——:65-9=.. [subtract]
Jan. 2.008 —_— - 20 ~——:90_88_86_..._... [counting back in jumps]
Medio 4
60 ~—:68_58 48 ..._... [counting back in jumps]
~€—:52_81_80_..._... [counting backwards]

June 2008 —_— -
End 3 50

€ :11+7=.. [add up]

Figure 2: Example scale for the performance on Mathematics (Cito, 2008)

We can relate a student’s present position on the ability scale
to other data and determine his progress in a number of ways: self
referenced, norm-referenced and domain or content-referenced.

e Self-referenced: the degree of progress can be determined
in relation to an earlier moment in time. After each
measurement the raw score of a test is converted into
a number on the ability scale, after which the difference
compared to the previous scale score can be read just
like measuring a child's length.

e Norm-referenced: the position that the student takes on the
scale can be compared to that of other students nationally.

e Domain- or content-referenced: on the basis of the position
on the scale a general conclusion can be drawn about the
degree of mastery of a particular subject matter. The
ability-profile used for Mathematics in this Figure is an
example of a report that allows for norm-referenced and




domain-referenced interpretations. The index for reading
comprehension may be another example of a multi-
interpretable scale. On such a scale the difficulty of reading
texts and the reading ability of the student are presented.
The raw test score of the student is transformed to a
reading-index, a number on the scale. The difficulty of all
kinds of reading texts can also be expressed in a number
on the same scale. In this way it is possible to select texts
for a student that correspond to his/her reading ability level.

5.1. Recording and Interpretation

After each measurement the raw score of a test is converted
into a number on the ability scale, after which the difference
compared to the previous scale score can be read in the same way as
a child's growth in length (see figure 2). The data of the successive
measurements can be recorded in two surveys: the student report
(figure 3) and the group survey (figure 4). The student report is a
graph in which the student's progress is visible through the years. In
this way the teacher remains informed and can identify stagnation in
the learning process at an early stage. Because the report is transparent
and unambiguous, teachers of the different grades have the same
frame of reference for the interpretation of the data. At a glance they
can conclude to what extent the student has made progress. The data
collected from the various subpopulations in other areas an dthe
national as a whole are used as a frame of reference.

In figure 3 four curves have been drawn that correspond to
percentiles 10, 25 and 75 and the population mean. On the basis of
these data 5 levels can be distinguished:

Level A: 25 per cent high-scoring students

Level B: just above average

Level C: just below average

Level D: far below average

Level E: 10 per cent low-scoring students

——> ability
o
O O ¢ ;

Level A: 25% highest scoring students ||
Level B: just above average (25%)
Level C: just below average (25%)
Level D: far below average (15%)
Level E: 10% lowest scoring students ||

Medio End Medio End Medio End Medio End Medio End Medio
Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8

——> administration session

Figure 3: Example of a student report on subject performance

The curve that ends at the end of Grade 5 shows that this
particular student started out poorly compared to his peers, but is
making good progress. The story that the teacher may have told the
student’s parents could have been as follows. Thomas entered our
school somewhere midterm in grade 3. As could be expected, he had
some problems acclimatizing in his new environment: getting used
to his classmates, the teacher and the school. But what we see at
midterm in grade 4 is that he seems to have acclimatized: his
proficiency has been rising. He starts to perform better than level D
students in this school and elsewhere. He almost reaches level B
performance at midterm grade 4. The he falls back a little compared
to level B students but his proficiency is gradually increasing in line
with other level C students. The teacher may argue that if Thomas
just works a little harder (based on the teacher’s own observations)
Thomas might become a level B student. He has shown that he can
reach that level. If the parents can also convince Thomas to just be a
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little more diligent then Thomas stands a good chance of passing his
grade 8 final test with a high proficiency score enabling him to enter
the type of school that the parents have had in mind for him.

In the group survey (table 1) the results of all the students in
a group over a number of years are presented in a table. For each
student the ability score at the successive measuring moments is
shown along with the level score. Through this table the teacher may
be supported in his opinion that his class is a mixed bunch with some

Table 2 is an example of a group report which graphically
shows the results of all the students in one class or grade. A teacher
can conclude at a glance which of the students’ scores are below or
above average compared to the results of other students nationwide,
or in any other reference group.

Table 2: Example of a group report for Mathematics (Cito, 2008)

Date: June 2008 Level
very good students and some rather poor students. Most of the E D cC B A
students show consistent progress with a little “level hopping”. There Name Test  Ability
may be some concern about Peter who has fallen back a little when score  score
the rest of the class has shown improvement or has stayed at the 1 Jane 74 9%
same level. Please note that Peter probably has shown progress, but 2 Ben 35 61
not as much as his peer students at level A have. There are no other 3 Julie 48 70
level A students in Peter’s class and this may indeed be a reason why 4 Peter 51 72
Peter has fallen back a bit. At the bottom of the table we see that the 5 Jack 76 101
average level of all students in the country/district/city at the various 6 N_'a_ry > s
measuring points hovers between C and D. The performance of 7 Silvia 63 81
o : . 8 A 75 98
Peter’s class at the end of Grade 4 is in line with the performance in nne
. . 9 Clair 73 94
the country/district/city.
10 Nicky 32 59
11 Dennis 38 63
Table 1: Exampl, r rvi ito, 2
Table 1: Example of a group survey (Cito, 2008) 12 Frank " 22
spelling 02-01-07  02:06-07  23-01-08  21-06-08 13 George 2 =
- - 14 Dora 71 90
Grade Medio 3 End 3 Medio 4 End 4 15 Michael 5 68
Peter 115 A 116 A 123A 1258 16 Vincent 6 75
Sara 1108 1148 116 C 118C 17 Paul 73 94
John 104 C 1138 1218 121C 18 Andrew 69 88
19 s 50 71
George 100 C 105D 113¢C 119C uzan
20 Meryl 31 58
Nicky 96 D 104D 112D 121C 21 Dennis = %
Julie 93D 95 E 105 E 111 E 22 Roger 16 45
average 103.0 107.8 115.0 119.2 Average ability 50 60 70 80 90 100
score 76,2 ability
Level [all schools] C D D C Average ability score norm group
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6. SCHOOL SELF-EVALUATION

As we pointed out above, a school-based monitoring system
may complement national assessment and be used by schools for
self-evaluation. When a monitoring system has been implemented in
the school for a couple of years and in several grades, the data
gathered can be used for these purposes. In figure 4 a cross section
shows the distribution of students of the different grades across 5
levels (A to E) at a certain moment in time.

Cross Section Mathematics
Medio 2007-2008

70
60 [ |
50 [ ]
40
ig [ ]

mOoO O w>

mean

——> Percentage (%)
w
o

20 [ —

20 [ |

-50
-60
-70
-80

Grade3 Grade4  Grade5 Grade6 Grade7 Grade8

Figure 4: Example of a cross section for Mathematics (Cito,2008)

In this figure the 0 per cent-line shows the national (or reference)
mean. Above this line the percentage of students in the different
grades with a level A or B are depicted. In the reference group about
50 per cent has an A or B-level. The other 50 per cent has a C, D or E-
level. The results of Grade 7 and 8 may attract some attention. In the
case of grade 7 only 15 per cent of the students score above the
reference mean and there are no A-level students. Approximately the

same percentage of the students of grade 8 scores above the
reference mean (although there are students with an A-level!), while
85 per cent of the students score below the 0 per cent line (the
reference mean). Compared to the results of the other grades in this
school, these results will need the attention of the school principal
and the teaching staff.

In monitoring systems that we are propagating we can also do
various kinds of trend analyses. We can look at the results of a cohort
of students (same group of students) over the years compared to the
national or regional mean in the different grades, showing for
example that students in a particular cohort scored below average
compared to the national/regional mean for a number of years. For
the school this might be a signal to analyse these results more closely.
What could be the reason for such a pattern? Changes or major
deviations from the ability scores between the school years per grade
can be caused by many factors, such as:

¢ a change in composition of the student population;
® a major incident with high impact on the students;
a long illness of the teacher;

¢ a change of teacher;

introduction of new textbooks or learning and play materials;

additional counselling or learning projects.

Such results have to be monitored carefully. Making a cause-
and-effect analysis can help teachers understand what kind of
remedial action has to be taken. It can also be of help to conclude
that remedial action really has had an effect.
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7. CONCLUSIONS

We have argued that monitoring systems may enable teachers
and schools to determine the abilities of individual students and
follow their progress in a number of subjects. Such systems may serve
a dual purpose: provide schools and teachers with detailed information
on individual students, and collect information on school performance.
Monitoring systems should be an integral part of the education process
and thus have a distinct formative function. Data collected by such
systems and the reports produced can help all stakeholders - notably
teachers, parents and students - to better understand how (individual)
students in a school are progressing. This is how monitoring systems
can support the movement from assessment of learning towards
assessment for learning.
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PESUME

Mo Tpaguumja, oLeHyBarbEeTO, a NocebHO OLEHYBaHETO BO Te-
KOT Ha YacoBUTE NPEeTCTaByBa MHAMBWAYANHO NOAPAYje Ha HAaCTaBHU-
KOT. CUCTEMUTE 3a C/iefeHe MOMKeE [,a Ce KOPWCTAT 04, CTPaHa Ha Hac-
TaBHMLMTE 32 HACOYyBakbE€ Ha HACTaBaTa; BaKBUTE CUCTEMU MM OBO3-
MO’KYBaaT Ha HaCTaBHULUMTE U Ha yYyumauwiTaTa [Aa rv ogpeaysaat
CNOCOBHOCTUTE Ha CEeKOj YYEeHMK 1 Aa ro caefat HanpeayBakeTo no
ofpeneH bpoj HacTaBHM NpeameTn. CUcTeMUTE 3a C/iefieHe MOXKe A3
MMaaT ABe Lenu: 0be3beyBatbe Ha YYUMIMLLITATA U Ha HACTaBHULUTE
OEeTaNHU UHbOoPMaL MM 3a NoeANHEUYHUTE YyHEeHULM U cobuparbe UH-
dopmaLMM 33 MOBUCOKMTE HMBOA Ha BKYMHUTE/36MPHUTE pe3yaTaTy,
KaKo LITO Ce Ha HUBO Ha YYMIULLTETO, PErmoHasHUTE TPynu Ha
YYUAULWITA UM YYUAMLWITATA Ha HUMBO Ha gpxKasaTta. CuctemuTe 3a
cneferbe MOXKe Aa NpeTcTaByBaaT MHTErpaseH Aen Ha 06pasoBHUOT
npoLec 1 co Toa Aa Mmaat nocebHa popmaTtneHa dyHKumja. Cobpa-
HUTE NoAaTouM NpPeKy TakBUTE CUCTEMMU U U3FOTBEHUTE M3BELUTaM
MOMe Aa UM NOMOTHaT Ha CUTe 3aUHTEPECUPaHU YYECHULM - @ OCO-
6eHOo Ha HacTaBHULMTE, POAUTENNTE U yYeHUUUTE - Nnoaobpo Aa pas-
6epaT Kako (noeamMHeYHUTe) yyeHMUMTe BO e4HO YYUIULLITE Hanpeay-
BaaT. EBe KaKo cucTeEMUTE Ha OLLEHYBakbe MOXKE Ja Aa4aT NoAAPLIKA
Ha MOCTanKuTe o4, OLLeHyBatbe Ha HOYy4YeHOMO KOH OLleHyBatbe Ha
y4erbemo.

KnyuyHu 360poBu: gpopmamusHo ouyeHysarbe, cucmemu 3a
cnederbe, HanpeooK 80 y4eHemo, HaCoYy8aHe Ha Hacmasama, me-
opuja Ha 002080p Ha ajmem.



1. BOBEf,

Mo Tpaauuwuja, oLeHyBareTo, a NOCEOHO OLEHYBaHETO BO
TEKOT Ha YaCcoBUTE NPETCTaByBa MHAMBUAYAHO NOApPayje Ha HacTaB-
HUKOT. [lypn U Kora HacTaBHULUTE Ce BOAEHW BO CBOjaTa paboTa
cnopep yuebHMUNTe, CTaHAAPAM3MPAHUTE TECTOBU U NOCTanKuTe U
NponMcuUTe 3a YYUIULWHOTO OLLIeHYBakbe, TUE Ce YLITe MMaaT ofpese-
Ha cnoboga BO OpraHU3NpParbeTo Ha HUBHUTE OLLEHYBaka U BO MH-
TEPNPeTUPAHbETO HA PE3YNTATUTE Of OBUE OLEeHYBara. O Heogam-
Ha Har/sackaTa Ha OLEeHyBaraTa of HacTaBHULUTE ce NOMECTU Of,
bopMmanH1Te TECTOBM Ha 3HAEHA KOH U3BJ/IEKYBakb€ OArOBOP 33 pas-
B6UpParbETO HA YYEHNLMUTE U KOPUCTEHETO Ha MHOPMALMUTE CTEKHA-
TW 0, OBMe oLEeHyBakba 3a popmaTtuBHM Lenu (Shepard, 2000). Mpu-
CYTHO € C& MOro/ieMo CNPOTMBCTaBYBake Ha KOPUCTEHETO HA CTaH-
[apav3vpaHnTe TECTOBU e4MHCTBEHO CaMo 33 M3BEAYBae OLEHKM
1 32 0ArOBOPHOCT. HamecTo Toa, CMeTame AeKa COBPEMEHUTE TEXHU-
KU 32 OLLeHyBakbe MHOTY NMoBeKe Ce 0HecyBaaT Ha LLle/ITe Ha HacTaBs-
HUTE Nporpamu.

CTaHAapaM3npaHnTe TeCTOBM Ce KOPUCTAT 3a [ia Ce Hanpasu
cropeayBakbe Ha pesyaTaTuTe JOOMEHU Of HACTaBHUKOT U OHWE Of,
YUYMMLLTETO, 33 A3 Ce U3BPLUUN BpeaHyBatbe U NofobpyBarbe Ha 06-
pa3oBHUTE CUCTEMU M Ha 0bpa3oBHATa NoauTMKa. MogatouunTe 33
OBMeE OLeHyBakba YeCTo ce cobMpaaT of, CTpaHa Ha HAaCTaBHUKOT, HO
MHTepnpeTauMjaTa Ha pesynTatuTe MMa TeHAeHUMWja ga um buae
OoCTaBeHa Ha ,,00jeKTMBHU” AnLa oaHazBop. Pe3yntatute og oue-
HyBarbaTa UM Ce JOCTABYBAAT Ha HACTABHULMTE, YECTO KAKO AeN of,
ynaTcTBaTa 3a Toa WTo Tpeba Aa npasaT Uau Aa He NpaBarT co Len Aa
ro nogobpysaat obpasoBaHueTo. MefyToa, CTaHAApPAU3MpPAHUTE Tec-
TOBW MOXe Aa UM nMomaraaT Ha HaCTaBHULUMTE BO HMBHATa CEKOj-
OHEBHa NMpPaKTMKa BO OA4/1y4yBarbe€TO KaKo M LITO Aa nody4yyBaar, BO
cnefeHeTo Ha HanpeaoKoT Ha YYEHULNUTE U BO HUBHOTO OLLEHYBakbE.
3a oBa NoTpebHO e HacTaBHULMTe Aa buaaTt obyvyBaHu 3a pasbupa-
He U NPUMEHYBaH€e Ha TEXHUKMUTE 33 OLLEHYBaHE U 33 UHTEPNPETU-
patbe Ha nofatouuTe o4, OueHyBareTo. MHCTUTYLMUTE 33 CTPYUHO
YCOBpLUYBak€ Ha HAaCTaBHULMTE CTaHYBAAT CE NoBeKe CBECHU 3a 0BUE
npatama.

YUnAMWHOTO OLeHyBake BO CNyXKba Ha cneaereTo Ha HanpPeaoKoT BO YYeHETO

Bo Benuka bputaHuja MpynaTa 3a pedopma Ha oLeHyBaHEeTo
(1999) n3roTBM HOBM MAEN 33 YYUSIULLIHOTO OLIEHYBaHE LUTO NOBEKe
ro NoAAp*KyBaaT NPOLLECOT Ha Y4eHETO OTKONKY MEPEHETO Ha pesy/-
TaTUTe Of, NPOLLECOT Ha y4ereTo. Bo cylwTMHaTa Ha OBUeE naeun e nou-
MOT AeKa GOpPMaATUBHOTO OLEHYBake € PesieBaHTHO CaMO aKo My
OBO3MOXYBa Ha HAaCTaBHMKOT Aa ro cnopeflyBa TEKOBHOTO 3Haere
Ha YYEHUKOT CO AOroBOPEHUTE HMBOA HA YCMexoT M MM nomara Ha
HacTaBHMUMTE Aa ro NogobpyBaaT 3HAaEHETO Ha YYEHMKOT (aKo e NoT-
pebHo), a cenak UM Nomara Ha HacTaBHWLMTE Aa ja nofobpyBsaaT cBO-
jaTa concTeBeHa HacTaBa.

TOKMy BO OBOj KOHTEKCT HMe ce 3as1arame 3a pa3Boj Ha cucTe-
MWTE 33 CefeHe KOULWTO Ke MM OBO3MOXKYBAaT Ha HAaCTaBHULLUTE U
Ha yYynnauwTaTa Aa rm ogpeayBaaTt CnocoOHOCTUTE Ha yYeHUUuUTe U
[a ro cnepat HUBHUOT HaNpeaoK no oaaenHW HaCTaBHU NpegmeTu.
TakBUTE CUCTEMW MOXKe A3 CAYXKaT 3a ABOjHA HAMeHa:

1. 43 UM OBO3MOMKYBaaT Ha yUMIMLITATA M Ha HacTaBHULMTE
na nobusaat AeTanHN MHbOPMaLMK 3a NoeANHEeYHUTE
yyeHunuu;

2. pa cobupaat nogaTtoum 3a NOBMCOKUTE HMBOA Ha
BKYMHOTO cobuparbe Ha MHPOopMaLMmnTe, U3BEAYBaAHETO
Ha OLLeHKUTE, 33 YYUNMULLTETO UAK, AYPU, 1 3a
pPervoHaaHuUTe rpynu Ha yYuaumiuTa.

2. CUCTEMMTE 3A CNEAOEHE
BO HACO4YYBAHETO HA HACTABATA

Mo Tpaguumja, NaK, cMCTEMUTE 3a C/iefeHe Ce NOBP3yBaarT Co
HagBoOpeLlHM CybjeKTH, KpeaTopuTe Ha 06pa3oBHATa MOUTMKA U O4-
Baj CO CEKOjAHEBHATa HacTaBa Ha YacoOBMTE M CO HAaNPeAOoKOT Ha no-
efiMHeYHnUTe yueHnun. Mefytoa, Tpeba Aa € MOMKHO - MU MOXKHO € -
cUCTEMUTE Aa MMaaT 3HavajHa y/iora Bo 4aBarbeTO OAr0BOPM 3a TOa
KaKo NoeAMHEYHUTE yYeHULM AWM HEKOja Mapasnesika yYeHUum ce
pa3BMBaaT BO TEKOT HA CBOETO (OCHOBHO) 0bpasoBaHue. CuctemuTe
3a c/ieierbe MOMKe Aa Aafat ceondaTeH 04roBop Ha OBME NpaLlakba,




HyAejK1 n360p Ha anaTkM 3a BpeLHyBake KOMLUTO MM OBO3MOXKyBaaT
Ha eflyKaTopuTe fa MepaT MHOTY acneKkTu o4, Pa3BojoT Ha HUBHUTE
yyeHuum. CuctemuTe 3a cneferbe ce yHMBep3aaeH KOHLEenNT, BO uae-
aNIHM YCNOBM MOXKe Aa 61MaaT ycrnewHo npuaaroAeHn 3a Kopuctere
CO CUTe yYeHMLM BO cuTe 3emju - 6e3 ories Ha cMcTemMoT Ha obpaso-
BaHMe.

2.1. CraHpapausmparbe Ha TeCToBUTte

Bo HacouyBaheTO Ha HacTaBaTa BAaXKHO e Zla ce MMa yBUA, BO
MPOLECOT Ha y4YereTo U fo6po No3HaBake Ha NojakuTe U nocnabute
CTPaHM Ha MPOLECOT Ha YYEHETO Ha OAPEAEH YYEHMK. 3a CEKOjAHEB-
HO cnefietbe Ha y4eHULMTE, HACTaBHULLMTE MOXKe A 'M KopucTaT nos-
HaTWUTe TEXHUKM 33 OLLEHYBakb€e KaKo LUTO ce HabsbyayBatbe, TECTOBU
W3roTBEHW O, HAaCTaBHMKOT, OLLEeHYBAHE Ha YCMEXOT U OLLleHYBatbe Ha
noptdonuoto/nankata. M NoKpaj Toa WTO OLEHYBaHETO HA YaCcoBUTE
€ 3HaYajHo, Toa MMa M CBOM OrpaHnYyBarba buaejkm moxe ga buae
Cyb6jeKTMBHO M NOBP3aHO CO 0ApPeAeHO AnLe. PasIMuHU HACTaBHULM
MOXe A,a ro OLLleHaT UCTUOT yCnex Pas/iMyHoO, eeH HAaCTaBHUK MOKe
[a CMeTa [eKa HeKoj YUYEHUK e ycrelleH, AoAeKa APYr HAacTaBHUK
CyAM 3a UCTUOT YUYEHUK MM 33 HEKO] C/INYEH YYEHUK AeKa Toj He e
ycneweH. McTo Taka, MOXKHO e OLeHyBaaTa Ha HAaCTaBHUKOT Aa He
ce JoC/IeJHN CO TEKOT Ha BPEMETO U Kaj Apyru ydeHuum. Kora nsse-
CeH HacTaBHUK Tpeba Aa rv oLeHyBa MUCMEHWUTE COCTaBM Ha MHOTY
Pa3NINYHUN YYEHULIM, MOXKE [a Ce C/TyYM KpUTEPUYMUTE 33 OLLEHYBatbE
[la He ce MPMMEHYBAaT Ha UCT HauYMH 3a CeKoj y4eHuK. OBa BepojaTHO
Ke HacTaHe BO OHMe CyYau KaZe HeMa jaCHWU KpUTEPUYMM 33 OLEHY-
Batbe. AKO HaCTaBHMLMTE ja HEMAAT UCTaTa pPamMKa Ha ynaTcTBa 33
OLEHYBaHETO N Henexxere Ha NOCTUrarkaTa, TELWKO e A3 Ce peanu-
3Mpa KOHTUHYMPAHO OLLEHYBakbE U A3 Ce CeAM OAPeAeH YYEHVK 0f,
roavHa BO rogMHa M o eHO y4YuIuLWTe BO APYro. 3aToa Ham HU e
notpebeH ogpeseH MOAE/ Ha yYetbe Ha YYEHUKOT KOjLUTO MM o4pasy-
Ba COBPEMEHUTE UAEN 33 TOA KaKO yYEHULUTE CTEKHYBAaT cnocob-
HOCTM BO y4ereTo. OBOj MOAEN C/YKU KaKo 00e0UHY8aYKU enemMmeHm
- jadpo Koe 0osedysa 00 3aeMHa 3a8UCHOCM HA HACMA8HUMe nAa-

Ho8U U npoepamu, Hacmasama u ouyeHysarbemo. (Pellegrino et al.,
2001, 54)

2.2. Cnepeme Ha 6p3nHaTa Ha HanpeaoKoT

MocTojaHa AMnema Ha HacTaBHULMTE e KaKo Aa ce oapeau
6p3nHaTa Ha HanpeaoKoT Ha yyeHuumTe. Ce NocTaByBaart c/iegHuBe
npatama:

e KaKo HacCTaBHULMTE 3HAAT AeKa oApeaeH YYEeHMK MoKaxKan
[OBOJIEH HanpeaoK BO TEKOT Ha M3BECEH BPEMEHCKMU
nepuog?

e KaKo HacTaBHUUMTE 3HAAT AA/IM AOBOJIHO CE NPUMEHYBaHU
KpUTEPUYMUTE 33 OLLEeHYBatbe?

e [lanv e afeKkBaTHa 6p3mHaTa CO KOjalLTO HAaCTaBHULUTE ce
ABUXKAT BO TEKOT HA M3BeAyBaHEeTO HA HAacTaBaTa M BO
NPOLECOT Ha y4yereTo?

EfeH cuctem Ha oLeHyBakbe MOXKe 43 MM NomMara Ha HacTaB-
HULMTE Aa CTEKHYBAAT CUTYPHM NOAATOLM 33 HanpeaoKoT BO npoLe-
COT Ha Y4YeHEeTO Ha y4yeHuumTe. TaKBMOT eeH CUCTEM MOXKe Aa buae
[OOMNO/IHYBakbe HA 3HaeHaTa WTO HAaCTaBHUKOT I'M MMa 3a yYeHuuuTe
BP3 OCHOBA Ha CEKOjAHEBHOTO OLeHYBakbe Ha HanpeaoKoT. PesyaTta-
TUTE 04, NOC/e0BaTe/IHUTE OLEHYBakba HAa CUCTEMOT Ha C/iefere ce
NpeTBOpaaT Ha UCTaTa YTBPAEHA CKaa, TaKa LWITO HanpeaoKoT Ha of-
pefieH YH4EHUK MOXKe A3 Ce c/iefm BO TEKOT Ha U3BeceH 6poj roauHu.
M nopagu Toa WTO MMa KOHTUHYUTET BO BenexereTo Ha pesynTtaTu-
Te, CMTe HACTaBHULM BO YYMAMLUTETO ja MMaaT McTaTa pamMKa co
ynaTtcTea. OBa e o4, roflemo 3Hauekre 3a paHa UaeHTUOUKALM]jA Ha KOj
6uno npobnem. AKo onpeaeneH CUCTEM 3a C/ieeHe My OBO3MOKYBa
Ha KOPUCHMKOT Aa KOMBUHMpPaA AafeHa MHTepnpeTaumja Ha pe3ynTa-
TUTE WTO ce cobMpaaT Ha HMBO Ha AprKaBaTa, 6asnpaHa BP3 HOPMK U
efiHa 6asvpaHa Bp3 nogpavja (uav H6asmpaHa BP3 COAPKMHU), TOA
MoXKe aa buage, UCTO Taka, MHOTY MHPOPMATUBHO 33 U3FrOTBYBAUYUTE
Ha HaCTaBHWTE NJaHOBU M NPOrPaMu 1 3a KpeaTopuTe Ha 06pa3oBHa-
Ta NONUTUKA.




3. BJ/IMJAHUETO HA CUCTEMMUTE
3A CNEOEHE HA OBPASOBHUOT CUCTEM
BP3 HACTABATA HA HACOBUTE

[lypv 1 Kora eKCTepHUTE OLLEHYBaHa Of, LUIMPOK 06em MMaaT 3a
uen aa ro cnefat obpasoBHUOT CUCTEM, TaKBUTE OLLEHYBakba MMaaT
CBOE B/IMjaHWE U Ha HacTaBaTa Ha YacoBuUTe. HaLMOHaNHWUTE U MHTep-
HaLMOHa/IHUTE OLEHYBaka Ce M3roTBYBAAT M Ce CNPOBeAyBaaT of,
HaZlBOPELUHO HaZ/1eXKHO Te/0 33 A3 Ce rapaHTUpa BEPOAOCTOjHOCTa,
CUrypHOCTa 1 0bjeKTUBHOCTA.

3.1. HauyuoHanHo oueHyBakwe Ha HanNpPeaoKoT
BO obpasoBaHueTo

Bo CA, HaunoHanHOTO oLeHyBake Ha HanpeaoKoT Bo obpa-
3oBaHueTo (NAEP) ce cnpoBeayBa oA, cTpaHa Ha YnpaBHUOT oa60p 3a
HaLUMOHANHO OLEHYyBakbe CO NMOMOLL Ha AOroBOPHM cybjekTu. Toj ja
ogpeanysa nonntukata 3a NAEP 1 e ogroBopeH 3a M3roTeByBaH€ Ha
pamkaTa u cneumdurKaLmmTe Ha TECTOBUTE LUTO CY¥KaT KaKo MaToKa3
3a oueHyBakaTa. NAEP e HajluMpOKOTO HAaUMOHANHO penpe3eHTa-
TUBHO M KOHTMHYMPAHO OLLeHYBake 3a Toa WTo yyeHnumTe Bo CAL
3HaaT M MOXKaT Aa NpaBaT BO pa3/INYHM NpegMeTHU nogpadja. OueHy-
BakbaTa Ce CNpoBeayBaaT NePUOANYHO MO MAaTEMATUKA, YUTakbe, NPU-
pogHaTa rpyna npegmeTtu, NULyBarbe, YMeTHOCTU, OMLWTECTBEHM Ha-
VKU, EKOHOMCKM HayKu, reorpaduja n uctopuja Ha CAL. buaejku oue-
HyBarbaTa Ha NAEP ce cnpoBeayBaaT eaHOBOPa3HO KOPUCTEjKU MU UC-
TUTE KOMMNNETU Ha TECT-KHULLKWN HU3 LienaTa 3emja, pe3yntaTute cny-
¥KaT KaKo OnLTa MEeTPUKA 33 CUTE COjy3HM APXKABU U M3bpaHUM ypbaHu
obnactn. OueHyBareTO OCTaHyBa BO OCHOBA MCTOTO OZ, rogMHa BO
rogMHa, CO CAaMO BHMMATE/IHO AOKYMEHTUPAHM npomeHn. OBa my
oBo3moxyBa Ha NAEP pga obe3bean jacHa cimKa 3a 06pa3oBHUOT
HanpeaoK Ha YY4EeHMKOT BO oApeaeHn BpeMeHCKM nepuoam. MerfyTtoa,
NAEP He obe3beaysa nHbopmaumm 3a NocTMrakbata U HanpeaoKoT
Ha NOeAVHEYHUTE YUYMAULLITA, KaKO M Ha NoeaUHEeYHUTE yYyeHUum. A
HeMa HW HaCTaBHM NJIAHOBM M NPOrpamm Ha HUBO Ha aprKkasaTta, NAEP

YUnAMWHOTO OLeHyBake BO CNyXKba Ha cneaereTo Ha HanpPeaoKoT BO YYeHETO

He AaBa MHOOPMALMK 33 YCNEXOT Ha NOEANHEUYHUTE YUMAULLTA KOU-
LUTO MM MNOCTUrHYBaaT cBoUTe cneunduyHn 06PasoBHU LLeN.

3.2. TectoBM 3a HALMOHANTHMUOT KYPUKYIYM
(HacTaBHM NnaHoOBM K Nporpamu)

Bo AHrnnja ce peanunsmpa Apyr BUA Ha HALWMOHAIHO OLeHyBa-
Hbe KOeLTO CYKM 3a cneferbe obpasoBaHneTo. OBUe TecTUpakba ce
MO3HaTW KaKO TECTOBM 3@ HALMOHANHNOT KYPUKYAyM. Tre COuMHyBaaT
Aen o, PUHANHOTO OLEHYBakE HA KPajoT Ha TaKaHAPEYEHUTE KYYHU
$asn Bo KypUKyNYMOT. 3HavajHa pa3nnka og cuctemot Ha NAEP e wto
CUTE YYEHUUM Ha egHa oapeneHa ¢asa ro nonaraat 0BOj TeCT, AoAeKa
8o CAl yyeHUUMTe r'v nonaraaT camo penpes3eHTaTMBHUTE NPUMepPO-
UM Ha TecToT. [pyra pasnunka e wto 8o NAEP yyeHuuymTte He ro nona-
raaTt UCTMOT TECT, AO0AEKA BO CUCTEMOT BO AHI/INja TMe Toa ro npasar.
TecToBMTE 33 HALMOHANHMOT KYPUKYNYM HAaBUCTMHA AasaaTt MHoop-
MaLMK 33 NoegMHEYHUTE YHEHULLM, HO KaKO M MHOTY TECTOBW OZ, BaK-
Ba NPMpPOAA, TUE Ce MHOTY KPUTUKYBaHW. [lBaTa HpUTAHCKKM Hajrone-
MW CUHAMKATW Ha HacTaBHUUM Aypy 1 rnacaa Bo 2010 roauHa 3a 60j-
KOTMParbe Ha TeCTOBMTE 3@ HALLMOHAIHNOT KYPUKYYM 33 yHeHULnTe
Ha 11-roamwHa Bo3pact. ObaTa cMHAMKATW TBpAEa AeKa npupoaaTa
Ha TECTOBMTE CO BUCOK BJ/IOT - LUTO CE€ KOPMUCTAT 3a Aa Ce U3roTear
Tabenn/paHr-AUCcT Ha OCHOBHUTE YUUAMLITA - AOBeAe [0 Toa HacTa-
BaTa BO OCHOBHMUTE y4YMIULLTA A3 Ce KOHLLeHTpPUpa Ha TecToT BO 3a-
BPLUHATa roamHa, Npasejku rv 4acosuTe 40CaAHM 33 ydeHuumTe (Ha-
nuc Bo BecHMKoT The Independent, 2010). Apyr npobaem moske aa
6u1e OHOj 04, CUCTEMCKA I1IefHa TOYKa AeKa TeCTOBUTE 3a HAaLMOHaN-
HWOT KYPUKYAYM He ce epuKacHuU. MNopaam Toa WTO CUTE YYEHULN FO
nosiaraaT UCTUOT TECT HErOBATA COAPYKUHA MOXKEOU HeLO0BOIHO Mo
npeTcTaByBa HaLMOHA/NHUOT KYPUKYIYM.




3.3. UHTepHaUMOHANIHO OUEeHYyBaHe

MoKpaj HaLMOHANHOTO OLEHYBaktbe MMa N MHTEPHALMOHANHU
oueHyBama. [lporpamuTe 3a MHTEPHALMOHANHO C/iefeHe Kako LWTo
ce: VIHTepHaLMOHaNHaTa cTyAnja 3a HanpeaoKoT BO ocnocobeHocTa
3a ynTtarbe (PIRLS), Mporpamata 3a MHTEPHALMOHANIHO OLIeHYyBakbe Ha
yyeHunuute (PISA) 1 TpeHA0BUTE Ha MHTEPHALMOHANHATA CTyAuja no
maTemaTuKa 1 npupoaHaTa rpyna npeametu (TIMSS), ucto Taka, cay-
KaT 3a cneferbe Ha 06pa3oBHUTE cMCTeMU. TUE MOXKe Aa AaAaT MHOTY
BpegHU MHOOPMaLMM 3a KBAaUTETOT Ha 06Pa30BHUTE CUCTEMM U A3
MOKayKaT KoM 3eMjUu ce NoycneLlHM BO NOCTUTakbeTo Ha onwTuTe 06-
pa3oBHU Luenun. Cnak, TMe He AaBaaT MHGOPMaALMK 3@ MOeAUHEYHUTE
YYEHMLM, Na HAaCTaBHULUTE MMAaT Mana KOPUCT o4, TakBUTe CTyaumn
BO CEKOjaHeBHaTa NpaKTWKa BO HacTagaTa.

3.4. Cuctemu 3a HapoONONHYBakbe HA HALMOHANHOTO
M MHTEPHALMOHA/NIHOTO OLeHYBabe

3a Aa n3neseme BO NPECPET Ha KPUTUKMUTE CNOMEHATM Norope,
MOe Aa ce obugeme Aa rm HagonosHMME CUCTEMUTE Ha HaLMOHaJl-
HOTO M MHTEPHALMOHANHOTO OLLEHYBakbe MPEeKy CMCTEMAaTCKa CaMo-
eBasiBalMja Ha YYUIMILTETO CO MOMOLL HA CUCTEM 3a C/efeHe Ha
BO/ZeHETO Ha HacTaBaTa. Bnpoyem, naeanHo cucTeMuTe 3a cneaere
Ha HMBO Ha YYM/IMLLTETO Ce COCTOjaT Of, eAHa TeCHO NoBp3aHa rpyna
Ha HaLMOHaIHO CTaHAapAN3MpaHM TECTOBM 3a A0ITOPOYHO OLEHYBa-
b€ Ha MOCTUratbaTa Ha y4EHULUTE HU3 OCHOBHOTO 0BpasoBaHue of,
CTpaHa Ha cucTeM 3a 6enexerbe Ha HaNPeAOKOT Ha YY4EHUKOT. 3a Aa
MOXe efleH CUCTEM 3a Cneferbe Ha HUBO Ha YUUIMULLTETO YCMelHo
[la ro HaZloMoJIHYBa HALMOHA/IHOTO OLIEHYBake, MOpa Aa ce MUCMoJ-
HaT [1Ba Ba’KHW NPeayCN0BU:

® JIOKaNHUTEe, 06/1aCHUTE UK APXKaBHUTE BNACTU BO
obpasoBaHMeTO Mopa Aa MMaaT Aosepba Bo Kenbata
M KanauuTeToT 3a CAMOKOPEKTMBHUTE aKTUBHOCTM Ha
YYUNULLTETO;

e yyMaMwTaTa Mopa Aa rv uHdopmmupaat o6pa3oBHUTE
BJ1aCTW Ha efieH 06jJEKTUBEH M CUTYPEH HAuMH 3a yCrnexoT
M HaNpPeaoKOT Ha HUBHUTE YYEHULIN.

4. TNMPUMEP KAKO MOXE OA U3STNEOA
EAEH CUCTEM 3A CNEAEHE

Bo cnegHuBe 4enoBu Ke nornegHeme LWTO eAeH CUCTEM 3a
cnefetbe Tpeba aa obesbeam 3a Aa Aage NoALPLWKA HA HAaCTaBHUOT
npouec 1 fa UM 0OBO3MOXKM Ha ydyMaMwTaTa 4a BpLIAT CamMo-eBas-
Bauyja. Ke AncKyTMpame 3a MOXKHATa COAPYKMHA HA CUCTEMOT, KONKY
yecto Tpeba Aa BpLIMME Clederbe N KaKBU TEXHUKU A3 KOpUCTUme
BO cnegerbeto. OBae mopa ga buae HarnaceHo AeKa NpoLecoT Ha
cnegere Tpeba ga 6uge vHTerpaTMBeH, ogHOCHO Aa buae gen og
nocTaBeHOCTa Ha YacosuTe. Ha Hero He Tpeba Aa ce rega Kako Ha
HaMeTHaT CUCTEM OZ, BaCTUTE HaZBOP 04, yumnnuwreto. Toj He Tpeba
Oa 6uae 3aKaHyBauKM KOH HacTaBHULUMTE M yYeHuuuTe, TyKy Tpeba
fa buge pasbupane 3a cuTe 3aMHTEPECUPAHM YHECHULM, a NocebHO
3a HaCTaBHULIUTE, POAMUTENINTE U CAMUTE YUEHULM.

4.1. Copp’KUHa Ha TecToT

CuctemuTe 3a cneferbe MOKeE Aa COAPMKAT TECTOBU 32 Mepetbe
Ha cnocobHoCTUTE NO oA4e/HU HAaCTaBHM NpeaMeTH KaKo WTO ce:
jasuK, maTemaTtuKa, MHHbOPMATNKA, 06paboTKa Ha NOAATOLM, COLM-
janHo-eMoUMOHaIeH Pa3BOj, NPUPOAHU HAYKM U TEXHONOTW]a, CTPaH-
CKM jasuK. Mpumep 3a cogpKkMHaTa Ha eAeH TecT e AafeH BO Anjarpa-
MoT 1. HacTaBHMUMTE v Hab/byayBaaT CBOMTE yYeHUUM 3a A3 A03Ha-
aT Janu TMe ce YyBCTBYBaaT NoOJIECHO BO CBOMTE rpynu, Aanu ja 3aBp-
LUyBaaT cBOjaTa paboTa Co 3a40BOJICTBO M CE PAa3BMBAAT KAKO LITO ce
ouyekyBa. Bp3 ocHOBa Ha TakBWUTe Hab/byayBakba HAacTaBHULMTE ce
cnocobHu ga obesbenat cneuunjanusnpaHa obpas3oBHa NoapLUKa npe-
Ky AaBatbe MPUOPUTETU HA KaPaKTEPUCTUYHUTE Pa3BOjHM Nogpadja.
3HaeraTa M MCKYCTBOTO Ha HACTaBHMKOT Ke My KayKaT Kaje Tpeba aa




YynnumuwHoto oueHyBare BO cny>+<6a Ha cnefjereTo Ha HanpegoKoT BO y4EHETO

ro HacoYM HaTaMOLIHOTO BHMMaHME M KaKoB BUA NOAAPLIKA e no-
TpebHa. MefyToa, MoxKebu e TelKo 3a HaCcTaBHULMTE Aa MM 06jeKTU-
BM3MpaaT cBouTe HabsbyayBakba. CUCTEMATCKMOT NPMOA, WTO ro obes-
6e4yBa CUCTEMOT 3a C/lefieHbe MM OBO3MOXKYBA Ha HacTaBHULMTE 4a
ro KOMBMHMPaAAT CBOjOT COMCTBEH CyA, CO 06jeKTUBHMTE NOAATOLM 33
pa3B0ojoOT Ha YYEHUKOT. [LoNo/IHYBaHETO Ha KOHKPETHUTE NogaToum e
MHOTY KOPMCHO 3a UaeHTUdMKyBarbe Ha cneumduiHNTe 3a4a4mM U 3a
M3roTByBatbe Ha creumjannsmpanm o6pasoBHM Nporpamu. Cuctemot
3a cnegere Moxe fAa obesbegn MHPopmaLMM 3a gBe nogpadja:
KOFHUTMBHMWOT Pa3BOj U HE-KOTHUTUBHMOT Pa3Bgoj.

Knyu 3a
cumbonure:

Oppenenuve 1-2:
[eTcka
rpaauHka
(jacnm nnmn
npvemHa
rogvHa)

Opnenenve 3-4:
OcHoBHa
¢dasa

Opnenenue 5-6:
CpenHa
dasa

Oppenenuve 7-8:
3aBpLHa
daza

X | X | X | X X X X X X
X| X| X | X X X X X X
X | X | X| X| X|X X X X X X
X | X | X| X| X|X X X X X X

<

Ouijarpam 1: CodpxcuHuU Ha edeH cucmem 3a cnederse (Cito, 2008)

4.2. bpoj Ha TecTUpama

TecTtoBuTe 06MYHO Cce nonaraaT AB8a NaTv FOAMLIHO U Mana 61
61Na KOPMCTa Of 3rofiemMyBarbeTo Ha 6p0joT Ha TecTUpakbaTa ako Hue
CMe 3aMHTepecMpaHuM caMo 3a HanpeaoKoT. HanpefoKoT uma TeH-
AeHumja ga buae foAropoyeH NpoLec U TecToBuTe 06MYHO He MoXKaT
3HauYUTe/HO Aa Ce pa3/IMKyBaarT (BO Mornes Ha HanpeaoKoT) mery 4Be
TecTuparba KoMWTo BMNe HanpaBeHu BO KycO Bpeme egHo o Apyro.
Pesyntatute og nocneposaTtenHuUTe oLleHyBakba Toraw Tpeba ga ce
npeTBopaT Ha GpMKCHA CKa/la 3a CEKOj HacTaBeH npeameT Mo KojLwTo ce
cnegn HanpeaoKoT Ha efleH YYeHMK BO TEKOT Ha oapedeH 6poj
roanHW. KOHTUHYUTETOT BO COBMpPaHETO Ha NoAaTOLMTE € 04 rosiema
Ba)XHOCT 3a paHa MaeHTMdMKaumja Ha Kon 6uno npobaemu. Ha 0Boj
HauYMH CUCTEMMTE Ha CNefeHe MOXKe A4a ro HagomnoHyBaaT BrevyaTo-
KOT LITO HAacTaBHMLMTE O MMaaT 3a yYeHMLMUTE BP3 OCHOBA HA CBOUTE
CO3HaHMja of YacoBuTe HasMpaHM BP3 CEKOjAHEBHMUTE OLEeHyBakba.
YwrTe noseKe, cTaHAapAM3NpaHKUTe TECTOBM BO CUCTEMUTE 3a Cleje-
Hb€ MM OBO3MOXKYBAaT Ha HACTaBHULMTE U Ha AUPEKTOPUTE Ha yUK-
NMILUTaTa, Ha POAMUTENUTE U yYeHULMTe Aa ro NPoLWKpyBaaT CBOjoT
nornea, HagBop o4 y4MAHULATa UK o4 yuuanwTeto. Taka pesyatatu-
Te Ha yYeHULMTe MoKe Aa buaaTt cnopedyBaHn CO OHME HAZBOP Of,
YUYUAHMULLATA MK O YHUIMLLTETO.

4.3. Mpouec

PabotaTa co egeH cucTem 3a ciesetrbe He Tpeba Aa npeTtcrasy-
Ba CaMO perucTpuparbe Ha pesynTtatute og TectosuTe. Toj Tpeba aa
6uae aen of egeH ob6pasoBeH CMCTEM BO KOjLITO HAacTaBHULMUTE Ke
MOpa Aa AoHecyBaaT OA/yKM 33 HanpeAoKOT BO MNPOLLECOT Ha y4Yere-
TO BP3 OCHOBa Ha cobpaHuTe nogatouu. [LoKoNKy nogatoumTe noka-
yBaaT AeKa yYeHUKOT He NOoKaxKyBa ycnex, Toraw Tpeba ga buaat
aHanusMpaHu npobaemute 1, Tamy Kage WTo e notpebHo, Tpeba aa
ce npesemat COOABETHM LOMNONHUTENHN MepPKK. 3aToa Mopa Aa ce
BOCMOCTaBW CUCTEM 33 C/IeAeHe KaKo NnocTarnka KojawTo 6apa cucre-




MATCKM, LMKAMYEH Npuog. Bo 0BOj cuctemaTcku Npuog MoxKe ga ce
npenosHaat Tpu ¢pasu:

1. UpeHTnduKaumja: benexxere Ha NocTUrarbaTta
Ha yYeHULUMTe 1 eBanBaLMja Ha pe3ynTaTuTe.
CnpoBefyBaHeTO Ha TECTOBUTE, OLLEHYBaHETO
Ha TeCTOBUTE, PErMcTpMparbeTo U NPoBM3opHaTa
WHTepnpeTaLmja Ha pe3yaTaTuTe ce Aen o osaa dasa.

2. AHanu3a: nocTuramwata Ha y4eHuumMTe ce npoyyvysaar
noAeTasiHO BO TEKOT Ha oBaa dasa. MNogaTtouunTe o,
¢daszarta Ha aHanu3aTa ce KopucTaT 3a 4a ce U3roTBuU
NAaH 33 4OMONHUTENHW aKLUMN.

3. AKuuja: Bp3 ocHoBa Ha UHopmaumnte oa pasute 1 m 2
Ce N3roTByBa aKLMOHEH M/1aH KOjLITO Ce peanunsmpa m
ce BpeaHyBa. AKLLMOHMOT MJIaH COAPXKUN SONONHUTENHU
CyrecTMun v AaBa ynaTcTBa U MaTepujanm 3a AONONHUTENHA
HacTaBa M TecTUpakbe.

Be Monam BHMMaBajTe, He e NoTpebHO Aa ce UCNOoHAT TpUTe
yekopu. Camo Torawl Kora pasBojoT Ha oApeseH YYEHUK He ro A0-
CTUrHaN CTaHAAPAOT, KOra YY4EHUKOT 3a0CTaHyBa UM Ce NMOBEKYBa,
MOXKebu Ke buae noxenHo Aa ce cobepaT 4ONONAHUTENHM NoAaTOLM
(4ekop 2) n ga ce peanvsmpa 4ONOJAHUTENEH NaaH (Yekop 3).

TaKa efileH cucTeM 3a CefieHbe MOXKe 4a MM COAPKMU CnegHuBe
eNemeHTH:

® MoOBp3aHa rpyna Ha TeCtoByu;

® cucTem Ha benexerbe Ha pe3yntatute, 3aCHOBaH
Ha onpegeneHa TeXxHKa 3a mepere, Co L-lea nomou
60,EI|OBVITe ce cnopeanneun Ha UCTaTa yTBpAEHA CKasla
BO BPEMEHCKMOT nepunoa,

® CcpeAcTBa M NOCTANKM 3a OTKPUBakbe HA NpMpoaaTa
Ha NpobiiemuTe BO yY4EHETO HA YY4EHULNTE;

® ANOAKTUYKU YNATCTBA 3@ KAaPaKTePUCTUYHa NOMOLL.

5. TEOPWUIATA HA OAITOBOP HA AJTEM KAKO
AOEN o4 EAHA TEXHUKA 3A MEPEHE

MoxenHo e 3a eAeH CUCTEM KOjLITO € HAaCOYeH KOH cnepeme
Ha MNOCTUraraTa Ha y4EeHULMTE BO TEKOT Ha onpeaeneH bpoj roanHu,
pa3HOBUAHMTE TECTOBM MO M3BECEH KAaPaKTePUCTUYEeH HacTaBeH
npeameT Aa rm MepaT UCTUTE CNOCOBHOCTU U pe3ynTaTUTe Aa MoXKaT
[a ce CTaBaT Ha MUCTaTa yTBpAeHa ckana. Camo Toraw moxe ga ogpe-
OVMe [0 KOj CTeneH M3BeCeH YY4eHUK NoKaXkaa Hanpeaok Bo cnopes-
6a co NpeTxoAHOTO Mmepere. OBaa MOXKHOCT Ce HyAM NPeKy eaHa
TeXHWKa 3a meperse 6asnpaHa Bp3 Teopujama Ha 002080p HA ajmem
(IRT). Taa AaBa onwTa pamKa 3a U3roTBYBakbe MEPHU UHCTPYMEHTH,
WHCTPYMEHTY 3a BpeAHyBakbe, ajTeM 3a NPOLEHKA M KapaKTEPUCTUKN
Ha TecToT, NPOoLEHYBajKM1 MM cCNOCOBHOCTUTE Ha NOeAMHEYHUTE YYEHM-
UM, palinMpeHocTa Ha (cyb)nonynaummTe 1 AaBa paMmka 3a MHTepnpe-
TUpakbe Ha pesynTatuTe og TecTtoT. (Van der Linden, et al., 1997) Bo
mogenoT Ha IRT, WTo ce KOPUCTM BO CUCTEMUTE 3a CAefere U eBanBa-
UMja, LWaHCcaTa eAeH ajTeM 4a MoKe fa buae pelueH ce cneunduumpa
KaKo:

* eaHa QYHKUMja Ha NaTeHTHaTa/npuTaeHaTa

egHOAMMEH3MOHANHA CNOCOHHOCT Ha YYEHMKOT;

® e[Ha WY NOBEKEe KapaKTEPUCTUKM Ha ajTeEMOT
(Ha np., TeXXKMHaTA).

TerKMHaTa Ha ajTeMuUTe U NPUTAEHATa CNOCOOHOCT MOXKe Aa
6uaaT NPeTCTaBeHN Ha eiHA UCTA CKana. AKO MOAE/OT O4roBapa, CKa-
JlaTa WTo ja Mepu cnocobHocTa ce Kaanbpurpa co NOMOLL Ha npoLe-
HETUTE KapaKTEPUCTUKM Ha ajTemMoT. A ocobeHo GaKTopoT AeKa U age-
Te - CNOCOBHOCTUTE HA YYEHWUKOT U KAPAKTEPUCTUKUTE Ha ajTEMOT, MO-
e ga bugat ctaBeHM Ha UCTaTa CKana v MoXKe Aa buaaT noBp3yBaHu
eHW COo ApYru, e oA rofieMa nNpeaHOoCT 3a eeH CUCTEM Ha cnefere
W eBanBauuja:

e Pe3yntaTuTe Ha TECTOBUTE LUTO Ce Pa3/IMKyBaaT cnopen

TEKMHATA, COAPMKMHUTE M 6POjOT Ha ajTemuTe MoXKe 4a
6uaat cnopeaysaHu. Co apyru 360poBM: pesyaTaTuTe Ha




onpefeneH y4eHUK Ha TeCTOBUTE NO MaTeMaT1Ka BO
cpeavHaTa Ha YeTBPTO og4eneHune moKe aa buaat
NpeTCcTaBeHM Ha MCTaTa CKasa Kako pesynTaTu LTO Toj
M NOCTUIHaA Npej, WecT Meceun Ha efieH TecT rno
MaTeMaTMKa Ha KpajoT Ha TPeTo oALe/eHMNe, Taka LWTo
MOMKe [a ce oApean CTeNeHOT Ha HanpeaoKoT. YwTe
noseKe, MECTOTO LITO YYEHWUKOT ro 3a3eMa Ha CKanaTta
MOKe [a Cce CropeayBa CO OHa Ha ApyruTe yYeHULM Ha
HaLMOHAIHO, PErMOHA/IHO HUBO UTH.

® Bp3 0CHOBa Ha MECTOTO Ha YYEHMKOT Ha CKasaTa MoXKe
03 Ce U3B/IeKyBaaT OMLUTK 3aK/ly4YOLM 3a CTENEHOT Ha
COBNAZAHOCTa MO OApeAeH HacTaBeH npeamer.

Bo gmjarpamort 2 moxe Aa BUAMMe eeH NpMmMep Ha CKana Ko-
jaluTo CoAprKM HEKONIKY BUAO0BM ajTeMu (3aZaumn) No maTemMaTuka 1
NpoLLeHKaTa 3a CNocobHOCTa Ha y4eHMKOT (No nme Tomac) Bp3 OCHOBa
Ha pesynTaTUTe Of TEeCTOBUTE WITO Bune nonaraHyu BO UHTEPBan of,
wect meceum (jyHu 2007, jaHyapw 2008, jyHn 2008), 0O4HOCHO Ha
nonyroameTo of, y4ebHaTta roaMHa 1 Ha KpajoT Ha yyebHaTta rogmHa.
MecTtoTo Ha Tomac Ha cKkanaTa (jyHn 2007, Ha KpajoT Ha TpeTo oaae-
JIEHME) NMOKarKyBa AeKa Toj ro CoBMaAan BUAOT Ha ajTEMUTE LUTO € Mog,
HEroBOTO HMBO Ha cnocobHocT (11 + 7), HO AeKa ajTeMuTe LWITO Ce Hag,
HEroBOTO HMBO Ha CMOCOBHOCT C& yLUTE Ce MPEMHOTY TELIKU 33 Hero.
AjTemuTe LITO Ce Ha UCTOTO HMBO Ce AeNYyMHO COBNaZaHu. MoaouHa,
Mo LUeCT Meceum ce 3rofiemMmuaia Heroparta cnocobHocT (jaHyapu 2008,
BO CpeauHaTa Ha 4yeTBpTo oaaeneHue). Cera Toj r'v coBnagan ajteMu-
Te WTOo 6MNe NPeMHOory TEeWKN BO eAeH NopaHeweH MOMEHT (bpoe-
HETO HaHa3az). AKO UCTOBPEMEHO, 33 CEKOe MepeHe, PaLMpPeHOCTa
Ha efHa (HauMoHanHa) pedepeHTHa rpyna e NpuUKarkaHa Ha CKanaTa,
MOXKe [1a ce YyTBPAY M PeNlaTUBHOTO MECTO Ha YYEHWKOT CNopeseHo co
HEeroBuTe BPCHULM.

YUnAMWHOTO OLeHyBake BO CNyXKba Ha cneaereTo Ha HanpPeaoKoT BO YYeHETO
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Lvijarpam 2: MMpumep Ha cKkaaa 3a ycrnexom rno mamemamuka (Cito, 2008)

Hue morke ga ro noBpsyBame CeraliHOTO MECTO Ha efleH y4e-
HWK Ha CKasiaTa 3a CnocobHOCTM CO Apyrv nogatoum v ga ro ogpe-
OMMe HEeroBMOT HanpeaoK Ha Pa3HU HaYMHK: BO OAHOC Ha cebecu, BO
04HOC KOH HOPMUTE M BO OZHOC KOH COAPMKMHATA.

® Bo 00HOC KOH cebecu: CTeneHOT Ha HanpeaoKoT MOXKe
[a buae ogpeseH Bo Nories Ha HEKOj NopaHeLleH Bpe-
MeHCKM nepumoa. Mo cekoe mepere fobMeHoT pesynTtat
Ha efleH TeKCT ce NpeTBopa BO efeH 6poj Ha cKkanaTa 3a
CnocobHOCTH, MO LWITO Pas/iMKaTa CnopeseHa co pesynTaToT
Ha NpeTxoAHaTa CKafa MOXe Aa Ce YMTA KaKo 4a ce Mepu
pacToT Ha efHo JeTe.

® BOo 00HOC HG HOPMUME: MECTOTO LUTO YY4EHUKOT ro 3a3ema
Ha CKajlaTa MOXe [a ce cnopeayBsa Co OHa Ha Apyru
YYeHULM Ha HAaLUMOHANHO HUBO.

e Bo 00HOC HO No0payjemo - usau coOpHUHAMa: BP3 OCHOBA
Ha MEecTOTO Ha CKasiaTa MOXKe Aa Ce U3Bsiede efeH onwT




3aK/1ly4YOK 3a CTEMEHOT Ha COB/1IaAaHOCTa Ha U3BECEH Aen
of, HacTaBHMOT nNpeameT. NMpoduaoT Ha cnocobHocTa WTOo
ce KOpUCTW BO OBOj AMjarpam e egeH npumep Ha U3BeLuTaj
LUTO OBO3MOKYBa MHTEPMNPETALMN BO OAHOC KOH HOPMUTE
M BO 04HOC KOH nogpaujeTto. MHAEeKCoT 3a pasbuparse Ha
YMTarETO MOXKE Aa NPeTCTaByBa ylwTe efgeH npumep 3a
eflHa noBeKe-MHTepnpeTaTMBHA CKana. Ha egHa Takea
CKa/fia ce NpeTcTaBeHu TeXMHATA Ha TEKCTOBUTE 33 YMTakbE
M Ha cnocobHOCTa 3a YUNTakbe. Pe3yaTaToT Ha TeCTOT Ha
YUEHWKOT ce NPEeTBOPa BO eeH MHAEKC 32 YNTaHbETO, KaKo
efieH 6poj Ha ckanaTa. TexkmMHaTa Ha cuTe BUA0BU TEKCTOBM
3a YnTarbe MoXKe Aa buae uspaseHa nNpeky eaeH 6poj Ha
ncTaTta ckana. Ha 0BOj HauMH MOXKHO e fa ce usbupaar
TEKCTOBM 33 M3BECEH YYEHMK KOMLLTO OAroBapaart Ha
HEeroBOTO HMBO HA CMOCOBHOCT 3a YMTakbE.

5.1. benexewe M nHTEpnpeTaumja Ha pesyatTaTute

Mo cekoe mepere pe3ynTaToT Ha efeH TecT ce npeTsopa BO
efieH bpoj Ha ckasaTta 3a cnocobHOCT, cnopes KojLITo passiMkaTta cro-
pefeHa co NPeTXo4HMOT pe3ynTaT Ha CKasaTa MOXe [a ce YMTa Ha
WCT HAUYMH KaKo eAeH NopacT BO BUCMHATA HA e4HO JeTe (Buan avja-
rpam 2). MogaTtouuTe 3a Noc/eA0BaTe/IHUTE MepeHba MoXKe Aa buaat
b6enexkeHu BO ABa Nperiean: U3BELUTAjOT 33 YYEHUKOT (aujarpam 3) u
rpynHWOT u3BewTaj (gujarpam 4). M3BeluTajoT 3a YYEHUKOT € eaeH
rpadVKOH BO KOLUTO HanpeaoKOT Ha Y4EHUKOT € BUAIUB HU3 FTOAUHMU-
Te. Ha 0BOj HaUMH HAacTaBHMKOT OCTaHyBa MHPOPMUPAH M MOXKe Aa ja
naeHTMPMKyYBa CTarHaumjaTa BO MPOLLECOT Ha Y4YeHeTo BO eAHa paHa
¢dasa. buaejkn nsBeLTajoT € TpaHCNApPeHTEH U HEeABOCMUC/IEH, HaC-
TaBHULUTE Of Pas3/IUYHUTE ofLe/leHNja ja MMaaT McTata pamMKa Ha
ynaTcTBaTa 3a MHTepnpeTauumjaTa Ha pesyntatute. Co eaeH 6p3 nor-
e Tve MOXKe Aa 3aKnyyaT 40 KOj CTeneH Y4eHUKOT NOKaxan Hanpe-
oK. MNogatouute cobpaHn og, pasHu cyb-nonynaLmm Bo Apyrv Noa-
payja 1 Ha HALMOHAJIHO HMBO, Ce KOPMCTAT KaKo eAHa pamKa 3a ynaT-
cTBa.

Bo anjarpamot 3 HaLpTaHM ce YeTUPU KPUBM IMHUN LLITO COOA-
BETCTBYBaaT Ha nepueHTuanTte 10, 25 n 75 1 Ha cpeaHaTa BpegHoCT
Ha nonynauujata. Bp3 ocHoBa Ha OBMe MOAATOLM MOXKe A3 ce pas-
JNINKyBaaT neT HMBOA:

HMBO A: 25 NpoLEHTM HA YYEHWULM LITO NOCTUTHANE

BMCOK pe3ynTarT;

HUBO B: ManKy Haj NPOCEKOT;

HUBO B: ManKy nog npocekor;

HMBO I Aaneky nog NpoceKoT;

HMBO [I: 10 NpoLEeHTN Ha YYEHULM LITO NOCTUTHANe

HU3O0K pe3yATar.

Hueo A: 25 % Ha y4eHWUUM WITO NOCTUTHaNE BUCOK pe3yaTaTt
HuBo b: Manky Hag npocekoT (25%)
HuBo B: manky nog npocekot (25%)
HwuBo I': maneky nog npocekot (15%)
Hueo [: 10 % Ha y4eHWLM WTO NOCTUrHaNE HU30K pesynTaT ||
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——— > TEPMUH Ha CNPOBeAyBatbe Ha TeCToT

[vijarpam 3: MMpumep Ha ussewmaj 3a ycnexom Ha e0eH yYeHUK
rno odpedeH npedmem




KpusaTa AnHMja WTO 3aBpLlyBa Ha KPajoT Ha NeTTo oaje-
NeHVe NoKaxyBa AeKa 0BOj y4eHMK 3anoyHan nocnabo Bo cnopesba
CO HeroBuTe BPCHULM, HO U AeKa Toj obpo Hanpeaysa. M3BecTyBa-
HEeTO LITO HACTAaBHMKOT MM O Aan Ha pPoauTeNnTe Ha y4YeHWUKOT
Moxebu 6rno Bakso: ,ToMmac Aojae BO HAWeTOo YYUIMLLTe HeKage Ha
nosyrogMeTo BO TpeTo oajeneHune. Kako WTo moxelle Aa ce oye-
KyBa, TOj UMaLLie U3BeCHM Npobaemu co NpuaaroyBareTo Ha HoBaTa
CpeAurHa, 3ano3HaBajKku ce CBOMTe COOAAeNeHLM, CO HACTAaBHUKOT U
€O yumnuwreTo. Ho, OHa LWITO ro regame Ha NoayroamMeTo Bo YeTBPTO
opfieneHne e AeKa Toj ce NPUAaroAm: HeroBuTe CNocobHoOCTH ce no-
[obpysaar. MoyHyBa Aa NoKaxKyBa Nofobap ycnex ofoLTo YYeHULN-
Te Ha HMBO [ BO OBa yumauLITe 1 HaceKkage. Toj CKopo NOCTUrHa ycnex
Ha HMBO b Ha monyroaneTo Bo YeTBPTO oageneHue. [loTtoa Toj 3ao0cTa-
HyBa MasiKy Bo cnopeaba co y4yeHuumTe Ha HUBO b, HO HEroBMoT yc-
nex nocrteneHo ce nogobpysa 3aefHO CO APYrUTe y4eHUUMU Ha HUBO
B.“ HacTaBHMKOT MOXe Aa yKaxKe JeKa ako Tomac paboTtn manky no-
HamopHo (cnopes Hab/byayBakeTO Ha HAaCTaBHUKOT) 61 MOKen Aa ro
O0CTUrHe HMBOTO b Ha yueHuuuTe. Toj NOKaXka AeKa MoXe Aa ro go-
CTUTHe OBa HMBO. AKO poguTennTe MOXaT, UCTO TaKa, Aa ro ybepat
Tomac aa buae manky NnoTpyAo/bybmnB OTKOMKY LUTO e cera, Mma fo6-
pW LWAHCK Aa ro NOIOXM CBOjOT 3aBpPLLUEH TeCT BO OCMO oAeNleHne co
BMCOK pe3ynTaT Ha TeCTOT LITO Ke My OBO3MOXM [a Ce 3anuLue BO OHa
YUUAIMLITE LWTO HErOBUTE POAUTENN O MJIaHMpPase 3a Hero.

Bo efieH rpyneH npernea, npuKaxaHu ce Ha egHa Tabena (Ta-
6ena 1) pesyntaTute Ha CUMTE YYEHULLM BO eAHa rpyna BO TEKOT Ha M3-
BeceH 6poj roanHu. 3a CeKoj yYeHMK pe3yaTaToT Ha cnocobHOCTU BO
MOMEHTOT Ha nocnefoBaTeNHUTE Mepera e NpuKaXaH 3aefgHo co
pe3ynTaToT 3a HMBOTO. [peKy oBaa Tabena moxe fa My ce Aaje Noa-
APLIKa Ha HAaCTaBUHMKOT BO HEFOBOTO MUC/IeH€e ieKa HeroBoTo oA Je-
JleHWe NpeTcTaByBa efiHa MeLlaHa rpyna co MHory Ao6pu yyeHuLmM n
CO HEKOJIKY MPUANYHO clabun yyeHnum. Hajronemunot 6poj o ydeHu-
LMTe NoKaXkyBaaT MOCTOjaH HanpeaoK Ha eAHO Maso ,HaJEeXHO HK-
B0”. MoXe fa MMa mana 3arpuxeHocT 3owTo MnTep 3a0cTaHaN MasKy
KOra OCTaHaTWOT AeN Of, OAAeNeHMETO NOKaXyBa HanpeaoK UK, nak,
OCTaHa/ Ha UCTOTO HMBO. BHMMaBajTe morkebu MNutep nokaxkan ycnex,
HO He TOJIKaB KaKOB LUTO € Ha HeroBmTe Coy4YeHnum Ha HMBO A. Hema

YUnAMWHOTO OLeHyBake BO CNyXKba Ha cneaereTo Ha HanpPeaoKoT BO YYeHETO

APYrY yYeHUUM Ha HUBO A BO oadesneHuneTo Ha Mutep n moxebu oBa,
cenak, e npuyMHaTa 30wWTo MNUTep Manky 3aoctaHysa. Ha AHOTO of,
TabenaTa rnegame AeKa NPOCEYHOTO HUBO Ha CUTE YYEHULM BO
3emjaTa/obnacta/rpafoT Ha PasANYHKUTE TOYKM Ha Meperbe e mefy B
n I. YcnexoT Ha ogaeneHmeTo Ha MuTep Ha KpajoT Ha YeTBpPTO o4 de-
NleHMe e CIMYEH Ha ycnexoT Bo 3emjata/obnacta/rpagor.

Tabena 1: Mpumep Ha edeH 2pyneH npeaned (Cito, 2008)

Cnenysarbe 02-01-07 02-06-07 23-01-08 21-06-08
Onperewe| S HeIIT S e
Mutep 115A 116 A 123 A 1256
Capa 1106 114 b 1168 118 8B
LloH 104 B 113 b 1216 1218
Lopy 100 B 105 T 113B 1198
Hukn 96T 1041 1121 1218
Llynu 931 95 105 A, 114
npocek 103.0 107.8 115.0 119.2
Hueo (cute yunnuwra) B r r B

TabenaTa 2 e efeH NpPUMepP Ha rpyneH M3BeLUTaj KojlwTo rpa-
OUYKM TV NPUKAXKYBa Pe3yaTaTUTe Ha CUTE YYEHULM BO eAHa napa-
nenka unv ogaenerHune. EQeH HaCTaBHMK MOXKe BeAHaLl A3 3aKayyu
KOM pe3yaTaTu Ha yYyeHUuuMTe ce Nog Uan Haf NpoCeKoT cnopeseHo
CO pe3ynTaTUTe Ha APYruTe Y4eHULUM Ha HaLWMOHAIHO HUBO UK, NaK,
€O Koja 6uno gpyra pedepeHTHa rpyna.




Joce HojoHc

Tabena 2: Mpumep Ha epyneH npeaned no mamemamuka (Cito, 2008)

Aartym: jyHu 2008 Huso
a r B b A

Pesyntar Pesynrar

Ume Ha Ha cno-

TectotT  cobHocTa

1 LlejH 74 96
2 beH 35 61
3 Llywm 48 70
4 Mutep 51 72
5 Llek 76 101
6 Mepu 55 75
7 Cunsuja 63 81
8 Ann 75 98
9 Knep 73 94
10 Hukn 32 59
11 [JeHuc 38 63
12 ®peHk 54 74
13 Llopy 24 53
14 [opa 71 90
15 Majkn 46 68
16 BuHceHT 56 75
17 nNon 73 94
18 EHapjy 69 88
19 CysaH 50 71
20 Mepun 31 58
21 [eHwuc 71 90
22 Poyep 16 45

50 60 70 80 90 100

MpoceyeH pesyntar
P pesy. cnocobHocT

Ha cnocobHocTa 76,2

MpoceyeH pe3ynTart Ha cnocobHocTa
Ha efiHa HOpPMaTMBHa rpyna

6. CAMOEBAJ/IBAUWUIA HA YYHUTTULLTETO

Kako wTo HanomeHaBme Norope, eAeH CUCTeM 3a Cefere Ha
HWBO Ha YYU/IULUTETO MOXKe Aa ro Haaono/siHyBa HAaUMOHA/NTHOTO oLe-

HyBatbe M Aa Ce KOPWUCTM 04, CTPaHa Ha yumauliTaTa 3a camo-eBas-
Bauumja. Kora ce npMmeHyBa efieH CUCTEM 3a C/1efeHbe BO YUMULLTETO
HEKO/IKY TO4MHMN M BO HEKOJIKY oageneHuja, cobpaHnte nogaToum
MOKe [,a Ce KOpMCTaT 3a BaKBM HameHU. Bo gujarpamort 4 egeH npe-
CeK ja MoKaxkyBa AUCTpUBYyLMjaTa Ha yHEHULMUTE OF, Pas3IMYHU oahe-
NeHunja HU3 neT HMBoa (o4 A fo [) Bo onpeseneH BpeMEeHCKM Nepuoa.

Mpecek no matematuKa
Nonyroaue 2007-2008
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Ovijarpam 4: Mpumep Ha edeH npecek no mamemamuka (Cito, 2008)

Bo oBoj gnjarpam npoueHTOT O ja MOKaXKyBa HaLMOHaHaTa
(nnun pedepeHTHaTa) cpesHa BpeAHOCT. Haz oBaa AMHMjA NpUKaKaH
€ NPOLEHTOT Ha Y4YeHWLM BO PasInyHUTe oageNeHnja co e4HO HUBO
A unu b. Bo pedepeHTHaTa rpyna okony 50 npoueHTM MmaaT HMBO A
unu b. Opyrute 50 npoueHT nmaat HuBo B, I uan [1. Pesyntatute og,
ceAmOo M OCMO oaJeneHve MoXKe Aa NpuBaeyaT ogpeaeHo BHMMA-
Hue. Bo cnyyajoT co cegmo ogaeneHune camo 15 npoLeHTr og, y4eHu-
UMTe MMaaT pesynTaT Hag, pepepeHTHaTa cpegHa BPeaHOCT M HeMa
YY4EHUUM Ha HUBO A. NPUBANNKHO UCT NPOLEHT Ha YY4EHULM 0O OCMO
offenieHre MMaaT pesynTaTt Hag pedepeHTHaTa cpefHa BpeaHOCT
(nako nma yyeHuum co HuBo Al), noaeka 85 NPoLEHTH O yYeHULuTe




MMaaT pe3yATaT nog, AMHujaTta Ha npoueHToT 0 (pedepeHTHaTa cpesHa
BpeaHocT). CnopeaeHu co pe3yaTaTuTe o4 ApyruTe oafesneHuja Bo
0BA YYW/IULLTE, Ha OBMeE pe3y/TaTh Tpeba Aa UM ce NOCBETU BHUMaHWeE
04, CTpaHa Ha AMPEKTOPOT Ha YyYUIULITETO U Of HACTaBHUYKUOT
Kagap.
Bo cucTemuTe 3a cnefetrbe LWTO HUE T1 NpenopadyBame MOXKe
[a BpLUMMeE pa3/IMyHM BUA0BU Ha aHaIM3K Ha TpeHaosuTe. Moxe Aa
' BUAUME pe3ynTaTuTe Ha e4Ha reHepauuja ydyeHmumM (UcTa rpyna Ha
YYEHUUM) BO TEKOT HA FOAMHUTE CNOPeAeHN CO HauMoHanHaTa uan
pervoHanHaTa cpefHa BPeAHOCT BO pPas/iMyHUTE OAJesIeHI]a, NoKa-
’KYBajKn, HAa MpUMep, AeKa y4eHMUUTE BO eAHa ofpefeHa reHepaumja
NoKaxkasie ycnex nog, npoceKkoT CopeaeH co HaumoHanHaTta / pervo-
HasHaTa cpegHa BPeAHOCT BO M3BECEH BPOj roaMHN. 33 yYUAULITETO
oBa 61 MOXKeno fa NpeTcTaByBa CUrHaA Nogobpo Aa rv aHanM3mupa
oBue pe3ynTatu. Koja 6 moxkena ga buae npuymnHaTa 3a e4Ha BakBa
wema? NpomeHuTe UAK TNaBHUTE AEBUjALUN Of, PE3YNTATOT 3a Cro-
cobHocTUTe mefy y4ebHUTE roaMHU NO oALeNeHne MoXKe Aa bugat
npeansBUKaHM og, MHOTY GaKTOPM, KaKo WTO ce:
® MPOMeHa BO COCTaBOT Ha Mony/nauuMjata y4eHnuu;
® 13BeCceH NorosieM UHUMAEHT CO BUCOKO BANjaHUE
BP3 yYeHUUUTE;
e nonra 601ecT Ha HaCTaBHUKOT;
® MPOMEHA Ha HaCTaBHUKOT;
® BOBeAyBatbe HOBM yYeBHMLM 33 yUerbe U MaTepujanm
3a urpu;
® [OMONIHUTENIHO COBETYBakbE UM NPOEKTM BO BPCKA
CO yuyereTo.

TakBuTe pe3ynTatv mopa ga 6uaaTt ciegeHn BHUMATENHO.
MpaBereTo aHaAn3a 3a NPUYMHATA U ePEeKTOT MOKe A4a UM NOMOTHE
Ha HaCTaBHMUMTE [1a A03HAAT KaKOB B/, Ha A0MOIHUTENHA aKTUBHOCT
Tpeba aa buae npesemeHa. Toa MoXKe, UCTO TaKa, 4a UM MOMOrHe 43
M3B/IeYaT 3aKNYYOK AeKa AOMONHMUTEIHATa aHTaXXMPaHOCT HaBUCTUHA
Mmana edekxr.

YUnAMWHOTO OLeHyBake BO CNyXKba Ha cneaereTo Ha HanpPeaoKoT BO YYeHETO

7. 3AKAy4Youwu

[ocera pacnpaBaBme feKa CUCTEMUTE 3a C/lefere MOXKe Aa
MM OBO3MOKYBAaT Ha HAaCTaBHULMTE M HA yYMAULLITATa A M O4peay-
BaaT cNocobHOCTUTE Ha NOEeANHEYHUTE YHEHULM U Aa FO CeaT HUB-
HWOT HanpeaoK Nno ogpeaeH 6poj HacTaBHU NpeaMeTH. TakBUTE CUC-
TEMM MOMKe [a C/yXKaT 3a A4BOojHa Len: aa um obesbeaysaaTt Ha yuu-
JIMLITATA M HA HACTAaBHUUMTE AeTaNHN MHOPMaLMM 33 NOeSUHEYHN-
Te yyeHMUM 1 aa cobupaaT MHPOPMALLMM 33 YCNEXOT Ha YYUIMLLTETO.
Cuctemute 3a cnegere Tpeba Aa npeTcTaByBaaT UHTErpaneH Aen Ha
06pa30BHMOT NpoOLLEC M TaKa Aa MMAaT egHa nocebHa dopmaTMBHA
dyHKLMja. CobpaHMTe NOAATOLM OF, CTPaHA Ha TaKBUTE CUCTEMU U
M3roTBEHUTE M3BELUTAN MOXKE 43 MM NOMOTHAT Ha CUTe 3auHTepecU-
paHu cybjeKkTV Bo 06pa3oBaHNETO - @ 0COHEHO Ha HAaCTaBHULUTE, PO-
AWTeNnTe U ydeHuumTe - nogobpo fa pasbupaaT Kako HanpeayBsaat
yyeHuumTe BO eaHo yunnuwTte. OBa 3HauM AeKa cucTemuTe 3a cne-
Jerbe MOXKe A3 AaJaT NoAApLUKa Ha MOCTanKkuTe of OLEeHyBake Ha
Hay4YeHOTO KOH OLeHyBatbe 3a y4Yerse.
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NE SHERBIM TE MONITORIMIT

TE PROCESIT MESIMOR

José Noijons

REZYME

Notimi shkollor tradicionalisht, e notimi né klasé posagérisht,
kané gené pjesé e fushéveprimit individual té arsimtarit. Sistemet e
monitorimit mund té pérdoren nga arsimtarét pér udhézime instruk-
tive. Kéto sisteme u mundésojné arsimtaréve dhe shkollave t'i pér-
caktojné ndaras aftésité e nxénésve dhe ta ndjekin progresin e tyre né
disa Iéndé mésimore. Sistemet e monitorimit mund té kené géllime
té dyfishta: i furnizojné shkollat dhe arsimtarét me informacione té
hollésishme pér nxénésit dhe mbledhin informacione pér nivelet mé
té larta té grumbullimit té té dhénave, si¢ éshté shkolla, bashkésité ra-
jonale té shkollave ose shkollat né nivel nacional. Sistemi i moni-
torimit mund té jeté pjesé integrale e procesit té arsimit, me ¢ka
pérvetéson edhe funksion té ndaré formativ. Té dhénat e mbledhura
nga sistemet e tilla dhe raportet e dorézuara mund t’u ndihmojné
paléve pérkatése, pérkatésisht arsimtaréve, prindérve dhe nxénésve
pér ta kuptuar mé miré sesi nxénés té caktuar arrijné progres né
shkollé. Né kété ményré sistemi i monitorimit mund ta mbéshtesé
[évizjen nga vlerésimi i mésimit drejt vlerésimit pér t& mésuarén.

Fjalét kyge: vierésimi formativ, sistemet e monitorimit, udhéz-
ime instruktive, Teoria pér pérgjigje Tematike
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1. HYRIE

Notimi shkollor tradicionalisht, e notimi né klasé posagérisht,
kané gené pjesé e fushéveprimit individual té arsimtarit. Edhe kur ar-
simtarét u pérmbahen librave shkollore, testeve té standardizuara
dhe procedurave e rregullave shkollore pér notim, ata pérséri kané njé
liri né kontekst té organizimit té notimeve té tyre dhe né interpre-
timin e rezultateve té kétyre notimeve. Kohéve té fundit fokusi i no-
timit té arsimtarit éshté ndryshuar nga testet formale té njohurisé drejt
nxjerrjes sé té kuptuarit té nxénésve dhe pérdorimit té informacione-
ve té fituara nga kéto vlerésime pér géllime formative (Shepard, 2000).
Késhtu krijohet njé kundérshtim i shtuar ndaj pérdorimit té testeve té
standardizuara pér té dhéné noté dhe pér géllime té pérgjegjésisé.
Né vend té kétyre gasjeve tradicionale vérejmé se pérdorimi i teknika-
ve té notimit mé shumé ka té béjé me géllimet e kurrikulumit.

Testet e standardizuara jané pérdoré pér t’i krahasuar rezul-
tatet e arsimtaréve dhe shkollave, si dhe pér evaluaimin dhe pérmi-
résimin e sistemit arsimor, gjegjésisht té politikave arsimore. Té dhé-
nat né kéto vlerésime (notime) shpeshheré mblidhen me ndihmén e
arsimtarit, mirépo interpretimiityre synon t’u lihet personave té huaj
(amatoréve) “objektivé”. Rezultatet e vlerésimit shpeshheré i pércillen
arsimtarit si instruksion se ¢ka duhet béré, e jo gé té béjé dicka me
géllim gé ta pérmirésojé procesin arsimor. Megjithaté, testet e stan-
dardizuara mund t'u ndihmojné arsimtaréve né praktikén e tyre té
pérditshme pér té marré vendime se si dhe ¢ka té béjné me géllim qé
ta ndjekin progresin e nxénésve dhe pérmirésimin e tyre. Pér kété
¢éshtje arsimtarét duhet té trajnohen né lidhje me kuptimin dhe zba-
timin e teknikave té vlerésimit dhe pér interpretimin e té dhénave.
Tashmé institucionet pér trajnimin e arsimtaréve gjithnjé e mé tepér
jané vetédijesuar pér kéto ¢éshtje.

Né Britaniné e Madhe Grupi pér Reformat e Notimit (1999)
zhvilloi ide pér ményra té reja té vlerésimit shkollor, té cilat e mbésht-
esin procesin e mésimit e jo vetém gé t’i matin rezultatet e procesit
mésimor. Elementi genésor i kétyre ideve éshté nocioni se notimi for-
mativ éshté relevant vetém nése u mundéson arsimtaréve t’i kraha-
sojné performanasat e nxénésve me nivelet e definuara té té arritu-

rave dhe nése u ndihmo arsimtaréve qé ta pérmirésojné efektshmé-
riné e nxénésve (nése ka nevojé) dhe nése vérteté u ndihmon arsim-
taréve ta pérmirésojné mésimdhénien e tyre.

Né kété kontekst éshté edhe ¢éshtja e zhvillimit té sistemeve
té monitorimit, té cilat u ndihmojné arsimtaréve dhe shkollave t’i pér-
caktojné aftésité individuale té nxénésve dhe ta ndjekin progresin e
tyre né disa |éndé té caktuara. Sistemet e tilla mund té shérbejné pér
géllime té dyfishta.

1. T'i furnizojné shkollat dhe arsimtarét me informacione
té hollésishme pér nxénésit dhe

2. Té mbledhin informacione pér nivelet mé té larta té grum-
bullimit té té dhénave, si¢ éshté shkolla ose bashkésité ra-
jonale té shkollave.

2. SISTEMET E MONITORIMIT PER UDHEZIME
INSTRUKTIVE

Sipas qasjes tradicionale, sistemet e monitorimit pérséri jané
té ndérlidhura me institucionet (organet) e jashtme, organet qé ipér-
caktojné politikat arsimore dhe thuajse fare pak merren me rrjedhén
e pérditshme té instruksioneve né klasé ose me progresin individual
té nxénésve. Sidoqofté, sistemit t& monitorimit duhet t&€ mund - dhe
né fakt mundet - té luajé rol té réndésishém né pérgjigjen e pyetjeve
pér até sesi nxénés té caktuar ose ndonjé klasé éshté duke u zhvillu-
ar gjaté arsimit (fillor). Sistemet e monitorimit mund té ofrojné pérgji-
gje té gjithanshme pér kéta pyetje, mund té ofrojné njé spektér té
mjeteve vlerésuese, té cilat edukatoréve u mundésojné té matin mé
shumé aspekte té zhvillimit té nxénésve té tyre. Sistemet e monitori-
mit jané koncepte universale. Ato né ményré ideale mund té imple-
mentohen me sukses dhe mund té pérdoren nga té gjithé nxénésit e
té gjitha shteteve - pavarésisht nga sistemi i tyre arsimor.




2.1. Testet e standardizuara

Pér té realizuar udhézime instruktive, duhet té keni njohje té
hollésishme té progresit né mésim dhe njohuri té mira pér aspektet
e fugishme dhe pér dobésité e procesit t€ mésimit té nxénésve. Pér
t’i monitoruar nxénésit né bazé ditore, arsimtarét do té mund té pér-
dorin teknika té pérbashkéta té notimit, si¢ jané mbikéqyrja, testet e
pérpiluara nga arsimtari, vlerésimet e té arriturave té nxénésve dhe
vlerésimet e portofolave. Edhe pse vlerésimi né klasé éshté i réndé-
sishém, ai éshté i kufizuar pér shkak se mund té jeté subjektiv dhe ka
té béjé me ¢éshtje personale. Arsimtaré té ndryshém mund t’i vleré-
sojné ndryshe té arriturat e njéjta té nxénésve: njéri arsimtar do té
mund té vlerésojé se nxénési ia ka arritur géllimit, ndérsa arsimtari
tjetér do té mund té gjykojé pér nxénésin e njéjté se nuk ia ka arritur
géllimit. Po ashtu éshté e mundur gé vlerésimet e arsimtarit t&€ mos
jené té géndrueshme edhe né bazé té kohés, or edhe né bazé té té ar-
riturave té nxénésve. Kur ndonjé arsimtar duhet ta vlerésojé punén e
ndonjé eseje té shumé nxénésve, mund té ndodhé gé kriteret e vle-
résimit té mos jené té barabarta pér secilin nxénés. Nése arsimtarét
nuk e kané kornizén e njéjté té referencés pér vlerésimin dhe pér re-
gjistrimin e té arriturave, ata do ta kené shumé véshtiré té realizojné
vlerésim té vazhdueshém dhe monitorim té nxénésit nga viti né vit dhe
nga shkolla né shkollé. Prandaj neve na nevojitet njé model kognitiv i
mésimit té nxénésve, i cili i pasqyron konceptet moderne pér até sesi
duhet té pérvetésojné nxénésit shkathtési té mésimit. Ky model shér-
ben si element unifikues - bérthamé qé krijon kohezion midis kur-
rikulés, instruksioneve dhe vlerésimit (Pellegrino et al., 2001, p. 54).

2.2. Monitorimi i shkallés sé progresit

Njé ¢céshtje e mirénjohur qé ka té béjé arsimtarét éshté parimi
i pércaktimit té shkallés sé progresit té nxénésve. Pér kété ¢éshtje u
parashtruan kéto pyetje.

e Si e diné arsimtarét se nxénési ka béré progres té
mjaftueshém brenda njé periudhe té caktuar kohore?

e Si e di arsimtari se jané pérmbushur kriteret e vlerésimit té
mjaftueshém?

e A éshté adekuat ritmi me té cilin arsimtarét |évizin né pro-
cesin e mésimdhénies dhe té mésimit?

Sistemi i monitorimit mund t’u ndihmojé arsimtaréve qé té
marrin informacione té besueshme pér progresin e nxénésve té tyre
né procesin mésimor. Sistemi i tillé mund t’i plotésojné njohurité gé
i kané arsimtarét pér nxénésit né bazé té vlerésimit té progresit ditor.
Rezultatet e vlerésimeve té njépasnjéshme té sistemit t&€ monitorim-
it mund té konvertohen né shkallén e njéjté fikse, ashtu qé progresi i
nxénésve mund té monitorohet pér disa vite me radhé. Po ashtu,
megenése ka vazhdimési té rezultateve té regjistruara, té gjithé ar-
simtarét e shkollés mund té kené gasje né kornizén e njéjté té té dhé-
nave pér nxénésin pérkatés. Kjo éshté shumé e réndésishme pér iden-
tifikimin e hershém té problemeve. Nése ndonjé sistem i monitorim-
it u mundéson pérdoruesve t'i kombinojné interpretimet e referen-
cave té normuara, domenet (ose pérmbajtjet) e rezultateve té grum-
bulluara né nivel shtetéror, ai sistem po ashtu mund té jeté shumé
frytdhénés edhe pér zhvilluesit e kurrikulave dhe pérpiluesit e poli-
tikave arsimore.

3. EFEKTII MESIMIT NE KLASE NGA SISTEMET
E MONITORIMIT TE SISTEMIT ARSIMOR

Edhe nése vlerésimet e jashtme né masé té madhe synojné
monitorimin e sistemit arsimor, vlerésimet e tilla mund té kené ndikim
né mésimdhénien né klasé. Vlerésimet shtetérore dhe ndérkom-
bétare jané té hartuara dhe té realizuara nga autoritete té jashtme, té
cilat e garantojné besueshmériné dhe objektivitetin.

3.1. Vlerésimi nacional i progresit arsimor

Né SHBA Asambleja Nacionale pér Progres Arsimor (NAEP)
drejtohet nga Bordi Nacional pér Drejtim té Vlerésimit, kjo me ndih-




mén e kontraktuesve. Ky bord i cakton politikat e NAEP-it dhe éshté
pérgjegjés pér zhvillimin e kornizés dhe specifikimeve té testeve, té
cilat shérbejné si mostra pér vlerésime. NAEP-i éshté pérfagésuesi
mé i madh nacional i vlerésimit té vazhdueshém, pér até qé nxénésit
e SHBA-ve e diné dhe mund ta béjné né sfera té ndryshme. Vlerésimet
mund té realizohen né ményré periodike né matematiké, lexim,
shkencg, shkrim, arte, edukim qytetar, ekonomi, gjeografi dhe histori
té SHBA-ve. Megenése vlerésimet e NAEP-it administrohen né mé-
nyré té njéjté, duke i pérdoré pakot e njéjta té broshurave shkollore
anekénd vendit, rezultatet e NAEP-it shérbejné si metriké e pérbash-
két pér té gjitha shtetet dhe distriktet e pérzgjedhura urbane. Né thelb
¢do vit vlerésimi ngel i njéjté, pérpos disa ndryshimeve té dokumen-
tuara me kujdes. Ky koncept i mundéson NAEP-it té ofrojé fotografi té
garté té rrjedhés sé progresit akademik té nxénésve. Megjithaté
NAEP-i nuk jep informacione pér arritjet dhe progresin individual té
shkollave, e le mé pér progresin individual té nxénésve. Pasi gqé nuk ka
kurrikulé federale, NAEP-i nuk jep informacione pér suksesin e shko-
Ilave té caktuara drejt arritjes sé géllimeve té tyre specifike arsimore.

3.2. Testet e Kurrikulés Nacionale

Njé tip tjetér i vlerésimit nacional, gé shérben pér mbikéqyrje
té arsimit éshté realizuar né Angli. Kéta vlerésime njihen me termin
Testet e Kurrikulés Nacionale. Ato kané té béjné strukturimin e pjesé-
ve té vlerésimit pérfundimtar né fund té té ashtuquajturave Shkallé
Qenésore té kurrikulés. Njé dallim i réndésishém nga sistemi NAEP
géndron né faktin se té gjithé nxénésit né njé shkallé té caktuarinén-
shtrohen kétij testi, ndérsa né SHBA testit i nénshtrohen vetém mod-
ele reprezentative té nxénésve. Kjo do té thoté se né sistemin NAEP
testit nuk i nénshtrohen té gjithé nxénésit, ndérsa né sistemit e testi-
mit né Angli té gjithé nxénésit i nénshtrohen testimit. Testet e Kurri-
kulés Nacionale japin informacione pér nxénés té caktuar, por sikur
shumé teste té késaj natyre, edhe jané kritikua ashpér. Dy nga sindi-
katat mé té médha té arsimtaréve anglezé kané votuar né favor té
bojkotit té Testeve té Kurrikulés Nacionale pér vitin 2010 pér nxénésit
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e moshés 11-vjecare. Té dyja sindikatat kané pohuar se natyra e teste-
ve me kriteret té larta - té cilat pérdoren pér t’i pérpiluar tabelat e
rangimit té shkollave fillore - kané béré gqé mésimdhénia né shumé
shkolla fillore té fokusohet vetém né testin pérfundimtar té vitit shko-
llor, me ¢cka mésimet jané béré té mérzitshme pér nxénésit. (The In-
dependent, 2010). Njé ¢éshtje tjetér mund té jeté fakti se nga kénd-
véshtrimi sistemor Testet e Kurrikulés Nacionale nuk jané efikase, pér
shkak se té gjithé nxénésit i nénshtrohen testit té njéjté, pérmbajtja
e té cilit éshté e kufizuar dhe ndoshta nuk e pérfshin sa duhet téré
programin mésimor.

3.3. Vlerésimi ndérkombétar

Pérpos vlerésimit nacional, ekziston edhe vlerésimi ndérkom-
bétar. Programet ndérkombétare pér monitorim, si¢ éshté Progresi
né Shkathtésité e Leximit né nivel ndérkombétar (PIRLS), Programi
pér Vlerésimin Ndérkombétar té Nxénésve (PISA) dhe Trendét e Studi-
mit Ndérkombétar té Matematikés dhe Shkencés (TIMSS) shérbejné
pér monitorimin e sistemeve arsimore. Ato mund té japin informaci-
one shumé té vlefshme pér cilésiné e sistemeve arsimore dhe né mund
té paraqitet se cilat shtete duket se jané mé té suksesshme né arrit-
jen e géllimeve té pérbashkéta arsimore. Megjithaté informacionet
pér té arriturat individuale té nxénésve nuk i ofrojné sistemet e kétil-
la, andaj arsimtarét kané pak dobi nga hulumtimet e kétilla gjaté prak-
tikés sé pérditshme arsimore.

3.4. Sistemet plotésuese te vlerésimit nacional
dhe ndérkombétar

Pér t’i pérmbushur disa nga kritikat e lartpérmendura, ne ndo-
shta duhet té orvatemi t’i plotésojmé sistemet e vlerésimit nacional
dhe ndérkombétar pérmes vetévlerésimit sistematik té shkollave me
ndihmén e sistemit t& monitorimit pér udhézime instruktive. Megji-
thaté, sistemet ideale té€ monitorimit shkollor pérbéhen nga njé pako




koherente e testeve té standardizuara né nivel nacional pér vlerésimin
té gjatésisé sé té arriturave té nxénésve gjaté arsimit (fillor), pérpos
sistemit pér regjistrimin e progresit té nxénésve. Pér ta realizuar me
sukses vlerésimin nacional, sistemi i bazuar né monitorimin shkollor
duhet t'i pérmbushé dy parakushte té réndésishme:

e autoritetet lokale, rajonale dhe nacionale duhet té kené
besim né gatishmériné dhe kapacitetin e aktiviteteve
té shkollés pér vetékorrigjim;

e shkollat duhet t’i informojné aktivitetet arsimore
né ményré objektive dhe té besueshme pér té arriturat
arsimore dhe progresin e nxénésve.

4. SIMUND TE DUKET SISTEMI
| MONITORIMIT

Kétu do ta shgyrtojmé aspektin se ¢cka duhet té ofrojé sistemi
i monitorimit gé t’i mbéshtesé proceset instruktive dhe t'u mundé-
sojé shkollave té realizojné vetevaluim. Ne do ta diskutojmé pérm-
bajtjen e mundshme té sistemit, sa kohé (sa shpesh) duhet ta moni-
torojmé dhe c¢faré teknika té pérdorim gjaté monitorimit. Kétu duhet
té theksojmé se procesi i monitorimit duhet té jeté integrues, ai duhet
té jeté pjesé e ambientit té klasés. Pra, ai nuk duhet té konsiderohet
si dicka gé imponohet nga autoritetet e jashtme, nuk duhet té jeté
kércénues ndaj arsimtaréve dhe nxénésve. Procesi i monitorimit du-
het té kuptohet nga té gjitha palét si mé specifik nga té gjithé arsim-
tarét, prindérit dhe nxénésit.

4.1. Pérmbajtja e testit

Sistemet mund té pérmbajné teste pér vlerésimin e shkathté-
sive pér |éndé pérkatése: si¢ éshté gjuha, matematika, pérpunimiiin-
formacionit, zhvillimi socio-emocional, shkenca dhe teknologjia dhe
gjuha e huaj. Njé shembull i pérmbajtjes sé testit né sistem éshté
dhéné né ilustrimin 1. Arsimtarét i vézhgojné nxénésit e tyre me gél-

lim gé té zbulojné nése ata ndjehen té liré né grupin e tyre, nése ata
duan ta kompletojné punén e tyre me kénaqgési dhe nése zhvillohen
si¢ duhet. Né bazé té vézhgimeve té tilla, arsimtarét jané né gjendje té
ofrojné mbéshtetje té specializuar, duke u dhéné prioritet sferave té spe-
cifike té zhvillimit. Pérvoja dhe dituria e arsimtarit do t’i japé informa-
cion atij/asaj se ka nevojé pér vémendje té métejme dhe pér até se ¢fa-
ré mbéshtetje éshté e nevojshme. Sidoqofté, pér arsimtarét mund té
jeté e véshtiré gé t’i objektivizojné vézhgimet e tyre. Njé gasje siste-
matike e ofruar nga sistemi i monitorimit u mundéson arsimtaréve t’i
kombinojné gjykimet me té dhéna té objektivizuara pér zhvillimin e
nxénésve. Shtimi i té dhénave konkrete éshté shumé i dobishém pér
identifikimin e ¢éshtjeve specifike dhe pér zhvillimin té programeve té
specializuara arsimore. Njé sistem pér monitorim mund té ofrojé in-
formacion né dy sfera: zhvillimin kognitiv dhe zhvillimin jokognitiv.

Simbolet:

Klasa 1-2:
X Kopshti
X (¢erdhe ose
klasa fillestare)

Klasa 3-4:
Faza e
themelimit

Klasa 5-6:
Faza e
ndérmjetme

X X X X X
X X X X X X
X X X X X X
X X X X X X
X X X X X X
X X X X X X

Klasa 7-8:
Faza
pérfundimtare

<

>

>
X | X| X| X| X
X | X| X| X| X

llustrimi 1: Pérmbajtja e sistemit té monitorimit (Cito, 2008)




4.2. Sashpesh béhet testimi

Testet zakonisht realizohen dy heré né vit. Kjo ka pak arsye pér
rritjen e numrit té testimeve - nése jemi té interesuar té arrijmé ndon-
jé progres. Ndérkaq progresi synon té béhet proces afatgjaté. Né fakt
testet zakonisht nuk mund té béjné dallim (né kontekst té progresit)
ndérmjet dy rezultateve té arritura pér njé kohé té shkurtér njéra pas
tjetrés. Rezultati i vlerésimit sukcesiv duhet té konvertohet né njé
shkallé fikse pér secilén Iéndé, né té cilén éshté monitoruar progresi i
nxénésit gjaté disa viteve me radhé. Vazhdimésia e té dhénave té mble-
dhura éshté shumé e réndésishme pér identifikimin e hershém té ndo-
njé problemi. Né kété ményré sistemet e monitorimit mund ta ploté-
sojné impresionin e arsimtaréve pér nxénésit né bazeé té vlerésimit té
tyre té pérditshém né klasé. Pérveg késaj, testet e standardizuara né
sistemet e monitorimit u mundésojné arsimtaréve, drejtoréve, prin-
dérve dhe nxénésve qé t'i zgjerojné horizontet e tyre pértej klasés
ose shkollés. Né kété ményré rezultatet e nxénésve mund té kraha-
sohen né nivel nacional/rajonal me rezultatet e nxénésve té tjeré.

4.3. Procesi

Puna me sistemin e monitorimit nuk duhet té jeté vetém
regjistrimi i rezultateve té testit. Ajo duhet té jeté pjesé e sistemit ar-
simor né té cilin arsimtarét do té duhet té marrin vendime né lidhje me
progresin e procesit té mésimit né bazé té té dhénave té mbledhura.
Nése té dhénat na béjné me dije se nxénési nuk ka arritje té lakmu-
eshme, atéheré aty ku ka nevojé, do té analizohet problemi dhe do té
ndérmerren masa pérkatése pér ménjanimin e mangésive. Prandaj
njé sistem i monitorimit duhet té pércaktohet si proceduré e cila
kérkon gasje sistematike dhe ciklike. Né kété qasje sistematike mund
té dallohen tre shkallé:

1. Identifikimi: regjistrimi i té arriturave té nxénésve
dhe evaluimi i rezultateve. Pjesé té késaj shkalle jané
administrimi i testeve, shénjimi i testeve, regjistrimi
dhe interpretimi i sipérfagésor i rezultateve.

Notimi shkollor né shérbim té monitorimit té procesit mésimor

2. Analiza: gjaté késaj faze té arriturat e nxénésve studiohen
mé hollésisht. Té dhénat e shkallés sé analizés pérdoren
pér té hartuar plan pérmirésues.

3. Veprimi: né bazé té informacioneve té shkallés 1 dhe 2
sajohet, realizohet dhe evaluohet njé plan pér veprim. Ky
plan pérmban sugjerime pérmirésuese dhe ofron udhézime
dhe materiale pér pérmirésimin e mésimit dhe té testimit.

Mbani mend se té tria shkallét duhen kompletuar. Vetém nése
zhvillimi i nxénésit nuk i pérmbush standardet, nése nxénési ngec ose
déshton, atéheré preferohet té mblidhen té dhéna plotésuese (shkalla
2) dhe té realizohet njé plan pérmirésues (shkalla 3).

Né kété ményré sistemi monitorues mund té pérbéhet nga el-
ementet vijuese:

e Njé pako koherente e testeve

e Njé sistem i regjistrimit, i bazuar né teknikat e vlerésimit,

me ndihmén e té cilave me kalimin e koh&s mund té
krahasohen rezultatet né shkallén e njéjté fikse;

¢ Mjetet dhe procedurat pér zbulimin e natyrés sé

problemeve té nxénésve né mésim;

¢ Udhézimet didaktike pér ndihmé specifike.

5. TEORIA PER PERGJIGJE TEMATIKE SI PJESE
E TEKNIKES SE VLERESIMIT

Pér njé sistem, i cili synon monitorimin e té arriturave té nxéné-
sve gjaté disa viteve, me teste té ndryshme té |éndéve specifike, pre-
ferohet qé t'i maté aftésité e njéjta dhe rezultatet té inkuadrohen né
shkallén e njéjté fikse. Vetém atéheré ne do té mund té pércaktojmé se
deri né ¢faré pérmase nxénési ka arritur progres né krahasim me mat-
jet paraprake. Kjo mundési jepet me teknikén e matjes sé bazuar né
Teoriné e Pérgjigjes Tematike (IRT). IRT-ja prezanton njé kornizé té pér-
gjithshme pér krijimin e instrumenteve té matjes dhe vlefshmériné e
matjeve, si dhe pér vlerésimin e njésive dhe karakteristikave té teste-
ve, pér vlerésimin e mundésive individuale dhe pér zgjerimin e kom-




petencave té (nén)popullatés (grupit), duke ofruar kornizé pér inter-
pretimin e rezultateve té testeve. (Van der Linden, et al., 1997). Né
modelin e IRT-s€, té pérdorur né sistemin e monitorimit dhe té vleré-
simit, mundésia pér ta zgjidhur ndonjé njési éshté specifike, si:
e funksion i kompetencés latente njédimensionale
té nxénésit dhe

® njé ose mé shumé karakteristika té njésisé
(p.sh. véshtirésia).

Véshtirésia e njésive dhe kompetenca latente mund té paraqi-
ten né shkallé té njéjté. Nése pérputhet modeli, shkalla e cila e mat
kompetencén kalibrohet me ndihmén e karakteristikave té vlerésuara
té njésisé. Né vecanti fakti gé edhe kompetencat e nxénésve dhe ka-
rakteristika e njésisé mund té vendosen né té njéjtén shkallé dhe
mund té lidhen me njéra-tjetrén, ka shumé pérparési pér sistemin e
monitorimit dhe té evaluimit:

e Mund té krahasohen rezultatet e testeve, té cilat dallohen
né bazé té véshtirésisé, pérmbajtjes dhe numrit té Iéndé-
ve. Me fjalé tjera, rezultatet e njé nxénési né testin e |1én-
dés sé matematikés né mesin e klasés sé katért mund té
pérshkruhet né té njéjtén shkallé me rezultatet e fituara
para gjashté muajve né testin e matematikés né fund té
klasés sé treté. Né kété ményré mund té pércaktohet shka-
lla e progresit. Pérvec késaj, pozita qé zé nxénési né shkallé
mund té krahasohet me até té nxénésve té tjeré né nivel
nacional, rajonal etj.

e Né bazé té pozités sé nxénésve né shkallé, mund té nxirren
edhe konkluzione té pérgjithshme né lidhje me pérmasén
e pérvetésimit té ndonjé Iénde té caktuar mésimore.

Né ilustrimin 2 e shohim njé shembull té njé shkalle té pérbéré
nga mé shumé tipa té njésive (detyrave) té matematikés dhe kompe-
tencén e vlerésuar nga nxénési (i quajtur Tomas) né bazé té rezultateve
té testit té realizuar né intervale gjashtémujore (7 gershor, 8 janar, 8
gershor) d.m.th. né mes dhe né fund té vitit shkollor. Pozita e Tomasit

né shkallé (7 gershor - né fund té klasés sé treté) bén me dije se ai i
ka pérvetésuar tipat e njésive (mésimore), té cilat jané nén nivelin e
kompetencave té tij (11+7), mirépo njésité gé jané mbi nivelin e kom-
petencave té tij jané ende shumé té véshtira pér té. Ndérkaq njésité
gé jané né nivelin e njéjté me kompetencat e tij jané té pérvetésuara
pjesérisht. Pas gjashté muajve kompetenca e tij éshté rritur (8 janar -
mesi i klasés sé katért). Tani ai i ka pérvetésuar njésité, té cilat mé
paré kané gené shumé té véshtira pér té (numérimi mbrapsht). Nése
né té njéjtén kohé, pér cdo moment té matjes, né shkallé shénohet
shtrirja e grupit referues (né nivel nacional), késhtu mund té pércakto-
het pozita relative e nxénésit e krahasuar me bashkémoshatarét e tij.

Rezultat'et 4 | shkalia Véshtirésia e ajtemeve
e Tomasit | IRt
5] Shembuj
Q.
£
21 110
()
S
L1 100
<
%]
% 90 < :70-44=.. [zbritje]
Qershor 2008
Fundii = ——=| 80 | g——:65-9=.. [zbritje]
klasés IV
Janar 2008 70
Mesi i — e ~—— :90_88_86_..._... [numérim mbrapa me kércime]
klasés IV
60 ~€— :68_58_48_..._... [numérim mbrapa me kércime]
Qershor 2008 . L
Fundi i —_ e o] ~€— :52_81 80_..._...[numérim mbrapa]
Klasés Il 50 arputhi
- 11+7=.. [pérputhje]

Shkalla 2: Shembull nga shkalla e rezultateve nga Iénda e matematikés
(Cito, 2008)

Ne mund ta ndérlidhim pozitén aktuale té nxénésit né shkallén
e kompetencés me té dhéna té tjera dhe mund ta pércaktojmé prog-
resin e tij né disa ményra: me vetéreferim, me vetéreferim té normu-
ar ose me referim pérmbajtjesor.




Notimi shkollor né shérbim té monitorimit té procesit mésimor

o Vetéreferimi: shkallét e progresit mund té pércaktohen né
ndonjé fazé té mévonshme. Pas ¢do matjeje, rezultatet e
papérpunuara té testit konvertohen né numrat e shkallés
sé kompetencés, pas se cilés dallimet e krahasuara me
shkallén paraprake mund té lexohen vetém si vlerésim i
avancimit té nxénésit.

e Vetéreferimi i normuar: pozita e nxénésit né shkallé mund té
krahasohet me até té nxénésve té tjeré né nivel nacional.

e Referim pérmbajtjesor ose i domenit: né bazé té pozités sé
shkallés mund té nxirret njé konkluzion i pérgjithshém pér
té arriturat né ndonjé Iéndé té caktuar. Profili i kompeten-
Cés sé nxénésit né léndén e matematikés né kété ilustrim
paraget njé shembull té raportit g€ mundéson interpretim
té referencés sé normuar dhe referencés sé domenit. Né
njé shkallé té tillé paragitet véshtirésia e leximit té teksteve,
gjegjésisht shkathtésia e nxénésit pér té lexuar. Rezultatet
e papérpunuara té testit té nxénésit transformohen né in-
deks pér llogaritje, gjegjésisht né numra gé paraqgesin vlera
té caktuara né shkallén e matjes. Véshtirési e té gjitha lloje-
ve té leximit té teksteve po ashtu mund té shprehet né njé
numér brenda shkallés sé njéjté. Né kété ményré ka gjasa
té pérzgjidhen tekste pér ndonjé nxénés gé korrespondon
me nivelin e shkathtésive pér lexim té nxénésit té vlerésuar.

5.1. Regjistrimi dhe interpretimi

Pas ¢cdo matjeje rezultati i papérpunuar i testit shndérrohet né
numeér té kompetencés brenda shkallés sé matjes. Né kété ményré
dallimi i krahasuar me shkallén paraprake mund té lexohet njésoj si
lexohet rritja e nxénésit (shih ilustrimi 2). Té dhénat e matjes sukce-
sive mund té regjistrohen né dy studime: raporti i nxénésve (ilustrimi
3) dhe studimi i grupit (ilustrimi 4). Raporti i nxénésit paraqget njé fig-
uré grafike né té cilén shihet progresi i nxénésit pérgjaté viteve. Né
kété ményré arsimtari ngel i informuar, ashtu gé qysh né fazén e her-
shme mund té identifikojé ngecje né procesin e mésimit. Meqgenése

raporti éshté transparent dhe i qarté, arsimtarét e klasave té ndrysh-
me kané kornizé té njéjté pér interpretimin e té dhénave. Arsimtarét
me njé shikim té hedhur mund té vijné né pérfundim se deri né ¢faré
pérmase nxénésit kané arritur né pérfundim. Té dhénat e mbledhu-
ra nga (nén)modelet e tjera reprezentative né sfera té tjera, por edhe
té dhénat né nivel nacional si térési, pérdoren si kornizé e referimit.

Né ilustrimin 3 jané vizatuar katér lakore, té cilat korrespon-
dojné me pérqgindjet 10, 25 dhe 75 dhe me mesataren e grupit té vie-
résuar. Né bazé té kétyre té dhénave mund té dallohen 5 nivele:

Niveli A: 25 pér gind nxénésit me té arritura té larta

Niveli B: pak mbi mesatare

Niveli C: pak nén mesatare

Niveli C: shumé nén mesatare

Niveli D: 10 pér qgind té nxénésve me té arritura té uléta

Niveli A: 25 % té nxénésit me té arritura té larta
Niveli B: pak mbi mesatare (25%)

Niveli C: pak nén mesatare (25%)

Niveli C: shumé nén mesatare (25%)

Niveli D: 10 % té nxénésve me té arritura té uléta ||

klasés Il
klasés VII
Mesi i
klasés VIII

termi pér zbatimin e testit

llustrimi 3: Shembull i raportit té nxénésit pér té arriturat né njé Iéndé
té caktuar




Lakorja e cila pérfundon né fund té klasés V tregon se nxénési
ka filluar dobét né krahasim me bashkémoshatarét e tij, mirépo éshté
duke béré progres té miré. Ja si ka mundur t’ia interpretojé arsimtari
kété ¢éshtje prindérve té nxénésit. Tomasi ka ardhur né shkollén toné
diku kah mesi i klasés Ill. Si¢ edhe ka mund té pritet, ai ka pasur disa
probleme rreth adaptimit né mjedisin e ri: derisa té mésohet mé nxé-
nésit e tjeré té klasés, me arsimtarét dhe me shkollén né pérgjithési.
Kah mesi i klasés sé katért e shohim se ai ka filluar té akomodohet:
shénohen rritje té aftésive té tij. Ai ka filluar té arrijé rezultate mé té
mira sesa nxénésit e shkallés D (nxénésit me sukses té mjaftueshém)
té késaj shkolle ose té shkollave tjera. Ai pothuajse e ka arritur nivelin
B (shumé miré) qysh né gjysmévjetorin e klasés IV. Edhe pse ai éshté
pak mbrapa nga nxénésit e shkallés B, aftésia e tij rritet gradualisht né
raport me nxénésit e tjeré té shkallés C (miré). Arsimtari mund té thek-
sojé se, nése Tomasi punon pak mé shumé (né bazé té vézhgimit té
tij personal), do té mund ta arrijé nivelin B. Tomasi ka déshmuar se mund
ta arrijé até nivel. Nése edhe prindérit mund ta bindin Tomasin gé té
béhet pak mé i zellshém, ai ka gjasa reale gé ta pérfundojé testin e tij
pérfundimtar né klasén VIIl me rezultate mé té larta, gé do t'i mundé-
sojné té regjistrohet né shkolla té cilat i preferojné prindérit e tij.

Né studimin e grupit (tabela 1) prezantohen rezultatet e té gji-
thé nxénésve né grup pérgjaté disa viteve. Aty paragiten rezultatet e
kompetencés pér secilin nxénés gjaté matjeve sukcesive sé bashku
me nivelin e rezultateve. Me kété tabelé arsimtari mund ta vértetojné
pohimin e tij se klasa éshté njé strukturé e pérbéré prej disa nxénésve
shumé té miré dhe disa nxénésve me té arritura té uléta. Pjesa mé e
madhe e nxénésve tregojné progres konzistent me “luhatje té vogla”.
Vérehet se duhet pak mé shumé vémendje né lidhje me Piterin, i cili
ka shénuar rénie té ulét, pérderisa pjesa mé e madhe e klasés kané
pérmirésime ose kané ngelé né stadin e njéjté. Megjithaté, duhet pa-
sur parasysh se ndoshta Piteri ka shénuar progres, por jo aq sa kané
arritur nxénésit e tjeré té nivelit A (shkélgyeshém). Né klasén e Piter-
it nuk ka nxénés té tjeré, andaj kjo mund té jeté arsye pse Piteri ka njé
ngecje té vogél. Né fund té tabelés e shohim se niveli mesatar i té gji-
thé nxénésve né shtet/rajon/qytet né pika té ndryshme té matjes lé-
kundet ndérmjet vlerave C (miré) dhe D (mjaftueshém). Suksesi i kla-

sés sé Piterit né fund té klasés IV éshté né pérputhje me suksesin e
shtetit/rajonit/qytetit.

Tabela 1: Shembull té studimit grupor (Cito, 2008)

Emrat 02-01-07 02-06-07 23-01-08 21-06-08

Klasa Mesi i Mbarimi i Mesi i Mbarimi i

klasés 11l klasés IlI klasés IV klasés IV
Piteri 115A 116 A 123 A 1258
Sara 110B 114 B 116 C 118 C
Xhoni 104 C 113 B 1218 121 C
Xhorxhi 100 C 105D 113C 119C
Niki 96 D 104D 112D 121C
Xhuli 93D 95E 105 E 111E
Mesatarja 103.0 107.8 115.0 119.2

Niveli i té gjitha shkollave C D D C

Tabela 2 éshté njé shembull i raportit té grupit gé né ményré
grafike i paraget rezultatet e té gjithé nxénésve né njé klasé ose
shkallé. Arsimtarét me njé shikim té hedhur mund té vijné né pér-
fundim se rezultatet e ciléve nxénés jané nén ose mbi mesataren e
krahasuar me rezultatet e nxénésve né nivel shtetéror ose me ndon-
jé grup tjetér referues.




Tabela 2: Shembulli i raportit grupor pér matematiké (Cito, 2008)

Data: Qershor 2008 Niveli
E D C B A
Emri R.e zult'ati ?:;::?:
i testit tencés
1 Xhejni 74 96
2 Beni 35 61
3 Xhuli 48 70
4 Piteri 51 72
5 Xheku 76 101
6 Meri 55 75
7 Silvia 63 81
8 Ani 75 98
9 Kleri 73 94
10 Niku 32 59
11 Denis 38 63
12 Franku 54 74
13 Xhorxhi 24 53
14 Dora 71 90
15 Majklli 46 68
16 Vinsenti 56 75
17 Poli 73 94
18 Andrju 69 88
19 Suzani 50 71
20 Merili 31 58
21 Denisi 71 90
22 Roxheri 16 45

50 60 70 80 90 100

Rezultati i mesatares
kompetenca

sé kompetencave 76,2

Grupi i normuar i kompetencés mesatare

6. VETEEVALUIMI | SHKOLLES

Si¢ theksuam mé lart, sistemi i monitorimit i bazuar né shkollég,
mund ta plotésojé vlerésimin nacional dhe mund té pérdoret nga

Notimi shkollor né shérbim té monitorimit té procesit mésimor

shkollat pér vetevaluim. Kur né shkollé pér disa vite dhe né disa klasa
té implementohet njé sistem i monitorimit, t& dhénat e mbledhura
mund té pérdoren pér vlerésim. Né ilustrimin 4 paraqitet shpérndar-
ja e nxénésve té klasave té ndryshme brenda 5 niveleve (prej A deri
né E) né periudha té caktuara kohore.

Mesatarja né matematiké
Gjysmévjetori 2007-2008

S Levels
) Il A
g s
g C
& o
Il
T - -: National
< mean
-10 [— —
=

30 —
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-80

Gra'de 3 Gra;ie 4 Gra'de 5 Gra'de 6 Gre;de 7 Gra;de 8
llustrimi 4: Shembuj té paragitjes grafike pér Iéndén e matematikés

(Cito,2008)

Né kété rast ilustrimi O pér gind paraget mesataren nacionale
(ose referuese). Mbi kété nivel jané paragitur pérgindjet e nxénésve
né shkallét A dhe B. Né grupin referues rreth 50 pér gind kané sukses
té nivelit A dhe B, ndérsa pjesa tjetér, gjegjésisht 50 té tjeré, kané C,
D dhe E. Rezultatet e klasés VII dhe VIII mund té térheqin vémendje
té caktuar. Né klasén VIl vetém 15 pér gind té nxénésve kané sukses
meé té larté se mesatarja referuese, ndérsa nuk ka nxénés té nivelit A.
Pothuajse e njéjta pérgindje e nxénésve té klasés VIl kané sukses mbi
mesataren (madje ka nxénés me sukses té nivelit A), ndérsa 85 pér
gind té nxénésve kané té arritur nivel mé té ulét se pérgindja 0 (mesa-
tarja referuese). Krahasuar me rezultatet e klasave té tjera té shkoll-




8s sé njéjteé, drejtori i shkollés dhe stafi mésimor duhet t’i shqyrtojné
me kujdes kéto rezultate.

Né sistemet e monitorimit gé ne i prezantojmé mund té béhen
analiza té disa llojeve. Mund t’i vlerésojmé rezultatet e njé grupi té
nxénésve vite me radhé né krahasim me mesataren nacionale dhe ra-
jonale né klasa té njéjta, me ¢ka pér shembull do té vértetojmé se
pér disa vite nxénésit qé i pérkasin njé grupi té caktuar kané arritur
rezultate mé té uléta né krahasim me mesataren nacionale ose ra-
jonale. Ky mund té jeté njé sinjal i miré pér shkollat gé t’i analizojné
mé pér sé aférmi rezultatet e kétilla. Cila mund té ishte arsyeja e njé
modeli té tillé? Faktoré té ndryshém mund té shkaktojné ndryshime
ose devijime té médha té rezultateve té kompetencave ndérmjet
viteve shkollore pér ¢do klasé ndaras, si:

e ndryshimi né pérbérjen e modelit reprezentativ té nxénésve;

¢ ndonjé incident i madh gé mund té keté ndikim té madh
ndaj nxénésve;

e ndonjé sémundje e gjaté té arsimtarit;

e z8vendésimi i arsimtarit;

e librat e rinj shkollor ose materialet e reja pér mésim dhe lojé;
e projektet plotésuese késhillédhénése ose mésimore.

Rezultatet e tilla duhet té monitorohen me kujdes. Analiza
shkak-pasojé mund t’iu ndihmojé arsimtaréve té kuptojné se ¢faré
lloji té masave pérmirésuese duhet té ndérmerren. Po ashtu ajo mund
té ndihmojé edhe pér té marré vendim nése masat pérmirésuese
kané pasur efekt té duhur.

7. KONKLUZIONE

Ne kemi déshmuar se sistemet e monitorimit mund t’u ndih-
mojé arsimtaréve t’i pércaktojné mundésité individuale té nxénésve
dhe ta ndjekin progresin e tyre né disa Iéndé. Sistemet e tilla mund té
kené géllim té dyfishté: i furnizojné shkollat dhe arsimtarét me infor-
macione té hollésishme dhe individuale pér nxénésit dhe mbledhin in-

formacione pér suksesin e shkollés. Sistemet e monitorimit duhet té
jené pjesé integruese e procesit arsimor, andaj duhet té kené funksion
té qarté formativ. Té dhénat e mbledhura nga sistemet e tilla dhe ra-
portet e dorézuara mund t’u ndihmojné paléve pérkatése - gjegjé-
sisht arsimtaréve, prindérve dhe nxénésve - pér ta kuptuar mé miré
sesi nxénés té caktuar arrijné progres né shkollé. Né kété ményré sis-
temi i monitorimit mund ta mbéshtesé Iévizjen nga vlerésimii mésim-
it drejt vlerésimit pér té mésuarén.
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ABSTRACT

In Slovenia, we have already experienced the positive effects
of constructive formative assessment knowledge development for an
individual student, which is not valid only for the students with special
needs but for every student in a social learning group. The Slovenian
teachers, which are experts for formative assessment, want to share
the experience and knowledge with all teachers because they think
the formative assessment is the most important didactical element in
learning and teaching process. It should become a didactical standard.

Formative assessment facilitates collective construction and
reflection, which can be perceived as a form of consideration about
learning and learning activities. It also encourages logic and therefore
various forms of mutual informing about the learning quality and it
compares the achievements with the desired outcomes. Feedback in
the dialogue between the students, teachers and parents in the process
of education is the key element of beneficial formative assessment.

There are two parameters that play an important role for
comparison in measurement: actual and reference knowledge. We
need to reconsider about the desired goals in order to achieve the
optimal personal growth or the development of competences. The
desired goals do not acknowledge only knowledge standards, but also
students’ personal expectations as well as possibilities, which students
and teachers perceive together.

Keywords: formative assessment, feedback, expectations,
learning measurement.
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1. INTRODUCTION

Formative assessment has become deep-rooted in Slovenian
curriculum. Teachers incorporate pupils' prior knowledge in the
learning and teaching process. Formative assessment represents a
very important link to sustainable knowledge. Teachers are planning
plan together with pupils and they also cooperate in evaluation
quality of learning process. Teachers are also developing student's
portfolio. Learning process becomes more and more interesting for
both, students and teachers. The class is an open learning environment
- reach with sources and learning opportunities. Formative assessment
facilitates teachers and students to cooperate in the process of
assessment quality. They form special referential knowledge together
as »my measure«, and this act leads to the goal oriented learning
process for both, teachers and students. This is a real story for some
classrooms in our compulsory schools in Slovenia.

2. FORMATIVE ASSESSMENT BUILDS
SCHOOL AND PERSONAL CURRICULUM
FOR SUSTAINABLE KNOWLEDGE

In Slovenia, we have very positive experiences in obligatory
schools with formative assessment. Not just teachers and headmasters,
but also students and their parents are satisfied with changes in
knowledge measurement. Why? Thanks to definitions about formative
assessment by Black and Wiliam (1998) our teachers can (after three
years learning in project) incorporate student’s prior knowledge
(experiences and interests) in learning and teaching process. It is not
just diagnosing the weaknesses and strengths, but it is also an action,
a process, and the research, which enables teachers to link the
diagnostic information in next or future learning action together with
learning standards from national syllabus. Teachers treat student’s
prior knowledge equally or as something even more important for
their learning development. Student’s experiences and interests are
a part of the context and knowledge standards. This is one of the

most important transformations in our didactic history in the class.
That new strategic approach is sensible way post for developing
variety of learning and teaching opportunities. Because of that the
learning process is very active and very dynamic for both; teachers
and students. They are more curious, and also more responsible. They
also like representing their work. Teachers and students show their
learning skills - competences in various ways. Formative assessment
establishes tight connection to the sustainable knowledge. This is the
reason for happiness in formative assessment classrooms.

3. FORMATIVE ASSESSMENT SHOULD BECOME
A DIDACTICAL STANDARD

The biggest reason for happiness is increasing number of
competent teachers. They are not alone in the process of measurement
transformation. They collaborate with each other from different
schools all over Slovenia and with the network managers from The
National Educational Institute who are equipped with theory of
formative assessment. All together provide the national network with
some centres in the network organization. The National Educational
Institute takes care of running the network during the school year.

Teachers invite colleagues from the same or other schools to
be their critical friends, or just to visit and see directly what sorts of
pedagogical communication they make with their students in the
learning and teaching process.

There are also some other opportunities for exchange of
experiences in delivering feedback as “feed forward” variation like
Torrance (1993) expresses the quality of giving and also receiving the
instructions for learning on higher level of knowledge. One, almost
new opportunity is an “open market” of knowledge for better formative
assessment in practice. In that sort of markets teachers make
opportunities for exchanging the best practice. Teachers are very fond
of this form of lifelong learning, but it could be even more interesting
exchanging experiences with teachers all over the world.
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Novice teachers visit formative assessment seminars. We are
organizing seminars in two levels, but in the future we intend to run
the seminars in three different levels of knowledge for developing
tools and their prior knowledge. All these seminars are very active
with actual content for each group.

The National Educational Institute has already published
several booklets and presentations with theoretical and practical
advisers for giving an efficient feedback in process of formative
assessment knowledge not just from Slovene experts, but also experts
from Asia, Europe and Australia. We also organized four international
conferences with different topics in formative assessment knowledge.
We put more intention on quality of giving and receiving feedback, we
ask questions which type of leading process of learning and teaching
is the best. We play different methodological roles to find out which
pedagogical principles are most important for building quality in
pedagogical dialogue. After finishing research and applicative project
in years 2006 to 2010 we are continuing developing theory and
practice of formative assessment knowledge in so called pedagogical
“incubators”.

Because of the good experience our teachers are really willing
to share their knowledge among colleagues. The wish and actions tell
us much about their interests for actualising assessment knowledge
in our schools. All this mentioned forms for supporting teachers in
their transformation in didactical approach of measurement are
proposed by teachers themselves during the school year and in our
international reflection sessions which we have been organizing for
the last five years now.

4. FORMATIVE ASSESSMENT FOR DEVELOPING
FULL HUMAN POTENTIAL

Why all this work is done? The purpose is to develop the full
human potential for better living. It also applies to our health. Whether
we are alone or not in a living environment, we should know what
the best solution is and how to reach it without damaging the

environment and at the same time improve living conditions for
everybody.

We have to know how to react, create, repair, improve, and
cope in some conditions in the best possible way. Because of that we
should think before we react, we must evaluate the conditions and
results for improving it or doing it better next time. When we are
involved in the process of work, we need some tools and skills for
improving our life with innovations.

We have to know where to find information and how to put it
in action. We also have to know where to find help, and who can help
us in our working or learning process. We have to know in which way
measurement helps us to improve our living conditions. We are social
beings, so we want to collaborate with others. If we already know
some measurement principles, we can make good use of applications
for us and environment.

In the process of adaptation it is most important to know how
to measure the effectiveness, how to compare, and what to compare.
Adult, teachers, experts have more experiences than youngsters, and
because of that they can help them in measuring learning process
and teach them how to do things better or even best.

According to Ramaprasad (1983) we always have to have two
parameters for comparison; the actual and referential one. We
compare one parameter with another. In the learning process teachers
and students compare the achievement with their aim. Achievement
involves knowledge of the content which we actuality poses, our
learning style, our interests, also our mistakes or misunderstandings
which are our weakest part of multidimensional knowledge. For
reconstructing or creating new knowledge our brains use our prior
knowledge. They use our strengths of knowledge development,
because, there is the power for rebuilding our mind map and skills.

Before action our brains think what to do, rethink what is
correct. For rethinking we need time and place. Our brains need to be
deeply engaged in thinking process to decide what the best solution
is. Brains reflect before planning the strategies of learning, so before
the brains make or do.
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Teachers and parents should think about that even if they are
in hurry. We need to plan time for rethinking and evaluating the
learning and teaching process. Human brain should have time and
place and some kind of magnet to think and work in school. And what
is the magnet? It is an aim or a personal goal.

4.1. The referential knowledge as expected
outcomes

The fact is that teachers changed in didactical communication
with children in their learning process in some our Primary and
Secondary schools. Students are involved in all phases of the process;
planning, acting and reflecting their work and results. Students are
also involved in the process of comparison. They practice it with their
teachers and classmates. They all are involved in the measuring their
prior knowledge, so the measuring has sense for them. In that way
they can realize what are their possibilities for further developing.
When they know where they are, they will make their wishes more
realistically, they can make progress with some new ideas. Wishes
(normally at first they are externally oriented) and ideas (normally at
first they are internally oriented) are needed for the defining an aim
and action of the school work. It is not enough for the one engaged
in the learning process to know what the standards of knowledge are
and these standards are normally represent by teachers. For a really
engaged learning, sensible learning and teaching, students and
teachers also have to know the expectations of each other. In the
dialogue, both teacher and student can explain their point of view
and together they can make a sensible expected outcome in one period
of learning process. This is the main point in the planning for future
learning and teaching maps. This is also the main point for defining
the personal goal for learning and teaching in the forthcoming future.
If we do not have a personal goal, then we are not really engaged in
the work that we do. As a consequence, the work will not be the
appropriate motivator and some mistakes might be done in action
and also in evaluation period of time.

There is a brief explanation of why it is so important to be
involved in pedagogical communication about building together the
whole learning and teaching strategies. The formative assessment is
a mechanism in that learning and teaching system, which with forming
different sorts of instructions, or other sort of exchanging information,
permanently feeds humans in their personal development process. If
the referential knowledge is in some connection with actual knowledge,
and if there are appropriately planned progresses then it could be
reached in reality with or without bigger support or scaffolding.

Our Slovenian teachers are more and more familiar with that
explanation of cooperation in the class, and have become a fact for
very experienced teachers in formative assessment. These facts are
the source for their teaching strategies or innovations. When teachers
feel good about innovation results in classrooms students have more
motivation for discovering learning opportunities. Thus, formative
assessment nowadays runs innovation process in our school curriculum
and in the same time for the first time in education history we are
systematically developing personal curriculum; student’s and teacher’s.

Therefore formative assessment improves teaching and
learning and vice versa: we are more and more willing to improve our
measurement system - feedback in formative assessment knowledge.
We are constantly reproducing new definitions of formative assessment
knowledge. And because of that teachers are also more opened for
presenting students’ achievements in varies ways.

4.2. Some definitions of formative assessment
from Slovene teachers

In seminars and in reflections sessions we were collecting
varieties of definitions of formative assessment from Slovenian
teachers. Some of them are:
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4.2.1.

4.2.2.

Some definitions of formative assessment in Slovenia
from novice teachers

Teacher novice in the first level seminars wrote these definitions:
e Formative assessment is feeding students with instructions

for higher level of knowledge.

e Formative assessment is diagnosing for personal
prescriptions.

e Formative assessment is empathy for developing new
knowledge.

e Formative assessment is an opportunity to reach the aim
on your own.

e Formative assessments are the opportunities for students

to show their full potential.
e Formative assessment is all, except classic schooling.
e Formative assessment means “together” in dialogue.

e Formative assessment improves self-criticism and raise
responsibility of your own knowledge.

Some definitions of formative assessment in Slovenia
from experienced teachers

Experienced teachers wrote these definitions:

e Formative assessment means more autonomy, better
cooperation with parents, engagement for developing
prior knowledge and justifying measurement strategies.

e Formative assessment is in function collecting the data
about planning the learning progress.

e Formative assessment is to recognize our strengths and
weaknesses.

e Formative assessment means accompanying someone.

e Formative assessment is a form of knowledge
development, feedback for developing our competences.

e Formative assessment is feedback for better achievement

e Formative assessment is a key for self-control, self-
evaluation, self-regulation, self-development, lifelong
learning.

e Formative assessment is an integral teaching and learning
process.

4.2.3. Some definitions of formative assessment in Slovenia
from teachers involved in the national project
of formative assessment

Very experienced teachers in the research applicative project
wrote these definitions of formative assessment:

e Formative assessment is the form of prior knowledge
development on a higher level.

e Formative assessment is the form of intellect development
- ability to understand, judge and behave.

e Formative assessment is feedback for better knowledge.

e Formative assessment is quality of learning; a mechanism
of self-regulation, feedback for/and referential knowledge.

Everyone, who lives the formative assessment, can add new
definitions, because formative assessment is a dialogue, even monologue
in thinking process.

5. CONCLUSION

Students, teachers and other experts could write thousand and
one new stories about adaptation in this world. The most powerful
tool is feedback in constructive formative assessment knowledge. It
gives new dimensions for learning and teaching to students and teachers.
Students can be creative and teachers innovative in the process of
developing full potential of each student in the learning process.
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Formative assessment “feed forward” with appropriate
instructions for developing prior knowledge and also for constructing
the aims in the version of expected outcomes are the motivational
factor for creating different sorts of presentations about student’s
achievements. This process leads teachers and students to a more
human-kind “labyrinth” of thinking process and in the end also gives
them the opportunities for valid and reliable summative assessment
knowledge.

Formative assessment changes the rhythm and melody of
teaching and learning. The dynamic of learning process is smoother
without learning disturbances which could be a big part of the classroom
work if the learning process is not led by beneficial feedback.

Formative assessment leads out from (un)excepting roles and
opening places for some didactical principles which can run the
learning process very effectively and creatively.

Formative assessment leads to the innovative ways of controlling
goal achievements. There are also others approaches not just
repetitions and waiting for “ok”, “correct” or “wrong, please repeated
after me”, or shooting in the target and waiting for an answer in the
form “yes” or “no”, there is more than just “ok if you can’t do it, just
drop it” or opposite “add some more tasks please”. The controlling
system which is more human oriented includes much more dialogue
between the communicators and therefore much more opportunities
for developing something different and even better. There is much
more open space for different sort of adaptabilities. The point of
schooling is developing knowledge with adults' help, like Vygotsky
said. And, as Gitomer (1995) said the assessment is a continuous
process that facilitates instructional decision making in the classroom.
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PESUME

Bo CnoBeHMja BEKe MMaMe MCKYCTBA CO NMO3UTUBHUTE ePeKTH
0, KOHCTPYKTUBHOTO GOPMaTMBHO OLLEHYBake Ha Pa3B0joT Ha 3Hae-
HaTa Kaj CEKOj 0ae/1eH YHYEHUK LUTO HE € 3HAYajHO CaMO 33 YYEHULU-
Te co NocebHU NoTPebu, TYKY U 3a CEKOj YYEHUK BO eZjHa OMnLUTecTBe-
Ha 0bpa3oBHa rpyna. CnoBeHeUYKUTE HAaCTaBHULLM, KOULLITO Ce eKcnep-
T 332 GOPMaTMBHO OLEHYBake, CaKaaT Aa v cnogenaT CBOeTO UCKYC-
TBO W 3HaeHaTa Co CUTe HacTaBHUUM Buaejkn cmeTaat aeka dopma-
TUBHOTO OLEHYBakb€ € HajBaXKHMOT ANAAKTUYKM eIeMeHT BO npoLe-
COT Ha yyerbe U U3BeflyBatbe HacTaBa. Toa b1 MOXKeno aa cTaHe us-
BECEeH AMAAKTUYKM CTaHAAPA.

®opMaTMBHOTO OLeHYBaHe M ONeCHYBa UHTeNpeTaLumjaTa u
pa3MMCNYBaHETO KOMLLTO MOMKe [ Ce CMeTaaT Kako ussecHa dopma
Ha pa3buparbe 33 y4ereTo M aKTMBHOCTUTE Ha yyereTo. Toa, UcTo
TaKa, ja MOTTMKHYBA NOTUKATa M OTTYKa U pasnnyHmMTe Gopmu Ha 3a-
€MHOTO MHPOPMMpParbe 32 KBAZIUTETOT HA YYEHETO U CiopeayBakbe
Ha NocTurarbaTa co NocakyBaHUTe pesyntaTtu. lNospaTHaTa MHopma-
Luja BO AMjanoroT Mefy y4eHUUmUTe, HaCTaBHULUTE U POAUTENUTE BO
npoLecoT Ha 06pPa30BaHMETO e K/yYeH efleMeHT Ha KOPUCHOTO dop-
MaTMBHO OLLeHYBakbe.

Mma gBa mapameTpu KOMLWITO MMAaT 3HA4yajHa ynora npwu
CnopeayBarbeTO N MepeHeTo Ha GPaKTUYKOTO M Ha pedepeHTHOTO
3Haerbe. Hue Tpeba NoBTOPHO Aa v pasrieame NocakyBaHWUTE Lenu
33 43 NOCTUrHeMe ONTMMAJIeH PaBoj Ha IMYHOCTA UM Pa3Boj Ha Cho-
cobHocTuTe. MocaKyBaHWTE Liesiv He T1 MPU3HaBaaT CamMo CTaHAapA-
Te 3a 3HaeHaTa, TYKY, UCTO TaKa, U IMYHUTE OYEKyBaka Ha YYeHULMU-
Te, KAKO U MOXHOCTUTE KOULLTO YYEeHULMTE U HAaCTaBHULMTE 3aeHO
rn 3abenexxyBaar.

KnyuHu 360poBu: hopmamusHo oyeHysarbe, mospamHa UH-
hopmayuja, o4eKy8ara, MepPerEe Ha yYeHemo.
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1. BOBEf,

®opMaTMBHOTO OLeHyBake CTaHa A/1ab0KO BKOPEHETO BO
HacTasaTa Bo CnoseHuja. HactaBHMLMTe v BrpaZyBaaT NpeTxoaHuUTe
3HaeHa Ha yY4EeHULMTE BO Y4EeHETO 1 BO HAacTaBHMOT npouec. Popma-
TMBHOTO OLLeHYBakbe NPeTCTaByBa MHOTY 3Ha4YajHa BPCKa 3a O4PMK/N-
BM 3Haewa. HacTaBHMUUTE ro NnpaBaT NAaHWPaHETO 3aefHO CO y4e-
HULMTE M TUe, UCTO TaKa, copaboTyBaaT BO eBasiBaLMjaTa Ha KBaauUTe-
TOT Ha NPOLLECOT Ha y4yere. HacTaBHULMTe ro pa3BMBaaT U NpThonam-
OTO Ha yuyeHuuuTe. MpPoLEecoT Ha yyYere CTaHyBa C& NOUHTepeceH
KaKO 3a y4YeHMuUMTe, Taka U 3a HacTaBHMUMTe. YacoT npeTcTaByBa
OTBOpEHa CpesiMHa 3a y4etbe - 6oraT co M3BOPM U MOXKHOCTU 33 yue-
He. PopMaTUBHOTO OLEHYBakE MM 0/1eCHYBA HA HAaCTaBHULMTE U Ha
yyYeHuLmMTe Aa copaboTyBaaT BO NPOLLECOT HA OLeHYBaHeTO Ha KBa-
nuteToT. Tue 3aegHo dopmupaat cneunjanHn pepepeHTHU 3Haera
KaKo ,,M0jaTa MepKa“ 1 0Baa aKTMBHOCT BOAM A0 Le/iTa OPUEHTUPAHA
KOH NPOLLECOT Ha y4YeHrse KaKo 3a HAaCTaBHULMTE, TaKa 1 3a yYeHuuuTe.
OBa e BUCTUHCKa NPUKA3Ha 32 HEKOW Mapanesiky BO HalleTo 3a40A-
UTeNHO 0bpasoBaHuMe Bo CnoBeHuja.

2. ®OPMATUBHOTO OLEHYBAHE
EAEN O4 NPOTPAMWUTE 3A YYUNTULUTEH
N NTNYEH PA3BOJ

Bo CnoBeHuja MMame MHOTY MO3UTUBHM UCKYCTBa CO dopma-
TUBHOTO OLLeHYBatbe BO 3a[0/KUTENHOTO obpasosaHue. He camo
HACTaBHULNUTE U AUPEKTOPUTE HA YYMAULWITATA, TYKY U yHEHULUTE U
HUBHUTE POAMUTENN Ce 3a0BOJIHN CO MPOMEHUTE BO OLLEHYBAHETO
Ha 3HaemaTa. 3owTo? bharogapeHue Ha gebmHuunuTe 3a opmaTme-
HOTO oUgeHyBakbe, fageHu o baek v Bunmjam (Black n Wiliam, 1998),
HallMTe HaCTaBHULM MOXKe (MO TPUrOAMLIHOTO yYere BO NMPOEeKTOT)
[la TV BrpagyBaaT NpeTxofHUTe 3Haera (MCKYCTBA U MHTepecH) Ha
YYEHULUTE BO y4YereTO M BO HACTaBHMOT npouec. Toa He e camo
AMjarHoCTMLMpPatkbe Ha Cnabute M jakute CTpaHW, TYKy NpeTcTaByBa
aKuMja, NpoLLeC 1 UCTPaXKyBakbe, KOELUTO MM OBO3MOKYBa Ha HaCTaB-

HULUMTE A3 M NOBP3yBaaT ANjarHOCTMYKKUTE MHGOPMaLMK BO Hapes-
HaTa UM BO MAHATA aKLMja Ha yyerbe 3aefHO CO CTaH4apAMTe 3a yye-
b€ O/, HaLMOHANHUTE HAacTaBHM Nporpamu. HactaBHMLUMTE 1 TPETU-
paaTt NpeTXo4HWUTe 3Haera Ha yYeHMUMTe NOoAeAHAKBO MM KaKo
HeLITO AYPM M NMOBAXKHO 33 HUBHMOT Pa3Boj BO yuerbeTo. MHTepecute
M UCKYCTBAaTa Ha yYeHULMTe Ce AeN Of CTaHAAPANTE 33 KOHTEKCTOT U
3HaeraTta. OBa e e4Ha 04 HajBaXKHUTE TpaHCPOpPMaLMM BO HallaTa
ONOAKTUYKA Teopuja Ha YacosumTe. Toj HOB CTpaTELLKM NPUOL e CTo16
3a pasBuBatbe Pa3HOBUAHOCT BO MOMKHOCTUTE 33 yyerbe 1 HacTaBa.
3apaav Toa NPOLECOT Ha yYere € MHOTY aKTMBEH KaKo 3a HacTaBHU-
LMTE Taka U 3a ydeHuumTe. Tue ce no/bybonuTHKU, a U NMOOArOBOPHU.
Tue, UCTO TaKa, ja NpeTcTaByBaaT cBojaTa paboTta. HactaBHuUuMTE U
yYeHULMTE M NOKaXKyBaaT CBOMTE CNOCOBHOCTU 3a yuyerbe - Komne-
TEHTHOCTa Ha Pa3/IMYyHKN HauMHKU. POPMaTUBHOTO OLLEHYBakbE BOCMOC-
TaByBa LBPCTA BPCKA CO OAPMKAMBUTE 3Haera. OBa e npuymMHaTa 3a
3a4,0BO/ICTBO BO NapasiesikuTe co opMaT1BHO OLeHYyBatbe.

3. ®OPMATMBHOTO OLLEHYBAHE TPEGA
QA CTAHE AUOAKTUYKU CTAHOAPA,

Hajronemata npuymnHa 3a 3al0BOJICTBO € 3ro/IeMyBarbeTo Ha
6p0joT Ha KOMMETEHTHM HacTaBHUUM. Tue He ce camu BO MPOoLEecoT
Ha TpaHcdopmaumjaTa Ha MmeperbaTa. Tve copaboTyBaaT egeH co Apyr
OfL, Pa3NINYHU yunMauLWTa HM3 Lena CIoBEHU]a 1 CO MPEKHUTE PaKOBO-
AWTeNn of, 3aBOAOT 3a LWKO/ICTBO KOM Ce TeOPETCKM NOArOTBEHM 3a
bopmaTMBHOTO oLeHyBatbe. CuTe 3aeaHO ja ob6e3beaysaat Haumo-
Ha/iHaTa MpPesKa Co U3BECHM LLEHTPM BO MpeXKHaTa opraHusaumja. 3a-
BOZLOT 3a LUKOJICTBO Ce rpusKM 3a GYHKLMOHMPAHETO Ha MpesKaTa BO
TEKOT Ha yyebHaTa roamHa.

HacTaBHMLMTE NOKaHyBaaT Koeru og, UCTOTO UK 04, APYTU
yunnmwTa ga 6uaat HUBHU KPUTUYKM NpujaTenn AW Camo Aa U
noceTaT 1 fa BUAAT ANPEKTHO KaKBM BUAOBM Nearolika KOMyHUKa-
uMja TMe ocTBapyBaaT CoO CBOMTE yYEHMLM BO YUYEeHETO M BO HacTaB-
HMOT npoLec.
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Mma, UCTO TaKa, U U3BECHU APYrN MOXKHOCTU 3a Pa3mMeHa Ha
WCKYCTBaTa Npu 4aBakETO NOBPATHM MHOOPMaLMM KaKo Bapujaumja
Ha ,MHPOpMaLMmnTe 3a HanpeayBare” co KojawTo TopeHc (Torrance,
1993) ro n3pasyBa KBAIMTETOT Ha 1aBakLETO, A M HA MPUMAHETO ynaT-
CTBA 3a y4Yerbe Ha NOBUCOKOTO HMBO Ha 3Haewa. EgHa ckopo HoBa
MOXHOCT e ,,0TBOpEH Nasap” Ha 3HaeraTa 3a Nogobpo dopmaTnBHO
OLeHyBake BO NpaKTMKaTa. Bo TakoB BUA, HA Na3apu HaCTaBHULUTE
[aBaaT MOXHOCTU 33 pa3MeHyBake Ha HajaobpuTe NPaKTUYHU UC-
KycTBa. HacTaBHULMTE MHOTY ja CaKaaT BakBaTa ¢opma Ha JOXKMBOT-
HO y4yerbe, HO Taa 61 morkena ga buae Aypu U NOMHTEPECHA aKo ce
pa3MeHyBaaT UCKYCTBA CO HAaCTaBHULUTE Of, LLe/INOT CBET.

HoBunTe HacTaBHMLM NoceTyBaaT ceMMHapu 3a GopmaTUBHO
oLeHyBake. Hue opraHusMpame ceMmHapu 3a ABe HUBOA, HO BO
MAHMHA UMaMe Hamepa [ia OpraHM3nMpame CeMMHapu 3a TpK pasnny-
HM HMBOQA Ha 3Haeha 3a pa3BMBakbe HAa HACTaBHW CpPeacTBa M 3a
HaAarpanba Ha HUBHUTE NPETXOAHM 3Haera. CuTe oBMe ceMrHapu ce
MHOTY aKTMBHM CO aKTye/IHa COAPMKMHA 3a CeKoja rpyna.

3aBOAOT 33 LWKOJ/ICTBO BeKe Ny6/IMKyBalle HEKOIKY KHULLKK U
npe3eHTaLUmn Co TEOPETCKU U MPAKTUYHM COBETU 3a AaBatbe eduKac-
HW NOBPATHWN MHPOPMALLMM BO NPOLLECOT HAa POPMATUBHOTO OLLEHYBa-
He Ha 3HaeraTa He camo of, ekcrnepTu o CnoBeHuja, TYKY M 04, eKc-
neptn og Asuja, EBpona n Asctpanuja. Micto Taka, opraHusmpasme
yeTUpyM MerfyHapoAHW KOoHbepeHUMW CO pas/iMyHa TemaTuKa 3a
$bopMaTMBHOTO OLLeHYBakbe Ha 3HaeraTa. CTaBaMe norosiema Harna-
CKa BP3 KBA/IMTETOT Ha AaBateTo U f06MBaeTO NOBPaATHU UHPOP-
MaLMu1, NOCTaByBaMe npaLlarba Koj BUA BOAEUYKM NPOLEC Ha yuere U
HacTaBa e HajAobpunoT. Urpame pasiMuHM METOAO/OLLKM Y/I0TU 3a A3
[03Haeme KoM nefarowKu NPUHLMMAK Ce HAjBa*KHU 3a rpageHeTo
KBanuTeT BO NeAarolwKknoT aunjanor. Mo 3aBpluyBarbeTo Ha TeopeT-
CKMOT M anJMKATMBHMOT NpoeKT oz 2006 oo 2010 HMe npoao/iKyBame
[a ja pasBMBame Teopujata M NpaKkTMKaTa Ha OPMATUBHOTO OLLEHY-
Batb€ HA 3HaeHaTa BO TAaKaHapeueHUTe nejaroLlKku ,MHKybatopu”.

3apagyu NO3UTUBHOTO MCKYCTBO HALLMTE HACTAaBHULM HABUC-
TWHa CaKaarT [a r'v cnofesiyBaaT CBOWTE 3Haerba co Koserute. HKenba-
Ta M aKLMUTE HU KaXKyBaaT MHOTY 338 HUBHWUTE MHTEPECH 3a aKTyanu-
3Mparbe Ha OLEeHYyBaHEeTO Ha 3HaeraTa BO HalwuTe yunamwra. Cute

0BMe crnomeHaTn ¢opmu Ha AaBakbe NOAAPLUIKA HA yYEeHULWUTe BO
HMBHaTa TpaHchopMaLmja BO ANAAKTUUKMOT NPUOA Ha MepetbaTa ce
npeanaraaT o4, CTpaHa Ha CamuTe HacTaBHULM BO TEKOT Ha yyebHaTa
rogMHa v Ha HalwuTe MefyHapoL4HM CECUM LITO M OpraHM3MpaBme BO
nocnesHuBe NeT roguHu.

4. $OPMATUBHO OLEHYBAHE 3A PASBUBAE
HA LENTOCHUOT YOBEKOB NOTEHUWUIAN

3owTo ce npaBu LienaBa oBaa pabota? LlenTa e ga ce pa3sumea
LLeNI0CHMOT YOBEKOB MOTeHLMjan 3a nogobap KmneoT. Toa, UCTO Taka,
ce ofHecyBa Y 3a HaleTo 34pasje. be3 orea Ha Toa Aann cme camu
WA He CMe BO e4Ha XMBOTHa cpeauHa, Tpeba Aa 3Haeme Koe e Haj-
[06pOoTO pelueHne 1 KaKo a ro nocturHeme 6e3 aa ja owTeTyBame
cpeAnHaTa a BO UCTO Bpeme Aa rv nogobpysBame XUBOTHUTE YCI0BU
3a CEKOj YOBEK.

Tpeba ga 3Haeme Kako Aa pearmpame, 4a BpLUMME NONPaBKMU,
4a v nogobpyBame M fa ce cCOOYyBame CO U3BECHU YCI0BU Ha Haj-
[06ap MOXKeH HauuH. 3apaam Toa Tpeba ga pasmucaume npea aa
pearnpame 3a HeLWTO, MOpa Aa M BpegHyBamMe yCI0BUTE U pe3yaTa-
TUTe 33 HeroBoTO Nofobpysarbe M HeroBoTO NOA06pPO U3BPLLIYBaAHE
cnegHUOT naT. Kora cme BKAyYeHM BO NpoLecoT Ha paboTaTa, Ham HU
ce noTpebHM n3BeCcHM cpeacTBa M cnocobHOCTU 3a NogobpyBarbe Ha
HaLUMOT KMBOT CO MHOBALMMU.

Tpeba fa 3Haeme Kage fAa Hajaeme M3BecHa MHopmaumja u
KaKo fa ja cTaBame BO aKuuja. MIcTo Taka, mopa Aa 3Haeme Kaje Aa
Haofame NMOMOLL U KOj MOKe @ HWM NOMOTHe BO HaleTo paboTere
WK BO NPOLLECOT Ha yYereTo. Mopa Aa 3Haeme Ha Koj HauuH mepe-
HeTO HM Nomara ga ru nogobpysame HalLUTe KUBOTHM ycaoBU. Hue
CMe COLMjaNHU CylTecTBa, Na 3aToa cakame Aa copaboTyBame co
apyrute nyfe. AKO BeKe NO3HaBamMe U3BECHU NPUHLMNU Ha Mepetrse-
TO, MOXe A06po Aa ja UCKOpUCTUME HeroBaTa NPUMEHA 3a Hac U 3a
cpeanHaTa.

Bo npouecoT Ha HeroBoTo NpuUIaroayBarbe HAjBAXKHO e Aa ce
3Hae KaKo Ja ce mepu epeKTUBHOCTA, KaKo Aa ce cnopeayBsa U WTo Aa
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ce cnopeaysa. Bo3pacHuTe, HacTaBHULUTE, EKCNEPTUTE MMaAaAT Mo-
BeKe MCKYCTBa OTKOJIKY MNaZuTe nyfe 1 3apagm Toa TUE MOXKE 3 UM
NMOMOrHaT BO MEPEHETO HA NMPOLLECOT Ha y4Yerbe U Aa v NoAydyBaaT
KaKo Aa rv BpLat pabotute nogobpo uaum, aypwu, 1 Hajpobpo.

Cnopepn Pamanpacag (Ramaprasad, 1983) Hue cekorall mopa
[a “Mame A,Ba MAapaMeTpu 3a CropesyBatbe, aKTYeTHUOT U pedepeHT-
HWoT. [0 cnopeayBame eAHWOT NapameTap co ApyruoT. Bo npouecot
Ha y4erbeTO HaCTaBHULIUTE U YHEHULUTE O CopeayBaaT NocTUrarbe-
TO CO HMBHATA L. [ocTUrarbeTo BK/Iy4YyBa 3HaeHa 3a COAPXKMHATA
KOjalTo, BCYLUHOCT, HXE ja noceAyBame, HallMOT HAauYMH Ha y4ekbe,
HalKUTe UHTEepPEeCH, a, UCTO TaKa, U HaLUMTE FPEeLWKU UAN NOTPeLlHN
pa3brparba KOULLTO Ce HALLIMOT Hajc1ab Aen Ha MyNTUAMMEH3UOHA-
HUTE 3HaeHa. 3a PEKOHCTPYMpParbe U Kpeupake Ha HOBU 3HaeHa
HALWMOT YM MM KOPUCTM HaLlUUTe NPETXO4HM 3Haera. Toj ' KopucTu
HaLWTE jaKM CTPaHM Ha Pa3BOjOT Ha 3HaeHaTa, buaejKM NOCTon MOK-
Ta 32 06HOBYBatbE HA HalLATa MUC/IOBHA KapTa U cnocobHocTuTe.

MpeA akuujaTa HaWMOT YM pasmucayBa WTo Tpeba Aa npasy,
ce NpeucnuTyBa LUTO € NPaBUAHO. 3a NPenUCnMTyBatbeTO HaM HU Tpe-
6a Bpeme 1 mecTo. Hawmot ym Tpeba aa buae AnaboKo aHraxkmpaH
BO MPOLECOT Ha MUCIIEHETO 3a A3 OAJIy4M KOe e HajaobpoTo pelle-
HUe. YMOT pasmuc/iyBa npes naaHupameTo Ha cTpaTermmre 3a yde-
HEeTo, Npes Toj A3 ro Npasu Toa.

HacTtaBHMUMTE M poanTenuTe Tpeba ga MUCAaT 3a Toa AypuU U
Kora um ce 6p3a. Hue Tpeba fa ro nnaHMpame BpemeTo 3a npeuc-
NMUTyBakE M MPOLLEHYBAHE HA YYEHETO M Ha MPOLLECOT HA HacTaBaTa.
YoBeKkoBMOT ym Tpeba Aa Mma Bpeme U MecTo U U3BECeH BUA Ha
MarHeT 3a 4a MUCAU U Aa paboTh BO YYUIMLLITETO. A LITO € MarHeToT?
Toj e egHa uen Unn ogpeneHa UHAMBUAYANHA LEN.

4.1. PedepeHTHOTO 3HaeHe KaKO O4YeKyBaHMU
pesyntatu

dakT € AeKa HaCTaBHUNUUTE Ce NpOMeEHUNE BO ANAAKTUYKATA
KOMYHVIKaLI,VIja CO Aeuata BO npouecoT Ha y4yekhe BO HEKON HallKn
OCHOBHU U CpeaHn ydynnunuTa. YueHuuuTte ce BK/ly4yBaaT BO CUTE d)a-

31 Ha NPOLLECOT, NJaHMpPaHEeTo, peanunsaumjata U PasmUCayBaHETo
3a cBojaTa paboTa v pesyntatute. Te, UCTO TaKa, Ce BKAy4YyBaaT U BO
NPOLECOT Ha crnopeayBarbeTo - FO BPLUAT TOA NPAKTUYHO CO CBOUTE
HacTaBHULM U coydyeHnun. Ce BKy4yBaaT 1 BO MEPEHETO Ha HUBHU-
Te NPeTX0A4HM 3HaeHa, Taka WTO MEPEHETO MMa M3BECHa CMKUCAa 33
HMB. Ha TOj HauMH TMe MoKaT Aa ro peannsmpaar OHa LITO MpeTc-
TaByBa HMBHM MOXHOCTM 32 HaTamoLleH pa3Boj. Kora 3HaaT Kage ce,
TWe Ke M1 HanpaBsaT cBouTe enbu nopeanHu, ke MoXe Aa Hanpeay-
BaaT CO HEKOMW HOBU naen. Kenbute (06MYHO BO MOYETOKOT THE Ce
€KCTepHO opueHTUpaHun) n ngente (06MYHO BO MOYETOKOT THE CE UH-
TEPHO OPUEHTMPAHM) ce NOTPebHM 3a 0ApPeayBakbETO Ha eaHa Len n
aKuuja Ha yumnuwHaTta pabota. Toa He e AOBOJIHO 32 OHOj LITO €
aHra)KMpaH BO NPOLLECOT Ha yYetbe 3a A4a 3Hae KoM ce CTaHAapaAMTe Ha
3HaeHaTa, a 0BMe CTaHZ4apAM 0BMYHO ce NocTaByBaaT o4 CTpaHa Ha
HacTaBHULMTE. 33 €4HO HAaBUCTMHA aHTaXKMPaAHO yyere, pasyMHO
yyerbe 1 HacTaBa, yY4eHNULMTE U HacTaBHULMTE MOPa eAHM CO APYrK Aa
v No3HaBaaT M O4YeKyBarbaTa. Bo AMjanoroT, Kako HaCTaBHMKOT TaKa
M YHEHMKOT, MOKe @ ro UCTaKHyBaaT CBOETO r/ieAMLUTe U 3aeAHo The
Ke MOXKe fa NoCTMUIHaT pa3yMeH O4YeKyBaH pesynTaT BO e4eH Nepuog,
0f, NpoLEecoT Ha yyereTo. OBa e rnaBHaTa NOeHTa BO MNaHMPabETO
Ha UAHUTE KapTu 3a yyerbe 1 HacTaBa. OBa e, UCTO TaKa, [aBHa NOeH-
Ta 33 ogpeayBatbe Ha IMYHATA LLeN Ha yYEeHEeTo M HacTaBaTa BO UAHW-
Ha. AKO HEMaMe JINYHA Len, Torall HMe BUCTUHCKM HE CMe aHraXu-
paHuM Bo paboTarTa WTo ja npaBume. Kako nocneamua, paboraTta Hema
Aa buae coogBeTeH MOTUBATOP M MOXKe Aa Ce HanpasaT U3BECHMU
rpeLwwKu BO aKLmjaTa, a M BO BPEMEHCKMOT Nepuog, Ha esasiBauyja.

Mma efHO KpaTKo objacHyBakbe 30WWTO TOA € TO/KY BaXKHO 33
Ja 6uae BKAyYeHO BO Nejarowikata KOMyHMKaLMja 3a rpagerse Le-
JIOCHO y4Yere M HacTaBHU cTpaternn. PopmaTMBHOTO OLEHYBakE €
MexaHM3am BO TOj CUCTEM Ha y4Yere M HacTaBa KojwTto co Gpopmu-
patbeTO Ha PasANYHK BULOBM yNaTCcTBa, UAN APYT BUA, HA PasMeHy-
Barbe MHOOPMaLMK, NOCTOjaHO M1 XPaHU NIYfeTo BO HUBHMUOT JINYEH
pa3BoeH npotec. AKo pedpepeHTHOTO 3HaekEe € BO HEKaKBa BPCKa CO
aKTyeNHOTO 3Haere M aKo MMa COOABETHO MAaHUPaH HanpeaoK, To-
raw Toa 61 MOXKeno Aa ce NoCTUrHe BO CTBAPHOCTa CO UK 6e3 noro-
flema noaapuika uam nornopa.
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HawwuTe HacTaBHMUM Bo CnoBeHMWja cé noBeKe ce 3ano3HaBaat
CO TaKBOTO ObjacHyBatbe Ha copaboTKaTa Ha YacoBUTE, GAKTUYKK
CTaHaa MHOTY UCKYCHM HacTaBHMLM BO GOPMaTUBHOTO OLEHYBakbE.
Oswue $aKTu ce U3BOPOT 3a HUBHUTE HACTAaBHU CTPATErMU UM MHOBA-
unKn. Kora HacTaBHULMUTE ce YyBCTBYBaaT A06pO 33 pesyntatuTe o,
MHOBaLUMMUTE BO YYUIHULMUTE, YYEHULMUTE MMaaT Nnorosema MoTUBa-
LiMja 33 OTKPMBAHbE HA MOXKHOCTUTE 33 yyerbe. Taka, GopMaTUBHOTO
oLEeHyBakbe AeHEeC ro BOAM NPOLLECOT Ha MHOBALLMM BO HAacTaBaTa BO
HalMTe yYMaMLITa U UCTOBPEMEHO 3a NpB MaT Bo obpa3oBHaTa Teo-
puja HMEe CUCTEMATCKM ja pa3BMBaMe U InYHaTa buorpaduja, oHaa Ha
YYEHULUTE U HA HAacTaBHULUTE.

3aToa popmaTMBHOTO OLLeHYBakbe MM NogobpyBa HacTaBaTta U
y4yereTo M 06paTHO HMe ce MoBeKe cakame Aa ro nogobpysame
HALLMOT CUCTEM HA MepeHa - NOBPaTHUTE MHPOPMaLUM BO dopma-
TMBHOTO OLlEHYBakbe Ha 3HaemaTa. Hue nocrtojaHO faBame HOBU
AednHUUMKM 33 GOPMaTMBHOTO OLLEHYBatbEe HA 3HAeHaTa. M 3apagm
TOa HAaCTAaBHULMTE Ce, UCTO TaKa, MOOTBOPEHU 3a NPE3eHTMpPake Ha
NoCTUrarbaTa Ha yYeHULMTE Ha Pa3IUYHU HAUYMHU.

4.2. Hekou pedpuHULMM 32 OPMaATUBHOTO
oueHyBawe of HacTaBHuuuTe Bo CnoBeHunja

Ha cemmnHapuTe 1 Ha cecumTe KOPUCTEBME Pa3HOBUAHN aAedu-
HULMK 33 GOPMATUBHOTO OLIEHYBakbe 0/, HacTaBHULMTE Bo CnoBeHMja.

4.2.1. Hekou gepuHULUK 32 GOPMATUBHOTO OLLeHYBaH€E
0/, HaCTaBHULMUTE-NOYETHULMU

HacTaBHULMTE-NOYETHULM HA CEMUHAPUTE 33 NPBOTO HMBO M
Hanuwa osue AedUHULMUK:

° CDOpMaTMBHOTO oueHyBake ' XpaHu yyeHnmumTte co
ynaTCcTBa 3a NOBUCOKOTO HMBO Ha 3HaeHa.

. q)OpmaTMBHOTO oLeHyBame € Ll,VIjaFHOCTVILI,MpaI—be 3a
JIMYHU Npenopakn.

4.2.2

e GOpMaTMBHOTO OLeHYBatbe e emnaTuja/uaeHTuduKaLmja
3a pa3BMBakbe HOBU 3HaEH-a.

° (DOpMaTMBHOTO oueHyBabe € MOXHOCT CaMnoT Aa ja
nocTturHew uenta.

e doOpMaTMBHUTE OLLEHYBaAtba CE MOXKHOCTM 33 YYEHULMUTE
[, ro MOKaXKaT Le/IoCHO CBOjOT NOTEHLMjan.

e POpPMaTMBHOTO OLIEHYBatbe € C& APYro OCBEH KAaCUUYHO
LUKONYBatbe.

e ®OpMaATMBHOTO OLEHYBak€e 3HaUM ,3ae4HNWTBO”
BO AMjanoror.

e PopMaTMBHOTO OLeHYBatbe ja Nogobpysa
CaMOKPUTUYHOCTA U ja NOAMIHYBa OArOBOPHOCTA
Ha COMCTBEHUTE 3HaeHa.

Hekou gedprHUMUMM 3a GOpPMaTUBHOTO OLLeHYyBaH€
04 UCKYCHM HacTaBHULMU

MCKyCHVI HaCTaBHUUU T Hanullaa osue ,El,ed)VIHMLI,MVIZ

e ®OopMaTMBHO OLEeHyBakbe 3Ha4YM NoBeKke aBTOHOMM]a,
nozfobpa copaboTKa CoO POAUTENNTE, aHTAKMPAHbE BO
pa3BMBAHLETO HA NMPETXOLHUTE 3HAEHA U ONpPaBAyBatbe
Ha cTpaTerMmTe 33 Mepetse.

e GOpPMaATMBHOTO OLleHyBakbe e BO GyHKLMja Ha cobupatbe
NoAaToLM 3a NIAHMPAHETO Ha MPOLLECOT Ha YYeHeTo.

e PopMaTMBHOTO OLeHyBarbe Tpeba Aa rv npenosHasa
HaLLWUTe jaku CTpaHu u cnabocTuTe.

e POpPMaTMBHO OLLEHYBakbE 3HAUYM Aa My Ce MPUAPYKMLL
HeKomy.

e PopMaTMBHOTO OLEeHYBatbe e popma Ha pa3Boj
Ha 3HaeaTa, NoBpaTHa MHbOopMaLMja 3a pa3BojoT
Ha HalmTe CNocobHOCTH.

e dOpPMaTMBHOTO OLLeHYBatbe e MoBpaTHA MHdOpMaLMja
3a Nofo6pwM NocTurarba.
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e GOPMaTMBHOTO OLLEHYBakbE € K/yY 33 CAMOKOHTPONA,
camoeBasiBalmja, camoperynalmja, CamocToeH passoj,
yuerbe BO TEKOT Ha LLeIMOT KMUBOT.

e ®OpMaTMBHOTO OLLEHYBAHE € MPOLLEC Ha MHTEerpasiHa
HacTaBa U yuyerbe.

4.2.3. Hekou pedpuHULUMK 32 GOPMATUBHOTO OLIEHYBaHE 04,
HacTaBHULM BK/lyYeHU BO HaLMOHANHMOT NPOEKT 3a
¢dopmaTnBHO oL EeHyBake

MHOTrY MCKYCHWM HAaCTaBHULM BO UCTPaXKYBaYKMU-aNIMKaTUBHMU-
OT NPOLEC MM Hanuwaa cneaHuse aedUHNLUK:

e dopmaTMBHOTO OLeHYBatbe e GOopMa Ha pPa3Boj
Ha NpPeTXoAHUTe 3Haeka Ha eZlHO MOBUCOKO HUBO.

o GOPMaTMBHOTO OLIEHYBatbe € GopMa Ha UHTENEKTYyaIHUOT
pa3Boj - cnocobHocTa 3a pasbupatrbe, 4aBarbeTo Cya
N OfiHECYBaHbETO.

e GOpPMaTMBHOTO OLIEHYBakbe e NoBpaTHa HGopmaLmja
3a Noao6bpu 3Haekrba.

e GOPMaTMBHOTO OLLEHYBakbEe € KBA/IMTET Ha yYereTo,
MexaHu3aM 3a camoperynauuja, noBpaTHa nHbopmaumja
3a/u pedepeHTHM 3Haekrba.

CeKoj KojLITO KmBee co GOpPMaTMBHOTO OLLEHYBAHE MOMXKE A3
AofaBa HoBY aeduHUUMKM, buaejku Toa NpeTcTaByBa efeH Anjanor,
ZAYPV U MOHOJIOT BO MPOLLECOT Ha MUC/IEHETO.

5. 3AKNYYOK

Y4yeHuLM, HAaCTaBHULM U APYTU €KCNepTUM MOXKE Aa NULLyBaaT
Wnjaga v efiHa HOBa NPMKasHa 3a NpMcnocobyBareTO BO OBOj CBET.
HajcmnHoTO cpeacTBO e noBpaTHATa MHPOPMALLMja BO KOHCTPYKTUB-
HOTO GOPMATUBHO OLLEHYBarbe Ha 3HaeraTa. Toa UM AaBa HOBMU
OMMEH3MM 33 y4eHeTo U HacTaBaTa Ha yY4eHULUMTE U Ha HAacTaBHULM-

Te. YyeHMUMTE MOKe Ja buaaTt KpeaTUBHM, a HaCTaBHULMUTE MHOBA-
TUBHW BO MPOLLECOT Ha Pa3BMBAHETO Ha LENOCHUOT NoTeHUMjan Ha
CEKOj YY4EHUK 1 BO MPOLLECOT Ha YYEHETO.

dopMaTMBHOTO OLIEHYBakbE, ,MHbOPMaLMUTE 3a HanpeayBa-
HeTo” CO COOABETHM ynaTCcTBa 3a Pa3BMBAHETO Ha MPETXOAHUTE
3HaeHa M 3a 04peayBarbeTO Ha Lie/ITe BO Bep3ujaTa Ha O4YeKyBaHUTe
pesynTaTu, NpeTcTaByBa MOTUBALIMOHEH GaKTOp 3a U3roTBYBakbE Pas-
JNINYHU BMAOOBU NpPe3eHTaLUuKn 3a NocTUrakbata Ha yyeHuKoT. OBOj
NPOLEC 'Y BOAM HAaCTaBHULUTE U yYeHULMTE KOH efeH NoXyMaH Bug,
Ha ,NaBUPUHT” BO MPOLLECOT Ha MUC/IEHETO U Ha KPajoT TOj, UCTO Ta-
Ka, UM ZlaBa MOXHOCTU 3a Ba/IMAHO M CUTYPHO CYMATUBHO OLEeHYBa-
He Ha 3HaeaTa.

dopmaTUBHOTO OLeHYBakbEe MM MeHyBa PUTaMOT U MmenoaujaTa
Ha HacTaBaTa M y4yereTo. [MHaMMKaTa Ha MPOLLECOT Ha y4yere e
nopamMHomepHa 6e3 nonpeyysatba BO y4eHETO LWTO BU MOXKeNo aa
buae ronem gen og paboTaTa Ha YacoBUTE AOKOJKY MPOLECOT Ha
YUYEeHETO He Ce BOAM CO KOPUCHM NOBPATHU MHPOpMaLUK.

dopMaTMBHOTO OLEeHyBake BOAM 0f, (He)oueKyBaHU yiorv u
OTBOPa MeCTa 3a M3BECHU ANAAKTUYKMU MPUHLUNKN KOULITO MOXKe A3
ro ABUXKaT NPOLLECOT Ha YYeHETO MHOTY e(peKTUBHO U KpeaTUBHO.

dopMaTMBHOTO OLEHYBak€ BOAM KOH MHOBAaTUBHU HaYMHM 3a
KOHTpPO/IMpakbe Ha NOCTUrakbeTo Ha uenTta. Mima v apyru npuoau He
Camo NOBTOpPYBakba M YeKakbe 3a ,,B0 pes”, ,TOYHO” UK ,,NorpeLlHo,
Te MoJ1lam NOBTOPU Mo MeHe”, UK Nnoroaysarbe BO Lie/iTa U O4YeKyBa-
e Ha n3BeceH ogrosop Bo ¢opma Ha , 43" unu ,He”, ma HewTo
noseKe OTKOJIKY CaMo ,,BO pej, ako He MOMKell Aa ro Hanpasuil Toa,
CaMo efHOCTaBHO ocTaBu ro” unm obpaTtHo ,,A4043) MasKy noBeke
3a4a4un, Te monam”. KOHTPOSIHMOT CUCTEM KOjLITO € MOYOBEYKU OpU-
€HTMpPaH BK/y4yBa MHOry noseke Aujanor mery KOMyHUKaTopute U
CO TOa Y MHOTY noBeKe MOXHOCTM 3a Pa3BUBakbe HELUTO Pas/IMYHoO,
na Aypv 1 nogobpo. Mma MHory noBeke oTBOPEH NPOCTOP 3a pPas/ivy-
HU BMAOBM Ha npucnocobamsocT. MoeHTaTa Ha LIKONYBabeTo e
pa3BMBakbe 3HaeHa CO NMOMOLL Ha BO3PaCHUTE, KaKo LITO pekon Bu-
rotcku. M, kako wTto Mmtomep (Gitomer, 1995) pekon aeka oueHyBa-
HETO NPeTCTaByBa KOHTMHYMPAH NPOLEC KOjLITO ro 0/IeCHYBa UHC-
TPYKTUBHOTO AOHECYBakbe OA/YKM BO yYMUIHMLATA.




MNopobpysatbe Ha GOPMATUBHOTO OLLeHyBakbe BO Cl0BEHM]a

PE®EPEHLMH

(1]

(2]

(3]

(4]

(5]

(6]

(7]

Black, P. and Wiliam, D. (1998). Assessment and Classroom
Learning. Assessment in Education, Vol. 5, No. 1, pp. 7 - 74.

Gitomer, D.H. (1995). http://www.ets.org/Media/
Education_Topics/pdf/TQ_Gitomer_bios.pdf (feb. 2010).
Komljanc, N. (2004). Values of feedback in the assessment
process. Doctoral disertation. Faculty of Art Ljubljana.

Komljanc, N. (2010). Exceeded expectation. in: Didactic

of assessment knowledge. Values of feedback for learning
and teaching. Conference in Celje, March 2009.
Ramaprasad, A. (1983). On the Definition of Feedback.
Behavioural Science. Vol. 14, pp. 4 - 13.

Torrance, H. (1993). Formative assessment: some theoretical
problems and empirical questions. Cambridge Journal of
Education, Vol. 23, No.3, pp. 333 - 343.

Vygotsky, L. (1977). Misljenje i govor. Nolit, Beograd.




=
<
=
(a's
O
Ll
=
=
-
O
2
=
n
Ll
—
=
o
L
Q.

NE SLLOVENI

Natalija Komljanc

REZYME

Ne né Slloveni tashmé i kemi ndjeré efektet pozitive té zhvilli-
mit té njohurive konstruktive pér vlerésimin formativ té nxénésve. Ky
vlerésim nuk vlen vetém pér nxénésit me nevoja té posagme, por pér
¢do nxénés qé bén pjesé né ndonjé grup social pér mésim. Arsimtarét
slloveng, té cilét jané eksperté pér vlerésimin formativ, déshirojné ta
ndajné pérvojén dhe dituriné me té gjithé arsimtarét e tjere, pér
shkak se konsiderojné se notimi formativ éshté elementi mé i réndé-
sishém didaktik né procesin e mésimit dhe mésimdhénies. Prandaj
vlerésimi formativ duhet té béhet standard didaktik.

Vlerésimi formativ e lehtéson strukturén dhe refleksionin ko-
lektiv, té cilét mund té perceptohen si forma té shqyrtimit té mésim-
it dhe aktiviteteve mésimore. Po ashtu ky vlerésim e inkurajon logji-
kén dhe, me té, edhe format e larmishme té informimit té ndérsjellé
né lidhje me cilésiné e mésimit, si dhe i krahason té arriturat me rezul-
tatet e déshiruara. Informacioni kthyes (fidbeku) brenda dialogut mes
nxénésve, arsimtaréve dhe prindérve gjaté procesit té arsimimit pa-
raget element genésor té dobive té vlerésimit formativ.

Ekzistojné dy parametra, té cilét luajné rol té réndésishém pér
krahasim dhe matje: dituria reale (faktike) dhe dituria referuese. Ne
duhet t’i rishqyrtojmé géllimet e déshiruara me qéllim gé ashtu té
arrijmé rritje optimale personale ose zhvillim té kompetencave. Qé-
llimet e déshiruara nuk i vértetojné vetém standardet e diturisé, por
edhe pritjet personale té nxénésve, si dhe mundésité té cilat nxénésit
dhe arsimtarét i perceptojné bashkérisht.

Fjalét themelore: vlerésimi formativ, informacioni kthyes (fid-
beku), masat e mésimit.
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1. HYRIE

Vlerésimi formativ ka |éshuar rrénjé né planin dhe programin
mésimor (kurrikumumin) e Sllovenisé. Arsimtarét i inkorporojné njo-
hurité paraprake té nxénésve né procesin mésimnxénies dhe até té
mésimdhénies. Vlerésimi formativ paraget njé lidhje shumé té réndé-
sishme pér diturité pérkatése. Arsimtarét planifikojné sé bashku me
nxénésit dhe po ashtu bashképunojné né kontekst té cilésisé sé eva-
luimit té procesit t&€ mésimit. Arsimtarét po ashtu zhvillojné portofo-
la pér nxénés. Procesi i mésimit béhet gjithnjé e mé interesant edhe
pér arsimtarét edhe pér nxénésit. Klasa paraget njé mjedis té hapur
pér mésim - gé ofron burime dhe mundési pér mésim. Vlerésimi for-
mativ ua lehtéson arsimtaréve dhe nxénésve bashképunimin né pro-
cesin e cilésisé sé vlerésimit. Ata sé bashku formojné dituri té vegan-
ta referuese si »masa ime«, ndérsa ky akt shpie drejt procesit mési-
mor té orientuara kah géllimet, qofté pér arsimtarét ose pér nxénésit.
Ky éshté njé rréfim i vérteté pér disa klasa té shkollave pér arsim té de-
tyrueshém né Slloveni.

2.  VLERESIMI FORMATIV MUNDESON
KURIKULUM SHKOLLOR DHE PERSONAL
PER DITURI TE QENDRUESHME

Né Slloveni kemi pérvoja shumé pozitive me vlerésimin for-
mativ népér shkollat e detyrueshme. Jo vetém arsimtarét dhe drej-
torét e shkollave, por edhe nxénésit dhe prindérit e tyre, jané té ké-
naqur me ndryshimin ményrés sé vlerésimit té diturive. Parashtrohet
pyetja pse? Falé pérkufizimit té vlerésimit formativ nga Black dhe Wi-
Iliam (1988), arsimtarét tané (pas mésimit trevjecar né projekte) di-
turité (shkathtésité dhe interesat) paraprake té nxénésve mund t’i inko-
rporojné né procesin e mésimnxénéies dhe até té mésimdhénies.
Vlerésimi i kétillé nuk i diagnostikon vetém anét dobéta dhe ato té
mira, por paraget veprim, proces dhe hulumtim, gé u mundéson ar-
simtaréve t’i ndérlidhin informacionet e diagnostikuara né mésimin
ose veprimin e ardhshém bashkérisht me standardet mésimore dhe

planin e programin mésimor né nivel shtetéror. Arsimtarét i trajtojné
né ményré té barabarté diturité paraprake té nxénésve, madje u kush-
tojné mé shumé réndési atyre, me géllim gé ta zhvillojné mésimin e
nxénésve. Pérvojat dhe interesat e nxénésve jané pjesé e kontekstit
dhe standardeve té diturisé. Ky éshté njéri ndér transformimet mé té
réndésishme didaktike né historiné toné té organizimit té orés mési-
more. Kjo qasje strategjike parget njé pikénisje té arsyeshme pér zhvi-
[limin e njé spektri té gjeré té mundésive pér mésimnxénie dhe mé-
simdhénie. Né kété ményré procesi i mésimit béhet shumé aktiv dhe
shumeé dinamik edhe pér arsimtarét edhe pér nxénésit. Ata béhen mé
kureshtaré dhe mé té pérgjegjshém, si dhe déshirojné ta prezantojné
punén e tyre. Pra, arsimtarét dhe nxénésit né ményra té ndryshme i
shfagin shkathtésité e tyre pér mésim, gjegjésisht kompetencat. Vle-
résimi formativ krijon lidhje té ngushté me dituriné e géndrueshme.
Kétu géndron arsyeja e haresé dhe gézimit népér klasat né té cilat ap-
likohet vlerésimi formativ.

3. VLERESIMI FORMATIV DUHET TE BEHET
STANDARD DIDAKTIK

Ajo gé mé tepér e shton gézimin éshté rritja e numrit té arsim-
taréve kompetent pér ta zbatuar vlerésimin formativ. Ata nuk jané té
vetmuar né procesin e ndryshimit té sistemit té matjes sé diturive.
Ata vijné nga shkolla té ndryshme anekénd Sllovenisé dhe kané njé
bashképunim té shkélgyeshém mes vete dhe me menaxhuesit e rrje-
tit nga Instituti Nacional pér Arsim, té cilét jané té pajisur me teoriné
e vlerésimit formativ. Késhtu té gjithé sé bashku mundésojné funksi-
onimin e rrjetit nacional me disa gendra né rrjetin e organizatés. Insti-
tuti Nacional pér Arsim pérkujdeset pér funksionimin e rrjetit gjaté
vitit shkollor.

Arsimtarét i nxisin kolegét nga shkolla e njéjté ose nga shkollat
e tjera gé té béhen shokét kritiké té tyre ose vetém t’i vizitojné dhe
té shohin drejtpérsédrejti se ¢faré lloji té komunikimit pedagogjik zba-
tojné me nxénésit e tyre né procesin e mésimnxénies dhe até té
mésimdhénies.
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Ekzistojné edhe disa mundési té tjeré pér shkémbim té pérvo-
jave né kontekst té dhénies sé informacioneve kthyese né formé té
“informacionit paraprak” (feed forward) si¢ e shpreh Torrance (1993)
cilésiné e dhénies dhe marrjes sé instruksioneve pér mésim né nivelin
mé té larté té dijes. Njé mundési pothuajse e re éshté “tregu i hapur”
i njohurive né lidhje me praktikén e vlerésimit formativ. Né njé “treg”
té tillé arsimtarét kané mundési té shkémbejné praktika mé té mira.
Arsimtarét jané shumé té dhéné pas késaj forme té mésimit té pér-
jetshém, por do té béhej edhe mé interesant nése pérvojat do té
shkémbeheshin me té gjithé arsimtarét anekénd botés.

Po ashtu edhe arsimtarét e rinj i ndjekin seminaret pér vleré-
sim formativ. Ne i organizojmé seminaret né dy nivele, mirépo né té
ardhmen synojmé té realizojmé seminare né tre nivele té ndryshme
pér zhvillimin e mjeteve mésimore dhe avancimin e diturive té tyre
paraprake. Té gjitha kéto seminare jané shumé aktive dhe pérmbajt-
jesore pér secilin grup.

Instituti Nacional pér Arsim tashmé ka publikuar disa broshu-
ra dhe prezantime me udhézime teorike dhe praktike pér dhénie té in-
formacionit kthyes pozitiv né procesin e vlerésimit formativ jo vetém nga
ekspertét sllovené, por edhe nga eksperté nga Azia, Evropa dhe Austra-
lia. Ne po ashtu kemi organizuar katér konferenca ndérkombétare me
tema té ndryshme né lidhje me vlerésimin formativ. Ne i kushtojmé
mé shumé vémendje cilésisé sé dhénies dhe pranimit té informacionit
kthyes, duke parashtruar pyetje té tipit mé adekuat pér procesin e mé-
simnxénies dhe até té mésimdhénies. Ne luajmé role té ndryshme me-
todologjike pér té zbuluar se cilat parime pedagogjike jané mé té réndé-
sishme pér ndértimin e cilésisé brenda dialogut pedagogjik. Pas pér-
fundimit té hulumtimit dhe projektit aplikativ né vitet 2006 -2010 ne
vazhduam me zhvillimin e teorisé dhe praktikés pér diturité né lidhje
me vlerésimin formativ né té ashtuquajturin “inkubator pedagogjik”.

Pér shkak té pérvojés sé miré arsimtarét tané jané me té vér-
teté té gatshém t’i ndajné diturité dhe informacionet e tyre me kole-
gét e tyre. Déshira dhe aktiviteti i tyre na vetédijeson pér interesimin
e tyre pér aktualizimin e njohurive pér vlerésim népér shkollat tona.
Té gjitha kéto forma té pérmendura pér mbéshtetjen e arsimtaréve né
transformimin e tyre drejt njé qasjeje didaktike pér matjen e njo-

hurive jané té propozuara nga veté arsimtarét gjaté vitit shkollor dhe
refleksioneve té tyre népér sesionet tona ndérkombétare, té cilat i
organizojné pér pesé vite me radhé.

4.  VLERESIMI FORMATIV PER ZHVILLIMIN
E POTENCIALIT TE PLOTE NJEREZOR

Pse éshté béré e téré kjo? Qéllimi ka gené gé té zhvillohet téré
potenciali njerézor pér jeté mé té miré. Po ashtu kjo éshté né favor té
shéndetit toné. Qofté kur jemi vetém ose kur mjedisin toné jetésor e
ndajmé me té tjerét, ne duhet ta dimé se cila éshté zgjidhja mé e miré
dhe si ta arrijmé atg, pa e démtuar mjedisin dhe njékohésisht té& mun-
désojmé gé késhtu té pérmirésohen kushtet e jetés pér secilin.

Ne duhet ta dimé sesi té reagojmé, si té krijojmé, si té pér-
mirésojmé dhe si té pérballemi me disa kushte né ményrén mé té
miré. Prandaj uhet t& mendojmé para se té reagojmé, pra duhet t'i
evaluojmé kushtet dhe rezultatet, me géllim qé t’i pérmirésojmé ato
pér herét e tjera. Kur pérfshihemi né procesin e punés, neve na nevo-
jiten disa mjete dhe shkathtési pér pérmirésimin e jetés soné pérmes
inovacioneve.

Ne duhet ta dimé se ku duhet té gjejmé informacione dhe si t'i
fusim ato né veprim. Ne po ashtu duhet té dimé se ku duhet té gje-
jmé ndihmé dhe kush mund té na ndihmojé né procesin toné té
punés dhe mésimit. Ne duhet té dimé se né ¢faré ményre vlerésimi na
ndihmon t'i pérmirésojmé kushtet tona jetésore. Pasi qé jemi genie
shogérore, natyrisht qé duam té bashképunojmé me té tjerét. Nése
tashmé i dimé disa parime té matjes (vlerésimit), zbatimi i saj do té
jeté né favorin toné dhe né favor té mjedisit.

Né procesin e adaptimit me réndési éshté ta dimé sesi ta ma-
tim efektivitetin, si té krahasojmé dhe ¢ka té krahasojmé. Té rriturit,
arsimtarét dhe ekspertét kané mé shumé pérvojé se té rinjté, pran-
daj ata mund t'u ndihmojné mé shumé né vlerésimin e procesit té
mésimit dhe t'i mésojné sesi t’i béjné gjérat mé miré.

Sipas Ramaprasad-it (1983), ne gjithnjé duhet t’i kemi dy
parametra pér krahasim: até faktik dhe até referues, késhtu qé do ta
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krahasojmé njérin parametér me parametrin tjetér. Né procesin e
mésimit arsimtarét dhe nxénésit i krahasojné ta arriturat me géllimet
e parapara. Té arriturat e pérfshijné dituriné pér pérmbajtjen qé e
parashtrojmé, stilin toné té té mésuarit, interesin tong, gabimet tona
ose kegkuptimet, té cilat jané pjesa joné mé e dobét pér sa i pérket
diturisé multidimensionale. Pér rindértimin ose pér krijimin e diturisé
sé re truriyné i pérdoré njohurité paraprake. Ata i pérdorin anét tona
té forta pér zhvillimin e diturisé, sepse ekziston fuqi pér rindértimin
e hartés soné mendore dhe té shkathtésive tona.

Para se té marrim ndonjé veprim, truri yné mendon ¢ka té béjé
dhe mendon sérish sé ¢ka éshté e drejté. Pér t&é menduar sérish, ne
kemi nevojé pér kohé dhe hapésiré. Truri yné duhet té angazhohet
thellésisht né procesin e té menduarit dhe té vendosé se cili éshté
vendimi mé i miré. Truri reflekton para planifikimit té strategjive té
mésimit.

Arsimtarét dhe prindérit duhet té mendojné pér kété, madje
edhe nése jané duke shpejtuar. Ne duhet té planifikojmé kohé pér té
menduar pérséri dhe pér ta vlerésuar procesin e mésimnxénies dhe
até té mésimdhénies. Truri i njeriut ka nevojé pér kohé dhe vend, si
dhe ndonjé lloj té magnetit pér té menduar dhe punuar né shkollé.
Cka éshté ai magneti? Ai éshté synim ose géllim personal.

4.1. Dituria referuese si rezultat i pritur

Eshté fakt se disa arsimtaré té shkollave fillore dhe t& mesme
kané pésuar ndryshime né aspektin didaktik né kontekst té komu-
nikimit me nxénésit gjaté procesit mésimor. Nxénésit jané té pérfshiré
né té gjitha fazat e procesit: né planifikim, veprim dhe reflektim té
punés dhe rezultateve té tyre. Nxénésit po ashtu jané té pérfshiré né
procesin e krahasimit. Ata e praktikojné até me arsimtarét dhe nxé-
nésit e klasés. Té gjithé ata jané té pérfshiré né matjen e diturive té
tyre paraprake, ashtu qé matja (vlerésimi) ka domethénie pér ta. Né
kété ményré ata mund ta kuptojné se cilat jané mundésité e tyre pér
zhvillim té métejmé. Kur nxénésit ta diné nivelin e diturive té tyre, ata
do t’i béjné déshirat e tyre mé reale dhe do té arrijné progres me disa

ide té reja. Déshirat (normalisht né fillim kané orientime eksterne) dhe
ideté (normalisht né fillim kané orientime interne) jané té nevojshme
pér pérkufizimin e géllimit dhe veprimit té veprimtarisé shkollore. Pér
ata qé jané té pérfshiré né procesin e mésimit nuk mjafton té dihet
vetém se cilat jané standardet e diturisg, té cilat zakonisht i prezanton
arsimtari. PE&r mésim vértet té angazhuar dhe pér mésimnxénie dhe
mésimdhénie té arsyeshme, arsimtarét dhe nxénésit duhet t’i diné
pritjet e njéri tjetrit. Arsimtarét dhe nxénésit mund t’i shpalosin kénd-
véshtrimet e tyre pérmes dialogut dhe bashkérisht mund té arrijné
njé rezultat té arsyeshém né njé periudhé té procesit té€ mésimit. Kjo
paraget pikén kryesore té planifikimit pér hartat e ardhshme men-
dore pér mésimnxénie dhe mésimdhénie. Po ashtu kjo éshté pika
kryesore pér pérkufizimin e géllimit personal pér mésimnxénie dhe
mésimdhénie né té ardhmen. Nése nuk kemi géllim personal, atéheré
nuk jemi vértet té pérfshiré né punén gé e béjmé. Si rrjedhojé e késaj,
ne nuk do té jemi motivues té duhur, si dhe mund té béjmé gabime
té caktuara né veprim ose né periudhén e evaluimit.

Ekziston njé shpjegim i shkurtér pér até se pse éshté me
réndési pérfshirja né komunikimin pedagogjik né lidhje me sendér-
timin e pérbashkét té té gjitha strategjive pér mésimnxénie dhe mé-
simdhénie. Vlerésimi formativ paraget njé mekanizém pér sistemin e
mésimnxénies dhe mésimdhénies, ngase pérmes formimit té llojeve
té ndryshme té instruksioneve ose llojeve té tjera té shkémbimit té in-
formacioneve, njerézit vazhdimisht ushgehen né procesin e zhvillim-
it té tyre personal. Nése dituria referuese ka ndonjé lidhje me ditur-
iné faktike dhe nése éshté e planifikuar progresi pérkatés, atéheré do
té mund té arrihet realisht me ose pa mbéshtetje mé té madhe.

Arsimtarét tané sllovené jané gjithnjé e mé tepér té informuar
né lidhje me bashképunimin né klasé. Madje, bashképunimi paraget
njé normeé té punés sé arsimtaréve gjaté pérdorimit e vlerésimit for-
mativ. Kéto fakte jané burim pér strategjité e tyre t& mésimdhénies
dhe périnovacion. Kur arsimtarét ndjehen miré pér shkak té rezulta-
teve té inovacioneve né klasé, nxénésit do té jené edhe mé té mo-
tivuar pér zbulimin e mundésive pér mésim. Né kété ményré vlerési-
mi formativ realizon proces invoativ né programet mésimore (kurri-
kulum) té shkollave tona. Njékohésisht pér heré té paré né historiné
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e arsimit sistematikisht me arsimtarét dhe nxénésit jemi duke zhvillu-
ar program mésimor (kurrikulum) personal.

Prandaj vlerésimi formativ e pérmiréson mésimdhénien dhe
mésimnxénien dhe anasjelltas: ne gjithnjé e mé tepér jemi té gatshém
ta pérmirésojmé sistemin toné té vlerésimit - informacionin kthyes
né lidhje me vlerésimin formativ. Ne vazhdimisht shtrojmé definicione
té reja té vlerésimit formativ. Nga ana tjetér arsimtarét jané mé té ha-
pur pér t'i prezantuar té arriturat e nxénésve né ményra té ndryshme.

4.2 Disa definicione té vlerésimit formativ té dhéna
nga arsimtarét e Sllovenisé

Gjaté seminareve dhe gjaté sesioneve reflektuese kemi mbled-
hur definicione té shumta té vlerésimit formativ nga arsimtarét e
Sllovenisé. Kétu po i pérmendim disa prej tyre:

4.2.1 Disa definicione té vlerésimit formativ té dhéna
nga arsimtarét e rinj (fillestaré) té Sllovenisé

Arsimtarét e rinj né seminaret e shkallés sé paré i shénuan ké-
to definicione:
e Vlerésimi formativ do té thoté pajisje e nxénésve me
udhézime pér nivele mé té larta té diturive.
e Vlerésimi formativ &shté diagnostikim “i ilageve” personale.
e Vlerésimi formativ éshté ndjeshméri pér zhvillimin
e diturive té reja.

o Vlerésimi formativ éshté mundési pér arritjen e géllimit
personal.

¢ Vlerésimet formative paragesin mundési pér nxénésit qé ta
déshmojné potencialin e ploté té tyre.

e Vlerésimi formativ éshté gjithcka, pérveg shkollim klasik.

e Vlerésimi formativ do té thoté dialog i pérbashkét.

e Vlerésimi formativ e pérmiréson vetékritikén dhe e ngre
pérgjegjésiné personale.

4.2.2 Disa definicione té vlerésimit formativ té dhéna
nga arsimtarét sllovené me pérvojé

Arsimtarét me pérvojé i shénuan kéto definicione:

e Vlerésimi formativ nénkupton autonomi mé té madhe,
bashképunim mé té miré me prindérit, angazhim né
zhvillimin e diturive paraprake dhe justifikim té strategjive
pér matje

e Vlerésimi formativ éshté né shérbim té mbledhjes sé té
dhénave né lidhje me planifikimin e progresit té mésimit.

e Vlerésimi formativ shérben pér dallimin e anéve tona té
fugishme dhe té dobéta.

e Vlerésimi formativ nénkupton ta shogérosh ndokénd.

e Vlerésimi formativ éshté njé formé e zhvillimit té diturisé,
gjegjésisht informacion kthyes pér zhvillimin e
kompetencave tona.

e Vlerésimi formativ éshté informacion kthyes pér arritje
mé té mira

e Vlerésimi formativ éshté celés pér vetékontroll,
vetevaluim, vetérregullim, vetézhvillim dhe mésim té
pérjetshém.

e Vlerésimi formativ éshté njé proces integral i
mésimnxénies dhe mésimdhénies.

4.2.3 Disa definicione té vlerésimit formativ nga arsimtaré
té Sllovenisé té pérfshiré né projektin nacional
pér vlerésimin formativ

Arsimtarét shumé me pérvojé né projektin pér hulumtim apli-
kativ i shénuan kéto definicione né lidhje me vlerésimin formativ:
e Vlerésimi formativ éshté formé e zhvillimit té diturisé
paraprake né nivel mé té larté.
e Vlerésimi formativ éshté formé e zhvillimit intelektual
- aftési pér té kuptuar, pér té gjykuar dhe pér té vepruar.
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e Vlerésimi formativ éshté informacion kthyes pér dituriné
meé té miré.

o Vlerésimi formativ éshté cilésia e mésimit: ai paraget
mekanizém té vetérregullimit, informacion kthyes pér/dhe
dituri referuese.

Cdokush qé e pérjeton vlerésimin formativ, mund té shtojé
definicione té reja, pér shkak se vlerésimi formativ éshté dialog, mad-
je edhe monolog né kuadér té procesit mendor.

5. KONKLUZION

Nxénésit, arsimtarét dhe ekspertét tjeré mund té shkruajné pa
kufi tregimesh né lidhje me adaptimin né kété boté. Mjeti mé i miré
né vlerésimin konstruktiv formativ éshté informacioni kthyes. Ai u
ofron nxénésve dhe arsimtaréve dimensione té reja pér mésimnxéni-
en dhe mésimdhénien. Nxénésit mund té béhen kreativ, ndérsa ar-
simtarét mund té béhen inovativé né procesin e zhvillimit té poten-
cialit té ploté té ¢do nxénési né kuadér té procesit t& mésimit.

Vlerésimi formativ “informacion paraprak” me udhézime ade-
kuate pér zhvillimin e diturive paraprake dhe pér sendértimin e gélli-
meve né kontekst té rezultateve té pritura éshté faktor motivues pér
krijimin e llojeve té ndryshme té prezantimeve pér té arriturat e
nxénésve. Ky proces i shpie arsimtarét dhe nxénésit drejt njé “labirin-
ti” mé njerézor té procesit té té menduarit dhe, né fund, po ashtu u
jep mundési pér vlerésim té vlefshém dhe té besueshém pérmbled-
hés té diturive.

Vlerésimi formativ e ndryshon ritmin dhe melodiné e mésim-
nxénies dhe mésimdhénies. Dinamika procesit t& mésimit éshté mé
e lehté pa ndonjé shgetésim mésimor, gé mund té jeté njé pjesé e
madhe e punés né klasé, nése procesi i mésimit nuk drejtohet nga in-
formacioni kthyes adekuat.

Vlerésimi formativ fillon nga role té (pa)pritura dhe vende té
hapura pér disa parime didaktike, té cilat mund ta drejtojné procesin
e mésimit né ményré shumé efektive dhe kreative.

Vlerésimi formativ hpie drejt rrugéve inovative pér kontrollimin
e arritjes sé géllimeve. Po ashtu ka edhe qasje té tjera, pra nuk i pret
vetém format e shabllonizuara té tipit: “né rregull”, “sakté”, “jo e sak-
té”, “ju lus ta pérséritni pas meje” ose format kur goditet caku dhe
pritet pérgjigja né formén “po” ose “jo”. Pra, ai ofron mé shumé sesa
vetém té thuhet: “né rregull, nése nuk mund ta bésh, heq doré” ose
té kundértén e késaj: “ju lutem té béni edhe disa detyra tjera”. Siste-
mi i kontrollimit, i cili ka orientim mé human pérfshin shumé mé tepér
dialog ndérmjet komunikuesve, andaj ofron shumé mé tepér mundési
pér zhvillimin e gjérave mé té ndryshme dhe mé té mira. Ekziston ha-
pésiré shumé mé e madhe pér lloje té ndryshme té pérshtatshméri-
sé. Vigotski ka théné: “Céshtja e shkollimit paraget zhvillim té diturive
me ndihmén e té rriturve”. Po ashtu edhe Gitomeri (1995) ka théné
se vlerésimi éshté proces i vazhdueshém qé i lehtéson vendimet ud-
hézuese qé merren né klasé.
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Sergij Gabrscek

ABSTRACT

Before the tectonic changes in Europe at the end of 80s the
world was bi-polar in assessment too. Most of the countries in Western
Europe were using external assessment as mechanism for assessing
their students on the interface with the higher education. In the countries
that became known as new democracies, most of the assessment was
internal, not transparent, and not objective and comparison of student’s
results was nearly impossible. Analyzing the situation in their own
educational systems and learning from experience of countries with
a long tradition of external examinations, these countries decided to
establish national examination centres, responsible for selection for
higher education. Slovenia was the first state in developing the new
examination system and was followed by many others during the last
20 years.

One of the most important challenge is fight against corruption,
that permeates many countries, and external assessment is seen as
the magic wand for solve this problem. While it works well for this
sole purpose, it also has backwash effect, in particular to teaching
and learning, which tend to become “slaves” of the final assessment.
Comparative analysis of National Testing Centres in Azerbaijan, Georgia,
Ukraine and Kyrgyzstan gives a good overview of different approaches
and experiences in that dualism. Paper will present some of the
challenges countries were facing and lessons learnt, that might answer
some of the questions that are being asked.

Keywords: testing, assessment, corruption, quality of education,
case study, national testing centres.
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1. INTRODUCTION

Open Society Institute in Tajikistan with the support of ESP and
in coordination with the World Bank and Ministry of Education is
supporting establishment of a National Testing Center in Tajikistan. The
objective of the National Testing Center (NTC) is to institutionalize fair
and transparent assessments that will be used for improving learning
outcomes and addressing issues of equity. The main goals of the NTC
will be to administer reliable and valid forms of assessment including:
University Entrance Exams (UEE), summative assessments at selected
grade levels, and sample-based assessments. These tests will be used
to support the Ministry of Education 's goal of improving the quality
of teaching and learning and introducing more equitable mechanisms
in the entrance to universities.

Many countries have established their assessment and
examination centres and OSI ESP wished to draw on the experience
of development of such institutions in the region, using case studies,
to gain information and insight into lessons learned that can guide
OSlI-Tajikistan’s engagement in the establishment of a national testing
center, starting with the development of case studies of testing centers
in Azerbaijan [2], Georgia [3], Kyrgyzstan [4] and Ukraine [5].

The objective of the case studies was to identify factors that
constrain or obstruct the realization of the three objectives set for the
National Testing Centers. These objectives are: (i) institutionalization of
fair and transparent student assessments; (ii) use of those assessments
for the improvement of quality of teaching; and (iii) achievement of equity.

2. POLICY RATIONALE

Several studies conducted during the last twenty years have
clearly emphasized the negative impact of corruption on the economic,
social and political development of countries, because it increases
transaction costs, reduces the efficiency of public services, distorts
the decision making process and undermines social values. Moreover,
it has been observed that corruption tends to contribute to the

reinforcement of inequities by placing a disproportionate economic
burden on the poor and limiting their access to public services.

What is corruption? Corruption is defined as the systematic
use of public office for private benefit that results in a reduction in
the quality or availability of public goods and services [6].

A quick review of the literature shows that a number of attempts
have already been made to tackle the issue of corruption both globally
and sectorally. However, it appears the education sector has not been
given proper attention by many national education authorities and
donors, despite the many grounds for assigning a particular priority to
the challenge of combating corruption in education. Any attempts to
improve the functioning of the education sector in order to increase
access to quality education for all cannot prove successful if problems
of corruption, which have severe implications for both efficiency in
the use of resources and quality of education and school performance,
are not being properly dealt with.

According to Heyneman [7], a school system, which is free of
corruption, is characterized by the following: (a) equality of access to
educational opportunity; (b) fairness in the distribution of educational
curricula and materials; (c) fairness and transparency in the criteria
for selection to higher and more specialized training; (d) fairness in
accreditation in which all institutions are judged by professional
standards equally applied and open to public scrutiny; (e) fairness in
the acquisition of educational goods and services; (f) maintenance of
professional standards of conduct by those who administer education
institutions and who teach in them, whether public or private

From the list it could be seen that many of the criteria for
corruption-free system are linked to the quality assurance in education.
Assessment and examinations are an integral part of the quality system,
and provision of transparent and fair assessment by a professional
assessment centre reduces opportunities for corruption. Establishment
of a National Testing (or Assessment) Centre per se does not guarantee
fair and transparent assessment, does not lead to improvement of
teaching and doesn’t provide equity for students.

Formal establishment of the NTC it’s only the first step in
providing mechanisms for changes in education system. This should
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be followed by other steps, primarily by enacting necessary legislation
that encompasses all dimensions of learning, teaching, assessment
and access to education. Appropriate and stable funding is needed
for Centres to operate independently. Professional development of
the staff of the centre and experts that are working with them in theory
and practice of assessment and examinations, as well as continuous
support to teachers in the assessment methodology are important
vehicles for changes in education. Transparent procedures and public
monitoring are of utmost importance for equity in education.

External examination and assessment systems, used in
particular for access to universities, have existed in some countries,
in particular in Western Europe, for more than a hundred years. In
some countries, like the UK, there were also a mechanism providing
common basis for assessment of students coming from schools with
different curricula, with no national curriculum that would be used
by all schools. In most of the new democracies, before 1990 all
assessments, including school leaving examinations, were internal
and school based, not transparent, in most cases unfair and results
were not comparable between schools, even between classes in the
same school. Higher education institutions were running their own
entrance examinations. Often, each faculty within each higher
education institution administered examinations independently.
Many examinations were delivered orally and many could only be
taken at the university where they were designed.

This system of selection is unfair, inefficient, and low quality. It
is unfair because examinations have to be taken where they are
designed; those who cannot easily travel have less opportunity. The
effect of this is to limit access to higher education to students who
can afford to travel. It is inefficient because students must take a new
examination for each institution to which they apply, and since they
cannot do this at a single sitting, they must wait for a new test taking
occasion. This may delay their entry by a year or more. It is of low
quality because questions designed by faculty who are isolated from
modern labour markets. They use skills that are out of date and they
design tests whose administration cannot be standardized. But the
key issue in entrance examinations is corruption.

To overcome some of those challenges educational authorities
in many countries have decided to establish National Testing (or
Assessment/Examinations) Centers, responsible for all (external)
assessments and examinations in the country/state. Some of them are
also responsible for implementation of international comparison studies,
like Pisa or TIMSS, for optimal use of resources that are available in the
country and for attaining synergy between different assessments.
Necessary legislation was enacted, finances provided by the state (in
most cases less than actually needed for optimal running of the centres)
and in many cases finances were also provided by different donor
organizations at the very beginning of the establishment of the centre.
Further development of the centre and assessment and examinations
system is in that case then left to the Centre and the state.

3. OBIJECTIVES FOR SETTING UP A NATIONAL
TESTING CENTER

Establishment of a National Testing Center may follow a number
of different objectives, depending on individual state, but there are
the three main objectives that are important for all of them: (i)
institutionalization of fair and transparent student assessments; (ii)
use of those assessments for the improvement of quality of teaching;
and (iii) achievement of equity.

3.1. Institutionalization of fair and transparent
student assessments

Experiences from many testing centres show that there are
some common factors that could impede the achievement of the
mentioned objectives. The achievement of the first objective,
institutionalization of fair and transparent student assessments,
depends firstly on the establishment of a truly independent centre,
free of any pressure, formal or non-formal, exerted by the ministry or
governmental officials, political parties or anybody else having

103



Sergij Gabrscek

personal interests in results of the assessment. NTC should have an
independent governing board, with representatives of main stakeholders
and if possible, members should be nominated by the parliament, so
it doesn’t depend on the actual division of political power.

Examination and assessment information are to be used to
assist policy makers, teachers and school managements in ways of
improving teaching and learning, monitoring standards, and in the
selection of students for scholarships, university and tertiary studies,
and work. Examination and assessment processes and procedures
are to comply with standards and requirements that uphold validity,
fairness and transparency in educational assessment. This includes
strict adherence to security and confidentiality procedures by all who
are involved in examinations and assessment.

Procedures used by the NTC should be transparent and publicly
available, as in many cases, despite providing all necessary information,
the public could be still insufficiently informed about the role of external
assessment and its specific features, procedures and possibilities, and
there are still groups in society that are interested in preserving the
existing corrupt system of examinations.

In order for the national system of testing to act also as an
effective anti-corruption tool, it must be based on appropriate
technologies and procedures, so it requires a solid technological basis.
The system must also be open to public monitoring and should
develop necessary mechanisms for this purpose. It is, moreover,
necessary to develop legislation that will define the consequences of
violations in this field and ensure efficient mechanisms of public
supervision of the functioning of the system. Development is needed
to establish a normative legal basis on the criteria of objectivity and
transparency of the external assessment system. In addition, in many
countries there is still an insufficient number of specialists in this field,
which impedes the spreading of external testing at national level, so
there is a need to develop and conduct training and training programmes
for experts in the external assessment system.

Clear and transparent assessment criteria and regulations are
needed too. Standardised national exams - administered by independent
testing institutions - reduce opportunities for abuses and fraud.
Appropriate measures to detect and address problems also must be

applied. These should include the physical verification of a candidate's
identity, safe storage of exam papers, centralized grading and
computerised testing, where appropriate.

3.2. Use of assessments for the improvement
of quality of teaching

NTC or any other assessment agency should help promote
good teaching and learning by providing data and assessment-related
information to those responsible for designing and delivering
educational programmes.

Use of assessments for the improvement of quality of teaching
depends primarily on teacher and their behaviour. Teachers should
get acquainted with the assessment instruments, results of assessment
and develop teaching methodologies that would lead to improvement
of quality of teaching. This could be done by individuals, or it can be
done also systematically, providing dedicated trainings by educational
authorities. This would normally happen when new approaches are
introduced (like for example experimental work in sciences).

Assessment content, its administration and results of the
assessment affect what teachers teach and how they teach. This
depends on the form and purpose of assessment. For national and
sample based assessment, which are low stake assessment, influence
on teaching and learning is less pronounced. For high stake
examinations, like secondary school leaving examinations, this is
different. Most of the teachers teach to test, so narrowing teaching
to areas that will be assessed or tested. In general examination
syllabus covers less of the subject curriculum. Based on the type of
assessment, which is most cases is pen and pencil, written examination,
as multiple choice tests, short answer and rarely an essay (as more
complex forms require of assessment more time and resources)
teachers adapt their teaching, focusing on part of syllabus that will be
tested. With appropriate design of assessment instruments and
competences and skills that are required from students, additional
areas can be introduced or emphasized [8].
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3.3. Achievement of equity

Fundamental to equity in assessment is the recognition that
the construction of the knowledge and skills to be assessed should
involve a critical evaluation of the extent to which the choice of a
particular set of knowledge and skills is likely to privilege certain groups
of students and exclude others by virtue of gender, socioeconomic,
cultural or linguistic background. This is one dimension that has to be
taken into account when preparing assessment instrument.

The other dimension is using assessment and examination for
selection of candidates for further education when completing a
particular level of education. Fair and transparent assessment system
gives all candidates the same chances to successfully pass their exams
and to qualify for the next level of education based solely on their
merits. State wide examination, prepared by experts from or working
with the NTC and run professionally provides equal opportunities for
all candidates, without any bias if instruments are right. If such an
assessment is then directly linked with a centralized system for
application, selection and enrolment for higher level of education,
then opportunity for corruption is minimized. Professional work of
the National Testing Centre is of utmost importance to achieving this
goal.

4. RESULTS OF CASE STUDIES
- LESSONS LEARNT

Country studies provide account on the lessons learnt from
the very beginning with the analysis and piloting of different approaches,
through establishment of testing centers, their development and
work in implementation of testing and other assessment they are
responsible for. They show communalities but also differences among
them, that stem from their status and mandate. This allows us to
present recommendations for Tajikistan or any country that plans to
establish a national testing centre.

4.1. Fair and transparent student assessments

Introduction of new assessment methodologies and of a new
model of university entrance exams is considered to be one if the
most successful stories in education in all four countries as they
improved the methods of students’ assessments and substantially
reduced corruption. It became an effective mechanism of preventing
corruption on entering the universities and provided information on
the real condition of graduate educational achievements. This was
mainly attributable to a strong political will of the new governments
or presidents of their countries to introduce transparent assessment
and conquering corruption in education, to introduce reforms in a
short period of time and to give personal support to the NTCs. The
reform develops successfully when beside the political will, a developed
effective technological cycle of external assessment exists, where
there is a need for change in the society, where trained staff is present
and where schools and universities are interested and cooperate.
Public trust was gained through the administration of corruption free
exams and vigorous public relations campaign, with information
available to public through its website, publications, and regular press
conferences.. Lastly but not the least, sufficient financing provided to
the centers enables them to achieve stated goals. Nevertheless, there
are some important issues that must be solved. First and foremost,
legislative foundation needs to be secured and operationalized for
the standardized external assessment to be accepted as part of existing
educational practices, which is not the case in Ukraine and makes the
NTC vulnerable to political decisions of power that is changing.

4.2. The improvement of quality of teaching

Data show that the new testing system has achieved more
equitable access to higher education, but it has not had a significant
impact on educational methods or results. As the example of Kyrgyzstan
shows, urban schools usually have better resources, can afford to
invest more in their students, and are better prepared for the type of
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skills that the test measures. Teaching and learning in rural and mountain
schools remains oriented towards rote memorization and recall of
facts rather than skills development or attaining educational outcomes.
Teachers in rural and mountain schools are also not familiar with
effective teaching approaches or different testing methods. Most lack
professional development opportunities to learn innovative teaching
approaches, and as a result, focus on textbook coverage and promote
memorization and recall rather than critical thinking and application
of knowledge. In many cases, textbooks are the only tools that teachers
follow strictly in their practices. There is still a long way towards the
real improvement of teaching based on the results of testing.

4.3. Equity

There is a difference in performance results shown by graduates
who completed their secondary education in town and village schools
as well as students who completed different programs of study.
Orientation of the standardized external assessment exclusively on
particular subjects does also not take into account the contemporary
competence paradigm in education, forcing students to concentrate
only on the subjects they are going to take for standardized external
assessment, thus putting limitations on the general educational
orientation of secondary education. Many school students, as it is the
case in Azerbaijan, shift their focus during the last years of their
studies from studying at high school to attending private classes and
preparing for university entrance exams, which leads to corruption
at schools. In all countries there has been the rise of private tutoring
which specifically prepared the students to take national tests thus
resulting in continued inequity within the education system.

5. CONCLUSION

All cases studies offer a wealth of information and help for any
country that decides to set up a testing system, not just Tajikistan.

The question is: Do we want to learn from each other? As our colleague
from Kyrgyzstan said at the end of his study: Would other countries in
Central Asia want to learn from the successful experience of Kyrgyzstan
in the field of testing, is another matter; because of the latest tragic
events in the country, because of the poor socio-economic conditions
in the country, many neighbours would rather want to learn from US,
or even Russia, but not from Kyrgyzstan. If that is true, we are all
losing a lot. The knowledge and experiences from those countries
should not be lost.

REFERENCES

[1]  The comparatives study was prepared for and with
the support of the Network of Education Policy Centres
(NEPC) and funded by OSI

[2] Mustafayev, T. (2010), Case study if the NTC - Framework
Matrix for Azerbaijan, NEPC

[3] Partskhaladze, N. (2010), Case Study on National Testing
Centers - Georgia, NEPC

[4]  Shamatov, D. (2010), Case Studies on National Testing
Centers: Comparative Analysis of National Testing Center
in Kyrgyzstan and Recommendations for Tajikistan, NEPC

[5] Grynevych, L. (2010), Case Studies on National Testing
Center - Ukraine, NEPC

[6] Buscaglia, E. (1997), Corruption and judicial reform in Latin
America, Policy studies Journal, 17 (4)

[7] Heyneman, S. P. (2004). Education and corruption.
International Journal of Educational Development, 24 (6),
638-648.

[8] Gabrscek, S. (2001), Access to Higher Education in Slovenia:
Assessment reform and the re-creation of a national
examination, Assessment in Education: Principles, Policy
& Practice, 8(3), 369-389

106



PELUEHUE 3A CE

EKCTEPHOTO OLUEHYBAKE

.
S
=
S
(aa]
o
S
g
L
o
c
S
XL
(aa]
@)
o
<
(=1
Fa]
@)
L
-
S
o
<
o

Cepzuj labpwuek

PESUME

Mpeg, ,TEKTOHCKUTE” NpomeHn Bo EBpona KOH KpajoT Ha 80-
TUTe cBeToT belle 6MnonapeH, Na U BO OLEHYBaHETO, UCTO TaKa. Haj-
rofiem fen oz 3emjute Bo 3anagHa EBpona ro Kopuctea eKCTepHOTO
OLeHYBakbe KaKo MexaHW3aMm 3a OLeHyBatbe Ha CBOUTE YHEHULM HA
NPEeMMHOT BO BUCOKOTO 06pa3oBaHume. Bo 3emjuTe LWITO cTaHaa No3Ha-
TW KaKO HOBW AEeMOKpaTuu, HajroNiem Aen of oueHyBareTo bele
WHTEPHO, He Belle TpaHCMAPEHTHO, 1 COPeAyBakETO Ha pe3ynTaTu-
Te Ha YYEeHUKOT belle CKOPo HEBO3MOXKHO. AHaIN3MpPajKK ja cUTyaLm-
jaTa Bo cBOUTE 06PA30BHM CUCTEMU U Y4€jKU O UCKYCTBOTO Ha 3eM-
juTe co ponra Tpaamumja Ha EKCTEPHM UCNUTKU, OBME 3EMjU oay4mnja
3 BOCMOCTaBaT HALUMOHAHU UCAUTHU LEHTPU, OATOBOPHM 33 CeNek-
LMjaTa BO BUCOKOTO obpasoBaHue. CnoseHuja belue npBaTta 3emja BO
pa3BMBaHETO HA HOB UCMUTEH CUCTEM U Belle cnepeHa of MHory
ApYyrv Bo TEKOT Ha nocnegHuTe 20 rognHu.

EfeH o HajsHavajHUTe npeam3Buum e 6opbaTta NpoTUB Kopyn-
uMjaTa, WTO Ce WMPU BO MHOTY 3EMjU, U HA EKCTEPHOTO OLLEHYBakbe
ce refa Kako Ha MarnyHo cTanye 3a Aa ce paspelur oBoj npobnem.
[Jopneka Taa fobpo aenysa 3a oBaa eAMHCTBEHA Len, UCTO Taka, UMa
nocnepunyeH edekt, a nocebHO BO HAacTaBaTa M y4eHETO, KOM UMaaT
TeHAEeHUMja aa cTaHaT ,,pob6oBKN” Ha 3aBPLIHOTO oueHyBake. Kom-
napaTMBHaTa aHaNM3a HA HALLMOHANHUTE UCMIUTHU LEHTpU BO Asep-
6ejlaH, Mpy3unja, YKkpanHa u KupructaH aasa gobap nperneg Ha pas-
JIMYHUTE NPMOAM U UCKYCTBA BO TOj Ayanusam. Tpyaos Ke npeseHTunpa
HEeKoW oA, Npean3BULUTE CO KOM OBME 3eMju Ce COOYyBaaT U Ha-
YYEeHUTE NeKLMU, KOULLITO MOXe Aa Aa4aT OATOBOP Ha HEKOM o4, npa-
LakbaTa LWTO Ce NnocTaByBaar.

KnyuHu 360poBu: mecmuparbe, oueHysare, Kopynuyuja, Kea-
aAumem Ha obpasosaHuemo, cmyouja Ha Cay4aj, HAYUOHAHU UeH-
mpu 30 mecmuparse.
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1. BOBEf,

NHcTutyToT OTBOPEHO ONWTECTBO BO TallMKUCTaH, CO Nogap-
WKa Ha ESP n Bo KoopanHaumja co CBeTckata 6aHKa U MUHUCTEPCTBO-
TO 3a 06pa3oBaHMe, ro NoAAPKYBa OCHOBaHETO HaumoHaneH ueHTap
3a TecTMpakbe BO oBaa 3emja. Llenta Ha HaumoHanHMoT ueHTap 3a
TecTuparse (HUT) e Aa MHCTUTYLMOHaNM3MpPa NPaBUYHO U TpaHCNa-
PEHTHO OLEHYBakbe KOELWTO Ke ce KopMCTK 3a noaobpysakse Ha 06-
pa3oBHUTE pe3ynTaTu 1 Koe Ke 1 NOCBeTyBa BHMMaHMe Ha npobaema-
TUKaTa Ha npaBuyHoOCTa. MhasHaTa uen Ha HUT e ga cnposeaysa
OAPKNMBU U BanngHU GOPMM Ha HMBOA Ha U3BeAyBatbe OLEHKM,
oueHyBarba b6asmpaHu BP3 penpeseHTaTMBeH NpumepoK. OBue TecTo-
BM Ke ce KopuCTaT Aa ce AaBa NoAApLUKA Ha LenTa Ha MuHucTepcTBo-
TO 33 0bpa3oBaHMe BO NofobpyBaHeTO HA KBA/IMTETOT Ha HacTaBaTa
M y4eHeTO W BO BOBEAYBarE€TO Ha MOMPaBUYHM MEXaHU3MM 3a Be3
Ha YHUBep3uTeTuTe.

MHoOry 3emju MMaaT BOCNOCTAaBEHO CBOW LLeHTPM 33 OLeHyBa-
e un nenmutn n OSI ESP cakawe ga ro UICKOPUCTM UCKYCTBOTO 0OZ, pas-
BOjOT HA TaKBUTE MHCTUTYLUM BO PETMOHOT, KOPUCTE]KM CTYAUM Ha
cnyyaj, 3a ga ce gobujat UHGopmaumm 1 yBuA BO HaydeHUTe IeKL MK
KOWLLTO MOXe [ja ro Haco4yBaaT aHraxupareto Ha OSI - TalMKkncraH
BO BOCMOCTaByBakeTO HalMOHaneH LeHTap 3a TeCTUpare, 3anoyHy-
BajKM CO pa3BOjoT Ha CTYAMM Ha C/IyYaj HA LLeHTpUTE 3a TeCTUpakse BO
AzepbejiiaH [2], Mpy3nja [3], KupructaH [4] n YKkpauHa [5].

LenTta Ha cTyamnTe Ha cnydaj bewe ga ce naeHTUOMKyBaat
baKTOpUTE WTO ja OrpaHMUyBaaT WK ja NonpeYvysaaT peanumsaumjata
Ha TpUTe 334341 NOCTAaBEHM 32 HALMOHAIHUTE LEHTPM 3a TecTupakbe.
Oswue 3agaum ce: (i) UHCTUTYTMOHANM3aUM]a Ha NPABUYHU U TPAHCM-
APEHTHU oLEeHyBakba Ha yYeHuLMTe, (ii) KopucTere Ha TUe OLEeHYBa-
tba 3a NogobpyBarbe Ha KBAJIMTETOT Ha HacTasaTa M (iii) nocTurHy-
Bakbe Ha MPaBUYHOCT.
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2. OBPA3NTOXKEHUE HA NOJTUTUKATA

HeKonKy cTyaumu cnpoBefeHW BO NOC/IEAHNUTE [ BAECET FOAMHM
jacHo ro HaracyBaaT HEraTMBHOTO B/IMjaHUE HA KOPYMLMjaTa BP3 EKO-
HOMCKMOT, OMLUTECTBEHNOT M NMOJUTUYKOT Pa3Boj Ha 3emjute, buaej-
KW Taa rv 3rosieMyBa TPaHCaKLMCKUTE TPOLLIOLM, ja Hamanysa eduKac-
HOCTa Ha jaBHUTE CNyKbu, ro n306/1M4yBa NPOLLECOT HA AOHECYBaAHE
OZJIYKVM Y I MOTKOMYBa ONLITECTBEHUTE BPEAHOCTU. YILTe NoBeKe, ce
CMeTa AeKa KopynuujaTta MMa TeHAeHLUMja Aa NPUAOHEeCyBa 3a 3ajak-
HyBakbe Ha HEMPaBUYHOCTUTE MPEKY CTaBakbe AUCMPONOPLMOHANEH
€KOHOMCKM TOBap BP3 CMPOMALLHUTE U BP3 OFPaHMYYBaHETO Ha HUB-
HWOT NPUCTanN BO jaBHUTE CYKOMU.

LLto e kopynumja? KopynuujaTta ce gedmHmnpa Kako cuctemat-
CKO KOpUCTeHbE Ha jaBHUTE CyKOM 33 MPUBATHA KOPUCT LITO PE3YNTHU-
pa BO CMajlyBarbe Ha KBAJIMTETOT MM PACMONarakbeTo co jaBHUTE
nobpa v ycnyru [6].

EneH 6p3 npernes Ha KOHCYATUPAHATa IMTepPATypa NOKaxyBa
[OeKa BeKe ce HanpasBeHU n3BeceH 6poj 0bmam 3a Aa ce 3anoyHe bop-
6aTa co KopynuujaTta, Kako Ha rMobasHO HUBO TaKa U CeKTOpcKu. Me-
fyToa, Ce YMHM AeKa Ha 06PAa3OBHMUOT CEKTOP HE MY € NMOCBETEHO CO-
0BETHO BHMMaHMWe o4, CTPaHa Ha MHOTY HaLMOHa/IHWM 06Pa30BHYU
B/J1aCTU M LOHATOPU, HACMPOTU MHOTYTE OCHOBHM CO3HaHW]a 3a AaBa-
He nocebeH NpUopPUTET Ha NPEeAN3BUKOT BO bopbaTta NpoTuB Kopyn-
uujaTa Bo obpasosaHMeTo. Cute 06Man aa ce Nnogobpu GyHKLMUOHU-
patbeTo Ha 0BPA30BHMOT CEKTOP, 3a A3 Ce 3ro/IeMu MPUCTANOT KOH
KBa/IMTETHO 0bpa3oBaHMe 3a CUTE, HEe MOXKe Aa buAaT ycrnewHn ako
npobsemuTe Ha KopynuujaTa, KOULWTO MMAAT CEPUO3HN UMIMIUKALLUM
KaKO 32 KOPUCTEHETO Ha PECYPCUTE TaKa M 33 KBAIMTETOT Ha 06paso-
BAHMETO M YCMEXOT Ha YYM/IMLLITATA, COOABETHO HE Ce paspeLllyBaar.

Cnopepn XeMHemaH [7], eieH LWKONCKM CUCTEM BO KOj HEMA KO-
pynumja ce KapakTepusmpa co cNefHOBO: (a) e4HAKBOCT BO MpUCTanoT
KOH 06pa3oBHUTE MOXKHOCTH; (6) pacnpenenba BO HacTaBHWUTE Maa-
HOBW, NPOrpamMu 1 matepujanu; (B) KpUTEPUYMM 3a CeNEKLM]a 3a B/ie3
BO BMCOKOTO M MoOcCneLunjanmsmpaHoTo obpasosaHue u obyka; (r)
MPaBUYHOCT BO aKpeamuTaLMjaTa BO KOJaLUTO 33 CUTE UHCTUTYLMM Ce
cyav cnopeg, npodecMoHaNHN CTaHAAPAM NoAeAHAKBO MPUMEHIUBY
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M OTBOPEHU Ha jaBHa KPUTKKaA; (4) NPaBMUYHOCT BO CTEKHYBAHETO Ha
obpasoBHUTe nobpa un ycayru; () oap*KyBarbe Ha NPopecnoHa HU
CTaHAapAM Ha oAHecyBakbe 04, CTPpaHa Ha OHME Kou ynpaByBaaT Cco
06pa3soBHUTE UHCTUTYLMU U KOU M3BeAyBaaT HacTaBa BO HUB, be3
ornea, oanv TMe ce jaBHU UK NPUBATHU.

Of, CNMCOKOT MOXKe [ia ce BUAN AeKa MHOTY 0, KpUTepuymmTe
3a efeH cuctem H6e3 Kopynuuja ce nobpsaHu co obesbenyBareTo
KBa/NTeT BO 06pa3oBaHMeTo. OLEeHYBaHETO U UCMIUTUTE CEe UHTErpa-
JIeH [le1 Ha CUCTEMOT Ha KBanuTeT 1 0b6e3beayBarbeTO TPaHCNapPeHT-
HO M MPaBUYHO OLIEHYBaHbe Of, CTPaHa Ha NPOodeCUOHANHUTE LEHTPU
3a OLLeHYBakbE ' CMajlyBa MOXKHOCTUTE 3a Kopynuuja. BocnoctaBysa-
HETO Ha HaLMOHA/IEH LEHTap 3a TeCcTUpPakbe (MM OLEeHyBake) camo
no cebe He rapaHTMpa NPaBMYHO M TPAHCMAPEHTHO OLLEHYBaHE, He
BOAM KOH NoaobpyBatrbe Ha HacTaBaTa U He obe3benyBa NPaBUYHOCT
3a yyeHuumTe.

®dopmanHoTO BOoCcnocTaByBame Ha HUT e camo npB yekop BO
obe3beayBare€TO MEXaHU3MM 32 NPOMEHM BO 06Pa30BHUOT CUCTEM.
Mo oBa Tpeba Aa cnemat Apyr YeKopM, NPBEHCTBEHO NPEKY oapeay-
Bakbe Ha HEeONxoAHa 3aKOHCKa perynatuea KojalTo rv ondaka cuTe
OVMEH3UUN Ha yYerbeTo, HacTaBaTa, OLEHYBaHeTO M MPUCTanoT BO
obpasoBaHMeTo. 3a Aa MOKaT LEHTpUTE Ja AenyBaaT CamMOoCTOjHO
noTpebHo e Co0ABETHO U CTabUNHO PUHAHCUPaHbE. 3HaYajHU MOMOLL-
HU CpeacTBa 3a NPOMEHM BO 06pa3oBaHNETO ce NpodecnoHaNHNOT
pa3Boj Ha KaJapoT BO LLEHTAPOT M eKcnepTuTe KouwTo paboTat co
HUB Ha TEOPETCKM U NPAKTUUYHM 33[a4M HA OLLEHYBAHETO U UCMIUTUTE,
KaKo M KOHTMHYMpaHaTa noaaplika Ha HaCcTaBHULMTE BO METOL0/10-
rmjaTa Ha oLeHyBareTo. TpaHCNapeHTHUTE NOCTanKM U jaBHOTO c/le-
Oerbe/KOHTPO/Ia ce oA Hajrosiema BaXKHOCT 3a NpaBMyHOCTa Bo obpa-
30BaHUETO.

CucTeMnTe Ha UCMUTU U OLLEHYBakbe, LITO NocebHO ce Kopuc-
TaT 3a B/ie3 Ha YHMBEP3UTETUTE, BO OAPeAeHU 3emMju, a 0COBEHO BO
3anagHa EBpona, noctojat noseke oA CTOTMHA roguHU. Bo Hekou
3eMju, KaKo Ha npumep Bo Benunka BpuTaHuja, NnocToelle n mexaHu-
3am KojwTo obesbeayBalle OnwTa OCHOBA 3a OLLeHYBae Ha YYeHU-
uuMTe WTO goafaa o4 YYMAULITATa CO Pa3/IMYHN HACTaBHU NIaHOBU U
nporpamum, n 6e3 HaLMoHa eH KYPUKYYM KOjLITO 61 ce KOpUCTen of,

CTpaHa Ha cuTe yunaunwTa. Bo HajronemmnoT aen of HoBUTe AeMOKpa-
Tmu, npes 1990 cuTe oLeHyBakba, BKAYYYBajKM MM U 3aBPLLUHUTE UCNU-
TW BO yuymamwTtata, 6€a MHTEePHM U U3TrOTBYBAHM BO YYUAULLTETO, HE
6ea TpaHCNapeHTHU U BO Hajronem 6poj cnydam 6ea HenpaBUYHU U
pe3ynTaTUTe He MOKea Aa ce cnopeaysaaT Mmefy yuuauwiTaTa, aypu u
Mefy KnacoBuTe BO UCTOTO yumaunwute. MIHCTUTYLMMTE 32 BUCOKO 06pa-
30BaHWe CNpoBeyBaa CBOM COMCTBEHM MPUEMHU UCMUTK. YecTo naTtn
CeKoj haKynTeT BO paMKUTe Ha CeKoja BUCOKOOOPA3oBHA MHCTUTYLMja
CaMOCTOjHO M crnpoBeayBale ucnutute. MHory og, ucnutute ce
cnpoBseayBaa yCHO U MHOTY OZ, HUB MOXea Aa buaaT nofaraHM camo
Ha OHOj YHMBEpP3UTET Kaje WTo H6ea N3roTsyBaHu.

OBOj cucTeM Ha cenekumja He e NPaBUYEH U e CO HU30K KBanu-
TeT. He e npaBmyeH 3apagm Toa WTO UCAUTUTE MOPA Aa Ce noJsaraat
OHaMy Kafe LITO TUe Ce U3roTBYBaaT, OHME YYEHWULM KOULLTO HE MO-
»KaT IecHO Aa NaTyBaaT MMaaT MOMaIM MOXKHOCTU. EpeKToT o oBa e
[a ce orpaHnyyBa BIe30T BO BUCOKOTO 06pa3oBaHME Ha OHWE KOULLTO
MOe [a cv 003BOMAT Aa naTysaaT. Toj e HeeduKaceH 3apaam Toa
LUTO y4EHNUUTE MOPa Aa NonaraaT HOB UCMMUT BO CEKOja MHCTUTYLM]A
BO KOja ce npujaByBaaT, a buaejkm Tve HeMoxKaT fAa ro npasaT Toa co
eHO nonarare, TMe Mopa Aa YeKaaT aa fobujat npuavka ga nona-
raaT HoB TecT. OBa MOKe A3 o 04/10XKM HUBHMOT B/I€3 3a e4Ha roAnHa
unn noseke. Toj e CO HM30K KBanUTeT buaejkn npalarbaTta ce UsroT-
BEHW Of, CTpaHa Ha GpaKyATeTOT KoM LITO Ce M30ANPaHU Of, COBpeme-
HUTE Na3apu Ha TpyAoT. Tue KopucTaT CMOCOHBHOCTU KOMLLTO ce 3acTa-
pPeHu 1 U3roTByBaaT TECTOBM YME CMPOBeayBatbe HE MOXe Aa buae
CTaHAapAm3npaHo. Ho, KNy4HOTO Npallarbe Kaj MPUeMHUTE UCIUTU
e KopynuujaTa.

3a 2 ce HaAMUHAT HEKOM 0, 0BMeE Npean3BuLmM 06pa3oBHUTE
BNACTV BO MHOTY 3eMj1 0AJ1y4Mja 4@ BOCMOCTaBaT HaLMOHANEH LEeH-
Tap 3a TecTMpatbe (MM oLeHyBaHe/1CnnTK), O4TOBOPEH 3a cuTe (eKc-
TEpHW) OLLeHyBakba M UCNUTU BO 3emjaTa/aprKasaTa. Hekom of HMB
ce, UCTO TaKa, OAroBOPHU 33 MMNIEMEHTaLMjaTa Ha UHTEPHALMOHaN-
HM KOMMApaTUBHU CTYAMMN, KaKo WTo ce Pisa nam TIMSS, 3a ontuman-
HO KOPUCTEHE HA PecypcuTe LITO Ce PacrnoNoXKMBM BO 3eMjaTa U 3a
MOCTUTHYBakbe CUHEpPruja Mefy pas/iniHKu oueHyBaka. JoHeceHa e
notpebHaTa 3aKOHCKa perynatnea, 0besbeneHn ce PUHHCUCKM cpeac-
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TBa Of CTPaHa Ha ApKaBaTa (Bo Hajrosiem 6poj cayyYan nomasam OTKoA-
Ky LWITO, BCYLUHOCT, Ce NOTPe6HM 3a ONTUMaNHO GYHKUMOHUPakbE Ha
LEHTPUTE) ¥ BO MHOTY Cly4amn GUHAHCUCKMTE cpeacTBa bea, UCTO Ta-
Ka, 06e3beneHn o AOHATOPCKM OPraHM3aLLMmM Ha CaMUOT MOYETOK Of,
BOCMOCTaBYyBaHETO Ha LLeHTapoT. HaTamMoLWHMOT pa3Boj Ha LLeHTapoT
N CUCTEMOT Ha OLEeHYBakbe M UCMUTM BO TaKOB C/1y4aj € OCTaBEH Ha
LeHTapoT M Ha AprKaBaTa.

3. 3AAAYUTE HA HAUMOHANHUOT LEHTAP
3A TECTUPAKE

Co BOCMOCTaBYBakb€ HAaLMOHAJEH LLEeHTap 3a TECTUPAHE MOMKE
[la peannsnpaat nsseceH H6poj 3aaum, 3aBUCHO Of, CamaTa A P¥KaBa,
HO MMa 1 TPY MMaBHM 334241 KOMLLTO Ce BaXKHM 3a cuTe HUB: (i) MHCTU-
TYUMOHaNM3aLMja Ha NPaBUYHU U TPAHCNAPEHTHU OLEeHyBakba Ha
yyeHuuuTe, (ii) Kopuctere Ha TMe oLeHyBaka 3a NogobpyBarbe Ha
KBa/IMTETOT Ha HacTasaTa U (iii) nocTurakbe Ha NPaBUYHOCT.

3.1. UHcTMTYyUMOHanusaumja Ha NpaBUYHU
M TPaHCNApeHTHU OLueHyBakba Ha yYyeHuuuTe

McKycTBaTa 04 MHOTY LLeHTPU 3a TeCTUParbe NMOKAXKyBaaT fieka
MOCTOjaT HEKOM 3aeHMUYKM GaKTOPM KOMLLTO MOXKe [ia ro nonpeyysa-
aT NOCTUrakbETO Ha ropecrnomeHaTuTe 3a4aun. MocTurarmeTo Ha NpBa-
Ta 33ja4a, MHCTUTYLMOHAAN3aLMja HA NPABUYHU U TPAHCMAPEHTHU
OLLeHYBatba, 3aBMCU HajMPBUH O, BOCMOCTaBYBaHETO Ha eZ1eH HaBUC-
TWUHA HEe3aBMCEH LIeHTap, 0C/10604€eH 04, KakBKu 6uo npuTncoum, pop-
MasiHU UAN HepOPMasTHU, MPUMEHYBAHU Of, CTPAHA Ha MUHUCTEP-
CTBOTO MW 0f, BAAAUHN GYHKLMOHEPU, NOAUTUYKM MAPTUN WU KOj
6uno Apyr WTO MMaaT IMYHU UHTEPECH BO pe3yaTaTUTe 0O, OLLeHyBa-
meTo. HUT Tpeba Aa uma HesaBUCEH yrnpaBeH 0460p, CO NPeTCTaBHU-
LM Of, I1aBHUTE 3aMHTEpPecpaHm cybjeKkT 1, ako e MOXKHO, Y1eHOBU-
Te Tpeba ga 6MAaT HOMUHUPAHKU OZ CTPAHa Ha NAap/NaMeHTOoT, Taka
LUTO TOj 4@ HE 3aBUCHU O, aKTyesIHaTa noaenba Ha NoNUTUYKATa BNACT.
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NHbopmaLmmTe o UCNUTOT U OLeHyBareTo Tpeba Aa UM Ko-
pucTaT 1 A4a UM NpyxaT NOMOLL Ha KpeaTopuTe Ha obpa3oBHaTa no-
JIMTUKA, Ha HAaCTaBHULMTE U HA ANPEKTOPUTE Ha YYUAULLTATa BO Hauu-
HWTe 3a NnoaobpyBatbe Ha HAacTaBaTa U YYeHETO, CNefeHeTo Ha CTaH-
JapauTe, BO CEIEKTUPAHETO HA CTYAEHTUTE 33 CTUMEHAMUU, 33 YHU-
BEP3UTETCKUTE U TepuujapHUTe CTyaumM 1 3a paboTa. MpouecuTe u
MoCTanKuUTe BO UCMUTOT U OLEeHyBateTo Tpeba Aa buaaT Bo cornac-
HOCT CO CTaHAapauTe 1 HGaparbaTa KOMLWTO ja NOAAPrKYBaaT BaAua-
HOCTa, MPaBMYHOCTA M TPAHCNApPEHTHOCTa BO 06pa30BHOTO OLEeHyBa-
tbe. OBa BK/y4YyBa U CTPMKTHO MPUAPNKYBAtbe€ KOH NMOCTANKWUTE 33
6e36e4HOCT ¥ TAjHOCT Of CTPAHA Ha CUTE KOWLITO Ce BKIYYEHU BO
NUCNUTUTE N OLLeHYBaHETO.

MocTankuTe WTo ce KopucTaT og HUT Tpeba aa buaat TpaHcna-
PEHTHM M AOCTaMNHM Ha jaBHOCTa, BMUAEjKM BO MHOTY C/ly4aun, HacnpoTu
ob6e3benyBarbeTO Ha cUMTe NOTPEOHU MHPOPMALLMM, jaBHOCTA MOXKe
ce ywTe ga buae HenoBoHO MHGOPMMpPAHA 3a y/ioraTa Ha eKkcTep-
HOTO OLIEHYBakb€ U Hej3uHUTe cneumdryHM KapaKTepUCTUKK, nocTan-
KM M MOMKHOCTU U AeKa Ce yLTe MMa rpynu BO OMWTECTBOTO LITO ce
3aMHTepecMpaHm 3a 3a4yByBakbe HA MOCTOJHUOT KOPYMMUPAH CUCTEM
Ha UCNUTMU.

3a [a AenyBa HAUMOHAZHMOT CUCTEM Ha TECTMpPake KaKo
eeKTMBHO aHTMKOPYNLMCKO CPEACTBO, TOj MOpa Aa ce 6asupa Ha co-
04BETHU TEXHO/IOTUM U NOCTAMNKM, TaKa LWTo Toj 6bapa connaHa TeXHO-
JloLwKa ocHOBA. CMCTEMOT MOpa, UCTO Taka, Aa buae OTBOPEH 3a jaBHO
cnepetbe 1 Tpeba Aa pa3BMBa HEOXOAHU MEXAHU3MM 33 OBaa Le.
MoTpebHo e Aa ce pa3BMBa 3aKOHCKA perynaTvBa KojaluTo Ke v oape-
[yBa NOC/eANLNTE OF, KPLLIEHETO Ha NPOMMCUTE BO OBA MOJIE U [a Ce
o0b6e3benat edpmMKacHM MexaHU3MM 33 jaBeH yBUA BO QYHKLIMOHMpPaA-
HEeTOo Ha cuctemort. MoTpebeH e pa3Boj 3a A4a Cce BOCNOCTaBM NpPaBHA
OCHOBA 33 KpUTEPUYMUTE Ha 06jEKTUBHOCT M TPAHCMAPEHTHOCT Ha
CUCTEMOT Ha EKCTEPHO OLEeHYBatbe. MPUTOa, BO MHOTY 3eMjU Ce yLuTe
MMa HeZloBOJIEH BPOj HA CNeLnjanncTyM 3a 0Ba NoApadje, LWTO CAeAac-
TBEHO IO MOMNPEeYyBa LUIMPEHETO HAa EKCTEPHOTO TECTUPAHE Ha HaLMO-
Ha/IHO HMBO, TaKa LUTO MMa NoTpeba Aa ce pa3BmMBaaT U CNpoBeayBaaT
0b6YKM 1 Nporpamu 3a 0byKa 3a eKCNepTUTe BO CUCTEMOT 33 EKCTEPHO
OLEHYBakbe.
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MoTpebHU ce, UCTO TaKa, U jaCHU U TPAHCMAPEHTHU KpUTepuy-
MU 3a oueHyBatbe. CTaHAapAM3UPaHMTE HALMOHANHW UCMIUTY - CNPO-
BeyBaHW 04, HE3aBUCHM MHCTUTYLMM 33 TECTUPAtbE - TM CMayBaaT
MOXKHOCTUTE 3a 3/10ynoTpebu n nsmamu. Mopa fa ce npMmeHysaaT
COOABETHM MEPKM, Aa Ce OTKPMBAAT U Aa UM Ce NOCBETYBa BHUMaHMWe
Ha npobnemute. Tve Tpeba Aa BKAyUYyBaaT 1 GpM3nYKa BepudmKaLumja
Ha WAEHTUTETOT Ha KaHAMAATOT, 6e36eAHO YyBakbe Ha UCMUTHUTE
3a4,aum, LEeHTPANM3NPAHO U3BEAYBatbe HA OLLEHKUTE 1 KOMNjyTepu-
3MpaHO TecTUpakbe, OHaMy Kaje LITO € COOABETHO.

3.2. Kopwucrtere Ha oueHyBakwaTa 3a nogobpysame
Ha KBA/ITETOT HA HacTaBsaTa

HUT mnu Koja 6uno apyra areHumja 3a oueHyBare Tpeba aa
nomara BO NpoMoBMpareTo Aobpa HacTaBa U MHOPMaLMK LITO ce
O4HecyBaaT Ha OLEHYBaHETO 33 OHME KOMLUTO Ce OATOBOPHM 3a U3-
roTBYBaHETO U peanunsaumjata Ha 06pa3oBHUTE NPOrpPamMu.

KopucTereTo Ha oLeHyBakbaTa 3a NofgobpyBatbe Ha KBaiuTe-
TOT Ha HacTaBaTa 3aBWCU, NPes Ce, 04, HaCTaBHMKOT U Of, HErOBOTO
opHecyBakbe. HacTaBHMUMTe Tpeba Aa 6MaaT 3ano3HaeHU Co MHCTPY-
MEHTUTE 33 OLEeHYBakbe, CO PE3Y/ITAaTUTE OZ OLEHYBAHETO U A3 pas-
BMBAaT HaCTaBHM METOAONOMUU LITO Ke BoAaT KOH NoaobpyBarbe Ha
KBA/IMTETOT Ha HacTaBaTa. OBa MOXKe Aa ce BpLIM 04, CTpaHa Ha noe-
OVHUM MW MOXKe, UCTO TaKa, Aa ce BPLUM cuctemaTtcku, obesbeny-
BajKM nocseTeHa 0byKa og cTpaHa Ha obpa3oBHUTe BRacTn. OBa 6m
Tpebano, HopmasiHO, Aa Ce C/ly4yBa Kora ce BOBeAyBaaT HOBU NpMoau
(kaKo Ha Npumep, ekcnepumeHTanHa paboTa BO NpupoaHaTa rpyna
npegmeTu).

CoapyKMHaTa Ha OLEHYBaHETO, HEFOBOTO CNPOBEAYBakbE U pe-
3yNTaTUTE 04, HEro B/IMjaaT Ha HaCTaBHMLMTE KOra TUe ja nsseaysaat
HacTaBaTa M Ha TOA KaKo TWe ja u3BeayBaaT HacTaBaTa. OBa 3aBUCU Of,
dopmaTa M HameHaTa Ha OLEeHYBakeTO. 33 HaLMOHAIHOTO OLLEHYBa-
He M 33 OLEeHYyBareTo cnopes penpeseHTaTUBEH NMPUMEPOK, KOU
npeTcTaByBaaT OLeHyBatba CO HU3OK BJIOT, B/IMjaHMETO BP3 HACcTaBaTa
M yYereTo e Nomasiky 3abenexvneo. OBa e pasiyHO 3a UCMUTUTE CO

BMCOK B/IOT, KaKO LUTO Ce 3aBPLUHUTE UCMIUTU BO CPEAHUTE YUUAULLITA.
Hajronem nen o HacTaBHMLUMTE ja M3BeAyBaaT HacTaBaTa 3a Aa Tec-
TUPAaaT, TaKa CTeCHYBAjKM ja HacTaBaTa KOH NogpayjaTa WTo Ke 6ugar
oueHyBaHW UK TectupaHn. O6UYHO NCMUTHATA NpPorpama NOKpMBa
NMOMa/IKy Of, HacTaBHaTa Nporpama no oA4HOCHMOT NpeameT. 3apaam
BMAOT Ha OLLEeHYBaHETO, KOj BO Hajronem Bpoj cayyam ce BpLwK co
MeHKan0 U MOJINB, KaKO MUCMEH WUCMUT, KaKo TECTOBM CO NoBEKeYNeH
n360op, KPAaTOK OArOBOP M PETKO KaKO HEKOj CAMOCTOEH MUCMEH COC-
TaB (buAaejKkn NoKomnaeKcHUTe popmm bapaaT o4, OLEeHYBaHETO Mo-
BEKe Bpeme M pecypcu), HaCTaBHULMWTE ja MPMAAro4yBaaT cBojaTa
HacTaBa, GOKycMpajKkM ce Ha NnporpamaTta WTo Ke buae TecTMpaHa.
[JononHutenHUTe Nnoapayja Moxe Aa ce BOBeAyBaaAT UM HaracyBaaT
CO COOABETHO U3rOTBEHU MHCTPYMEHTM 33 OLLeHyBarbe Ha cnocobHoc-
TUTE 1 BEWTUHUTE WTo ce H6apaaT of yyeHuuute [8].

3.3. MNMocTurHyBarwe Ha NPABUYHOCT

OCHOBHO 3a MPaBMYHOCTA BO OLEHYBaHeTO € CO3HAHWEeTO
[eKa KOHCTPpYKLMjaTa Ha 3HaeHaTa 1 crnocobHocTuTe WiTo Tpeba Aa ce
oueHyBaaT Tpeba Aa BKAyYyBa U egHA KPUTUYKA eBanBaLuja Ha obe-
MOT BO KOj M360pOT Ha eiHa ofpefeHa rpyna 3Haerwa 1 cnocobHocTH
BEPOjaTHO Ke NpuBUAErMpa O4PEAEHU TPYNN YYEHULM U Ke UCKYYY-
Ba ApYyrv BP3 OCHOBA Ha MOJIOT, COLMO-EKOHOMCKOTO, KyITYPHOTO NN
jasnuyHoTo notekno. OBa e AMMEH3Mja KojalTo Tpeba aa buge seme-
Ha NpeaBuA NpW NOArOTBYBaETO HA MHCTPYMEHTOT 33 OLEHYBaHe.

BTopaTta gumeH3nja e KOpUCTEHETO HA OLLEHYBAHETO U UCMU-
TOT 3a BPLUEH-E Ce/eKLMja Ha KaHANAATUTE 32 HaTaMOLWHOTO 0bpaso-
BaHMe Kora ce 3aBpLUyBa e4HO oApeeHO HUBO Ha obpasoBaHue. Cuc-
TEMOT Ha NPAaBUYHO M TPAHCNAPEHTHO OLEHYBaHe UM M AaBa Ha
CUTE KaHAMOATU UCTUTE LIAHCK YCNELHO Aa 'Y NOA0XKaT CBOUTE UCMN-
TW 1 [a ce KBannduKyBaaT 3a C1e4HOTO HMBO Ha obpasoBaHMe eanHC-
TBEHO BP3 OCHOBA Ha HUBHUTE BPeAHOCTU. [lp»KaBHMOT LUMPOK UCMINT,
NOArOTBEH 04, EKCNEPTU UK O, OHME Kou paboTat co HUT un genysaat
npodecnoHanHo, obesbenysa eaHAKBU MOKHOCTM 32 CUTE KaHAUAA-
T, 6e3 KakBo buno NpeaybenyBatbe LOKONKY MHCTPYMEHTUTE Ce BO
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pea. AKo eHO TaKBO OLeHyBakbe NOTOa AMPEKTHO € NOBP3aHO CO
efleH LeHTpanu3npaH CUCTeM 3a NPUMEHa, CeNeKumja 1 3anmilyBatbe
BO MOBMCOKOTO HMBO Ha 06pa3oBaHMe, TOralw MOXKHOCTA 33 KOPYMLu-
ja e MMHUManu3unpaHa. NpodecroHanHaTa paboTa Ha HaLMOHANHNOT
LeHTap 3a TeCTMParbe € 0f HajrofIemMo 3HauYeHe 3a NOCTUTHYBaHETO
Ha 0Baa Len.

4. PE3YNATATU O4 CTYAUUTE HA C/TYYAI
- HAYMEHUTE NEKLUKUU

CTyamuTte BO 3eMjuTe AaBaat NpuKas Ha IeKLUMUTE HayYeHu of,
CaMMOT NOYETOK CO aHanM3aTa U NUNOTUPAHLETO Ha Pa3ANYHM NPUO-
[V, NPEKy BOCNOCTaByBakbe Ha LLEHTPY 3a TeCTUPaHbe, HUBHWUOT pas-
BOj 1 paboTa BO MMNeMeHTaLMjaTa Ha TECTMPaHLETO U APYrUTe oLe-
HyBakba 32 KOMLUTO TME Ce 0OATOBOPHMW. Te M1 NoKaKyBaaT 3ae4HuY-
KUTE KapaKTEPUCTUKM, HO, UCTO TaKa, U Pas3IMKUTe mery HMB, LITO Npo-
M3NerysaaT o, HUBHMOT CTaTyC M MaHAaT. OBa HYM OBO3MOXKYBa A4a My
Jageme npenopaka Ha TayMKUCTaH UAM Ha Koja 6uao apyra 3emja
LITO N/aHMPa A3 BOCMOCTaBM HALMOHANEH LEeHTap 3a TecTuparse.

4.1. lMpaBWU4YHU U TPAHCNAPAHTHU OLEeHYyBaka
Ha yyeHuuuTe

BoBeZyBarbeTO HOBM METOLO0/IOTUM 33 OLLeHYBake U HOB MO-
[AeN Ha NPYeMHM UCMIUTK 32 YHUBEP3UTET ce CMeTa AeKa e efHa of,
HajycrneLwHnTe NpMKasHM BO 06pa30BaHNETO BO CUTE YETUPU 3EMjU
6uaejkn Tme rn nogobpunja meToamnTe 3a OLEeHYBakbe Ha YY4EHULUTE U
3HaUMTe/NIHO ja Hamasuja KopynuumjaTta. Toa cTaHa epeKTUBEH Mexa-
HM3aM 3a CripevyBakbe HA KopynuwmjaTa npy 3anuilyBarbeTo Ha YHU-
Bep3uTeTUTe M 06e36eaM MHPOpPMaLLMKM 32 BUCTUHCKUTE COCTOj6M 33
06pa3oBHUTE NOCTUrAtbA Ha AUNAOMCKUTe cTyauu. OBa, MaBHo, be-
e NPUNULLIYBAHO Ha CU/THATa NOIMTUYKA BOja HAa HOBUTE BAaAM UK
Ha npeTcefaTenTe HAa HUBHUTE 3eMjM 3a [1a Ce BOBEE TPAHCMapeHT-
HO OLLeHYBakbE M Aa ce COBNAAYBa Kopynumjata Bo obpasoBaHMeETO,
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Aa ce BoBeaaT pedopmu BO efieH KPaToOK BpEMEHCKM Nepuog, u ga ce
Aajae nnyHa noaaplika Ha HUT. Pedopmata ce pa3smBa ycrneLHo Ko-
ra NoKpaj NosIMTUYKaTa BONja, MOCTON M pa3BMeH epeKTUBEH TEXHOIO-
LKW LLUKNYC Ha eKCTEPHO OLLeHYBakbe, Kage noctom noTpeba 3a npo-
MeHa BO ONLWTECTBOTO, Kage e npucyTeH obyyeH Kagap U Kage yuu-
AnwTaTa M YHUBEP3UTETUTE Ce 3auHTepecupaHn u copabotysaar. [Jo-
BepbaTa Ha jaBHOCTa belle CTeKHaTa NPeKy CNpoBeayBake Ha UCMIUTU
ocnobogeHn og, Kopynumja U eHeprimyHa Kamnakba Ha O4HOCUTE Co
jaBHOCTa, cO MHGOPMaALMM AOCTAMNHM HA jaBHOCTA NPEKY HerosuTe
Beb6-CTpaHu, NnybarMKaumm n peaoBHU KoOHpepeHL MM 3a neyat. Hajnoc-
/e, HO He HajMasiKy BaXKHO e AeKa A0BOIHOTO dUHAHCUpatse 0besbe-
[EHO 33 LeHTPUTE MM OBO3MOXKYBA 43 MM peann3mpaart NocTaBeHnTe
uenn. Cenak, MMa M HEKOM 3HAYajHM Npallakba WTOo Mopa Aa buaat
paspeLeHun. NMpBO 1 HajBaXKHO € AeKa OCHOBATa HA 3aKOHCKaTa pery-
natuea Tpeba ga 6uae obesbeneHa n onepaunoHann3MpaHa 3a ga
MOKe CTaHAAPAM3NPAHMOT eKCTEPEH UCMNT Aa buae npudaTeH Kako
Aen op, NocTojHaTa ob6pa3oBHA NPAKTUKA, LITO He e C/lyyaj Bo YKpau-
Ha, a Toa ro npasu HUT paHanB Ha NOANTUYKUTE OAJYKM HA BNACTa
LWITO Ce MEHYBa.

4.2. MNopobpyBare Ha KBAZIUTETOT HA HacTaBaTa

MopaToumTe NOKaXKyBaaT AeKa CO HOBMOT CUCTEM Ha TecTupa-
b€ Ce NOCTUrHa NnonpaBMyeH CUCTEM Ha BJie3 BO BUCOKOTO 06paso-
BaHWe, HO TOj HEMaLLe 3HAUMTE/IHO B/MjaHWe BP3 06Pa3oBHUTE METO-
OV v pe3ynTaTti. Kako WTo nokasysa npumeport og KuprucraH, ypba-
HUTE yYUAnULITa 06UYHO MMaaT NoAo6pPK pecypcK, Moxe Aa Cy 403BO-
NnaT Aa MHBECTMpaaT noBeKe BO CBOMTE yuyeHULM 1 ce nogobpo noa-
roTBEeHu 3a BUAOT Ha CNOCOBHOCTUTE WTO TECTOT r’M Mepu. HacTasarta
M yUYerbeTo BO PypPaHUTE M NNAHUHCKUTE YYMAMULITA OCTaHyBaaT Opu-
EHTMPaHN KOH MexaHWYKa Memopm3aLmja U NoTceTyBakbe Ha Pas3Bo-
joT Ha paKTUTe, a He Ha CNOCOBHOCTMUTE UM HA MOCTUTHYBakbe 06pa-
30BHM pe3ynTaT. HacTaBHMUMTE BO pypasIHUTE U BO MAAHUCKUTE yuu-
/INLLTA He ce 3ano3HaeHu co epeKTUBHMTE HACTaBHM NPUOAM UK Pa3-
NIMYHN METOAM Ha TecTMpatbe. Kaj Hajroniem gen og HUB HegocTuraat




EKcTepHOTO oueHyBatbe: PelleHue 3a cé - 3a cuTe 06pa3oBHU NMPEeAU3BULMU?

MOYXHOCTM [,@ Hay4yaT HeLWTo 33 MHOBATMBHWUTE HAaCTaBHU NPUOAN U
KaKo pe3ynTaT Ha Toa, ce GOKyCMpaaT Ha OHa LUTO ro AaBa y4ebHUKOT
1 MPOMOBMPAAT MEMOPM3ALMjA U NOTCETYBAHE, @ HE KPUTUYKO MUC/E-
€ U NMPMMEHA Ha 3HaerbaTa. Bo MmHory ciyyaun, yuebHuumMTe ce eanH-
CTBEHUTE aNnaTKM KOMLUTO HAaCTaBHULMTE CTPUKTHO FO C/1eAaT BO CBO-
jaTa npakTuKKa. MpeTcTom cé ylTe A0AT NaT KOH BUCTUHCKOTO Noao6-
pyBakbe Ha HacTaBaTa 6a3npaHa Bp3 pe3ynTaTuTe of TeCTUPaHETO.

4.3. lNpaBu4yHOCT

MocTou pasnunKa BO pesyaTaTuTe, OLHOCHO YCNEeXoT Ha CTyAeH-
TUTE KOWULUTO o 3aBpLUMJIe CBOETO CPeaHO 0bpa3oBaHUe BO FPacKu
W BO CEJICKM YUUIULLTA, KaKo U Mefy CTYAEHTUTE KOMLLTO 3aBpLune
crnopeg, pasnnyHu obpasoBHU nporpamu. OpueHTaLmjaTa Ha CTaH-
[apAN3MPaHNOT EKCTEPEH UCTIUT UCK/TYYMBO BP3 OAPEAEHN HACTaBHU
npegMeT He ja 3ema NpeaBu napasurmata 3a COBpeMeHa Komre-
TEHTHOCT BO 06pa3oBaHUETO, MPUCUYBAjKU T yYEHULUTE Aa Ce
KOHLLEHTPMPaaT CaMo Ha HACTaBHUTE NPegMeTH WTO TUe Ke M nona-
raaT Ha CTaHAAPAM3MPAHOTO EKCTEPHO OLLEeHYBAHE U TAaKa CTaBajKu
orpaHuYyBara BP3 onwTaTa 06pa3oBHa OpMEHTALMjA Ha CPeaHOTO
0b6pazoBaHue. MHOrYy yY4eHULM BO YYMIMLLITATA, KAKOB LUTO € C/y4ajoT
B0 A3epbejLiaH, ro mMoMecTyBaaT cBOjOT GOKyC BO TEKOT Ha NOCAEAHU-
Te roAvHU of cBoeTo obpasoBaHue, Npes CTyAUpParbe Ha BUCOKO-
LUKOJICKA MHCTUTYLMjA, HA MOCETyBakbe NPMBATHU YaCOBW U HA NOATOT-
BYBatb€ 33 MPUEMHUTE UCMUTU HA YHUBEP3UTETOT, LUTO BOAW A0 KO-
pynumja Bo yuuamwTtaTa. Bo cute 3emju nmalle nogem Ha npmMBaTHO-
TO NMOAY4YyBatbe KOELWTO CMeLnjasHO M NOAroTBYBA yYeHULMTE Aa U
no/siaraat HaLMOHAMHUTE TECTOBU M HA TOj HAYMH TOa Pe3yaTypa BO
KOHTUHYMpPaHa HENPaBMYHOCT BO PAMKUTE Ha 06PA30BHMOT CUCTEM.

5. 3AKNYYOK

CuTe CTyAMM Ha cnyyaj HyLaT 6oraTcTBO Ha MHPOPMaLUKM U
NOMOLL 33 Koja 6110 3emja LITO 04/1y4yBa Aa BOCNOCTAaBM CUCTEM Ha

TecTuparbe, a He camo 3a TaymkucTaH. MNpawareTo e: [lanun Hue caka-
Me [a HayuyMme HelTo efeH of apyr? Kako WTo HAWKWOT Kosera o4,
KnprucraH nctakHa Ha KpajoT o4, cBojaTa cTygmja: Janv apyrute 3em-
jn Bo LeHTpanHa A3suja cakaaTt Aa Hay4aT HELUTO o, YCNeLwwHOTO UCKYC-
TBO Ha KMprucraH Ha noneTo Ha Tectupareto? A gpyra pabota e wro
3apagm nocneaHUTe TPAarMyHM HacTaHW BO 3eMjaTa, 3apaam beaHute
COLMO-eKOHOMCKM YCI0BM BO 3eMjaTa, MHOTY 04, coceauTe noseke
6u cakane aa HayyaT HewTo og CA vnu, aypu, o4 Pycuja, Ho He n op,
KuprucraH. JOKONKy Toa e TOYHO, H1e rybume MHory. 3HaewaTa u
MCKyCTBaTa Of, OBMe 3eMju He Tpeba aa buaat 3arybeHu.
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REZYME

Para ndryshimeve tektonike né Evropé kah fundii viteve té 80-ta,
bota ka gené bipolare edhe pér sai pérket vlierésimit né arsim. Pje-
sa mé e madhe e vendeve té Evropés Peréndimore e kané pérdoré
notimin ekstern si mekanizém pér vlerésimin e nxénésve té tyre para
kalimit né arsimin sipéror. Népér vendet e njohura si demokraci té re-
ja pjesa mé e madhe e vlerésimit ka gené interne, jo transparente
dhe joobjektive, sagé krahasimi i rezultateve té nxénése ka gené po-
thuajse i pamundshém. Duke e analizuar situatén e sistemit té tyre ar-
simor dhe duke mésuar nga pérvojat e vendeve me tradité té gjaté té
kontrollimeve eksterne, kéto shtete vendosén té krijojné gendra na-
cionale pér vlerésim, té cilat do té jené pérgjegjése gjaté pérzgjedh-
jes né arsimin sipéror. Sllovenia ka gené shteti i paré qé ka zhvilluar
sistem té ri pér kontrollim (vlerésim). Mé tej, gjaté 20 viteve té fun-
dit, kété nismé e ndogén edhe shumé shtete tjera.

Megé njéra ndér sfidat mé té réndésishme éshté lufta kundér
korrupsionit, gé ka depértuar né shumé shtete, edhe notimi ekstern
vazhdon té konsiderohet si shkop magjik pér zgjidhjen e kétij proble-
mi. Pérderisa notimi ekstern ka efekt té miré pér ta arritur kété géll-
im (luftén kundét korrupsionit), ai shkakton edhe pasoja té tjera, né
vecanti ndaj mésimdhénies dhe té mésuarit, té cilat shfaqin prirje té
“béhen robér” té provimit pérfundimtar. Analizat krahasimtare té
Qendrave Nacionale pér Testim né Azerbajxhan, Gjeorgji, Ukrainé dhe
Kirgizi japin njé pasqyré té miré pér gasjet dhe pérvojat e ndryshme
té kétij dualizmi. Ky shkrim i prezanton disa nga sfidat me té cilat bal-
lafagohen kéto shtete dhe mésimet e mésuara, té cilat ndoshta mund
té japin pérgjigje né disa nga pyetjet e parashtruara.

Fjalét kyge: testim, vlerésim (notim), korrupsion, arsim cilésor,
studim i rastit, Qendra Nacionale pér Testim.



1. HYRIE

Instituti i Shogérisé sé Hapur né Taxhikistan me ndihmén e
ESP-sé dhe né koordinim me Bankén Botérore dhe Ministriné e Arsi-
mit e mbéshtet krijimin e Qendrés Nacionale pér Testim né Taxhikis-
tan. Objektivi i Qendrés Nacionale pér Testim (QNT) éshté gé ta insti-
tucionalizojé vlerésimin e drejté dhe transparent, i cili do té shérbe-
jé pér pérmirésimin e rezultateve té mésimit dhe pér t’iu gasur ¢ésht-
jeve té paanésisé. Qéllimi kryesor i QNT-sé (NTC) do té jeté adminis-
trimi i formave té besueshme dhe té vlefshme té vlerésimit, duke pér-
fshiré: Provimet pér Regjistrim né Universitet (UEE), notimin sumativ
né klasa té caktuara dhe vlerésimet e bazuara né mostra reprezenta-
tive. Kéto teste do té pérdoren pér mbéshtetjen e géllimit té Ministrisé
sé Arsimit pér pérmirésimin e cilésisé sé mésimin dhe té mésuarit, si
dhe pér aplikimin e mekanizmave mé té barabarté gjaté regjistrimit
népér universitete.

Shumé shtete kané krijuar gendra nacionale pér vlerésim dhe
provim, andaj edhe OSI ESP déshiroi ta shfrytézojé pérvojén e zhvilli-
mit té institucioneve té tilla né rajon, gé pérmes studimeve té rastit,
té marré informacione dhe té keté gasje né pérvojat e mésuara, té
cilat do té mund ta drejtojné angazhimin e OSI-Taxhikistan né krijimin
e Qendrés Nacionale pér Testim, duke filluar qé nga zhvillimi i studi-
meve té rastit né gendrat né Azerbajxhan [2], Gjeorgji [3], Kirgistan [4]
dhe Ukrainé [5].

Qéllimi i kétyre studimeve té rastit ishte identifikimi faktoréve
té cilat e kufizojné ose e pengojné realizimin e tre detyrave té parash-
truara pér Qendrén Nacionale pér Testim. Kéto detyra jané: (i) insti-
tucionalizimi i vlerésimit té drejté dhe transparent té nxénésve; (ii)
pérdorimi i atyre vlerésimeve pér pérmirésimin e cilésisé sé mésimd-
hénies dhe (iii) arritja e paanésisé.

2. ELABORIMI I POLITIKES

Disa studime té realizuara gjaté njézet viteve té fundit e kané
theksuar né ményré té garté ndikimin negativ té korrupsionit né zhvilli-

Notimi ekstern: Zgjidhje pér té gjitha sfidat arsimore?

min ekonomik social dhe politik té shteteve, pér shkak se ai bén rritjen
e kostove té transaksionit, e redukton efektivitetin e shérbimeve pub-
like, e shtrembéron procesin vendimmarrjes dhe i mposht vlerat soci-
ale. Po ashtu éshté vértetuar se korrupsioni synon té kontribuojé né
fugizimin e pabarazisé, pasi qé té varférve u imponohet njé barré e
padrejté ekonomike dhe gasja e tyre kufizohet né shérbimet publike.

Cka éshté korrupsioni? Korrupsioni definohet si pérdorim sis-
tematik i zyrave publike pér pérfitim privat, me ¢ka reduktohet cilésia
ose gasja né té mirat dhe shérbimet publike [6].

Njé shqyrtim sipérfagésor i literaturés tregon se jané béré disa
orvatje pér ta luftuar korrupsionin edhe né nivelin global edhe né até
sektorial. Sidoqofté, vérehet se sektorit té arsimit nuk i éshté kushtuar
vémendje e duhur nga shumé autoritete nacionale pér arsim, si dhe
nga donatoré, pra edhe pérkundér ekzistimit té bazave té shumta pér
t’'i dhéné prioritet té caktuar sfidés pér luftén e korrupsionit né ar-
sim. Cdo orvatje pér ta pérmirésuar funksionimin e sektorit té arsim-
it, me qéllim gé té gjithé té kené gasje né arsimin cilésor, do té jeté e
pasuksesshme nése nuk trajtohen si duhet problemet korrupsionit,
té cilat kané implikime serioze ndaj pérdorimit efektiv té resurseve
dhe ndaj cilésisé sé arsimit dhe suksesit né shkollé.

Sipas Heyneman-it [7], sistemi shkollor pa korrupsion i ka ké-
to karakteristika: (a) qasje té barabarté né mundésité arsimore; (b)
drejtési né shpérndarjen e programeve dhe materialeve mésimore;
(c) drejtési dhe transparencé né kriteret e pérzgjedhjes sé trajnimit
sipéror dhe mé té specializuar; (¢) drejtési gjaté akreditimit, ku té
gjitha institucionet gjykohen né bazé té standardeve té barabarta dhe
hapura pér shqyrtim publik; (d) drejtési né pranimin e té mirave dhe
shérbimeve arsimore; (f) sjellje sipas standardeve profesionale té per-
sonave gqé merren me administrimin e institucioneve arsimore dhe
personelit arsimor, qofté ai publik ose privat.

Kétu mund té shihet se pjesa mé e madhe e kritereve pér sis-
tem arsimor pa korrupsion kané té b&jné me sigurimin e cilésisé né ar-
sim. Vlerésimi dhe kontrollimi jané pjesé integrale e sistemit cilésor,
andaj krijimi i sistemit té drejté dhe transparent nga Qendra Profe-
sionale pér Vlerésim do t’i reduktojé mundésité pér korrupsion. Kri-
jimi i Qendrés Nacionale pér Testim (ose Vlerésim) per se (si e tillé)
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nuk garanton vlerésim té drejté dhe transparent, nuk shpie drejt pér-
mirésimit té mésimdhénies dhe nuk ofron barazi mes nxénésve.

Krijimi formal QNS-sé nuk i éshté vetém hapi i paré né ofrim-
in e mekanizmave pér ndryshime né sistemin arsimor. Kjo duhet té
ndiget nga hapa té tjeré, parimisht pérmes miratimit té ligjeve té do-
mosdoshme, té cilat i pérfshijné té gjitha dimensionet e mésimit,
mésimdhénies, vlerésimit dhe gasjes né arsim. Por, nevojitet financim
adekuat dhe i géndrueshém, gé gendrat té€ mund té funksionojné né
meényré té pavarur. Zhvillimi profesional i personelit té gendrave dhe
ekspertéve gé punojné me to né vlerésimi teorik e praktik dhe né pro-
vime, si dhe mbéshtetja e vazhdueshme e arsimtaréve né metodolo-
gjiné e vlerésimit, jané mjete té réndésishme pér ndryshime né ar-
sim. Procedurat transparente dhe kontrolli publik jané tejet té réndé-
sishme pér té arritur paanési né arsim.

Sistemet eksterne pér kontrollim dhe vlerésim, té cilat né ve-
¢anti pérdoren né universitete, kané gené té pranishme népér disa
shtete te caktuara té Evropés Peréndimore, pér mé shumé se njéqind
vjet. Né disa shtete, si¢ éshté Britania e Madhe, ka pasur edhe meka-
nizma pér baza té pérbashkéta pér vlerésimin e nxénésve gé kané
mbaruar shkolla me programe té ndryshme mésimore dhe pa prog-
ram mésimor nacional qé do té pérdorej nga té gjitha shkollat. Né pje-
sén mé té madhe té demokracive té reja, para vitit 1990, té gjitha vle-
résimet, pérfshiré edhe provimet pérfundimtare shkollore, ishin in-
terne dhe pérgatiteshin né shkollé; ato nuk ishin transparente dhe né
shumicén e rasteve ishin té padrejta, ndérsa rezultatet nuk mund té
krahasoheshin ndérmjet shkollave, madje edhe ndérmjet paraleleve
té shkollés sé njéjté. Né até kohé institucionet e arsimit sipéror reali-
zonin provime pranuese vegmas. Shpeshheré, secili fakultet brenda
¢do institucioni pér arsim sipéror i ka administruar provimet e tilla né
ményré té pavarur. Shumé provime jané realizuar edhe gojarisht dhe
pjesa mé e madhe e tyre kané mundur té kalohen vetém né univer-
sitetet, né té cilat jané hartuar.

Ky sistem i pérzgjedhjes ishte i padrejté, joefektivdhe me cilési
té ulét. Ishte i padrejté pér shkak se provimet duhej té mbaheshin aty
ku ishin hartuar; ata gé nuk kané mundési gé lirshém té udhétojng,
kané mé pak mundési t'i nénshtrohen atij provimi dhe té regjistro-

hen né fakultet. Si pasojé e késaj gasje, atyre u kufizohet qasja né ar-
simin sipéror atyre nxénésve qé nuk kané mundési té udhétojné. Sis-
temi éshté joefikas, pér shkak se nxénésit duhet t’i nénshtrohen pro-
vimit ne ¢do institucion né té cilin aplikojné dhe pasi gé nuk mund ta
béjné até né njé afat regjistrues, ata duhet té presin pér testimin e
ardhshém. Né kété ményré regjistrimi i tyre mund té vonohet pér njé
vit ose mé tepér. Né anén tjetér, ka edhe cilési té ulét, sepse pyetjet
jané té hartuara nga fakultetet té cilat jané té izoluara nga tregu
bashkékohor i punés. Ata pérdorin shkathtési té vjetruara dhe hartoj-
né teste, administrimi i té cilave nuk mund té standardizohet. Por, mbi
té gjitha, ¢éshtja kryesore e kétyre provimeve hyrése éshté korrupsioni.

Pér t’i tejkaluar disa nga kéta sfida, autoritetet arsimore né
shumé shtete kané vendosur té krijojné Qendra Nacionale pér Tes-
tim (ose Vlerésim/Provim), té cilat do té jené pérgjegjése pér té gjitha
vlerésimet dhe provimet (eksterne) né vend. Disa prej tyre jané po
ashtu pérgjegjése pér studimet ndérkombétare pér krahasim, si¢ ésh-
té Pisa ose TIMSS, pastaj pér pérdorimin optimal té resurseve me té
cilat disponon shteti, si dhe gé té arrihet sinergji ndérmjet vlerésime-
ve té ndryshme. Mé tej u miratuan edhe aktet e domosdoshme ligjo-
re, u siguruan mjete financiare nga shteti (né shume raste mé pak se-
sa nevojitej pér rrjedhé optimale té gendrave) dhe né shumé raste u
ofruan financa nga organizata té ndryshme donatore, kéto qysh né
fillim té krijimit té gendrave. Zhvillimi i métejmé i gendrave dhe sis-
temi i vlerésimit dhe ekzaminimit éshté |Iéné né doré té Qendrés dhe
shtetit.

3. QELLIMET E KRUIMIT TE QENDRES
NACIONALE PER TESTIM

Krijimi i Qendrés Nacionale pér Testim, varésisht nga shtetet
pérkatése, mund té ndjeké disa objektiva, edhe pse i ka vetém tre gélli-
me kryesore gé jané té réndésishme pér té gjitha: (i) institucionalizi-
mi i vlerésimit té drejté dhe transparent té nxénésve; (ii) pérdorimi i
vlerésimeve pér pérmirésimin e cilésisé sé mésimdhénies dhe (iii) ar-
ritja e paanésisé.
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3.1. Institucionalizimi i vlerésimit té drejté
dhe transparent té nxénésve

Pérvojat e shumé gendrave pér testim tregojné se ekzistojné
disa faktoré gé mund ta pengojné arritjen e géllimeve té sipérpér-
mendura. Arritja e géllimit té paré, institucionalizimi i vlerésimit té
drejté dhe transparent té nxénésve, parimisht varet nga krijimi i gen-
drés sé pavarur me plotkuptimin e fjalés, té liré nga ¢do presion, qofté
formal ose joformal, gé mund té nxiten nga Ministria ose nga funk-
sionaré geveritaré, nga parti politike ose nga kushdo qofté tjetér ge
ka interes personal nga rezultatet e vlerésimit. QNT-ja duhet té keté
bord té pavarur drejtues me pérfagésues té té gjitha paléve kryesore
dhe, nése éshté e mundur, anétarét e bordit té emérohen nga kuven-
di i parlamentit, pra té mos varen nga ndarja reale e pushtetit politik.

Informacionet e provimit dhe vlerésimit duhet té pérdoren pér
t’'u ndihmuar hartuesve té politikave, arsimtaréve dhe drejtorive té
shkollave ményra pér pérmirésimin e mésimdhénies dhe té mésuar-
it, si dhe standardeve té monitorimit, pér té ndihmuar késhtu né
pérzgjedhjen e nxénésve pér bursa dhe pér t’iu ndihmuar universite-
teve dhe institucioneve terciare pér studim dhe pér puné. Proceset
dhe procedurat pér vlerésim duhet té pérputhen me standardet dhe
detyrimet té cilat e mbéshtesin vlefshméring, drejtésiné dhe trans-
parencén né sistemin arsimor. Kétu pérfshihet edhe pérkushtimi i pér-
pikté ndaj procedurave té sigurisé dhe besueshmérisé, nga té gjitha
palét e pérfshira né vlerésim dhe provim.

Procedurat e pérdora nga QNT-ja duhet te jené transparente
dhe té jené té hapura pér opinionin publik, pér shkak se né té shum-
tén e rasteve, pérkundér sigurimit té té gjitha informacioneve, publi-
ku ngel i painformuar sa duhet né lidhje me rolin e vlerésimit ekstern
dhe me karakteristikat, procedurat dhe mundésité e tij specifike,
sepse ende ka grupe né shoqgéri gé ende jané té interesuara pér ta
ruajtur sistemin ekzistues té korruptuar té provimeve.

Me géllim gé sistemi nacional pér notim té veprojé si mjet kun-
dér korrupsionit, ai duhet té bazohet né teknologji dhe procedura
adekuate, gé do té thoté se ka nevojé pér bazé solide teknologjike. Po
ashtu sistemi duhet té jeté i hapur pér publikun dhe duhet té zhvillo-
j& mekanizma té domosdoshme pér ta arritur kété géllim. Po ashtu

Notimi ekstern: Zgjidhje pér té gjitha sfidat arsimore?

éshté e domosdoshme qé ai ta zhvillojé legjislacionin, i cili do t’i defi-
nojé pasojat e shkeljeve té dispozitave ligjore té késaj sfere dhe do té
sigurojé mekanizma efikase pér té krijuar baza ligjore normative né
lidhje me kriteret e objektivitetit dhe transparencés sé sistemit té no-
timit ekstern. Né fakt, né shumé shtete ka numér té pamjaftueshém
té specialistéve té késaj fushe, gjé gé e pengon shtrirjen e testeve né
nivel nacional. Prandaj duhet té zhvillohen dhe realizohen trajnime
dhe programe trajnuese pér ekspertét e sistemit ekstern té notimit.

Po ashtu nevojiten edhe kritere té garta dhe transparente té
vlerésimit. Provimet e standardizuara nacionale - té administruara
nga institucionet e pavarura arsimore - i zvogélojné mundésité pér
kegpérdorim dhe mashtrim. Por, nevojitet té zbulohen ende masa
adekuate pér t’i detektuar dhe pér t’iu problemeve. Né kété drejtim
aty ku ka kushte reale, duhet pérfshiré edhe verifikimi fizik i identitetit
té kandidatéve, ruajtja e sigurt e dokumenteve té provimit, notimi i
centralizuar dhe testimi i kompjuterizuar.

3.2. Pérdorimi i vlerésimeve pér pérmirésimin
e cilésisé sé mésimdhénies

QNT-ja ose cilado gofté agjenci tjetér pér testim duhet té ndih-
mojé né promovimin e mésimdhénies dhe té mésuarit té miré, duke
ofruar té dhéna dhe informacione né lidhje me vlerésimin autorite-
teve pérgjegjése pér hartimin e programeve arsimore.

Pérdorimi i vlerésimeve pér ta pérmirésuar cilésiné e mésimdhé-
nies parimisht varet nga arsimtari dhe sjellja e tij. Arsimtarét duhet té
njoftohen me instrumentet e vlerésimit, rezultatet e tij dhe té zhvilloj-
né metodologji mésimore, té cilat do t’i shpijné ata drejt pérmirésimit
té cilésisé sé mésimit. Kjo mund té béhet individualisht ose sistem-
atikisht, duke ofruar trajnime té dedikuara nga autoritetet arsimore.
Normalisht kéto intervenime duhet béré kur té shpalosen gasjet reja
(si pér shembull: puna eksprimentale né grupin e Iéndéve natyrore).

Pérmbaijtja e vlerésimit, administrimi dhe rezultatet e tij kané
efekt edhe né qasjen dhe ményrén sesi arsimtarét e zhvillojné mési-
min. Kjo varet nga forma dhe géllimi i vlerésimit. Gjaté vlerésimit na-
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cional dhe vlerésimit té mostrave reprezentative, té cilat paragesin
vlerésim té pérmasave té vogla, vérehet mé pak ndikimi i vlerésimit
né mésimdhénie dhe té mésuar. Nga ana tjetér, né notimet me pér-
masa té larta, si¢ éshté provimi pérfundimtar (i maturés) né shkollé té
mesme, vérehet ndikim mé i madh i vlerésimit. Pjesa mé e madhe e
arsimtaréve i mésojné nxénésit pér t’i testuar. Né kété ményré ata e
ngushtojné mésimdhénien né sfera té cilat do té vlerésohen ose do té
testohen. Né pérgjithési programet pér testim nuk mund ta pérfshij-
né téré programin meésimor té Iéndés. Prandaj arsimtarét e pérshtatin
mésimdhénien e tyre né bazé té tipit vlerésimit, i cili né té shumtén
e rasteve éshté provim me lapsuse stilografi, provim me shkrim, teste
me mé shumé zgjidhje té mundshme, pérgjigje té shkurtra dhe rrallé
ese (format mé komplekse kérkojné mé shumé kohé dhe mé shumé
resurse pér vlerésim). Né kété ményré ata fokusohen vetém né pjesén
programit mésimor qé do té testohet. Njashtu pérmes hartimit té in-
strumenteve pér vlerésim, si dhe nga kompetencat dhe shkathtésité
e nevojshme pér nxénésit, mund té shpalosen dhe té potencohen ed-
he sfera té tjera plotésuese[8].

3.3. Arritja e paanésisé

Fundamentale pér baraziné né vlerésim éshté njohja se dituri-
té dhe shkathtésité gé do té vlerésohen duhet té pérfshijné evaluim
kritik pér pérmasén né té cilén zgjedhja e pakos sé caktuar té diturisé
dhe shkathtésive ka té ngjaré qé té privilegjojé grupe té caktuara té
studentéve dhe té pérjashtojé té tjeré, duke béré ndarje né bazé gji-
nore, socio-ekonomike, kulturore ose gjuhésore. Ky dimension duhet
té merret parasysh gjaté pérgatitjes sé instrumenteve pér vlerésim.

Dimensioni tjetér e pérdor vlerésimin dhe provimin pér pérzg-
jedhjen e kandidatéve pér arsim té métejmé pasi qé ata ta komple-
tojné ndonjé nivel té caktuar té arsimit. Sistemi i drejté dhe transpa-
rent i vlerésimit u ofron té gjithé kandidatéve mundési pér kalim té
suksesshém té provimeve dhe pér kualifikim né nivelin e ardhshém té
arsimit té bazuar ekskluzivisht né meritat e tyre. Provimi i pérgatitur
nga eksperté té QNT-sé ose eksperté qé bashképunojné me QNT-n§,

i cili realizohet profesionalisht, ofron mundési té barabarta pér té
gjithé kandidatét, pa ndonjé dilemé nése instrumenti éshté ose nuk
éshté i drejté. Nése ndonjé vlerésim i tillé éshté drejtpérsédrejti i lid-
hur me sistemin gendror pér aplikim dhe nése njé vlerésim i tillé mé
tej ndérlidhet me sistemin e centralizuar pér zbatim, pérzgjedhje dhe
regjistrim pér nivel mé té larté té arsimit, atéheré minimizohet mun-
désia pér korrupsion. Puna profesionale e Qendrés Nacionale pér Tes-
tim paraqget shtyllé kryesore pér arritjen e kétij géllimi.

4. REZULTATET E STUDIMIT TE RASTIT
- MESIMI | MESUAR

Studimet realizuara népér kéto shtete qysh né fillim i referohen
mésimit té mésuar me analiza dhe pilotim té qgasjeve té ndryshme,
pérmes krijimit té gendrave pér testim, zhvillimit té tyre dhe punés sé
tyre né implementimin dhe testimin e vlerésimeve tjera pér té cilat
ato jané pérgjegjése. Ato shfagin ngjashméri dhe dallime, té cilat bu-
rojné nga mandati dhe statusi i tyre. Kjo na mundéson té prezantojmé
rekomandime pér Taxhikistanin ose pér cilindo vend tjetér gé plani-
fikon té krijojé gendér nacionale pér trajnim.

4.1. Vlerésimii drejté dhe transparent i nxénésve

Prezantimi i metodologjive té reja pér vlerésim dhe i modeleve
té reja té provimeve pér regjistrim né universitet, konsiderohen ndér
rréfimet mé té suksesshme té arsimit né té gjitha katér shtetet, pasi
gé ato i kané i pérmirésuar metodat e vlerésimit té studentéve dhe né
masé té madhe e kané reduktuar korrupsionin. Kéto metodologji u
béné mekanizém efektiv pér parandalimin e korrupsionit gjaté regjis-
trimit né universitete dhe kané ofruar informacione pér kushtet reale
té té arriturave arsimore deri né diplomim. Kjo kryesisht i atribuohe;j
vullnetit té fugishém politik té geverive té reja ose kryetaréve té
shteteve pér té krijuar vlerésime transparente dhe pér ta mposhtur
korrupsion né arsim, pér té iniciuar reforma né periudhé té caktuar
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kohore dhe pér t’i ofruar mbéshtetje personale Qendrave Nacionale
pér Testim. Reforma zhvillohet me sukses kur pérpos vullnetit politik
ekziston edhe njé cikél i zhvilluar efektiv dhe teknologjik i vlerésimit
ekstern - nése ka nevojé pér ndryshime né shoqéri, nése ka personel
té trajnuar dhe nése shkollat dhe universitetet jané té interesuara pér
bashképunim. Besimi publik fitohet pérmes administrimit, provimeve
pa korrupsion dhe pérmes njé fushaté energjike dedikuar publikut,
pérmes informimit té publikut, pérmes ueb-fages, publikimeve dhe
konferencave té rregullta pér shtyp. Né fund, por jo mé pak i réndé-
sishém, éshté edhe financimi i mjaftueshém, i cili u mundéson gend-
rave t’i arrijné géllimet e parashtruara. Sidoqofté, ekzistojné disa ¢é-
shtje té réndésishme, té cilat patjetér duhet té zgjidhen. Ndér ta mé
me réndési éshté se duhet té sigurohet dhe té operacionalizohet baza
ligjore, gé vlerésimi i standardizuar ekstern té pranohet si pjesé ekzis-
tuese e praktikave arsimore, gjé gé mungon né Ukraing, me ¢ka QNT-
ja béhet e cenueshme nga vendimet politike té autoriteteve gever-
itare, gé vijné e shkojné.

4.2. Pérmirésimii cilésisé sé mésimdhénies

Té dhénat tregojné se sistemi i ri i testimit ka arritur qasje mé
té barabarté né arsimin sipéror, por nuk ka arritur ndikim té réndési-
shém né metodat dhe rezultatet arsimore. Si¢ tregon shembulli i Kir-
gizisé, shkollat urbane zakonisht kané resurse mé té mira, jané né
gjendje té investojné mé tepér pér nxénésit e tyre dhe jané mé miré
té pérgatitura pér llojin shkathtésive té cilat vlerésohen pérmes testit.
Mésimi né shkollat e viseve rurale dhe malore mbetet i orientuar né
memorimin mekanik té fakteve, pra nuk Iéviz drejt zhvillimit té shka-
thtésive ose fitimit té rezultateve té arsimit. Edhe arsimtarét e shko-
llave rurale dhe malore nuk jané té njoftuar me gasjet pér mésim
efektiv, gjegjésisht me metodat e ndryshme té testimit. Pjesa mé e
madhe e tyre nuk kané mundési pér zhvillim profesional dhe pér
mésim té teknikave dhe gasjeve inovative, andaj fokusohen né librat
shkollore dhe e promovojné mésimin mekanik né vend se té favorizo-
jné mendimin kritik dhe zbatimin e diturisé. Né shumé raste, librat

Notimi ekstern: Zgjidhje pér té gjitha sfidat arsimore?

jané mjetet e vetme té cilave arsimtarét u pérmbahen me pérpikéri
té rrepté. Pra, ekziston njé rrugé e gjaté drejt pérmirésimit real t& mé-
simdhénies, e cila éshté e bazuar pikérisht né rezultatet e testimit.

4.3. Paanésia

Ekziston dallim i ndjeshém ndérmjet rezultateve té suksesit té
arritur nga nxénésit, qé e kané mbaruar arsimin e mesém né qytet
dhe ata qé e kané mbaruar arsimin né fshat, si dhe ndérmjet nxénésve
gé kané mbaruar programe té ndryshme té studimit. Orientimi i
vlerésimit té standardizuar esktern ekskluzivisht né Iéndé té caktuara
nuk i merr parasysh paradigmat e kompetencave bashkékohore né
arsim, me cka i detyron nxénésit té koncentrohen vetém né Iéndé té
caktuara dhe nuk i merr parasysh paradigmat e kompetencave bash-
kékohore arsimore, qé i detyrojné nxénésit té pérgendrohen vetém
né léndét pér té cilét do t’i nénshtrohen testimit té standardizuar ek-
stern, gjegjésisht ta kufizojné orientimin e pérgjithshém arsimor gjaté
arsimit té mesém. Shumé nxénés té shkollave t&€ mesme, si¢ éshté
rasti me Azerbajxhanin, e ndryshojné fokusin e tyre gjaté dy viteve té
fundit té shkollimit né shkollat e mesme; ata fillojné té marrin oré pri-
vate dhe té pérgatiten pér provimin pér regjistrim né universitet, gjé
gé shkakton korruptim té shkollave. Prandaj né té gjitha vendet u shé-
nua rritje e mésimit privat, i cili ofrohej enkas pér pérgatitjen e nxé-
nésve pér t’i kaluar testet nacionale dhe duke shkaktuar késhtu paba-
razi té nxénésve né kuadér té arsimit fillor.

5. KONKLUZION

Té gjitha studimet e rastit ofrojné informacione té ¢muara, té
cilat nuk jané vetém né favor té Taxhikistanit, por u ndihmojné té giji-
tha vendeve gé synojné té krijojné sistem pér testim. Céshtja éshté:
A déshirojmé ne té mésojmé nga njéri-tjetri? Si¢ tha kolegu yné nga
Kirgizia né pérfundim té studimit & tij: A déshirojné vendet e tjera té
Azisé Qendrore té mésojné nga pérvojat e suksesshme té Kirgizisé né
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sferén e testimit, éshté krejt ¢éshtje tjetér, pasi qé pér shkak té ndodhi- REFERENCAT

ve té fundit tragjike né vend, pér shkak té kushteve té varfra socio-

ekonomike, shumé vende fqinje mé shumé do té preferonin té mésojné [1] Studimi krahasimtar ishte pérgatitur pér dhe me

nga SHBA-té, madje edhe nga Rusia, por jo nga Kirgizia. Nése kjo ésh- mbéshtetjen e Rrejtit t& Qendrave pér Politika Arsimore
té e vérteté, ne té gjithé humbim shumé. Prandaj nuk duhet té lejoj- (NEPC) dheishte financuar nga OSI

mé qé té harrohet dituria dhe pérvojat e fituara nga kéto shtete. 2] Mustafayev, T. (2010), Case study if the NTC - Framework

Matrix for Azerbaijan, NEPC

[3] Partskhaladze, N. (2010), Case Study on National Testing
Centers - Georgia, NEPC

[4] Shamatov, D. (2010), Case Studies on National Testing
Centers: Comparative Analysis of National Testing Center
in Kyrgyzstan and Recommendations for Tajikistan, NEPC

[5] Grynevych, L. (2010), Case Studies on National Testing
Center - Ukraine, NEPC

[6] Buscaglia, E. (1997), Corruption and judicial reform in Latin
America, Policy studies Journal, 17 (4)
[7] Heyneman, S. P. (2004). Education and corruption.

International Journal of Educational Development, 24 (6),
638-648.

[8]  Gabrscek, S. (2001), Access to Higher Education in Slovenia:
Assessment reform and the re-creation of a national
examination, Assessment in Education: Principles, Policy
& Practice, 8(3), 369-389

120




VALIDATING A THEORY-BASED DESIGN
QUESTIONNAIRE FOR TEACHERS’
l I TEACHING ASSESSMENT CONCEPTIONS:
THE INTEGRATED TTAC MODEL

Roslina Binti Yaakub
Teacher Training Institute, Kuala Luampur, Malaysia

BAIMOALUNIA HA NPAWLANHUKOT

PocnMHa BUHTH JaKy6 3A KOHUEMNUUUTE HA HACTABHULUTE
Uucmumym 3a 06paszoeaHue Ha HACMABHUYU, I 3A OUEHYBAHETO BO HACTABATA (KHOH)
Kyana Jlymnyp, Manesuja KOJWTO E 3BACHOBAH HA TEOPETCKU MOAEN:

MHTEFPUPAH MOJAEN HA KHOH (TTAC)

VLEFSHMERIA E VLERES SE PYETESORIT
PER KONCEPCIONET E ARSIMTAREVE
PER NOTIMIN NE MESIMDHENIE (KANM),
| CILI ESHTE | BAZUAR NE MODELIN TEORIK:
MODELI | INTEGRUAR | KANM-IT (TTAC)

Roslina Binti Yaakub l I

Instituti pér trajnimin e arsimtareve, Kualla Llampur, Malajzia






<
2
2]
L
o
Q
L
)
<
a
>
(a4
@)
LLl
-
-
<
O
=
-
<
(@]
2
>

QUESTIONNAIRE FOR TEACHERS’ TEACHING

ASSESSMENT CONCEPTIONS
THE INTEGRATED TTAC MODEL

Roslina Binti Yaakub

ABSTRACT

Aim. This study aimed at validating a four factor measurement instrument of
the Teacher Teaching Assessment Conceptions (TTAC) model which is an integration
of the Teachers’ Teaching Conceptions (TTC) model by Kembers’ 1987 and Carles (2007)
Soft and Hard Formative dimensions.

Method. Multiple indices tests employed showed a reasonable degree of
reliability and validity of the proposed scale. Structural equation modeling technique
namely confirmatory factor analysis was used to examine the measurement model.
This study used confirmatory factor analysis (CFA) to test the factorial validity of item
which was to check if item set were indirect measures of hypothesized latent variables.
A set of 21 items extracted earlier using PCA were used and tested using confirmatory
factor analysis and items were deleted until scales were of a suitable length and
confirmatory factor analysis indicated a good fit to the intended four factor structure.

Sample. The sample consisted of 297 lecturers and teachers from 7 educational
institutions: One higher education institutions, two teacher training institutions and
four schools, with 40.75% male and 59.25% female participants. Participants were
recruited through the following sources: University Malaysia Pahang (UMP), Technical
Teaching Training Institution (TTTI), Islamic Teacher Training Institute (ITTI), SK Gombak
Setia, Gombak, SK Gombak 1 Kuala Lumpur, SK Bandar Kinrara 1 and Sekolah Menengah
Titiwangsa, Kuala Lumpur.

Results. The results obtained indicated the existence of four dimensions: exam
preparation, feedback guidance, conduct guidance and formative learning progression.
The hypothesized four factor model with 21 items was found to have a not good fit
values and so the model was revised. Confirmatory factor analyses of TTAC items
demonstrated that a four-factor structural model of the TTAC with 14 items was the
best fit model to the data.

Conclusion. This study examined whether there were indeed two types of
teaching assessments conceptions effects, whether there were multiplicative effects
for type and whether there was an interaction between the two components. TTAC
could also be modified easily to fit specific assessment needs on other curriculum
areas on teaching conceptions. The wording of the items could be modified to reflect
a specific academic subject area.
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1. INTRODUCTION

A revised four TTAC factor with 21 items was recently developed
(Yaakub, 2010). The previous version of Kembers’s (1997) five
dimensions on teaching conceptions and Carless (2009) hard and soft
formative models which were integrated and considered as the
baseline conceptual framework needed adaptation so that the
integrated model would distinguish between the notions of summative
assessments and formative assessments and both could have an
impact on overall teaching and students learning. In addition, since
both would explicitly define teachers’ teaching assessments conceptions
and the dimensions or factors that would help form TTAC variables,
these two type of assessments, in turn, would have both direct and
multiplicative impact on overall teaching and learning. The integrated
model went through rigorous and robust application of principal
component analysis (PCA) with orthogonal rotation extracted and
initially identified four major TTAC variables with 21 items which
provided as a solid base for developing a comprehensive TTAC model.
Two of Kember’s original dimensions, the Exam Preparation and
Conduct Guidance were retained and two new variables emerged as
Feedback Guidance and Formative Learning Progression. The
constructivist learning theory of the study was further concretized
with Lev Vygotsky’s (1978) Zone of Proximal Development and
Feedback Theory by Arkuld Ramaprashad (1993) provided as the
theoretical framework that unpinned the measurement scales of
TTAC. The process used in developing this instrument has proven that
the psychometric properties of the TTAC were sound and provided
support that TTAC consists of multidimensional constructs and offer
a strong evidence of reliability of the instrument.

Earlier literature before the millennium showed that studies
on TTAC mostly employed phenomenography, interviews, and
transcriptions in their studies. Pratt (1992) Trigwell and Prosser (1996),
Samuelowicz and Bain (1992) and Gow and Kember (1993) with the
underlying need of each study the same: to define conceptions of
teaching in order to better understand and, therefore, evaluate
teaching and to ultimately improve teacher performance. Throughout

theory and research, although multiple theoretical frameworks have
been pursued, none has identified assessment teaching conceptions
incorporating formative and feedback perspectives.

Despite the significance of a comprehensive and empirically
driven Teachers’ Teaching Conceptions framework, it still lacked an
empirically supported list of factors related to the teaching assessments
conceptions. A uniform set of factors involved in TTAC framework
could assist in the development of teaching development and learning.
In addition, a new understanding of these TTAC factors will help to build
a comprehensive model of TTAC.

Given the small number of design theories and the lack of
empirical results of teacher teaching assessment the objectives of
this study are:

1. To validate TTAC questionnaire for teachers in Malaysia
and if possible eastern countries or beyond through
confirmatory factor analysis (CFA). To identify an
integrated model of teachers’ teaching assessment
conceptions.

2. To test for the influence of variables identified in the
literature that can potentially have a significant impact
on teaching and learning.

3. To discuss the implications of results in order to offer as
a guideline to TTAC model and to promote further enquiry
in this area.

2. METHODOLOGY

The participants consisted of 297 respondent consisting of
Malaysian teachers from one higher education institutions, two
teacher training institutions and four schools with 40.75% male and
59.25% female participants. Thus, the sample size (n=297) had more
than the minimum required to test using SEM.
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2.1. Measures

The general hypothesis was that the proposed model would
fit the data. Looking at Figure 1, the specific hypotheses were conduct
guidance, feedback guidance, exam preparation and formative learning
progression had a direct effect on TTAC (see paths 1, 2,3 and 4). The
figure also presented the structural relationship between conduct
guidance, feedback guidance, exam preparation and formative learning
progression.

Cond uct Guidance

Feedback Guidance

Formative Learnlng
Progresswn

Figure 1: Hypothesized Model of Factorial Structure for TTAC instrument
(TTAC, Yaakub, 2010)

The Proposed model hypothesis

1. Conduct Guidance has a direct effect on TTAC

2. Feedback Guidance has a direct effect on TTAC

3. Formative Learning Progression has a direct effect on TTAC
4. Exam Preparation has a direct effect on TTAC
5

. Conduct Guidance has a direct relationships with Feedback
Guidance, Formative Guidance and Learning Progression

2.2. Analysis of data and results

Once the functional relations between the factors were
formulated into a model, the identification phase took place.
Measurement of TTAC model was done by identifying the latent
variable and each construct was to confirm its dimensionality using
confirmatory factor analysis (CFA). Finally, the estimation phase took
place testing via Structural Equation Modeling (SEM) using AMOS
16.0 (Arbunkle, 2007). The measurement model is evaluated like any
other SEM model, using goodness of fit measures.

3. MEASUREMENT MODEL OF TTAC

The hypothesized measurement model specifications and the
parameter estimates, the four-factor model of TTAC was allowed to
correlate to each other. A multitude of measures existed that assist
the researcher in deciding either to reject or tentatively retain a priori
over the identified model.

A combination of indices of fit was considered to determine
whether the model fit the data. These are Comparative Fit Index (CFl,
Bentler 1990), the Root Mean Square Error Approximation (RMSEA,
Steiger and Lind 1980) and the minimum fit function Chi-Square ratio
degrees of freedom (CMIN/DF, Marsh and Hocevar, 1985). The cutoff
criteria/values for accepting the model were CFl 2.95 and RMSEA<.08
(Hu & Bentler, 1999).

Figure 2 showed the model specifications and estimation for
TTAC. An examination of the AMOS output, including standardized
factor weights and modification index, identified seven items to be
dropped and an error covariance between a few items. The results
of the hypothesis model showed that CFl was greater than 0.87
indicated not a good fit to the data, and the RMSEA of about.085
indicates a middle fit of the model and 0.08 represents a reasonable
error of approximation. Thus because the hypothesized model lacked
fit and that the model was somewhat inconsistent with the data, thus
decision was to reject of the null hypothesis.
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Figure 2: Model specification and estimation of hypothesized model

adequacy

3.1. Model revision

An examination of the AMOS output, including factor weights
and modification indices, indicated an improved model was achieved
through the removal of seven items (three items from Formative
Learning Progression: FLP 1, FLP2, FLP3, two items from Exam
Preparation: EP1, EP 2, one item Feedback Guidance FG | and one
item from conduct guidance CG1) were deleted to improve the fit
indices to indicate good model fit.

The fit indices indicated a good fitting model. The fit indices
after model revised reflected a high level of fit. The absolute fit index
of RMSEA (.063) and CFI (.955) offered evidence that the model fit
the data well. The normed chi-square (2.079) also falls within the
recommended range from one to five.

CG5

normed chi sq = 2.079 85
P =000 o[ _FIPE_ <)
df =59 74
FLP5
RMSEA =.060 [ FLPS | @
CFI =.963
56 5[ 7 J<—(e7)
81
68 Exam Preparation }2° EP3 (e8)
' .61 37
@
64
63 80 FG2 €12)
56
Feedback 75 €13
5 .57
29
o1 [ FG4 ] = €14)
€
49
70 55 €17)
7 > 63 J<—€18
74 .55
o> G |j=—¢19

Figure 3: A TTAC Revised Model
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3.2. Convergent validity

The removal of items resulted in the convergent validity of the
constructs with loadings of all items more than .7 for three variables:
conduct guidance, exam preparation and feedback guidance.

Figure 3 shows the results of the hypothesis model using the
confirmatory modeling yielded consistency of the hypothesized causal
relationships with the data (normed Chi-square = 2.079; RMSEA = .06;
CFl = .963). All these fit indices satisfied their critical cut scores; the
results, therefore, indicated a fitting TTAC.

4. DISCUSSION AND CONCLUSION

Several widely used instruments have been used in evaluating
teachers teaching conceptions and there is yet an instrument on
teacher’s teaching assessment conceptions. This study validated the
TTAC dimensions through confirmatory factor analysis. The results
showed that the measurements are valid and reliable. The findings of
the present study have expanded the existing body of knowledge on
assessment conceptions in several ways. First, the results substantiated
the psychometric adequacy of the measure assessment conceptions.
Second, the results validated the good fit of the TTAC model. Third,
while the present study provides indications that the model explains
and distinguishes between the notions of summative assessments
and formative assessments, the findings of the study have some
practical as well as pedagogical implications. In order to explore
guantitative comparative research a valid and reliable instrument is
integral. Based on the findings of this study, a further analysis on
factorial invariance is desirable.
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3A OLLEHYBAHETO BO HACTABATA (KHOH)
KOJWTO E SACHOBAH HA TEOPETCKU MOAEN

UHTEFPUPAH MOZAE/N HA KHOH (TTAC)

PocauHa buHmu Jaky6

PESUME

LUen. OBaa cTyamja uma 3a uen 4a ja nposepu BaJIMAHOCTA Ha
WHCTPYMEHTOT 33 Mepekbe, LWTOo ce 6a3unpa Ha YeTupwm dakTopu, Ha Mo-
[Je/10T 32 KOHLEeNUUUTE Ha HaCTaBHULMTE 33 OLLEHYBaHETO BO HACTa-
BaTa (KHOH)*, KojwwTo npeTcTaByBa MHTerpaumja Ha KoHuenumuTe Ha
HacTaBHMUMTe 33 HacTaBaTa (KHH)* oa Kembepc (Kembers, 1987) un
Kepnauc (Carles, 2007) 3a ymepeHuUTe U UBPCTUTE GOPMATUBHU AU-
MEH3UW.

MeTtopa. Ce KopucTea TeCTOBUTE CO NOBEKEKPATHU MOKasaTe-
JI LUTO NOKarKaa 3a40BO/INTE/IEH CTEMEH Ha BEPOAOCTOjHOCT M BaNUA-
HOCT Ha nNpea/sioXKeHaTa ckana. Ce KopucTelle TeXHMKaTa 38 MOAeNn-
pahbe CO CTPYKTYPaASIHO U3eAHaYyBakbe, O4HOCHO aHaiM3a Ha paKTo-
pOT 3a NOTBPAYBakb€e 3a a Ce UCMUTA MOAENOT Ha MepereTo. OBaa
cTyauvja ja KopucTtelle AHanmsata Ha GaKTOPOT Ha NOTBPAYBakbe
(A®DM)* 3a ga ce Tectupa dbaKTOpPCKaTa BAIMAHOCT Ha ajTEMOT CO Lien
03 NpoBepu Aanu rpynaTta ajTemu npeTcrtaByBaaT MHOMPEKTHU eau-
HULM MEPKM Ha XMNOTETCKN NaTeHTHU Bapujaban. EaHa rpyna og 21
ajTem, nNpeTxoaHo oabpaHM co NpuMeHa Ha AHanu3a Ha raBHaTa
KomnoHeHTa (ArK)*, 6ea ynotpebeHu 1 TeCTMpaHN KOPUCTEjKM ja aHa-
Nn3aTta Ha GpaKTopOT 3a NOTBPAYBaH-E, Taka LTO ajtemuTe 6ea bpuiia-
HW C& J0AEKa CKaUTe He CTaHaa Co COOABETHA A0/IKMHA W KOra aHa-
/iM3aTa Ha GpaKTopOT 3a NOTBPAYBAHbE HE MOKaXKa fobpa cooaBeTHOCT
CO NMpeTnocTaBeHaTa CTPYKTYpa Ha YeTnpute GakTopu.

MpumepoK. MNMpumepoKoT ce cocToelwe of 297 npegasayn m
HaCTaBHUUM 04, ceaym 06pPa3oBHU MHCTUTYLIMW: eHA BUCOKOObOpa-
30BHA MHCTUTYUMja, ABE MHCTUTYLMM 3@ CTPYYHO YCOBPLUYBaHE Ha
HACTaBHMOT Kaaap 1 YyeTnpu yunnumwTa, co 40,75 % mawkn n 59,25 %
YKEHCKM yuyecHULM. YuecHnumTe 6ea ogdpaHu o MaxaHr yHuBep3uTe-
ToT BOo Manesnja (UMP), MUHcTuTyumjaTa 3a 0byKa BO TexHMUKaTa Hac-

[®] Buam npunor 3a KpaTeHKuTe.
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TaBa (TTTI), M\cnamMCKMOT MHCTUTYT 3a 0byKa Ha HacTaBHuuMTe (ITTI) 1
oa, yunnuwrta Bo Kyana Jlymnyp (SK Gombak Setia, Gombak, SK Gom-
bak 1 Kuala Lumpur, SK Bandar Kinrara 1 n Sekolah Menengah Titi-
wangsa).

PesynTtatu. [lobreHnTe pe3ynTaTu yKaxKyBaaT Ha MOCTOEHE HA
YeTUpPU ANMEH3UN: MOATOTBYBaHE Ha UCMUTUTE, HACOUYYBake NPEKY
noBpaTHUTE MHPOPMALMK, HAacCOUyBatbe Ha OA4HECYBaAHETO U Hamnpe-
[OyBaHEeTO BO GOPMATUBHOTO yuyere. bea fobueHn Haoam AeKa Xumno-
TETCKMOT MOAEN Ha YeTupuTe pakTopu co 21 ajTem Hema gob6pu Bpea-
HOCTM 3a codnarakbe Co MoAEeNOT 3apaam WTO MoaenoT belle pesu-
AMpaH. AHanusuTe Ha GaKTOPOT 3a NOTBPAYBak-e Ha ajtemuTe 3a KHOH
NMoKaKkaa AieKa CTPYKTYPasIHUMOT MOAEN Ha yeTupuTe dpaktopm 3a KHOH
co 14 ajtemu e MoZien BO KOjLUTO NogatoumuTe Hajaobpo ce BKAoMy-
Baar.

3aknydok. Co oBaa cTyanja ce ncnuTyBalle Aaan HaBUCTMHA
nocTojaT ABa BUAa Ha ebeKTn of, KOHLeNUMUTe Ha HacTaBHULMTE 33
oLeHyBaraTa BO HacTaBaTa, NoTa Aa/nv TakBuTe edeKkTU MOXKaT fa
61aaT NOBEKeKPaTHU M AaAN MMa UHTepaKLUMja mefy ABeTe KOMMo-
HeHTU. Mogenot Ha KHOH 6u mosken, ncto Taka, Aa buae n1ecHo mo-
AMOUKYBaH 3a A4a oarosapa Ha cneumduyHUTe NoTpebu 3a NpoLeHKa
W Ha ApYrvM NpoOrpamcKu nofpayja Ha KoHLenuuuTe 3a HacTaBaTa.
dopmynumparbeTo Ha ajtemuTe 61 MOXKeNo ga ce MoanduKyBsa 3a 4a
oapasyBsa efHo cneumdryHo 0b6pa3oBHO NpeaMETHO noapadje.
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PocnnHa BuHTH Jaky6

1. BOBEf,

HeopamHa belue pa3sueH pesugmpaH MogenoT co yetTnpuTe
dakTopwu, co 21 ajtem, 3a KHOH (Yaakub, 2010). bewe notpebHa agan-
TauMja Ha NpeTxoAHaTa Bep3uja 3a NeTTe AMMEH3UM HA KOHLeNuu-
uTe 3a HacTaBaTa Ha Kembepc (Kembers, 1997) n Ha oHaa Ha Kepauc
(Carless, 2009) 3a mogenuTe Ha yMepPeHUTe 1 LBpcTUTe GOPMaTUBHU
AVMEH3UK, KoUWTO 6ea MHTErpupPaHM 1 KOULLTO Ce CMeTaa 3a OCHOB-
Ha KOHLEMLMCKa pamKa, Taka LUTO MHTErPUPAHMOT MOAEN A3 MOXKe
[la NpaBu pas/ivka mery NPeTCTaBuTe 3a CyMaTUBHUTE OLEHYBakba U
bopmMaTUBHUTE OLLEHYBaHba Ha TOj HAUMH 0beTe Bep3nuM Aa MoKaT fa
MMaaT BnjaHMe BP3 LLe/IOKYNHATA HACcTaBa U YUYeHEeTo Ha yYeHuLmTe.
MpwuToa, buaejkm obete 61 moxkene jacHo Aa rv geduHMpaaT KoHLen-
LMUTE Ha HAaCTaBHMLMTE 3a OL,EHYBarbaTa BO HACcTaBaTa v AUMEH3UK-
Te U pakTopuTe KOULWTO 61 MM NOMOrHane Aa rv Gopmmpaat Bapu-
jabnute Ha KHOH, oBue gBa BUAa Ha OLEHyBakba, HaZ0BP3aHK, 6U
MMasie AUPEKTHO M NOBEKEKPATHO BANjaHME BP3 LLe/IOKYMHATa HacTa-
Ba U yyerbeTo. IHTerpMpaHnoT mogen MoMUHa HU3 pUropo3Ha 1 Lspc-
Ta AHanM3a Ha rMaBHaTa KomnoHeHTa* (AlK) co opToroHasniHa poTtaumja
KOjaLLTO U34BOM 1 BO MOYETOKOT MAEHTUDMKYBA YETUPU [/TaBHU Bapu-
jaban Ha KHOH co 21 ajtem KonwTo obesbeanja connpHa ocHoOBa 3a
pa3BuMBakbe Ha egeH ceondateH mogen Ha KHOH. [ge o NnpBoOUTHK-
Te AMMeH3uUn Ha Kembep 3a ,lMoAroTByBareTO Ha UCNUTUTE" U 33
,HacouyBarbe Ha ogHecyBarbeTo” 6ea 3aaprKaHu, a ce NojaBuja age
HOBM BapKjabaun T. e. ,HacouyBare NpeKy NoBpaTHUTE MHPOPMaLLUKN®
u ,Hanpeaysarse BO GOpPMaTUBHOTO yuyere”. TeopujaTa Ha KOHCTPYK-
TUBUCTUYKOTO yUYEHE KOja MOHaTaMy Helle KOHKpeTu3snpaHa oz /1as
BuroTtcku (1978) Bo 30HaTa Ha HapeAHWOT pPa3Boj U BO TeopujaTa Ha
nospatHUTe MHGopmauum og Apkyng Pamanpawag, (Arkuld Rama-
prashad, 1993) o6e3beamnja TeopeTcKa paMKa LUTO M pacnieTka mep-
HuTe ckanm Ha KHOH. lMpouecoT WwTo ce KopucTtelle BO M3roTByBa-
HETO Ha 0BOj MHCTPYMEHT Z0KaXKa [leKa MCUXOMETPUCKUTE 0COBUHYU
Ha KHOH 6ea conngHu 1 obesbenysaa nogaplika geka KHOH ce

[*] Buay npunor 3a kpaTeHkuTe.
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COCTOM Of, NOBEKeAMMEH3MOHANHWU 3aKayyvoun 1 Hyau ybeanmsu
noaaToLmM 3a BePOAOCTOjHOCTA Ha MHCTPYMEHTOT.

MocTapaTta anTepatypa, Npes 0BOj MUIEHUYM, MOKArXKyBa AeKa
ctygmunte Ha KHOH HajmHory rm Kopuctene ¢eHomeHorpaodwujaTa,
WHTepBjyaTa M TPaHCKpUNLMjaTa BO CBOMTE Npoy4yBakba. Mpart (Pratt,
1992), Tpureen u Mpocep (Trigwell and Prosser, 1996), Cmoenosuy u
BeunH (Samuelowicz and Bain, 1992) u loy 1 Kemep (Gow and Kember,
1993) ja HarnacyBane noTpebaTa Ha ceKoja CTyaMja 3a UCTOTO: Aa ce ae-
dUHUPaaT KoHLenLumMmTe 33 HacTaBaTa 3a Nofobpo pasbupatse 1, cnea-
CTBEHO, 32 BpeAHyBatbe Ha HacTaBaTa M, KOHEYHO, 3a NogobpyBatbe
Ha YYMHOKOT Ha HaCcTaBHUKOT. Bo LenaTta Teopuja 1 cuTe UCTParKyBakba,
nako bune cnegeHn NOBEKEKPATHM TEOPETCKM PAMKM, HUKO]j He 1 oape-
O KOHUenuuMuTe 3a oLeHyBaeTO BO HAaCTaBaTa LUTO MM BK/AyYyBaaT
rneguwTata 3a GOpMaTMBHOTO OLLEHYBakbe M NOBPaTHUTE UHbOP-
ETTZIZ

HacnpoTu 3HaYereTo Ha e4Ha OMNLIMPHA M eMNUPUCKM BOAEHA
pamka Ha KoHLenummTe Ha HacTaBHULMTE 33 HAaCcTaBaTa, Ce ywTe He-
[0CTacyBa /IMCTA Ha EMNUPUCKO NoaapKaHu GaKTopy NOBP3aHU CO
KOHLLenuuMmuTe 3a oLeHyBatba BO HacTaBaTta. EqHa eqHoobpasHa rpyna
Ha GaKTopM BKIy4YeHM BO pamKaTa Ha KHOH 6u moxkene aa nomorHat
BO Pa3BOjOT Ha HacTaBaTa M Ha y4yereTo. MpuToa, eaHo HoBO pasbu-
parbe Ha oBue pakTopm Ha KHOH 6n nomorHano aa ce nsrpaam ceon-
daTeH mogen Ha KHOH.

Mmajku ro npeasua maanot 6poj Ha n3rpageHn Teopumn n He-
[OOCTUTOT Ha EMMUPUCKM Pe3yaTaTh of, OLLeHYBaHeTO Ha HaCTaBHU-
LuMTe BO HacTaBaTa, 3a434nTe Ha OBaa CTyauja ce:

1. pa ce noTBpAM 3HAYEHETO Ha NpaLwaAHMKOT Ha KHOH
3a HacTaBHMUMTe BO Manesuja 1, LOKOKY € MOXHO,
BO MCTOYHUTE 3EMjU, A U NOLUIMPOKO, NPeKy AHaM3aTa
Ha ¢aKTopoT 3a noTBpayBarse (API), ga ce ogpean
efeH nHTerpupaH mogen Ha KoHuenuuure Ha
HaCTaBHMLMTE 33 OLEHYBaHETO BO HAcTaBaTa;
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2. fa ce TeCcTMpa BAWjaHUETO Ha Bapujabaute naeHTUOUKY-
BaHM BO IMTepaTypaTa LITO MOXaT NOTeHUMjaHO Aa
MMaaT 3HaYUTENHO BANjaHNE BP3 HAcTaBaTa U yYeHEeTo;

3. Aa ce NPOAUCKYTMPA 32 UMMIMKALUUTE HA pe3yiTaTuTe
3a ga ce NOHyAM ynaTtcTeo 3a mogenot Ha KHOH u aa ce
NOTTMKHYBAAT HAaTaMOLLHM NPOyYyBakba BO OBA Nojpayje.

2. METOAO/NOINNIA

YyecHuMLM BO cTyanjaTa 6ea 297 UCNUTAHULM: HAaCTaBHULM OZ,
Manesuja, npefaBayn U HacTaBHULM Of, eAHA BUCOKOODOpa3oBHa
WMHCTUTYLMja, BE MHCTUTYLMM 33 CTPYYHO YCOBPLUYBake Ha HacTaBs-
HUOT Kadap v yetnpu yunamwra, co 40,75 % mawkmn n 59,25 % xeh-
CKM yyecHMUM. Taka, 06emoT Ha npumepokoT (N=297) umalue noseke
04, MMHMMYMOT LWITO bele noTtpebeH 3a TeCTUPaeTo KOPUCTEjKU
Mogenvpare Ha CTPYKTYpPasiHOTO n3egHadyBare (MCH)*.

2.1. Mepku

OnwTaTa xuMnoTesa bele AeKa NpeasoKeHUoT mogen 6u
oArosaparn 3a nogatouuTe. AKO noriegHeme Bo Aujarpamor 1, cneuu-
dnyHUTEe xmnotesun: HacouyBare Ha ogHecyBakeTo, HacouyBame
npeky noBpaTHUTE MHPopmaumu, MoarotoByBarbe Ha UCNUTUTE U Ha-
npeaysate BO GOPMATUBHOTO yyere, MMaa AUPEKTEH edeKT Bp3
KHOH (Bngu rv nuHunTe Ha gsukerse 1, 2, 3 n 4 ). Anjarpamor, UCTO
TaKa, ja NpeseHTUpalle CTPYKTypasiHaTa BPCKa mefy HacouyBareTo
Ha ofHecyBarbeTo, HacouyBarbe Npeky NoBpaTHUTE MHPOPMaLLUK,
noAroTByBarbe€TO Ha UCMIMTUTE N HanpeayBareTO BO POPMATUBHOTO
yyere.

[*] Buay npunor 3a kpaTeHkuTe.

HacouyBame Ha
oHecyBareTo

HacouyBarse
npeKky noBpaTHUTe
nHbopmaLmm

MNoaroTsyBarbe
Ha ucnuTUTe

Hanpeaysate
BO $OPMaTUBHOTO
yyere

[Oujarpam 1: Xunomemcku moden Ha pakmopcKkama cmpykmypa 3a
uHcmpymeHmom Ha KHOH (TTAC)(TTAC, Yaakub, 2010)

XnnoTtesn Ha NpesNoKeHNOT Mogen

1. HacouyBarbeTO Ha OAHECYBaHETO UMA AMPEKTEH edeKT
Bp3 KHOH.

2. HacouyBareTo NpeKy NoBpaTHUTE MHOPMALMM MMa
avpekTeH edekt Bp3 KHOH.

3. HanpegyBareTo BO GOPMATUBHOTO y4ehe MMa ANPEKTEH
edekT Bp3 KHOH.

4. MoAroTeyBakETO HA UCMUTUTE UMA AUPEKTEH edeKT BP3
KHOH.

5. HacouyBaheTo Ha ogHecyBarbeTo MMa AUPEKTHU BPCKU
CO Haco4yBaHETO NPEKY NOBPATHUTE MHDOPMaAL MK
M CO HanpeayBakbeTO BO yYeHeTo.

2.2. AHanusa Ha nogartouuTe U pesyntaTture

OTKaKo PpyHKUMOHaNHUTE BPCKU mely dpaKkTopuTe 6ea popmy-
JIMpaHu BO efleH mogae, 3anovHa ¢asata Ha naeHTndurKaumja. Mepe-
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HeTo Ha mogenoT Ha KHOH 6elue HanpaBeHO Npeky AeHTUDUKYBaHe
Ha NaTeHTHaTa Bapmjabnia 1 cekoj KOHCTPYKT Tpeballe aa ja noTepau
CBOjaTa AMMEH3MOHAIHOCT KOPUCTEjKM ja AHaM3aTa Ha GaKTopoT 33
notepayBare API. Hajnocne, ce peannsmpalle dpasaTa Ha NPOLEHKa
COo TecTupame npeky MogennpameTo Ha CTPYKTYPasHOTO U3eaHady-
Barbe (MCW) kopucTejku ro AMOS 16.0 (Arbunkle, 2007). MogenoT Ha
MeperETO Ce MPOBepPYBa Kako 1 cekoj apyr MCU moaen Kopuctejkm rm
nokKasaTe/siMTe 3a TOa BO KOj CTENeH MepKM1Te ce COOABETHMN 32 MOAE/OT.

3. MOJAEN HA MEPEHETO HA KHOH (TTAC)

CneundurKauumnte Ha XMNOTETCKMOT MOAEN Ha Meperbe U napa-
METapCKNUTE MPECMETKM, 0BO3MOXKMja YeTUpUTe GaKkTopu Ha MOAENoT
Ha KHOH ga ce noBp3yBaaTt egeH co apyr. lNocroelle MHOLWTBO Ha mep-
KM LUTO My MOMaraa Ha UCTPa*KyBa4yoT BO O ly4yBareTo Aa/n A3 ro
oThPAN AN NPUBPEMEHO [a FO 334 P¥KM aNPUOPU OAPEAEHNOT MOAEN.

Belwe 3emeHa npeasua egHa KOMOUHaLMja Ha NMOKa3aTenu 3a
COOABETHOCT 3a Aa Ce ogpeam Aann MOAENOT e YCOr1aceH co NogaTo-
uuTe. Toa ce MHaeKcoT 3a KomnapatusHa cooasetHocT (MKC / CFI*),
Bentler 1990), MpunbnaukHaTa BPeAHOCT Ha rpeLlKkaTa Ha cpeaHaTa
BPEeAHOCT Ha KBagpaTHMOT KopeH (MBIFCBKK / RMSEA¥*), Steiger and
Lind 1980) 1 MuHuManHaTta GpyHKLUMja Ha COOABETHOCT Ha Koebuuu-
EHTOT Ha cTeneHute Ha cnoboga Ha Xu-kBagpaTtot (MOCKCCXK /
CMIN/DF*), Marsh and Hocevar, 1985). PenepHute Kputepuymu/
BpeaHoCTM 3a npudakareTo Ha moaenot 6ea 3a MKC (CFl) 2 .95 n 3a
MBICBKK (RMSEA) < .08 (Hu & Bentler, 1999).

Oujarpamot 2 rv nokaxyBa cneunduKaummte Ha MOLENOT U
npoueHkaTta 3a KHOH. MNpu npoBepKa Ha pe3ynTaTtoT CO MOMOLU Ha
AMOS, BK/Iy4yBajKM ro U MHAEKCOT 3a CTaHAAPAM3NpaHuTe GakTop-
CKM TEXUHU 1 moauduKaumjaTa, bea naeHTUGMKYBaHN ceaym ajtemu
wTo Tpeba Aa ce oTdOpaAT U €4HO HECOBNAlakE Ha FPELLKN Mery He-
KOJIKY ajTemun. Pe3yntatuTte of XMNOTETCKMOT MOAE/ MOKaxKaa AeKa
MKC 6ewwe noronem oz .087 WTO yKarKyBalle [eKa He e COOABETHO

[*] Buay npunor 3a kpaTeHkuTe.

nobap 3a nogatouuTe, 1 aeka NMBICBKK e okony .085 WTO yKaxKyBa Ha
cpefHa ycornacHocT Ha mogenoT, gogeka 0.08 npeTcTaByBa ymepeHa
rpeLka Ha NnpubanKHaTa BpeAHOCT. 3aToa, buAaejKM Ha XMNOTETCKMUOT
MOAEN My HeJoCTacyBalle yCOrnacHocCT U buaejkm moaenot bewe
HeKaKo HefocneAeH co nogaToumTe, bewe oanyydeHo ga ce otdpau
HynTaTa xMnoTesa.

i = .33
;h| sq 10-(9)(5)7 57 3] FLPT | el
= 31
df =183 6 FLP2 < o2
.6 R
RMSEA =.085 PopmaTnsHM gi FIP3 3

65

=.871 D FLP4 |- ed

!a!

FLP5 J<e—(e5
.30

55 EP1 eb
.65

81 EP2 e7

MoproTeyBatbe .88 78

EP3 e8
Ha ucnuTUTe .56 33
62 EP4 e9
- 39
EPS €10
.58 .65
80 €1t
.65
81 €12
MoBpaTHM 79 63
FG3 el3
nHbopmaLmm 73 =
FG4 el14
.76 =
FG5 €15
47
o €18
) .57
75 el
.56
Haco4yyBareTo Ha 75 CG3 €18
OAHecyBareTO s: car 18 s
) 61
J3 CG5 €20
.53
CG6 €21

Lvijarpam 2: CneyuguKkayuja Ha modesaom U rnposepka Ha
XxurnomemcKkama adekeamHocm Ha modesom
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3.1. PeBu3uja Ha moaenot

EaHO ucnutyBake Ha pesyntatute og AMOS, BKAy4yBajKu v
M MHAEKcUTe 3a GaKTOPCKUTE TEXUHU U MoaudMKaLMjaTa, MOKaxKa
AeKa e nobuneH nogobpeH moaen Npeky U3ocTaBarbe Ha ceaym ajTe-
Mmu (Tpu ajtemun og, HanpeaysareTo Bo $opmMaTUBHOTO yuerse (HPY
/ FLP*): FLP 1, FLP2, FLP3, aBa ajtemu o, [oAroTsyBarbeTo Ha UCMUTK-
Te (M / EP*): EP1, EP 2, eaeH ajtem oa Haco4yBareTO NpeKy nospar-
HUTe nHpopmauum (HMMU / FG*) FG | v eaeH ajtem of HacouyBsarbe-
To Ha ogHecyBarbeTo (HO / CG*) KouwwTo 6ea n3bpuiiaHu 3a aa ce
nogo6paT MHAEKCUTE 3a COOABETHOCTM Aa ce fobue nobpa ycorna-
CEeHOCT Ha MOAEeNoT.

normed chi sq = 2.079 85

Zf =.000 dopmaTtmeHM P Z
=59 ]
FLP5
RMSEA = .060 [ FLP5 ]
CFI =.963

N
w

.66 EP2

)
=

MoaroTeyBame .90 P3
68 Ha ncnutuTe 61 37
EP
.64
.63 FG2
MNoBpaTHKn .56
nHdopmaumm 57
.29 FG
.65
FG5
.49
70

wn
v

.74 CG3

74

76 CG4
CG5

HacouyBareTo Ha
ofHecyBareTo

o B
N

®EREO GREE ®EO® GO

Ouijarpam 3: PesudupaH moden Ha KHOH

[*] Buay npunor 3a kpaTeHkuTe.

MHAeKcuTe 33 COOABETHOCT YKarkaa Ha Jobpo ycornaceH mo-
aen. OTKako mozenoT belue peBnanpaH, MHAEKCUTE 3a COOABETHOCT,
YKa)KyBaa Ha BUCOKO HMBO Ha YCOrNaceHoCT. ANCONYTHUOT MHAEKC Ha
MBICBKK (RMSEA) (.063) n Ha UKC (CFI) (.955) noHyanja nogatoum
[.eKa MOZLeNIoT e COCeM YCOIIaCeH o pe3yataTute. HopmupaHuoT Xu-
KBagpaT (2.079), McTo TaKa ce BK/IOMyBa BO PaMKMUTE Ha npenopaya-
HWOT ONcer of, eAeH A0 neT.

3.2. KoHBepreHTHa BanAU[HOCT

OTCTpaHyBakETO HA ajTEMUTE Pe3yNTMPaLLE CO KOHBEPTeHTHA
Ba/IMAHOCT Ha KOHCTPYKTUTE CO 3aCUTYBakbe Kaj CUTe ajTeMM CO Bpesd-
HOCTM norosiemu of, .7, 1 Toa Ha Tpu Bapujabnun: HacouyBarbe Ha oa-
HecyBarbeTo, MoaroTsyBarbe Ha UcnUTUTe N HacouyBakbe NpeKy Ko-
pucTere Ha noBpaTHUTE MHGOpMaLUn.

Onjarpamot 3 rv NoKaKyBa pe3ynTaTuTe o4 XMNOTETCKUOT MO-
[.e/1 KOPUCTEjKM ro NOTBPAHOTO MOAe/IMpatbe Ha fobreHaTa KoH3uc-
TEHTHOCT Ha XMMOTETCKUTE NPUYMHCKM OAHOCK CO nogaTouuTe (3a
HOpMUpPaHUOT XK-KkBagpaT = 2.079; 3a MBICBKK (RMSEA) = .06; 1 3a
MKC (CFI) = .963). CuTe oBME MHAEKCH Ha COOABETHOCT M 33L0BO/INja
CBOWTE KPUTUYKM pernepu; 3aToa pesy/TaTve noKaxaa ycornacHocT
co KHOH.

4. [OUCKYCHUIA U 3AKNYHOK

3a npoueHKa Ha Ha KoHuenunuTe Ha HacTaBHUUMTe 3a HacTa-
BaTa BeKe Ce KOPUCTEHWN HEKOJIKY MHCTPYMEHTM, @ cera eBe NocTom u
WHCTPYMEHT 3a KoHuenuumuTe Ha HacTaBHULUTE 3a OUeHyBake BO
HacTaBaTa. OBaa cTyamnja rm BpegHyBalwe gnmeHsmmte Ha KHOH npe-
Ky aHanu3a Ha ¢aKkTopoT 3a NOTBpAyBakbe. Pe3yntaTtnte nokaxaa ge-
Ka MmeperaTa ce BaAMAHW U BepAoCTojHU. HaoamTe of oBaa ctyaumja
ro npowmnpmja 06emoT Ha 3HaeraTa 3a KOHLENLMUTE 33 OLEeHYBake-
TO Ha HEKOJIKY HauuHW. HajnpBuH, pesynTtatuTe ja NOTBpAMja NCUXO-
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MEeTPUCKaTa a4EeKBATHOCT Ha KOHUENLMUTE 33 MPOLLEHKA Ha NpameT-
pute. BTopo, pesynTatuTe ja NnoTBpAyBaa fobpaTa ycornaceHocCT Ha
mogenoT Ha KHOH. TpeTo, foaeKka oBaa cTyanja Aasa MHAMKALUMK
AeKa moZenot rm objacHyBa M NpaBu pas3/sinKa mery npeTcTaBuTe 3a
CyMaTUBHUTE OLLeHYyBakba 1 38 POPMATUBHUTE OLeHYBaka, HAaoAUTE
Of, CTyamMjaTa MMaaT U3BECHM NMPAKTUYHM M NeJarowKm UMNINKaLMN.
3a 4@ MOXKe A3 ce UCTPaXKyBa eHO KBAHTUTATMBHO KOMMApaTUBHO
npoyyyBake 6UTEH GpaKTop e BaIMAEH U BEPOAOCTOEH UHCTPYMEHT.
Bp3 ocHoBa Ha HaoauTe oA OBaa CTyAuMja, MOXKENHO e Aa Ce Hanpasu
HaTaMOLLUHa aHa/In3a Ha GpaKTopcKaTa HeNMPOMEH/IMBOCT.
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Banuaauwmja Ha npawanHUKoT 3a KoHLEenuMuTe Ha HaCTaBHMLUTE 33 OLeHyBarbeTo BO HacTaBaTta (KHOH) KojluTo e 3acHOBaH Ha TeopeTcku mogen: NHTerpupaH mogen Ha KHOH (TTAC)

nPunaori1

KopucTteHn KpaTeHKM BO TEKCTOT:

A®I (CFA)

VIKC (CF1)

HO (CG)

M®CKCCXK
(CMIN/DF)

MU (EP)

HMNMK (FG)

H®Y (FLP)

WWOH (ITTI)

ATK (PCA)

MBICBKK
(RMSEA)

MCU (SEM)

- Confirmatory factor analysis /
AHanusa Ha GpaKTOPOT 33 NOTBPAYBaHE

- Comparative Fit Index /
MHaeKe Ha KomnapaTUMBHaTa COOABETHOCT

- Conduct guidance /
HacouyBarbe Ha OfHeCyBaHeTOo

- Chi-Square ratio degrees of freedom /
MwuHMManHaTa PyHKUMja Ha COOABETHOCT
Ha KoedUUMEHTOT Ha cTeneHuTe Ha cnoboaa
Ha Xu-KBagpaToT

- Exam Preparation /
MoaroTeyBarbe Ha UCMUTUTE

- Feedback Guidance /
HacouyBare npeKy nospaTHuTe MHGopmaLmm

- Formative Learning Progression /
Hanpeaysatbe B0 GOPMATUBHOTO yuere

- Islamic Teacher Training Institute /
MicnaMcKu MHCTUTYT 3a 06yKa Ha HacTaBHULMTE

- Principal component analysis /
AHanun3a Ha rnaBHaTa KOMMNOHEHTa

- Root Mean Square Error Approximation /
Mpuban:KHA BpeAHOCT Ha rpeLukaTa Ha cpegHaTa
BPeAHOCT Ha KBagpaTHMOT KOpeH

- Structural Equation Modeling /
Mogzenmpatrbe Ha CTPYKTYpasIHOTO M3eAHaYyBakbe

KHOH (TTAC) - Teachers’ Teaching Assessment Conceptions model /
Mogaen Ha KoHuenunmTe Ha HacTaBHUUUTE
3a oLeHyBake BO HacTaBaTa

KHH (TTC) - Teachers’ Teaching Conceptions /
KoHLenuum Ha HacTaBHULIMTE 3a HacTaBaTa

MOTH (TTTI) - Technical Teaching Training Institution /
MHCTMTYLMja 3a 06yKa BO TEXHWYKaTa HacTasa

MYM (UMP) - University Malaysia Pahang /
MaxaHr yHMBep3uTeT Bo Manesuja
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VLEFSHMERIA E VLERES SE PYETESORIT

PER KONCEPCIONET E ARSIMTAREVE

ENIE (KANM),

PER NOTIMIN NE MESIMDHENIE
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MODELI | INTEGRUAR | KANM-IT (TTAC)

Roslina Binti Yaakub

REZYME

Qéllimi. Ky studim ka pér géllim ta konfirmojé vlefshmériné e
instrumenti pér matje, i cili bazohet né katér faktoré, pastaj Modelin
e Koncepcioneve té Arsimtaréve pér Notimin né Mésimdhénie KANM*,
i cili paraget integrim té Koncepcioneve té Arsimtaréve pér Mésim-
dhénien nga Kembers-i (Kembers, 1987) dhe Kerlis-i (Carles, 2007)
pér Dimensionet e Matura dhe té Fugishme Formative.

Metoda. Né kété studim u pérdorén teste me mé shumé tre-
gues, gé déshmuan shkallé té mjaftueshme té vlefshmérisé dhe besu-
eshmérisé sé shkallés sé propozuar. Me kété rast u pérdor teknika e
modelimit té barazimit strukturor, pérkatésisht analiza e faktorit pér
konfirmim, pér ta kontrolluar késhtu modelin e matjes. Ky studim e
shfrytézoi Analizén e Faktorit té Konfirmimit AFK, pér ta testuar me té
analizén faktoriale té ajtemit, qé ashtu té provohet nése grupi i
ajteméve shpreh njési té masave indirekte té variablave hipotetike
latente. Njé grup prej 21 ajteméve té pérzgjedhur paraprakisht, pér-
mes zbatimit té AKK-sé (Analizés sé Komponentit Kryesor), u pérdorén
dhe u testuan duke e shfrytézuar analizén e faktorit pér vértetim,
ndérsa ajtemét u fshiné derisa shkallét nuk e arritén gjatésiné e pérsh-
tatshme dhe derisa analiza e faktorit té konfirmimit nuk déshmoi
pérshtatshméri adekuate me strukturén e parashikuar té katér
faktoréve.

Modeli. Modeli pérbéhej nga 297 ligjérues dhe arsimtaré nga
7 institucione arsimore: njé institucion i larté arsimor, dy institucione
pér aftésim profesional té kuadrit arsimor dhe katér shkolla, me
40.75% meshkuj dhe 59.25% femra. Pjesémarrésit u zgjodhén nga:
Universiteti Pahang né Malajzi (UMP), Institucioni pér Trajnim né Mé-
simdhénien Teknike (TTTI), Instituti Islamik pér Trajnimin e Arsimta-
réve (ITTI), si dhe nga shkollat e Kuala Lumpurit (SK Gombak Setia,
Gombak, SK Gombak 1 Kuala Lumpur, SK Bandar Kinrara 1 dhe Seko-
lah Menengah Titiwangsa).

[*] shih shtojcén e shkurtesave.



Vlefshméria e vlerés sé pyetésorit pér Koncepcionet e Arsimtaréve pér Notimin né Mésimdhénie (KANM), i cili éshté i bazuar né modelin teorik: Modeli i integruar i KANM-it (TTAC)

Rezultatet. Rezultatet e fituara déshmuan pér ekzistimin e ka-
tér dimensioneve: pérgatitja e provimeve, orientimi pérmes informa-
cioneve kthyese, orientimi i sjelljes dhe pérparimi i mésimit formativ.
Né kété ményré ishin fituar udhézime se modeli hipotetik i katér
faktoréve me 21 ajtemé nuk ka vlera té mira pér t'u pérshtatur me
modelin, prandaj modeli u revidua. Analizat e faktorit pér konfirmimin
e ajteméve pér KANM vértetuan se modeli strukturor i katér faktoréve
ka gené modeli mé i pérshtatshém, me té cilin té dhénat pérshtaten
meé sé miri.

Konkluzioni. Me kété studim u provua se a ekzistojné me té
vérteté dy lloje té efekteve té koncepcioneve pér notimin e mésim-
dhénies, mandej se a mund té jené ato efekte té njétrajtshme ose
shumétrajtshme dhe se a ka ndérveprim ndérmjet dy komponentéve.
Modeli i KANM-sé po ashtu mund té modifikohet lehté&, qé késhtu t'u
pérgjigjet nevojave specifike pér vlerésim dhe sferave té tjera progra-
more té koncepcioneve té mésimdhénies. Formulimi i ajteméve do
té mund té modifikohet qé ashtu ta reflektojé njé sferé specifike arsi-
more.
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1. HYRIE

Para do kohe ishte reviduar Modeli i katér faktoréve me 21
ajtemé KANM (Yaakub, 2010). Pér kété nevojitej njé adaptim i ver-
sionit paraprak té Kembers-it (Kembers, 1997) pér pesé dimensionet
e koncepcioneve pér mésimdhénie dhe versionit té Kerlis-it (Carless
2009) pér modelet dhe dimensionet e matura dhe té forta formative,
té cilat ishin integruar dhe té cilat konsideroheshin kornizé themelore
e koncepcioneve, andaj modeli i integruar mund té bénte dallim ndér-
mjet pasqyrimit té notimit sumativ dhe atij formativ, madje té dy
mund té kishin ndikim ndaj mésimdhénies dhe mésimit né pérgjithé-
si. Me kété rast, megenése té dyja do té mund t’i definojné garté kon-
cepcionet e arsimtaréve pér notin né mésimdhénie dhe dimensionet
ose faktorét gé do t’u ndihmonin né formimin e variablave t& KANM-
sé, kéto dy lloje té notimit, té€ ndérlidhura mes vete, do té kishin ndi-
kim té drejtpérdrejté dhe té shuméfishté ndaj mésimdhénies dhe mé-
simit né pérgjithési. Modeli i integruar ka kaluar népér njé Analizé té
rrepté dhe té fugishme té komponentit kryesor (AKK) me rotacion or-
togonal, i cili éshté veguar dhe né fillim i ka identifikuar katér variabla
kryesore t&€ KANM-sé me 21 ajtemé, té cilét kané mundésuar bazé
solide pér zhvillimin e njé modeli té zgjeruar t& KANM-sé. Késhtu u ru-
ajtén dy nga dimensionet fillestare té Kember-it, ai pér “Pérgatitjen e
provimeve” dhe dimensioni pér “Orientimin e sjelljes”, ndérsa mé tej
u shfagén edhe dy variabla té reja, si “Orientimi i informacioneve
kthyese dhe Pérparimi i mésimit formativ”. Teoria e mésimit kon-
struktivist té studimit mé voné u konkretizua nga Lev Vigotsky’s (Lev
Vigotsky, 1978) né “Zonén e Zhvillimit té& Ardhshém” dhe né “Teoriné
e Informacioneve Kthyese” nga Arkuld Ramaprashad (Arkuld Rama-
prashad, 1993), gé siguruan kornizé teorike, e cila i gérshetoi shkallét
matése té KANM-sé. Procesi, qé pérdorej né pérgatitjen e kétij in-
strumenti, vértetoi se vecorité psikometrike té NAMS-sé ishin solide
dhe ato siguruan mbéshtetje se KANM-ja pérbéhet nga konstrukte
multidimensionale dhe se ajo ofron té dhéna bindése pér besuesh-
mériné e instrumentit.

Literatura e méparshme, para kétij mileniumi, pohonte se stu-
dimet e KANM-sé mé shumé kané shfrytézuar fenomenografi, inter-
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vista dhe transkribime. Autorét Prat (Pratt, 1992), Trigvell dhe Proser
(Trigwell and Prosser 1996), Smoelovi¢ dhe Bein (Samuelowicz dhe
Bain 1992), po edhe Gou dhe Kember (Gow and Kember, 1993), e
kané theksuar nevojén e secilit studim me géllim qé: té pérkufizohen
koncepcionet e mésimdhénies qé ashtu té kuptohet mé miré dhe,
rrjedhimisht, té pérmirésohet mundi i arsimtarit. Né gjithé ajo teori
dhe né té gjitha ato hulumtime, edhe pse jané ndjekur korniza teorike
multidimensionale, askush nuk i ka pércaktuar koncepcionet pér
vlerésimin e mésimdhénies, té cilat i inkorporojné piképamjet pér no-
timet formative dhe informacionet kthyese.

Pérkundér domethénies sé njé kornize té gjeré empirike té
Koncepcioneve té Arsimtaréve pér Mésimdhénien, ende mungon lista
e faktoréve empiriké gé kané té béjné me koncepcionet pér notimin
e mésimdhénies. Njé grup i njétrajtshém i faktoréve té pérfshiré né
kornizén e KANM-sé do té mund té ndihmojé né zhvillimin e mésimd-
hénies dhe mésimit. Me kété rast njé kuptim i ri i kétyre faktoréve té
KANM-sé do ta ndihmonte ndértimin e njé modeli gjithépérfshirés té
KANM-sé.

Duke e pasur parasysh numrin vogél té teorive dhe mungesén
e rezultateve empirike té notimit té arsimtaréve né mésimdhénie, de-
tyrat e kétij studimi jané:

1. Té vértetohet vlera e pyetésorit t&¢ KANM-sé pér arsim-
tarét e Malajzisé dhe, nése éshté e mundur, né vendet
lindore, por edhe mé gjeré, qé pérmes Analizés sé Faktorit
té Konfirmimit (AFK), ta pércaktojné njé model té integru-
ar té Koncepcioneve té Arsimtaréve pér Notimin né Mé-
simdhénie.

2. Té testohet ndikimi i variablave té identifikuara né litera-
turé, té cilat do té mund té kené ndikim té konsiderue-
shém ndaj mésimdhénies dhe mésimit.

3. Té diskutohet pér implikimet e rezultateve, gé ashtu té
ofrohet njé udhézim pér modelin e KANM-sé dhe té nxi-
ten studimet e métejme né kété sferé.
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2. METODOLOGIIA

Pjesémarrés né kété studim ishin gjithsej 297 té anketuar: ar-
simtaré té Malajzisé, ligjérues dhe arsimtaré té njé institucioni té larté
arsimor, dy institucione pér pérkryerje profesionale té kuadrit arsi-
mor dhe katér shkollave me 40.75% meshkuj dhe 59.25% femra. Kjo
do té thoté se modeli reprezentativ (n=297) ishte mé i larté se pragu
minimal pér testim sipas MBS-sé (Modelimi i Barazimit Strukturor).

2.1. Masat

Hipoteza e pérgjithshme ishte se modeli i propozuar do t'u pér-
gjigjej té dhénave. Nése ia hedhim njé véshtrim Diagramit 1, hipote-
zat specifike: Orientimi i mésimdhénies, Orientimi pérmes informacio-
neve kthyese, Pérgatitja e provimeve dhe Pérparimi i mésimit forma-
tiv, kishin efekt té drejtpérdrejté ndaj KANM-sé (shiko linjat e Iévizjes
1, 2, 3 dhe 4). Gjithashtu diagrami e prezantonte edhe lidhjen struktu-
rore ndérmjet Orientimit té sjelljes, Orientimit pérmes informacioneve
kthyese, Pérgatitjes sé provimeve dhe Pérparimit né mésimin formativ.

Orientimi i sjelljes

Orientimi
pérmes informacioneve
kthyese

Pérgatitja e provimeve

Perpar|m| i mésimit
formatlv

Diagrami 1: Modeli hipotetik i strukturés sé faktorit pér instrumentin
e KANM-sé (TTAC, Yaakub, 2010)

Hipoteza e modelit té propozuar
1. Orientimi i sjelljes ka efekt té drejtpérdrejté ndaj KANM-sé

2. Orientimi pérmes informacioneve kthyese ka efekt té
drejtpérdrejté ndaj KANM-sé

3. Pérparimi né mésimin formativ ka efekt té drejtpérdrejté
ndaj KANM-sé

4. Pérgatitja e provimeve ka efekt té drejtpérdrejté ndaj
KANM-sé

5. Orientimi i sjelljes ka lidhje té drejtpérdrejta me orienti-
min e informacioneve kthyese né mésim dhe pérparimin e
mésimit

2.2. Analiza e té dhénave dhe rezultateve

Pasi qé u formuan lidhjet funksionale ndérmjet faktoréve né
njé model, filloi faza e identifikimit. Matja e modelit KANM-sé u bé
pérmes identifikimit té variablés latente dhe ¢do konstrukt u desh ta
vértetojé dimensionalitetin e vet, duke e shfrytézuar Analizén e Fak-
torit pér Konfirmim (AFK). Pastaj u realizua edhe faza e vlerésimit,
duke u testuar pérmes Modelimit té Barazimit Strukturor (SEM), si
dhe duke pérdoré AMOS 16.0 (Arbunkle, 2007). Modeli i matjes vieré-
sohet si cdo model tjetér MBS, duke i pérdoré treguesit pér até se cila
shkallé e masave éshté e pérshtatshme pér modelin.

3. MODELI | MATJES SE KANM-SE

Specifikacionet e modelit hipotetik t& matjes dhe llogarité pa-
rametrike mundésuan ndérlidhjen midis katér faktoréve té modelit
KANM-sé gé ai té lidhet me njé model tjetér. Ekzistonte njé séré ma-
sash gé i ndihmuan hulumtuesit té vendosé se a do ta refuzojé ose ta
ruajé pérkohésisht modelin apriori té pranuar.
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Me kété rast u mor parasysh njé kombinim i indikatoréve té
pérshtatshmérisé, qé ashtu té pércaktohet nése modeli éshté i pérsh-
tatshém me té dhénat. Ato jané Indeksi i Pérshtatshmérisé Kompar-
ative IPK (CFI, Bentler 1990), Vlera e Pérafért e Gabimit té Vlerés
Mesatare té Rrénjés Katrore VPGVMRRK (RMSEA, Steiger and Lind,
1980) dhe Funksioni Minimal i Pérshtatshmérisé sé Koeficientit té
Shkalléve té Lirisé sé Hi-katrorit (x2) FMPKSHLH (CMIN/DF*), Marsh
and Hocevar, 1985). Kriteret/vlerat e mostrés sé tillé pér pranimin e
modelit ishin pér IPK (CFl 2.95 dhe pér RMSEA)<.08 (Hu & Bentler,
1999).

Dijagrami 2 i paraget specifikacionet e modelit dhe vlerésimit
té KANM-sé. Gjaté kontrollimit té rezultatit me ndihmén e AMOS-it,
duke e pérfshiré edhe indeksin pér peshat dhe modifikimet e stan-
dardizuara faktoriale, u identifikuan shtaté ajtemé qé duhej braktisur
dhe njé mospérputhje e gabimeve ndérmjet disa ajteméve. Rezul-
tatet e modelit hipotetik treguan se IPK-ja (Indeksi pér Pérshtatshméri
Komparative) ishte mé i larté se 0.87, gé do té thoté se kjo nuk éshté
adekuate me té dhénat, ndérsa VPGVMRRK (Vlera e Pérafért e Gabim-
it té Vlerés Mesatare té Rrénjés Katrore) éshté rreth.085, gé nénkup-
ton se éshté mesatarisht e pérshtatshme pér modelin, ndérsa 0.08
paraget gabim mesatar pér vlerén e pérafért. Prandaj, pasi qé mod-
elit hipotetik i mungonte pérshtatshméria, si dhe megenése modeli
nuk pérputhej me té dhénat, u mor vendim qé hipoteza zero té refu-
zohet.

[*] shih shtojcén e shkurtesave.

i = 33
Fc)hlsq 16(9)(5)7 57 3] FLPL | el
= 31
56
df =183 — FLP2 o e2
RMSEA =.085 i [ FLP3 (€3
CFI =.871 81 65
o 29 FLP4 < ed
FLP5 |<—{e5
30
55 EP1 e6
65
81 EP2 e7
Pérgatitja e 88 53 .78 =
provimeve 56 33
EP4 e9
62 ~
EP5 €10
58 &
80 FG1 ~ ell
81l o[ FG2 |12
Informacionet 79 .63
FG3 el3
ihese )63 1=
e~ Fet J=—12
FG5 |<«—€15
47
3T:
68 o
75 CG2 |- e1
N [ a3 <48
Orientimi i sjelljes ) g3 68
78 61 e19
TN G5 J<—620
53
CG6 e21

Diagrami 2: Specifikacionet e modelit dhe kontrollimi i pérshtatshmérisé
hipotetike té modelit

3.1. Revidimi i modelit

Njé kontroll i rezultateve té€ AMOS-it, duke pérfshiré edhe in-
dekset e peshave dhe modifikimeve faktoriale, vértetoi se ishte fitu-
ar njé model i pérmirésuar, ky pérmes braktisjes sé shtaté ajteméve
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(tre ajtemé nga Pérparimi i Mésimit Formativ PMF (FLP*): FLP 1, FLP2,
FLP3, dy ajtemé nga Pérgatitjen e provimeve PP: (EP*): EP1, EP 2, njé
ajtem nga Orientimi pérmes informacioneve kthyese OPIK (FG*) FG |
dhe njé ajtem nga Orientimi i sjelljes OS (CG*), té cilét ishin fshiré, me
géllim gé té pérmirésohen indekset e pérshtatshmérisé dhe té fitohet
harmonizim i modelit.

Indekset e pérshtatjes flasin pér njé model té harmonizuar miré.
Pasi gé modeli ishte reviduar, indekset e pérshtatshmérisé, reflektojné
njé nivel té larté té pérshtatshmérisé. Indeksi absolut i VPGVMRRK-sé
(RMSEA) (.063) dhe i IPK-sé (CFl) (.955) ofruan té dhéna se modeli éshté
plotésisht i pérshtatshém me rezultatet. Hi-katrori i normuar (2.079)
po ashtu harmonizohet né kuadér té qarkut prej njé deri né pesé.

normed chi sq =2.079 5
p =.000 86 FIPd J< (ed)
df =59 b
_FLPS
RMSEA =.060 2
CFI =.963
66 B2 < (e7)
Pérgatitja e .90 EP3 81 @
.68 provimeve 61 37
D
64
& a0 38
Informacionet 75 56
: FG3
% kthyese 75 .57 @
81 .65 @
€
49
70 CG2 < €17)
74 5[ CG3 | )
Orientimi i sjelljes ) 74 .55 @
7 J=—€19
CG5 €20

Diagrami 3: Njé model i reviduar i TTAC-sé

[*] shih shtojcén e shkurtesave.

3.2. Vlefshméria konvergjente (e aférsisé)

Lénia anash e ajteméve rezultoi me vlefshméri konvergjente
té konstrukteve, duke shtuar edhe tre variabla te secili ajtem me vleré
mé larté se.7,: Orientimi i sjelljes, Pérgatitja e provimeve dhe Orien-
timi pérmes pérdorimit té informacioneve kthyese.

Diagrami 3 i paraget rezultatet e modelit hipotetik duke e
shfrytézuar modelimin pohues té konzistencés sé fituar té raporteve
shkakore hipotetike me té dhéna (pér Hi-katrorin e normuar = 2.079;
pér VPGVMRRK (RMSEA) =.06; dhe pér IPK (CFl) =.963). Té gjitha ké-
to indekse té pérshtatshmérisé i kané pérmbushur parametrat e tyre
kritike; prandaj rezultatet vértetuan se jané té pérshtatshém pér
KANM.

4. DISKUTIMI DHE KONKLUZIONI

Pér vlerésimin e Koncepcioneve té Arsimtaréve pér Mésimd-
hénie u pérdorén instrumente té shumta, ndérsa tani para nesh e ke-
mi njé instrument pér Koncepcionet e Arsimtaréve pér Notimin né
Mésimdhénie. Ky studim, pérmes analizés sé faktorit pér konfirmim,
i vlerésonte dimensionet e KANM-sé. Rezultatet vértetuan se matjet
jané té vlefshme dhe té besueshme. Konstatimet e kétij studimi e zg-
jeruan véllimin e diturive pér koncepcionet e notimit, kjo né disa mé-
nyra. sé pari, rezultatet vértetuan pérshtatshmériné psikometrike pér
vlerésimin e parametrave; sé dyti, rezultatet vértetuan pérshtatshme-
riné e modelit t&é KANM-sé dhe sé treti, ky studim ofron indikacione
se modeli i shpjegon dhe bén dallim ndérmjet pasqyrimit té notimit
pérmbledhés dhe atij formativ, ndérsa konstatimet e studimit kané im-
plikime té caktuara praktike dhe pedagogjike. Qé té mund té hulumto-
het njé studim sasior dhe krahasues, pér kété nevojitet njé instrument
vlefshém dhe i besueshém. Né bazé té konstatimeve té kétij studimi,
preferohet té béhet njé analizé e métejme e konstantes faktoriale.
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SHTOJCA 1

Shkurtesat né tekst:

AFK (CFA)

IPK (CFI)

05 (CG)

PSHLHK
(CMIN/DF)

PP (EP)

OPIK (FG)

PMF (FLP)

IITA (ITTI)

AKK (PCA)

VPGVMRRK
(RMSEA)

MBS (SEM)

- Confirmatory factor analysis /
Analiza e faktorit té konfirmimit

- Comparative Fit Index /
Indeksi i pérshtatshmérisé komparative

- Conduct guidance /
Orientimi i sjelljes

- Chi-Square ratio degrees of freedom /
Pérmasa e shkallés sé lirisé sé Hi-katrorit

- Exam Preparation /

Pérgatitja e provimeve

- Feedback Guidance /

Orientimi pérmes informacioneve kthyese
- Formative Learning Progression /
Pérparimi né mésimin formativ

- Islamic Teacher Training Institute /
Instituti Islamik pér Trajnim e Arsimtaréve

- Principal component analysis /
Analiza e Komponentit Kryesor

- Root Mean Square Error Approximation /
Vlera e pérafért e gabimit té vlerés mesatare
té rrénjés katrore

- Structural Equation Modeling /
Modelimi i barazimit strukturor

KANM (TTAC) - Teachers’ Teaching Assessment Conceptions model /
Modeli i koncepcioneve té notimit t&€ mésimdhénies
sé arsimtaréve

KAM (TTC) - Teachers’ Teaching Conceptions /
Koncepcionet e arsimtaréve pér mésimin

ITMT (TTTI) - Technical Teaching Training Institution /
Institucioni pér trajnim né mésimdhénien

UPM (UMP) - University Malaysia Pahang /
Universiteti Pahang né Malajzi
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l | ASSESSMENTS TO SUPPORT TEACHING
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Damian Murchan

ABSTRACT

This paper investigates the diagnostic and formative potential
of externally produced testlets in the teaching and learning of
mathematics. The paper provides a theoretical rationale for error-
analysis in revealing student difficulties in mathematics and highlights
the role of the teacher in addressing these difficulties. Emphasising
analysis of student responses, the research illustrates how differentiated
information can be generated in relation to common errors made and
misconceptions evident in student work. In initial trials, teachers
engaged positively with the process, valuing the increased information
generated by the error analysis approach. The paper recommends
further investigation of the formative potential of diagnostic mathematics
testlets and the potential benefits accruing to students, teachers and
society more generally.

Keywords: Diagnostic assessment; Formative assessment;
Error analysis; Feedback.
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1. INTRODUCTION

Exploring and promoting the integration of teaching, learning
and assessment occupies much of the contemporary assessment
literature. Recent developments in educational practice has seen
increased focus on assessments that are designed to promote and
accellerate learning rather than simply audit whether such learning
has occurred. The shared purposes of these approaches is to provide
timely information to learners and teachers so that instruction can
be adjusted in real time. That ways are needed to promote learning
is evident from surveys and research highlighting problems with
standards of achievement in schools internationally [1, 2, 3]. The varied
approaches converge on recurring concerns about standards in schools,
especially in relation to students from disadvantaged backgrounds.
In recent years emphasis has shifted also onto benchmarking national
standards to international norms as measured by international surveys
of achievement. Such large-scale efforts can influence educational
policy, often in the form of amended curriucla and/or assessment
practices such as in Macedonia where relatively poor results in
reading, mathematics and science have led to reconsideration and
refocusing of reform efforts in curriuclum, assessment and classroom
practice.

Whereas such initiatives have broad appeal at the level of
policymakers, politicians and the public, criticisms are evident also.
Teachers frequently view the results of such assessments as of little
consequence or meaning to their daily work with students. The
paradigm shift to more locally-sensitive and usable forms of assessment
parallels a change in our understanding about learning and teaching
[4] and a desire on the part of teachers to have available to them
techniques proven to assist learning [5, 6, 7]. Building on this work in
providing usable, practical advice to teachers is a search to find
linkages between two areas of assessment for learning, namely,
diagnostic and formative approches. The model in Figure 1 below
highlights the relationship between AfL, AoL and some traditional
functions for assessment. This model illustrates the over-arching
relevance of Assessment for Learning and Assessment of Learning to

educational practice at the micro, meso and macro levels of child,
classroom, school, and system.

Assessment
of Learning

Assessment
for learning

Formative

Diagnostic

Figure 1: Functions of Assessment

What is obvious from the model is the potential close relationship
between the two purposes of assessment that are most obviously
directed to supporting teachers’ work with students. The intention
of this paper is to explore how diagnostically-oriented assessments
can take on a formative function in supporting the learning of students
in class.

2. RELATING DIAGNOSTIC AND FORMATIVE
ASSESSMENT

Diagnostic testing in education is traditionally associated either
with (i) highlighting disabilities among students, (ii) identifying
students in need of special educaton provision or (iii) identifying
students with difficulties in language and numercy [8]. Nitko &
Brookhart [9] identify six separate approaches to the diagnosis of
learning, highlighting the content, skills and latent constructs revealed
by the techniques. Of these approaches, “the identifying students’
errors in performance approach” (page 296) is of particular interest
in the context of the present paper. The approach centres on defecits
in performance as a proxy for deficits in process. Analysis is made of
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the errors a student makes, such as renaming in subtraction, rules for
forming plurals in language.

The overall purpose of diagnostic assessment is, then through
establishing a learner’s specific strengths, weaknesses, knowledge
and skills, to enable the teacher to differentiate the curriuclum and
pedagogy to best meet the newly-identified needs of the student.
This illustrates the similarity of intention between diagnostic and
more-traditionally viewed formative assessment. Both have individual
student learning as the focus, both focus on providing relevant, timely
information or feedback and both assume subsequent action by the
teacher, in conjunction with the student.

Garrison & Ehringhaus [10] and Freeman & Lewis [11] converge
on the similarity between formative and diagnostic assessment in
seeking to reveal strengths and weaknesses in learning with a view to
providing teachers and students with information about students’
understanding of concepts and a sufficiently early stage so that
adjustments can be made. As such, formative assessment (or the
formative purpose of assessment) can be interpreted as a process of
frequent, interactive assessment of student progress and understanding
centred on intervening during the learning process to gather feedback
which is then used subsequently to guide teaching and learning in
the direction of the intended educational outcomes.

3. USING INFORMATION ABOUT ERRORS
IN MATHEMATICS

There is arich literature centred on investigating the feasibility
of using information about student errors in mathematics to diagnose
difficulties. Many of the early studies had as their focus identification
and classification, and it is now timely to investigate the true
formative potential of such diagnostic error-based approaches. In
framing diagnostic practices consistent with formative functions of
assessment, it is helpful to focus on the needs of the teacher in
accurately identifying student difficulties as a necessary precursor to
addressing those difficulties, setting aside for the moment the obvious

and rich opportunity to involve students in the assessment-learning
process.

Focusing on the performance of students and the errors that
they make places teachers and ultimately students in a stronger
position to take corrective action. It is well established that erroneous
answers by students to teacher questioning in class provide opportunity
for teacher and student alike to probe conceptions more deeply and
effect change in understanding [12, 13]. In mathematics, Confrey
[14:4) identifies student conceptions as “children’s beliefs, theories,
meanings and explanations.” Clear identification of such conceptions/
misconceptions offer powerful tools for teachers in facilitating greater
understanding by students. When these conceptions are deemed to
be in conflict with the accepted meanings in mathematics, the term
misconception is used.

3.1. Error analysis

Error categorisation systems developed in relation to
mathematics may offer insights into how assessment interpretation
can be systematised so that meaningful patterns in student difficulties
can be revealed, in mathematics and in other subject areas. In doing
so, we need to recognise that student errors in mathematics are a
function of many variables in the educational process, such as prior
learning, curriculum, teacher, environment and the interaction of
these variables [15] Therefore, we need to be open to the possibility
that in the absence of detailed diagnostic interviews conducted with
students, we won’t always find the cause of the error.

3.1.1. Selected error hierarchies

The work of Newman [16], emanating from think aloud
diagnostic interviews with students, provides a useful starting point
for categorising the types of errors made by students in mathematics.
Focusing on one-step written mathematical problems, mainly of the
word-problem variety Newman argues that there is a sequential
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hierarchy of tasks to finding solutions to problems - if a child falters
on an early “hurdle” it is difficult to proceed to the next hurdle on the
way to solving the problem. Table 1 provides a summary of Newman’s
categories.

Table 1: Newman’s hierarchy of error causes in mathematics

Level Description

Knowledge of the words - some words may
simply be unrecognisable/unknown to the

child, he/she can’t read a word(s) essential
to making sense of the question)

1 |Reading

Understanding what the words mean, what
the question is asking

2 | Comprehension

3 | Transformation Leap from understanding the question to
selecting the appropriate mathematical
strategy/technique. Learner needs to identify
an appropriate method for solving the

question. Selection of appropriate model

4 | Process Skills Apply / execute the appropriate strategy

Encode the answer

5 | Encoding

Newman acknowledges the existence of two additional factors
that may be required to complete the model: carelessness and
motivation. Empirical research with this typology of errors suggests
that: (i) about half the errors occur at levels 1-3, i. e. before process
skills, (ii) reading and comprehension issues cause fewer errors in
higher grades and (iii) failure in the early stages of problem solving
can lead to selection of incorrect processes later. Casey [17] expanded
the Newman hierarchy to incorporate multi-step problems, identifying
6 levels: Question form, Reading, Comprehension, Strategy selection;
Skills selection and Skills manipulation. This hierarchy reflects a more
iterative process whereby learners may solve part of a problem and
then return to lower levels of the hierarchy (e. g. re-reading of the
guestion) to undertake the next phase towards the solution. The

levels of Strategy and skills selection equate with Newman’s
Transformation.

Like Newman, Casey recognises the limitations of any stand-
alone assessment process, particularly written tests and allows for
Known and Unknown findings in relation to learner achievement. That
learners might not try their best on the test, due perhaps to minimal
stakes from the perspective of the test taker reflects a potentially
serious threat to sound inference in relation to test scores [18].
Research building on Casey and Newman'’s categorisation systems
suggests that: (i) reading and comprehension difficulties were
minimal; (ii) most challenges present at transformational levels, (iii)
a quarter of errors occurred in relation to implementing procedure
and (iv) a fifth of errors were Unknown [19]. Alternative categorisation
systems highlight complementary and different perspectives on
categories and causes of errors [e. g. 20]. Radatz [21] identified five
categories (language, Iconic representations, Prerequisite facts &
concepts; Incorrect associations, Irrelevant rules & strategies) rooted
more in cognitive processing, concluding that most errors derive from
learners’ use of very individual and sensible rules or strategies, rather
than from random mistakes.

3.1.2. Towards an error hierarchy consistent with formative
assessment concepts of action

The error analysis literature offers an evidence-based approach
to helping teachers better understand, and therefore, address
students’ difficulties in mathematics. It is variously argued that no
specific learning theory is necessary to account for the errors, beyond
the recognition that the errors frequently represent overgeneralizations
on the part of the students, rather than idiosyncratic random mistakes
[22, 23]. Accordingly, error analysis is not inconsistent with the trend
towards constructivist curricula evident internationally. Combining
the earlier work on error analysis with more recent research on
constructivist psychology and realistic mathematics education can
bolster our assessments to better identify and address student
difficulties. Test developers can usefully focus on the needs of the
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teacher in accurately identifying pupil errors as a precursor to addressing
pupils’ personal conceptions (and misconceptions) of mathematics,
while also exploring cognitive models of the causes of errors.

Underpinning the present research exercise is a combined
theoretical-empirical research and development initiative aimed at
providing teachers with usable diagnostic information on a regular
basis in the class. In the initial phases of the research, teachers are
identified as the primary recipients of the feedback and receive a
range of traditional feedback in relation to group and individual
achievement. In addition to the class/group level descriptive data,
more diagnostic data are generated derived from careful analysis of
student responses provided on worksheets. As part of the developmental
process, students complete test booklets containing between 15 and
25 items, typically covering 3 to 4 content areas of mathematics.
Illustrative content areas include place value, operations, shape,
algebra, data representation. Analysis of patterns of errors across
items are used to allocate errors to one of 10 a-priori categories, as
presented in Table 2

Categories in the model are not meant to be hierarchical. As
indicated in Table 2, one identifiable error, drawing from the extant
literature and trialling in schools, addresses reading difficulties
encountered by students, conceptualised as where the student
demonstrates a clear misreading of the intent of the questions and
where the worked out solution or strategy employed on foot of the
misreading is correct. Concepts, conceptions and misconceptions are
germane to mathematical learning and understanding, and this is
reflected in the second category of error: Concept understanding. The
work of Rittle-Johnson and Alibali [24] in relation to conceptual and
procedural knowledge in mathematics highlights the “explicit or
implicit understanding of the principles that govern a domain and of
the interrelations between pieces of knowledge in a domain. ” (page
175). The present study frames a concept as a mental representation
or a mental model and the student’s ability to reason in settings
involving the careful application of concept definitions, relations or
representations of either.

Table 2: Error Categories Relating to Primary Mathematics

Category Description

1 | Reading error Misreading of intent of the question or of key
data, where subsequent mathematical
processing correct

2 | Concept Understanding of the key elements or

understanding principles governing a mathematical domain
and recognising how the knowledge, elements
or principles interrelate.

3 | Strategy selection | Choice made by learner in converting semantic
or symbolic prompt into appropriate
mathematical structure. Frequently applies to
converting problem prompts into
mathematical/computational expression.

4 | Sign Learner’s interpretation of mathematical

interpretation symbol systems and how

5 | Setup Difficulties in applying algorithms or rules in

of procedure appropriate circumstances.

6 | Method execution | Difficulties in executing the procedures known
to be required to solve the task; frequently use
of algorithms.

7 | Knowledge recall |Inadequate knowledge of basic mathematical
facts, usually number facts.

8 | High cognitive Related to working memory and the failure to

load persevere with more elaborate tasks

9 | Carelessness Errors that occur apparently at random and
unlikely to be repeated.

10 | No conclusion Impossible to estimate the specific nature or

cause of error.
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Athird error category has parallels in Newman'’s transformation,
Casey’s strategy and skill selection and Duval’s conversion [25].
Strategy selection relates to the choice made by the learner in
converting semantic or symbolic prompts into appropriate
mathematical structure. This is especially important in relation to
problem-solving where students may apply incorrect solution
techniques or operations to word problems. Strategy selection can
be seen as a key transfer point between conceptual and procedural
knowledge. Sign interpretation (error category 4) acknowledges the
difficulty some students have in coming to terms with some of the
basic mathematical symbols. Duval (2006) and others use the term
semiotics to highlight learners’ recognition and understanding of signs
and symbols as elements of language and other communications
systems and liken the learning of mathematics to the learning of
foreign language for some, if not all students.

The fifth level, setup of procedure, is related both to strategy
selection and method execution. Some student solutions (when
recorded on paper) are based on an appropriate strategy but the
information “converted” from the question is poorly organised,
therefore precluding accurate solution. Failure in the execution of the
procedure can be traced specifically to how the problem is “prepared”
for procedural processing. Whereas relatively little can be said about
the cognitive thought processes underlying setup of procedure, visible
demonstration of the error is a clear signal to the teacher that a
fundamental link in mathematising, a way of “organising from a
mathematical perspective” [26] is not functioning correctly. Method
execution (level 6) relates specifically to procedural knowledge and
can occur across a range of mathematical topics such as number,
measures and data. Despite considerable practice in schools, errors in
the use of pre-set computational algorithms persist strongly and this
persistence is testimony to the depth of the difficulty in relation to
learning and teaching.

Another error, knowledge recall, (error 7) is identifiable where
the student’s failure to solve a mathematics task hinged on inadequate
knowledge of basic mathematical facts, especially tables in relation to
operations, where all other approaches to the solution were appropriate.

Ayres [27] noted the heavy demands on working memory when
students engage with more complex items and this is reflected in the
error category High cognitive load (error 8) in the model. It is found
that a student may succeed in the early part of a mathematics task,
but falter when an additional step is required, such as when students
are required to solve two part problems. The final error, carelessness,
warrants attention due to the relatively large incidence of errors
detected in the present empirical study due to student inattention
and carelessness, especially amongst relatively high achievers. Careless
errors occur apparently at random and are unlikely to be repeated
on the same item or part of the item if the student is retested. Finally,
the term No Conclusion is used where in the absence of students’
rough work or discussion with them, it can be impossible to estimate
the specific nature or likely cause of the error. Therefore, it is appropriate
to communicate this uncertainty. Clements [28] champions the cause
of the diagnostic interview with students to investigate errors and
misconceptions as the only true way to diagnose and categorise
errors. The practicalities of undertaking this level of monitoring and
anlaysis in the context of mass schooling are daunting, though the
emphasis on minute-by-minute assessment-for learning offers some
optimism in this direction.

4. BUILDING DIAGNOSTIC ASSESSMENT
BASED ON ERROR ANALYSIS

4.1. Background

The next section of the paper reports briefly on an initiative to
actualise the diagnostic error-analysis assessment procedure as
outlined above. Over an initial two year period a small developmental
pilot study sought to evaluate the implementation and efficacy of
such a system. Beginning initially with 4 schools, items and an analytic
framework were developed for 4th grade consistent with the
mathematics knowledge, skills and expectations set out in the
primary school mathematics curriculum [29]. Lessons learned from
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the 4th grade pilot offered encouragement for further development,
leading to a larger pilot implementation with 11 schools the following
year, targeting Grades 1 to 5. Emphasis in this second phase was on
fuller development of an item bank with associated error coding for
diagnostic feedback purposes. The long-term goals of the continuing
research are to (i) develop an integrated testing-feedback-teaching
system to help facilitate student learning, (ii) identify learning
difficulties experienced by individual students and by classes, (iii)
establish profiles of strengths, weaknesses, knowledge and skills in
relation to individual students and classes, and (iv) facilitate focused
instructional planning and teaching by teachers to meet needs
identified. To date progress has been made in relation to some of
these objectives and are reported in more detail elsewhere [30, 31,
32] and is also reflected in the work of Burke (ongoing). Drawing on
an interpretation of formative assessment as frequent, interactive
assessment of student progress and understanding, the research
blends formative and diagnostic assessment through the use of frequent
group administered testlets that provide a thorough investigation into
problematic areas that can greatly highlight a student’s individual
difficulties and needs in relation to mathematics.

4.2. Research and instrument components

The research programme is framed within the associated
Strands, Strand units, Objectives, Content and Skills contained in the
Irish Primary Mathematics Curriculum [29]. The programme consists
of frequent short tests, approximately 5-6 per school year. Pencil and
paper-based tests are developed by a research team and administered
by collaborating teachers and tests are subsequently scored by the
researchers and trained raters. Each test (termed worksheet) is
marked manually and results in the generation of three outcomes per
item: (i) correct - partially correct - incorrect, (ii) response category
and (iii) associated general error code.

4.2.1. Correct - partially incorrect - incorrect (CPI)

The response by a student to an item can be judged as correct,
partially correct or incorrect. As such, this facilitates the compilation
of item difficulty and discrimination statistics and the generation of
item-level feedback to teachers, i. e. how each child performed.
Overall, this CPI score is used to generate item and test-level data
about individuals and the class as a whole across all the items and for
specific subsets of items in relation to content and skill level.

4.2.2. Response category

Student’s written responses to each item are categorised into
one of a small number of item-specific response options or outcomes.
Initial ideas for the breadth and nature of the possible responses are
drawn from the literature while implementation of the diagnostic
testing programme over time offers empirical evidence for these
responses and for the identification of new responses.

4.2.3. Error code

The response categories at the item level are linked to the
broader error codes presented in Table 2. This requires a judgement
about the best match or fit of the individual (incorrect) item response
with the list of 10 error categories. Over a series of items or the entire
test, individual item responses facilitate compilation of a pattern of
overall error codes. The full range of error codes (general categories
of errors made by students across all items on the test) might be
useful to teachers. However, our research suggests that teachers
prefer to receive information about the dominant errors being made
by the class and by individual students at a particular time. This
provides a manageable task for the teacher in addressing a limited
number of dominant and recurring errors within a class.

Once diagnostic data are extracted from student responses, a
feedback pack is generated and returned to the teachers, along with
the original worksheets to aid reflection by teachers and students.
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Scoring rules are applied to identify items that proved particularly
challenging for the class; other scoring rules and parameters govern
the identification and reporting of students’ achievement and
progress on mathematical content and skill areas.

5. CONCLUSION

The research described in this paper represents theoretical
and empirical developmental work in progress. The project is aimed
ultimately at providing teachers with timely diagnostic advice on the
difficulties their students experience in mathematics so that
corrective action can be taken by both parties during the course of
instruction when specific concepts are being learned and may need
to be relearned or learned in different ways. Responses from
collaborating teachers to the project have been positive and the keen
voices of participating students also lend support to the initiative.
One feature of the research is the regular and repeated introduction
of externally-developed assessment instruments into teachers’
routine practice. This is complemented with external analysis of the
student responses to provide detached, independent advice to
teachers about students’ progress. This is not intended to minimise or
undermine teachers’ professional judgement in relation to assessment.
Rather, it provides an additional lens through which teachers can view
the progress of their students. Once the firm focus is on student
improvement as opposed to teacher accountability, the resultant “low
stakes” nature of the support is, in our experience, welcomed by
teachers who value the additional technical expertise that is implicit
in the programme. However, whereas the stakes associated with the
diagnostic assessments may be low, for the students’ futures the
stakes are ultimately high in that their capacity and potential to attain
true mathematical literacy is crucially dependant on the quality of
teaching that they receive, a factor influenced by a range of factors,
including the quality of the resources and supports deployed by the
teacher to facilitate learning.

In summary, it is suggested that the approach to assessment
outlined in this paper has the potential to add positively to teachers’
understanding of student learning in mathematics and is worthy of
continuing research. The project continues to generate rich diagnostic
information on the types of errors made by students at the primary
level in mathematics and how these can be addressed. Underscoring
the value of bringing centralised analysis to bear on students’ test
responses, the project offers insight into how such a diagnostic
process can be successfully negotiated, designed and implemented
with teachers.
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AamuaH MapyaH

PESUME

Bo 0BOj TpyZ ce npoyyyBa AMjarHOCTUYKMOT U GOPMATUBHUOT
NOTEHLMjaN HA eKCTePHO M3roTBEHMTE TeCTOBM 3a HacTaBaTa U yye-
HeTO MaTeMaTUKa. TPyaoT AaBa TEOPETCKO 06pa3noKeHMe Ha aHa-
IN3aTa Ha rpeLlKknTe 3a OTKPUBAHETO HA TELUKOTUUTE HA YY4EHULUTE
BO COBJ/laflyBakbeTO HA MaTeMaTMKaTa M ja UCTaKHyBa y/aoraTa Ha
HaACTaBHWMKOT BO HAAMMHYBAHETO Ha OBME TeLLKOTMU. HarnacyBajku ja
aHaNM3aTa Ha OArOBOPUTE Ha YYEHULUTE, UCTPAXKYBaHETO MOKaXKyBa
KaKo pasfinyHmn MHPOpMaLMM MOKe aa buaaTt ussnedyeHn Bo Nornes,
Ha HanpaBeHUTe 3ae4HNYKM FPELUKMN U NMOFPELLHO YCBOEHUTE KOHLEMN-
TM Of, CTPaHA Ha yYeHMUMTE LWITO Ce NPUCYTHM BO HMBHaTa paboTa. Bo
NMOYEeTHUTE OLLeHYBakba, HACTAaBHULIUTE NO3UTMBHO Ce aHra*kmMpaa Bo
0BOj NPOLLEC U T CMeTaa 3a KOPUCHU 3ronemeHnoT 6poj Ha nHbop-
Maunn fobueHn Npeky NPUoAOoT Ha aHan3a Ha rpelwkuTe. NcTpay-
BabEeTO NpenopayvyBa HaTaMOLWHK NpoyyyBarba Ha GOpPMaTUBHMOT
NoTeHLMjaN Ha AMjAarHOCTUYKUTE TEeCTUPakba BO MaTeMaThKaTa U Ha
HMBHATA NOTEHLMjaIHA KOPUCHOCT 33 YYEHULMTE U HACTAaBHULUTE, A
M 32 OMNLWTECTBOTO MNOLMPOKO.

KnyuHu 360p0oBU: 0ujacHOCMUYKO oyeHy8are, (hopMamueHo
oueHysarbe, aHAU3A HA 2pewKume, MOBPAMHU UHGHOpMayuU.



1. BOBEf,

MpoyyyBaHeTO M MPOMOBUPAHETO HA MHTErPaLMjaTa Ha Hac-
TaBaTa, Y4eHETO U OLLEHYBAHETO CE MHOTY NPUCYTHU BO COBpeMe-
HaTa nTepaTypa 3a oLeHyBarbeTo. Bo coBpemeHnoT pa3Boj Ha obpa-
30BHaTa NPaKTMKa 3acueH e GOKycoT BP3 OLLEHYBAHETO CO LLeN Aa ce
npomMoBMpa 1 Aa ce NogobpyBa yyereTo, a He camo NPOCTO Aa ce
NpPOoBepyBa Aa/11 TAaKBO yYeHe e NPUCYTHO. 3aeAHNYKA LLes HA BaKBU-
Te npuoau e obesbenyBarbe HaBpeMeHU MHPOPMALLMM 33 yUeHULUTE
M 33 HaCTaBHULMTE, 33 4@ MOXKe M HacTaBaTa COOABETHO U HaBpeme
aa buge npunarogeHa. Of CTyaAUUTE U UCTPAXKyBakbaTa KOMLLTO yKa-
’KyBaaT Ha npobiemuTe NOBP3aHM CO CTaHAAPAMTE Ha NOCTUrarbaTta
BO yyMauwITaTa refaHo Ha MmefyHapoaeH naaH BUAMAMBO € AeKa
ropeHaBegeHUTe MeToam ce notTpebHn 3a Aa ce Nogobpu yyereTo
[1, 2, 3]. MocToEHETO Ha PAa3HOBUAHM NPUOAM OAU BO MPUIOT KOH
NOCTOEYKaTa 3arpuKEeHOCT 3a NOCTUIHYBatbE Ha CTaHZAPAMUTE BO yun-
iMwTaTa, a 0cobeHo NoCTUrakeTo Ha CTaHZapAauTe o4, CTpaHa Ha
YYEHULMTE OZ, COLMjaNHO HEMOBOHU CPeAMHN. BO M3MUHATUTE rogu-
HUW HarnackaTta ce MOMeCTH, UCTO TaKa, KOH cnopeayBakse Ha penepu-
Te 33 HAaLMOHAIHWUTE CTaHAAPAM CO MHTEPHALMOHANHUTE HOPMM LUITO
6ea MepeHn NpeKy MHTEPHALMOHAIHUTE UCTPaArKyBakba Ha MNOCTUra-
HaTa. TakBMTE HaMoPK Ha MOLIMPOK MIaH MOXe Aa BAMjaaT Ha 06-
pa30BHATa NOAUTUKA, YECTO BO pOpMa Ha AOMOSTHEHM]A HA HAaCTaBHWU-
Te N1aHOBU M MPOrPammn U/MAN Ha NPaKTUKKUTE 3a OLEHYBakbaTa, Kako
LUTO e cny4yajoT co MakeAoHMja Kaae WTo peniaTMBHO ciabute pesyn-
TaTM NO YMTatbe, MaTEMATUKA U MPUPOLHATA Fpyna NnpeamMeTn goBe-
003 [0 npenucnuTyBatbe U pedoKycupare Ha pedopMCKUTE Hanopwm
KOH HaCTaBHWUTE MJIAHOBWU M MPOrpamu, OLLEeHYBaHaTa M NpPaKTMKaTa
Ha YacoBsuTe.

[ogpeka, o4 eaHa cTpaHa, BAKBUTE MHULMJATUBM Ce LMPOKO
npudaTeHn of KpeatopuTe Ha o6pa3oBHATA NOMUTMKA, NOAUTUYA-
puTe U jaBHOCTA, 04, Apyra CTPaHa, UCTO Taka MMa U KpUTUKK. HacTtas-
HULMTE YEeCTO CMeTaaT AeKa BaKBUTE UCTPAXKyBakba MMaaT Mano BAU-
jaHMe nnn 3HaYere 3a HMBHATa CeKojaHeBHa paboTa co yyeHuumTe.
M3meHUTe BO NapaguMrmata 3a oueHyBakbe BO HAaCOKA Ha NOHyAa Ha
cneyndUyHU 1 cooaBeTHU GOPMM Ha OLLEHYBaHE KOW 04roBapaaT Ha

KOHKPETHMTe NoTPeby 1 1IeCHO MOXKaT Aa ce NpMMeHyBaaT, ce BO UCTa
HacoKa Co MPOMeHUTe BO HaleTo pa3buparbe 3a (Toa KakBu Tpeba
Oa buaat) HacTaBaTa M yyereTo [4] Kako 1 co noTpebaTta Ha HacTaB-
HULUMTE A2 MMaaT Ha pacno/iarakbe TeXHMKM 3a KoM € JloKaXKaHo AeKa
ro nomaraar yyereto [5,6,7]

Ha oBa ce HagoBp3yBa M obesbenyBarbeTo ynotpebaunsu,
NPaKTUYHU COBETM 3a HACTaBHULIUTE KaKo HaMnop Aa Ce HajaaT BPCKU-
Te mefy ABeTe nogpayja Ha OLEeHyBaHETO Ha yYeHeTo, T.e. BpCcKaTa
nomery AujarHoCTUYKUTE U HbopMaTUBHUTE Npuoan. MoaenoT Bo Au-
jarpamor 1, naZieH Nofony, ja HaracyBa BpckaTa mefy OLLeHyBaHeTo
Ha y4erbeTo M OLLeHYBaHeTO Ha Hay4YeHOTO M HEKOU TPAAULIMOHAIHU
dYHKUMM Ha oueHyBakeTo. OBOj MOAEN ro UAYyCTpUpa PasaIUYHOTO
3Hayer e Ha OLEHYBaHETO HA YYEHETO U OLLEHYBAHETO Ha Hay4yeHo-
TO BO 06pa3oBHaTa NpaKTUKa Ha MUKPO, Me30 1 MaKpo HMBOATa Ha
OeTeTo, HaCTaBHUTE YacoBM, YYMIULLTETO U CUCTEMOT.

OueHysarbe
30 yyere

OueHysarbe
Ha Hay4YeHOmMo

dopmaTtmMBHO

CymaTtusHO MpoueHyBayKko

[unjarHoctnuko

Ovijarpam 1: dyHKyuume Ha oyeHysarbemo

OHa WTOo e oYnrieaHo o4 MOAENOT e NoTeHuMjanHaTa TecHa
BPCKa Mefy ABeTe Lean Ha OLEeHYBareTo KOMLUTO BUANMBO Ce Haco-
UeHM KOH JaBakeTo noajgpluka Ha paboTaTa Ha HacTaBHULMTE CO
yyeHuuuTe. Llenta Ha 0BOj TpyZ4 e Aa YTBPAM KaKO AMjarHOCTUYKO-
Haco4YeHUTe ouUeHyBakba MoXKe ga fobujat dopmaTtreHa GyHKUMja BO
[aBakbeTo NoAApLUKa Ha YY4EHETO HA YY4EHULUUTE BO YUUIHULMUTE.
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2. NOBP3YBAKE HA AUJATHOCTUHKOTO
CO $OPMATUBHOTO OLUEHYBAHE

[njarHocTMYKOTO TecTMparbe BO 06pa3oBaHMETO TpaauLUMo-
HaNHO ce NoBp3yBa uau co (1) OTKpMBaHbETO Ha MOTELIKOTUUTE Kaj
yyeHuumTe 1 (2) naeHTUPUKYBAHETO Ha OHUE YYEHULM KOU MMAaT
notpeba ga um ce obesbegm cneymjanHo obpasoBaHue mam co (3)
NAEHTUGMKYBAHETO Ha YYEHULUTE CO TEWKOTUM BO ja3UKOT U MaTe-
MaTU4KaTa NnMcmeHocT (ynoTpebata Ha bpoesuTe) [8]. HUTKO 1 Bpyk-
XapT [9] naeHTMdMKyBaaT WecT nocebHM NpMoan BO AMjarHO3aTa Ha
yYeHEeTO, HaracyBajKu ja CoAPMKMHATA, CNOCOBHOCTUTE U NATEHTHUTE
KOHCTPYKTU (1aTEHTHUTE OCOBMHM) KON Ce OTKPUMEHU CO MOMOLL HA
oBMe TeXHUKKU. O cute Tve Npuoau, ,MaAeHTUGUKYBaHETO Ha rpeLl-
KMTEe Ha yYeHMLMTe BO MPMOAOT KOH ycnexoT” (cTp. 296) e oa nocebeH
WMHTEPEeC BO KOHTEKCTOT Ha 0BOj TpyA. MpuoaoT ce pokycmpa Ha He-
[OCTaToumUTe BO YCMEXOT KaKo eeH 04, NOCpeaHUTE NMOKasaTen 3a
HezocTaTouuTe BO NpoLecoT. Ce NpaBy aHaIM3a Ha FPELUKUTE WTO v
npaBy YYEHUKOT, KaKO LUTO Ce Ha Mp. 3aHeMapyBarbe Ha MecHaTa
BPEAHOCT NpUY 043eMatbeTO, NPaBuiaTa 3a GopMUparbe MHOXKMHA BO
jasumkor.

Llenta Ha AMjarHOCTUYKOTO OLIeHYBaHE €, 3HAUW, MPEKy yTBp-
[yBarbeTo Ha cneundUUHUTE jakM CTPAHW HA YYEHMKOT, cnaboctute,
3HaeraTa U CNnocobHOCTUTE, 4@ My CE OBO3MOXM Ha HACTaBHUKOT
AndepeHLMpaH Npuoa BO HAaCTaBaTa 3a Aa MOXe Hajaobpo aa ru
33/10B0/IM HOBOUAEHTUPUKYBaAHUTE NOTPebu Ha yyeHMKOT. OBa ja
WYCTPMPA CIMYHOCTA Ha LLe/ITa Ha AMjarHOCTUYKOTO U NOTPaAULLMO-
HaJIHO r1efaHoTO GOPMATUBHO oLeHyBatbe. ObaTta npuoam Kako do-
KYC r0O MMaaT y4erbeTO Ha YYEHMKOT Kako MHAMBMAYA, ce pOoKycmpaaT
Ha obe3benyBareTO peneBaHTHU, HaBpeMeHU nHGopmaLmm nau
NMoBPaTHU MHPOPMALMKM U NPETNOCTaBYBaaT NOC/eA0BaTE/IHA aKLMja
0, CTpaHa Ha HAaCTAaBHMKOT BO COPAabOTKa CO YUYEHUKOT.

FapvcoH v ExpuHrxayc [10] u ®pumeH u flesuc [11] ce npubnau-
’KyBaaT KOH CTaBOBUTE 33 C/IMYHOCTA Mery GOPMATUBHOTO U AMjarHOC-
TUYKOTO OLLEHYBatb€ BO NOTParaTa 3a OTKPUBAHE HA jaKUTE U Ha C/a-
6uTe cTpaHuM BO y4ereTo BO nores Ha obesbenysarse nHGopmaumm
3@ HACTAaBHULUTE M 33 YYEHULUTE 33 TOA KAKO YYeHULUTe 1 pa3bu-
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paaT KoHLEenTuTe BO eAHa A0BOMHO paHa da3a 3a Aa MOoXKe 4a ce
HanpaBsaT npuaarodysarba BO HacTaBaTa. TakBOTO GOPMATUBHO OLie-
HyBarbe (MK, Nak, GopmaTMBHATA Le/l Ha OLLEHYBaETO) MOKe Aa
6uae MHTEPNPETUPAHO KaKo NPOLLEC Ha YeCTO MHTEPAKTUBHO OLEHY-
Bakbe Ha HaMnpeAoKOT Ha YYEeHUKOT 1 pas3buparse GOKYCMPaHO Ha UH-
TepBEHMParLETO BO TEKOT Ha NPOLECOT Ha y4eHeTo 3a Aa ce Aobujart
MoBPaTHU MHPOPMALLMM KOMLLTO NOTOA Ce KOPMCTAT 3a Aa Ce Hacouy-
Ba HacTaBaTa M yyereTo BO HacoKa Ha nmaaHupaHuTe 0b6pa3oBHU
pesynTartu.

3. KOPUCTEHE HA UHOOPMALUUTE
3ATPEWUKUTE BO MATEMATUKA

MocToun 6orata anTepaTtypa GoKycMpaHa Ha UCTPaXKyBake Ha
MOKHOCTa 33 KOpUCTEHE Ha MHGOPMALMUTE 3a FPELLUKUTE Ha YYEHMU-
LMTe BO MaTeMaTuKa 3a 4a ce AMjarHOCTMLMpaaT TelKkoTumTe. Nopa-
HewHUTe cTyauun 6ea GoKycMpaHn Ha MAEHTUPUKYBAHETO U Kiacu-
duumpareTo, a cera e Bpeme fia Ce UCTPaXKyBa BUCTUHCKMOT Gopma-
TMBEH NOTeHUWjan Ha TaKBUTE AMjarHOCTUYKN NPUOAM 3aCHOBAHW BP3
rpewwKknTe Ha yyeHnumuTe. Bo onpegenyBareTo Ha AMjarHOCTUYKNTE
NPaKTUKM KOH3UCTEHTHU CO GopMaTMBHATA GYHKLMjA Ha OLLleHYBakbe-
TO, NOMara ako ce GoKycrpame Ha noTpebuTe Ha HACTaBHUKOT 3a TOY-
HO MAEHTUOUKYBAKE Ha TELLKOTUUTE HA YYEHMKOT, KaKO HELWTO WTO
NPeTXoAn Ha NOCBETYBakbe BHMMaHME Ha TaKBUTE TELLKOTUM, OCTaBaj-
KM ja HacTpaHa, 32 MOMEHT, ounrnefHaTa M KOpMCcHaTa MOXHOCT Aa ce
BK/ly4aT yYeHMLMTE BO NPOLLECOT Ha y4YereTo/oLeHyBarbEeTO.

POKyCcMpareTo BP3 yCNexXoT Ha YYEHULUTE U rpeLlKkuTe WTo
TWe r'v NpaBsarT ja 3rosleMyBa MOXHOCTa Ha HaCTaBHULMTE, a, BO KpajHa
JNINHWja, U Ha y4eHnumTe, Aa Npe3emaTt KOPeKTUBHA aKuuja. JoKaxa-
HO e AeKa norpeLLHnTe 0AroBOpPU Ha y4eHUUUTE LWTO TUE M AaBaaT Ha
npatlarbata of, HaCTaBHULMTE Ha YacoBUTE, MM AaBaaT MOXHOCT Ha
HaACTaBHMKOT U HA Y4EHUKOT NoanaboKo Aa rv npoBepyBaaT KoHLen-
TUTE U A3 BIMjaaT Ha NpomMeHaTa Bo pa3bupareto [12, 13]. Bo maTe-
MaTtukaTta, KoHdpu [14:4) rv naeHTUdUKYBa KOHLENTUTE HA YYEHUKOT
KaKo ,,BepyBatba, TEOPUK, 3HaYera M objacHyBarba Ha AeuaTta”. Jac-
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HaTa MaeHTUdUKaLMja Ha TaKBMUTE NOrPeLLIHO pa3bpaHmTe KOHLENTH
HYAM MOKHW CpeaCcTBa 33 HaCTaBHULMTE BO MOMarakeTo 3a nofobpy-
Bakbe Ha pa3buparbeTo Ha yueHuumTe. Kora 3a BakBuTe chaKarbaTa ce
MMWCAIN eKa ce BO CyAmp co npudaTteHnTe 3HaYeHba BO MaTemMaTHKaTa,
TOrall ce KOPUCTU TEPMMHOT MOrpeLlHo pasbupatbse.

3.1. AHanusa Ha rpewkure

CucTemuTe Ha KaTeropmsalmja Ha rpeLlKkuTe WTOo Ce Pa3BUEeHU
BO BPCKa CO rpeLlkMTe BO MaTeMaTMKaTa MOXKaT Aa HyAaT yBUA, BO TOa
KaKo MHTepnpeTaumjaTa Ha CO3HaHWjaTa 04, OLEHYBaHETO MOXKEe A3
b6uae Taka cMcTemaTM3MpaHa 3a 4a MoKe a buaaT OTKPUEHM oTuY-
HUTe Wab/oHM Ha NojaByBakbe HA TELKOTUUTE Ha YYeHULUUTE BO Ma-
TemaTuKa M BO ApYyruTe HacTaBHM noapadja. Mpasejku ro Toa, Tpeba
4a npudaTrme AeKa rpelknte Ha y4eHMKOT BO MaTemMaTuKa ce 40-
»KaT Ha MHory Bapujaban Bo 06pa3oBHMOT NPOLLEC, KAKO LUTO Ce NpeT-
XO4HOTO y4yerbe, HaCTaBHUTE MIAHOBM M MPOrpamm, HaCTaBHMUKOT,
cpeamHaTa 1 B3aeMHTO AejcTBO Ha oBMe Bapwnjaban [15]. 3aToa, Tpeba
[la CMe CBECHM 33 MOXHOCTa AeKa ako OTCYCTBYBaaT AeTa/Hu Aujar-
HOCTMYKM Pa3roBOpPwM CO yH4EHULMTE, HUE HEMA CEKOral Aa ja Hajaeme
npuvyMHaTa 3a rpewKkara.

3.1.1. Xuepapxuu Ha ogaeNHU BUAOBU FPELLKU

TpyaoT Ha tbymeH [16], KojwTo nponsnese of, ANjarHOCTUY-
KWUTE MHTEPBjya BO KOW YYEHULUTE TNACHO pa3mMucayBase, NpeTcTa-
BYBa KOPMCHa MOjAOBHA TOYKA 3a KaTeropmsmparbe Ha BUAOBUTE
rPELLKM LWTO MM Hanpasuae y4eHUUMTe BO MaTeMaTmnka. Pokycrpajku
ce BP3 MMCMEHN MaTeMaTUyKK Npobaemu WTOo ce pellaBaaT Bo eAeH
YyeKop, IMaBHO Pa3HOBUAHM TEKCTYa/IHU 3a4a4n, HbymeH TBpau AeKa
NnocToM nociefoBaTe/iHa XMepapxmja Ha 3a4ayunTe BO HaofakeTo
pelleHunja Ha NpobaemuTe - aKo HEKOe AeTe MonyLTa Ha U3BeCcHa
paHa ,npeyka” TeWwkKo AeKa Ke NPoAONKM KOH HapeaHaTa NpeYKa Ha
naToT KOH pellaBakeTo Ha Npobnemot. Tabenata 1 gaBa pesnme Ha
KaTeropuuTe Ha HbymeH.
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Tabena 1: Xuepapxujama Ha HbymeH 3a npu4uHUMe 3a epewKume
no mamemamuka

Huso Onuc

1 | Yutamwe Mo3HaBake Ha 36opoBuUTe - HeKou 360poBU
MOKe elHOCTaBHO Aa bmuaaT HenpenosHaT-
NIMBU/HENO3HATM 3a AETeTO, Toa He MOXKe Aa
ro npoynta 360poT (360poBuUTE) WTO My AaBa

CMUCNa Ha NpaLllakbeTo.

2 | Pasbuparse Pasbuparbe Ha 3Ha4YereTo Ha 36opoBuTe,

Ha OHa WTOo ce 6apa CO npawakeTo.

3 | TpaHchopmupare | MpemuH og pasbuparse Ha NpawaHeTo KOH

/npomeHa 1360p Ha COOABETHA MaTeMaTUYKa CTpaTeru-
ja/TexHunKa. YueHuKoT uma notpeba ga naeH-
TMdUKYBa COOABETHA METOAaA 3a pellaBatbe
Ha npalarbeTo. M360p Ha coolBeTeH mogen.
4 | MpouecHwn MpumeHyBake/cnpoBeayBatbe Ha COOABETHA
crnocobHocTH cTpaTeruja.

5 | Wnudpuparse/
Koamparbe

Wndpupatbe Ha O4TOBOPOT.

HbymeH ro noTBpAyBa NOCTOEHETO Ha ABa AONONHUTENHU daK-
TOpM WTO MOXKe Aa buaaTt noTpebHM 3a 4a ce KoMMNAeTUpPa MOLE/OT:
HerpomucsneHocma u Mmomusayujama. EMNMPUCKOTO UCTParKyBakbe
Ha OBaa TMMOJ/IOTKja Ha FPeLLKK cyrepupa geka: (1) okony NnonoBuHa
rPeLKun ce jaByBaaT Ha HMBOaTa 1-3, 0AHOCHO Npesa NPoLecHUTe crno-
cobHocTK, (2) npobaemnTe CO YNTAHETO U Pa3buparbeTo Npean3Bu-
KyBaaT MOMaJIKy rpeLlKu Ha MOBUCOKMTE cTeneHu 1 (3) HeycnexoT Bo
paHuTe Gpasn Ha peLlaBareTo Ha MPO6AEMOT MOXKe a BOAM NoAOLHA
KOH 1360p Ha norpeluHun npouecu. Kecu [17] ja npowmpysa xvepap-
XujaTa Ha FbymeH npwu wTo Brpaaysa nosekedasHun npobaemu, naex-
TUOUKYBajKM WecT HMBoa: ®opma Ha npawaremo, Yumarse, Pazbu-
pare, N36op Ha cmpameaujama, M36op Ha cnocobHocmume u Ko-
pucmerse Ha cnocobHocmume. OBaa cTpaTernja oapasysa efeH nos-
TOP/INB NPOLEC Kage YYEHULMUTE MOXKEe Aa pellaT Aen of U3BeCeH
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npobaem, a NOToa fa ce BpaTaT Ha NOHWCKUTE HUBOA HA XMEPaAPXM-
jaTa (Ha np., NOBTOPHOTO YMTak€e Ha NpallakbeTo) 3a Aa ja npesemar
cnepHaTa ¢asa KoH pelleHneTo. HuBoata M36op Ha cmpamezujama
1 M360p Ha cnocobHocmume ce Ha UCTO paMHuULITe co TpaHchopmu-
pameTo Kaj bymeH.

McTo Kako tbymeH, 1 Kecu rv npusHaBa orpaHMyyBarbaTta Ha
CEKOj U3Z1BOEH MPOLEC HA OLEeHYBakbe, a NocebHO Ha MUCMEeHUTe Tec-
TOBU U MPU3HABA NOCTOEHE Ha MO3HAMU W Herno3Hamu GaKkTopu BO
BPCKa CO NOCTUrarbaTa Ha y4eHUKOT. Toa AeKa y4eHULuTe MoxKebu He
ce TpyAaT Aa ro NpMMeHaT HajAobpo OHA LITO o 3HAAT, MOXKebU 3a-
paAu ManoTo 3Hauer e LITO ro NPMAABaaT HA TECTOT, O4pa3yBa eaHa
NMOTEHLMja/IHO CEPMO3HA 3aKaHa 33 M3B/IEKYBaHbe HA LBPCT 3aK/y4OK
BP3 OCHOBA Ha pe3ynTaToT fobueH Ha TecToT. [18]. McTparkyBaraTa
LITO ce HaZArpanyBaaT Ha CMCTeMUTe 33 KaTeropmsauuja Ha Kecu u
HbymeH cyrepupaaT geka: (1) TellKoTMMTe BO YMTakbeTo U pa3bupa-
HETo b1e MUHUMAHK; (2) Hajronem Aen of Npeau3BULUTE cera ce
Ha HMBOATa Ha TpaHchopmUpareTo, (3) eAHa YETBPTUHA Of, MPELIKK-
Te ce NnojaByBa/ie BO BPCKA CO NOCTanKaTa WTo ce NpumeHyBana u (4)
efHa NeTTMHa o rpeluKkuTe bune HenosHamu [19]. AnTepHaTUBHUTE
CMCTEMW Ha KaTeropusaumja rv HarnacyBaaT KOMMNAEMEeHTapHUTe 1
pasNMYHUTE NOrNeAn Ha KaTeropumTe U NPUUYUHUTE Ha rpeLukuTe [np.
20]. Pagatc [21] naeHTUdMKyBA neT KaTeropuu (Jasuk, CumbonuyKu
npemcmasu, lMpemxo0HOMO Mo3Has8aHe Ha 000enHU haKMU U KOH-
yenmu; MoepewHu acoyujayuu, HepenesaHmHu npasunaa u cmpame-
2UU) BKOpeHeTM noBeKke BO KOTHUTMBHATa 06paboTKa, 3aK/1ydyBajKku
[OEKa HajroNeMmnoT Aen o, rpelkuTe NoTeKHYBaaT 04, KOPUCTEHETO
Ha MHOTY MHOMBUAYAHU U NPaBUIa UK CTPATETMU OZ, CTPaHa Ha
YYEHULUTE KOU U3TNe[aaT IOTMYHK, @ He OZ, CIyYajHU FPeLLIKM.

3.1.2. OcBpPT KOH eaHa Xuepapxmja Ha rpeLuKkuTe Bo COrnacHoCT
CO KOHUEeNnTUTe 3a akuuja Ha GopMaTUBHOTO OLLeHYBaHe

JlnTepatypata 3a aHaNM3aTa Ha rpeLkuTe HyAM efeH Npuog,
6asupaH BP3 A0OKa3W WTO K& MM NMOMOTHE Ha HAaCcTaBHMLMTE NoL06p0
fa rv pasbepar 1, cnopes Toa, 4a UM 06PHAT BHMMaHMeE Ha TewKo-
TUUTE HA YYEeHUUWUTE BO MaTemMaTuKa. Ha pasHOBMAHM HauMHU ce
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aprymeHTMpa geka He e noTpebHa HMKaKkBa nocebHa Teopwuja 3a y4e-
HeTo 3a Aa ce gage objacHeHWe 3a rpelwkuTe, NoKpaj chakareTo
[JeKa rpeLlKnTe YecTo NpeTcTaByBaaT npeTepaHo obonwTyBake of,
CTPaHa Ha y4eHUUMTE, NoBeKe OAOLITO KapaKTEPUCTUYHUTE CYyHajHU
rpewkun [22, 23]. Cnopepg, Toa, aHanM3aTa Ha rpeLlK1Te He e BO Npo-
TUBPEYHOCT CO TPEHAOT 32 KOHCTPYKTUBUCTUUKUTE KYPUKYYMU LITO
ce NPUCYTHWU Ha MHTEPHALMOHANHO HMBO. KOMBUHMpPaHeTo Ha no-
paHeLlHNTe TPYAOBM 32 aHa/IM3aTa Ha FPeLLKUTE CO HeOZaMHELLHUTe
NCTparKyBakba HAa KOHCTPYKTUBUCTUYKATA NCUXO/OTMja U peanuncTumy-
HOTO MaTeMaTU4Ko obpa3oBaHMeE MOKe Aa NOMOrHe nogobpo aa ce
MAEeHTUOMKYBaaT U A3 UM ce 0bpHe BHUMaHMeE Ha TELWKOTUUTE Ha
yyeHunumte. OHKMe LITO ' U3roTBYBAAT TECTOBUTE LIE/IMCXOAHO € Aa ce
¢dOoKycnpaat Ha NoTpebuTe Ha HAaCTaBHUKOT BO TOYHOTO UAEHTUDMU-
KyBakbe Ha rpeLLKMTe Ha YY4EHMKOT KaKo HEeLUTO LITO NPETXOAM Ha Mno-
CBETYBaHETO BHUMAHME Ha IMYHUTE chakara (M norpelwHnTe pasbu-
parba) BO MAaTEMaTUKA, AOAEKA UCTOBPEMEHO M NPOYyYyBaaT KOTHU-
TUBHUTE MOAENN Ha MPUUNHUTE 33 TPEeLLKUTE.

OcHoOBa Ha OBaa UCTparkyBayka Bexba e KoOMOBUHMpPaAHO Teo-
PETCKO-eMMUPUCKO UCTPAXKYBakE M Pa3BOjHA MHULMjaTMBA HACOYEHa
KOH pef0oBHO 06e36eayBarbe Ha HACTAaBHULMTE CO KOPUCHU AnjarHoc-
TUYKM MHPOPMALLMM Ha YacoBuTe. Bo noyeTHUTe Ppasn Ha UCTpakyBa-
HeTO, HaCTaBHULUTE Ce MPUMAPHN KOPUCHULM HA NMOBPATHUTE UH-
dopmaumm 1 nobreaat PasHOBUAHM TPALAULMOHAIHN NOBPATHU UH-
dopmaLmm BO nories, Ha rpynHoTO U MHAMBUAYAZHOTO NMOCTUTAHE.
OcBeH AeCKpUNTUBHUTE NOZATOLUM Ha HUBO Ha ogaeneHune/rpyna, ce
06e36enyBaaT M nogeTanHN ANjarHOCTUYKM MOAATOLM LITO Ce U3BJe-
KyBaaT o, aHa/n3aTa Ha OAroBOpPUTE Ha YYEHUKOT JobueHn og, pa-
60THMTe AncToBK. Kako aen of pa3BojHUOT NPOLLEC YHeHULMUTE peLla-
BaaT TECTOBM KOULLTO coaprKaT mefy 15 1 25 3aga4m, KOMLWTo 06MYHO
MOKPMBaaT TPU [0 YETUPU COAPNKMUHCKM NoApadja oh, maTemaTuKa.
CoppKMHCKUTE Noapayja BKAYYyBaaT Ha NPUMeEpP: MecHa BPeaHOCT,
onepauuu, dopmu, anrebpa, npeTctaByBarbe Ha nogaToumn. AHanu-
3aTa Ha TUMOBUTE Ha rPeLUKUTE BO Pa3/IMYHM 33434M Ce KOPUCTAT 3a
[a ce nouumpaaT rpeLwkuTe Bo efiHa OA AeceTTe of4Hanpes onpeae-
JIeHU KaTeropuu, LWITO ce NpeTcTaBeHn Bo Tabenara 2.
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Tabena 2: Kamezopuume Ha epewKu WMo ce o0Hecysaam
Ha Mamemamka 80 0OCHOBHOMO 0b6pa3o08aHuUe

Kareropuja Onwuc
1 |pewka MorpelwHo YnTarbe Ha HapakeTo Ha npalua-
npu YNTarETO HETO MU Ha KAYyYHUTE noaaToum, Kaae cnea-
HaTa MaTemaTnyka obpaboTKa ro Kopurmpa.
2 | Pasbuparbe Pasbuparoe Ha KNyYHUTE efleMeHTU UK
Ha KoHUenToT NPUHLMNM LUTO BaXaT BO €4HO MaTeMaTUYKo
nogpauvje 1 npeno3HaBakbe KaKko ce NoBp3y-
BaaT 3HaeaTa, eleMeHTUTE U NPUHLMNUTE.
3 | U36op M360p HanpaBeH of, y4eHWKOT BO NpeTBopa-
Ha cTpaTeruvja HETO Ha CEMAHTUYKMOT UK CUMBONUYKNOT
NOTTUK BO COOABETHA MaTEMATUYKA CTPYK-
Typa. YecTto ce npumeHyBa BO NpeTBOpareTo
Ha TeKcTyanHuTe npobaemun BO matemaTuukm/
npecMmeTKOBEH U3pas.
4 | NuTepnpeTaunja NHTepnpeTaumja Ha CUCTEMOT Ha MaTemaTny-
Ha 3HaKoT KUTe CMMB0/IM M KaKo Toa ro npasu.
5 | MoctaBeHoCT TewKoTUMTE BO NPUMEHYBAHETO Ha aJIropPUT-
Ha nocrankara MUTE AW NPaBMaTa BO KOHKPETHa cuTyauuja.
6 | N3BepyBame MoTelwKoTMMTE BO N3BEAYBaHETO Ha MO3HATU-
Ha meTogaTa Te nocTanku wro 6apaat 3a Aa ce peLum
3a/1a4aTa, YeCTo KOPUCTEHE HA A/ITOPUTMU.
7 | Mpeno3HaBarbe Ha | HeagekBaTHUM 3HaeHa 3a OCHOBHUTE MaTema-
3HaemeTo TUYKM GaKTK, 06MYHO aKTK 33 bpoesuTe.
8 | lonema KorHu- Ce ogHecyBa Ha paboTHaTa MemopWuja 1 Heyc-
TUBHA C/IOXKEHOCT | MexoT Aa ce UCTpae BO NMOCNOXEHUTE 3a4aun.
9 | HenpomucneHoct/ | MpewKu WwWTo ounrneqHo ce jasysaat Cay4ajHo
HebpexHocT 1 He e BepojaTHO ZeKa Ke ce NoBTopaT.
10 | Hema 3aknyyok He e BO3MOKHO fa ce npoueHn cneumduyHa-
Ta NpUpoAa Ha NpUYMHaTa 3a rpeLkaTa.
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KaTeropuuTe Bo MOAE/NOT He ce HameHeTu Aa buaat xvepap-
XMCKU. KaKo LUTO e NoKakaHo BO TabenaTa 2, eiHa Of rpeLKuTe WTo
MOMe fa ce MAeHTUPMKyBa BP3 OCHOBA Ha NOCTOjHATa nTepaTypa u
HW3 06MANTE BO YYUMAMULLTATA, CE OAHECYBa HA TELLUKOTUUTE BO YUMa-
Mo CO KoM Ce COOYyBaaT YYeHULUTE, a Ce OLHECYBa Ha CUTyaL UK
KaZle YYEHUKOT MOKarKyBa jaCHO NOrpeLwHo YnTarbe Ha 6aparbeTo Ha
3aJauymTe 1 Kage peLleHNeTo NpMMeHeTO BP3 OCHOBA Ha MOrpPeLHOTO
yuTarbe, e TouHo. KoHuentuTe, cdakarbata U norpewHuTe pasbupa-
Hba Ce BaXKHU 32 YUEeHETO U pa3buparbeTo Ha MaTemMaT1KaTa 1 o0Ba ce
ofpa3yBa BO BTOpaTa KaTeropuja Ha rpewkun: Pazbuparbe Ha KOHYern-
mom. TpyaoT Ha PuTn-LloHcoH n Annbanu [24] Bo BpCKa CoO 3HaenaTa,
KOHUENTUTE 1 NOCTaNK1Te BO MaTeMaTMKa ro UCTaKHYBA ,,eKCMULMUT-
HOTO/jaCcHOTO MM UMNAULMUTHOTO Pasbuparbe Ha MNPUHLUNUTE LITO
BNaJeaT BO e4HO noapayje U 3aemHuTe ogHOCK mefy AenoBUTe Ha
3HaereTo BO ogpeneHo noapadje” (ctp. 175). OBaa cTyanja gasa
paMKa 3a M3BeCeH KOHLLENT KaKo MeHTaHa NPeTCcTaBa MU MeHTaeH
MOZE/N 1 33 CNOCOBHOCTA Ha YYEHUKOT Zia Pe30HUPa BO OKOIHOCTYU
LUTO BK/Ily4yBaaT BHMMATENHA MPUMEHA Ha AebUHULMUTE, penaummTe
WAN NPeTCTaBMTe 3@ KOHLLENTOT.

TpeTaTta KaTeropuja Ha rpewwKn MMa CIMYHOCTU co TpaHchop-
mayujama Bo TpyAoBuUTe Ha tbymeH, Cmpameaujama u uzbopom Ha
cnocobHocmume Kaj Kecu u KoHgep3ujama/npemesoparbemo Kaj u-
8as [25]. M36opom Ha cmpameaujama ce ofHecyBa Ha M360POT LWITO
ro npaBu yYeHMKOT BO NPETBOPaAHETO HA CEMAHTUYKUTE NN cuMbo-
JIMYKWTE NMOTTULM BO COOABETHA MaTeMaTMUKa CTPyKTypa. OBa e no-
cebHO BaXXHO BO BPCKa CO pellaBarbeTo Npobaemu Kage yyeHmumTe
MOM)e [a NPMMeHyYBaaT NOrpeLlHn TEXHUKM UK onepaLmmu 3a peLla-
Batbe Ha TeKCTyanHuUTe npobaemun. Ha nsbopoT Ha cTpaTervja moxe
[a ce r11efa Kako Ha K/ay4yHa npeofHa ¢asa mefy KOHLEeNTyaaHOTO U
npoLeaypaaHoTo 3Haekwe. MHmepnpemayujama Ha 3Hakom (KaTero-
puja Ha rpewwkKaTa 4) ja NoTBpAyBa TELUKOTMjaTa LUTO HEKOW YYEHMULM
ja MMaaT Kora HamayBaaT Ha HEKOM MATEMATUYKN cumbonun. [mnsan
(2006) 1 apyru ro KopucTaT TEPMUHOT ,,ceMUOMUKA” 3a Aa ro HarnacaTt
Nnpeno3HaBakeTo U pPa3brpareTo, 04 CTPaHa Ha YY4EeHULUTE, Ha 3Ha-
LUMTE M CUMBOIUTE KaKo eIeMEHTU Ha jasUKOT U ApYrnTe KOMyHUKa-
LUMCKM CUCTEMM M FO NOBP3YyBaaT M3y4yyBareTO HAa MaTeEMATMKATA CO
Y4YEHETO Ha CTPAHCKMOT ja3MK 32 HEKOM, @ aKO HE 1 3a CUTE YYEHULN.
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MeTTOTO HUBO, [lTocMageHoCMa HA MOCMANKamMa, ce O4HecyBa
KaKo Ha M360opOT Ha cTpaTernjaTa Taka U Ha U3BeAyBateToO Ha MeTo-
AaTa. Hekou pelueHnja Ha yyeHMUUTe (Kora ce benexaTt Ha xapTuja)
ce 6a3npaaT Ha cooABeTHaTa cTpaTeruja, Ho MHPopmauymjaTa ,npeo-
6paseHa” oa npawameTo e clabo opraHU3npaHa, 1 3aToa ro nonpe-
yyBa TOYHOTO pelleHMe. HeycrnexoT Bo M3BeAyBaHETO HA MOCTAnKaTa
MOKe Aa ce cieam nocebHO BO 04HOC Ha Toa Kako npobnemot e
,MOArOTBEH” 32 MOCTANHO pewasatbe. [JJofeka, 04 egHa CTpaHa, Mo-
YKe COCeM MaJIKy [la Ce KarKe 33 NPOLLecUTe Ha KOTHUTUBHATA MUC/A
BO YMja OCHOBA Ce HAaofa rocmaseHoCcMa Ha MoCMAnkama, og, Apyra
CTpaHa, BUAJ/IMBOTO MOKAXKyBatbe Ha rPeLlKaTa e jaceH 3HaK 3a Hac-
TAaBHWKOT AeKa egHa GyHAAMEHTa/IHa BPCKa BO MAaTEMATU3NPAHLETO,
efeH HauuH Ha ,,0praHU3NPaHbETO 04, MaTeMaTMUKa rneaHa Touka”
[26] He dyHKLMOHMPa UcNpaBHO. M38edysarbemo Ha Memodama (Hu-
BO 6) ce ogHecyBa NOCEOHO HA 3HAEHETO Ha MOCTAMKUTE U MOXKeE A3
ce jaBM BO PasHM MaTeMaTMYKM TEMM KaKo LUTO ce 6pojoT, MepKuTe 1
nogartoumTe. HacnpoTu 3HauMTeHaTa NPaKTUKa BO YUMIMLLITATA, rpeLu-
KUTE BO KOPUCTEHETO HA BOCTAHOBEHUTE aJIrOPUTMM 33 MAaTEMATUY-
KUTEe NPecMeTKM CUIHO OMCTOjyBaaT M OBaa UCTPAjHOCT e JOKa3 33
A1abo4YMHaTa Ha TelKOoTMjaTa BO NOr/ies, Ha yYeHeTo U Ha HacTaBearTa.

EnHa apyra rpelka - [lpeno3Hasarbe Ha 3Haeremo (rpeLuka 7),
MOKe [1a ce OTKpME TaMy Kaje LUTO HeyCnexoT Ha YY4EeHUKOT A4a peLumn
M3BECHA MaTeMAaTUYKa 3aZa4a 3aBMCU O, HEAJEKBAaTHOTO 3HAEHE HA
OCHOBHUTE MaTeMaTUYKKN aKTK, a 0ocobeHo TabaunLnTe BO BPCKA CO
MaTeMaTUUKUTe onepauum, a Kage WTo cuTe ApYyrv NPUOAM KOH peLle-
HueTo bune cooaBeTHU. Ejpec [27] rn 3abenerkan ronemute 6apara
oA, paboTHaTa Memopuja Kora yY4eHUKOT Ce aHraXKmnpa BO NMOKOMMEK-
CHM 3aZ,@4u, LUTO Ce 0Apa3yBa BO KaTeropujata Ha rpelkara: fonema
KO2HUMUBHA cr10MceHocm (rpeluka 8) Bo moaenoT. lobreHu ce Haoam
[OEKa efleH y4eHK MOXKe Aa ycree BO MOYETHUOT el 04 maTemaTuy-
KaTa 334a4a, HO NonyLwiTa Kora ce 6apa AONONHUTENEH YEKOP, KaKo
Kora og, ydyeHuumTe ce 6apa Aa pewwaT npobnemu og Aga aena. Moc-
NefiHaTa rpeLka - HempomucaeHocm, ro CBPTYBa BHUMAHUETO Ha pe-
NIAaTUBHO ro/ieMaTta 3a4eCTeHOCT Ha rpeLLKMUTe OTKPMEHU BO 0Baa em-
NUPKUCKa CTyANja U KaKo pe3ynTaT Ha HEBHUMaHUETO U HeNpomMmucie-
HOCTa Ha YYEeHUKOT, @ 0COBEHO Kaj yYEHULLUTE CO PEIAaTUBHO BUCOKMU
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nocTurarba. HenpomucneHuTe rpellku ce jaBysaaT OuMIIeaHo ciydaj-
HO 1 He e BepojaTHO AeKa Ke ce NoBTOPAT Ha MCTaTta 3agaya Wau Ha
[Oen ol 3a4a4aTa ako YYeHUKOT NOBTOPHO ce TecTupa. KoHeuHo, Tep-
MUHOT Hema 3aK1y4oK ce KOPUCTU Tamy KaZe, BO OTCYCTBO Ha paboTa
Ha yYeHULUMUTE UAN AMCKYCUja CO HUB, MOXKE A3 € HEBO3MOXKHO Ja ce
npoueHun cneumduyHaTa Npupoda WA BepojaTHaTa MPUYMHA 3a
rpewwkara. 3aTtoa e noTpebHO Toa Aa ce Kaxe. KnemeHtc [28] ce 3ana-
ra 3a notpebarta o4, ANjarHOCTMYKO UHTEPB]Y CO YYeHUUMTe 3a Aa ce
MCTPasKyBaaT rpeLllKknTe 1 norpellHnTe pasbuparba Kako eanuHCTBEH
BMCTUHCKM HauyMH TMe Aa ce AMjarHoCTULMpaaT U KaTeropusmpaar.
MpaKTUYHUTE CTPaHU Ha OBa HMBO Ha C/leAerbe U aHan3a BO KOH-
TEKCT Ha MacOBHOTO 06pa3oBaHMe ce TeWKM, MaKo HarnackaTta Bp3
OLeHyBatbe 3a CETO BPeMe Ha yYereTo C& noseke Hyau U3BeceH
OMNTUMM3aM BO OBaa HaCoKa.

4. TPAOEHE ANIJATHOCTUYKO OLEHYBAME
BA3SUPAHO BP3 AHAJ/IU3A HA TPELUKUTE

4.1. MNpeTxoaHU CO3HAHM]a

CneaHWMOT Aen Ha TpyaoT MHGOPMUPA HAKyCo 3a eAHa UHULU-
jaTMBa Aa ce aKTyanusMpa KOpPUCTEHETO Ha MOCTANKaTta 3a aHaM3a
Ha rpeLuKuTe BO AMjarHOCTMYKOTO OLleHyBakbe. Bo NoYeTHNOT nepurog,
of, A,B€e FTOAMHM eiHa Masia Pa3BojHA NUNOT-CTyANja MMALLEe 3a Len Aa
HanpaBW NPOLLEHKa Ha NPMMeHaTa 1 epUKacHOCTa Ha efleH TaKoB CUC-
Tem. 3ano4yHyBajKu BO MOYETOKOT CO YeTUPU yUMAULLTA, bea n3roree-
HW 3a4a4nNTe U eHa aHAIMTUYKA PaMKa 33 YETBPTO OAAe/IeHUne Cro-
pea, MaTeMaTUYKUTE 3HAeHa, CNOCOBHOCTU U OYEKyBatba YTBPAEHMU
CO HacTaBHMUTE MJIAHOBW W MPOrPamMmM NO MaTEMATMKA 33 OCHOBHOTO
obpasoBaHue [29]. /leKumMnTe Hay4yeHu of, NUNOT-CTYAMjaTa 33 YeTBp-
To opZeneHve 6ea oxpabpyBayKy 3a HATaMOLLEH Pa3Boj, BOAEjKMN KOH
efiHa NoobemHa NMAoT UMNieMeHTaumja co 11 yunnuwTa Bo cnegHa-
Ta roZlMHa, HaCco4yBajKu ce oA NPBO A0 NeTTo oaJeneHue. Harnackara
BO 0Baa BTopa ¢a3a belue Bp3 NOLLESIOCHMOT Pa3Boj Ha egHa baHKa Ha
NMOAATOLLM CO KOAMPAkbEe Ha MOBP3aHUTE rPeLLKM HaMeHeTH 3a Aujar-
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HOCTUYKM NOBPATHU MHPOPMaALMK. [LONTOPOUHUTE LLESIN HA KOHTUHY-
MPaHOTO UCTpaKyBakbe ce (1) ga ce pas3Bue MHTErPUPaAH CUCTEM HA
TecTMparbe - NOBPaTHU MHPOPMALLMM - HACTaBa LITO Ke MOMOrHe 4a ce
OIeCHU YYEeHETO Ha yuyeHuuuTe, (2) Aa ce naeHTUPUKyBaaT NOTELLKO-
TUUTE WITO MM UMajie NoeguMHEYHUTE yYeHMUM 1 oaaeneHnjaTa, (3) aa
ce yTBpAaT NpoduanTe Ha jakuTe cTpaHu, cnaboctute, 3HaewaTa U
CNOCOBHOCTUTE BO BPCKA CO NMOEAUHEYHUTE YHEHULU U OAAeNeHU-
jaTa, n (4) pa ce onecHW HacoYeHOTO NIaHMpPakbe Ha HacTaBaTa U ca-
MaTa HacTaBa 3a Aa Ce 33[0BONaT MAeHTUPUKyBaHUTe noTpebu. [o-
cera Hanpeaok e NOCTUrHaT BO NOres Ha HEKOW Of, OBMeE LLlen U 33
HMB MMa NOAETa/HU M3BELITan 1 Ha apyru mecTa [30, 31, 32] u Koj-
LITO, UCTO TaKa, Ce OTC/IMKYBA BO TPYAOT Ha bypk (Bo moaroToBka).
Kopuctejkn egHa vHTepnpeTtaunja 3a popmMaTUBHOTO OLEHYBaHE
KaKO 4YecTo, MHTEPAKTMBHO OLLEHYBake Ha HanpeaoKoT 1 pasbuparbe-
TO Ha YYEHULUTE, UCTPAXKYBAHETO MM CNojyBa GopMaTUBHOTO U gujar-
HOCTMYKOTO OLeHYBakbe NPEKY KOPUCTEHE HA YECTU FPYMNHO CNpoBe-
[AYBaHW TECTUPaHba KOMLITO OBO3MOXKYBaaT LLe/IOCHO NPOoYyYyBake BO
npobsemaTuyHUTE NoApaYja KOULLTO MOXKe, BO roieMa MepKa, Aa
MCTaKHAT NoeANHEYHUTE TELWKOTUM M NOTPebun Ha yYEeHMKOT BO BPCKa
CO MaTeMaTuKa.

4.2. KOMNOHEHTU Ha UCTPAXKyBaHETO
M Ha UHCTPYMEHTUTE

McTparkyBaykaTta nporpama e nocTaBeHa CoOrMacHo Co: noapay-
jaTa, TemuTe, LeNnTe, COAPKUHUTE U CNOCOBHOCTUTE LUTO CE COAPMKAT
BO HACTaBHWUTE MPOrpamMu Mo MaTemMaTVKa 3a OCHOBHOTO 0bpa3oBa-
Hue Bo Mpcka [29]. MporpamaTta ce coCTOM Of YeCTU Kycu TECTOBM,
npubanKHO 5 - 6 Bo eHa yuebHa roamHa. TecToBuTe 04 BUAOT MO/IMB
M XapTuja ce M3roTBYBaaT Of, €4€H UCTPAXKYBAYKM TUM U Ce CNpoBeay-
BAaT OZ, CTPaHa Ha HAaCTaBHUUMTE - cOpaboTHMLM, @ NOTOA Ce OLEHY-
BAaT Of CTPAHa Ha UCTPaXKyBauuTe 1 Ha obyyeHuTe oLeHyBaun. CeKoj
TecT (HapeyeH paboTeH /IUCT) ce OLEeHYBa PaYHO M 3a CEKOja 334a4a
ce fobuBaaT cnegHuBe nogatouu: (1) TOYHO - 4eNYMHO TOYHO - He-
TOYHO, (2) KaTeropuja Ha 0AroBopPOT M (3) ONLIT KOA Ha rpeLlKaTa.
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4.2.1. TOYHO - 4eNYMHO TOYHO - HeTouHo (TOH)

OAroBopoT Ha efeH yYeHUK Ha M3BEeCHa 3aJa4ya MOXe ga ce
OLLeHyBa KaKOo TOY€EH, Ae/YMHO TOYeH Unn HeTouveH. OBa rv onecHyBa
npecmeTyBakbeTO Ha TEXMHATA Ha 3aa4aTta U Ha Hej3nHaTa OUCKPU-
MWHaATUBHOCT U 06e36eayBarbeTO NOBPATHU MHPOPMALLMM 33 HACTaB-
HMUMTE HAa HMBO HA 3aJa4a, OAHOCHO 33 TOQ KaKOB yCnex NOCTUrHasn
ceKoj yueHuK. CeBKynHo, oBoj TAH ce KopucTtu 3a aa ce Aobujat noga-
TOLM 32 3a43a4aTa U 33 HUBOTO Ha TECTOT 33 OAAE/IHN YYEHULM U 33
oaneNneHneTo BO LennHa 3a cuTe 3a4a4um U 3a cneumduyHnTe NoArpy-
MY Ha 3a4,3a4M BO BPCKa CO COAPKMHATA U CO HMBOTO Ha cnocobHocTa.

4.2.2. Kateropuja Ha oarosopor

MUcMeHUTe OArOBOPM Ha yYEeHULUTE ce KaTeropusmpaaT BO
eaeH man 6poj Ha onuuu UAM Pe3ynTaTu Ha OArOBOPUTE Ha cneuu-
dUYHUTE 3aga4u. MoyeTHUTe Maeun 3a pasHOBUAHOCTA U NpUpoaaTa
Ha MOYHUTE OA4rOBOPU Ce U3BNIEYEHW 04, IMTepaTypaTa A0L4EKa, NakK,
MMMNAEMEHTaLMjaTa Ha NPOrpaMmuTe BO oApeaeHU nepuogu Hyau
eMMUPUCKN NOAATOLM 33 OBME 04TOBOPU U 33 naeHTMdMKaLMja Ha
HOBM OATOBOPM.

4.2.3. Kog (TMn) Ha rpeLKaTa

KaTeropmure Ha 04roBopoT Ha HMBO Ha 3a4ava ce NoBp3ysaar
CO MOLUMPOKNTE KOAOBWM Ha rpellKkaTta npetcraseHu Bo TabenaTa 2.
OBa 6apa gaBakbe cya 3a Haj406pPMUOT COOABETEH MM NOTOAEH NaH-
[aH Ha NoeAMHeYHMOT (HEeTOYEeH) 0AroBOpP Ha 3ajadvarta BO /MCTaTa
Ha 10 KaTeropun Ha rpeLuku. Mpeky eaHa cepuja Ha 3a4a4um 3a LeanoT
TecT, noeAnHeYHUTE OAroBOPK Ha 3agayarta ro ofnecHyBsaat cobupa-
HETO BO e[iHa LIeMa Ha BKYMHW KOAO0BW Ha rpeluKku. BKynHMOoT oncer
Ha TUMOBMWTE Ha rPeLLKM (OMWTUTE KaTeropumM Ha rPeLLKM HanpaseHu
0f, YY4EHULUTE HU3 CUTE 3a4a4mM Ha TecToT) b1 moxken aa buae Kopu-
CeH 3a HacTasHuMUMTe. MefyToa, HalleTo UCTParkKyBakbe cyrepupa ae-
Ka HacTaBHMUMTE noBeKe cakaaT Aa Aobusaat MHGOPMaLMM 33 AOMM-
HaHTHMTE rPeLLKM LWTO Ce NpaBaT o4 OAAE/EHMETO U 04 noeanHeu-
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HUTE YYEHULN BO e4HO oapeaeHo Bpeme. OBa 0BO3MOXKYBa HACTaB-
HUKOT [a npeseme 3ajaya LWTO e U3BOA/IMBA CO TOa LITO Ke NoCBEeTU
BHMMaHWe Ha orpaHuyeH 6poj Ha JOMUHAHTHU M NOBTOPAUBU FpeL-
KW BO €HO ogaeneHue.

OTKaKO AMjarHOCTUYKMTE NOAATOLM Ke ce U3B/ieYaT o4, OAro-
BOPUTE Ha y4YeHUKOT, ce obe3beayBa NakeT Ha NOBPATHU MHPOPMa-
LMM KOjLUTO MM Ce BpaKa Ha HacTaBHULUUTE, 3aeHO CO OPUTMHAIHUTE
paboTHU NUCTOBK WITO Ke MOMOrHaT 3a KOMEHTapuTe Ha HacTaBHU-
LMTe U Ha yyeHuumTe. Ce npumeHyBaaT npasuna 3a boanparse 3a 4a
ce naeHTMdPUKyBaaT 3a4a4umnTe WTO Ce MoKarkane Kako ocobeH npe-
OV3BWK 33 o4 4e1eHNETO; APYrv NpaBMaa U napameTpu 3a bogmpare
ce KopwucTaT 3a uaeHTMduKaumjata u U3rotTeyBare Ha M3BELTaM 3a
NOCTUrarbaTa Ha y4eHUUUTE 1 32 HUBHMOT HanpeoKoT BO COAPXKUHU-
Te Mo MaTemaTuKa M BO Nogpayjata Ha cnocobHocTuTe.

5. 3AKNYYOK

McTpaskyBakeTo onuiLaHo BO OBOj TPYA NPeTcTaByBa TeopeT-
CKa M pa3BojHa aKTMBHOCT KOjalLITo Ce yLiTe ce oABuBa. [poeKToT Mma
3a Len Ha KpajoT aa um o6e3beam Ha HacTaBHMLMTE HaBPEMEH Aujar-
HOCTUYKM COBET 3a TELLUKOTMUTE CO KOULITO YY4EeHULIUTE Ce coovyBaaT
BO MaTemaTuKaTa CO Lie/l la MOKe Aa Ce Npe3emaT KOPEKTUBHU aK-
LUMKN o4, ABETe 3aMHTEPecUpaHn CTPaHW BO TEKOT Ha U3BeayBarbeTo
Ha HacTaBaTa Kora ce yyaT cneunduuHmMTE KOHLENTM, @ KOULITO MOXKe-
61 Tpeba NOBTOPHO Aa Ce yyaT UK A3 Ce y4aT Ha Pa3NIUYHU HauNHM,
Oprosopute of, HaCTaBHULIUTE COPABOTHULM BO MPOEKTOT CEe NOo3u-
TUBHMU, @ U 3aUHTEPECUPAHUTE [aCOBU Ha YYEHULMTE-YHECHULIM, UCTO
TaKa, 1 AaBaaT noaJplika Ha MHMumMjaTuBaTa. EaHa KapaKkTepucTmKa
Ha UCTPasKyBaHEeTO € PeJoBHOTO M NOBTOP/INBOTO BOBEAYBathe Ha
EKCTEPHO pa3BMEHMTE MHCTPYMEHTU 3a OLEHYBake BO PyTUHCKaTa
npaKkTUKa Ha HactaBHMuuTe. OBa ce HafOMOJIHYBa CO eKcTepHaTa
aHa/NM3a Ha OAIroBOPUTE Ha yYeHULUTE 3a Aa ce obe3beaat Henpuc-
TPaCHW COBETU, HE3ABMCHMU COBETU 3@ HaCTaBHMLMTE BO BPCKa CO Ha-
NpPeaoKoT Ha yyeHumumTe. OBa He e COo Uen Aa ce MUHUMU3UPE Uan
[a ce NoTKonysa NpodecnoHasHMOT CyA Ha HaCTaBHULMUTE BO BPCKa

TO NOAAPLWKA Ha HAaCcTaBaTa U y4eHheTo MaTeMaTmKa

CO OLLEHYBaHbETO, TYKY Zia ce 06e36eaT JONONHUTENHU ,IeRU" NPEKy
KOWLUTO HAaCTaBHULMTE K& MOXKe A3 ro r11ef,3aaT HanpeaoKoT Ha CBOUTe
yueHuun. OTKaKo Ke ce CTaBM MOrojieM akLeHT Ha HanpeaoKoT Ha
YYEHMKOT HaMeCTO Ha KOMMNETEHTHOCTa M OArOBOPHOCTA Ha HacTaBHU-
KOT, NoaApLiKaTa Ha YYeHMLUTE LUTO Ce 0YeKyBa 04, HaCTaBHMKOT TOj
He ja [OXKMBYBA KaKo “BMCOK NPUTUCOK"” BP3 HETO, LUTO, CNOPes, Hallun-
Te UCKYCTBa, e A06po NpudaTeHo U HaCTaBHULMTE ro LieHaT CTPYYHU-
OT Npu1oz, BO 0Baa nporpama. MefyToa, oHamy KaZe WTo 3an0Kbute
MOBP3aHU CO AMjarHOCTUYKWUTE OLLeHYyBakba MOXKebu ce cmeTaar 3a
NOMasKy BaXKHW, TME 3a UAHMHATA Ha YYeHULUTE Ce 0COBEeHO BaXKHU
3aT0a LUTO HUBHUTE KanauuTeTn U NoTeHUMjanu Aa NOCTUrHAT BUCTUH-
CKa MaTeMaTu4yKa NUCMEHOCT NPecyLHO 3aBUCAT Of, KBAaIMTETOT Ha
HacTaBaTa LITO TUe ja 06MBaaT, aCNeKT BP3 KOjLITO MMAaT BnjaHue
rpyna ¢aktopw, BKAy4yBajKu M KBaIMTETOT Ha pecypcuTe 1M noaapLl-
KaTa BNIOXKEHW O, HACTAaBHUKOT 33 4@ UM IO OJIECHU YUYEHETO.

KaKo pesnme ce cyrepvpa geka NpuoaoT KOH OLeHyBakeTo
MPWKaXKaH BO 0BOj TPYZA MMa MOTeHLMjas MO3UTUBHO A3 NpUaoHece
3a pa3buparbeTo O CTPaHa Ha HACTaBHULMTE 32 YYEHETO Ha YYeHU-
KOT Mo MaTemaTMKaTa U 3aCNy}KyBa KOHTUHYMPaHO Npoy4yBamse. Mpo-
€KTOT NPOoAo/IKYBa Aa AaBa boraTu ANjarHOCTUYKK MHPOPMaL MK 3a
BM/OBUTE Ha rPeLlKMTe HanpaBeHn o y4eHUUMUTE Ha HUBO Ha OCHOB-
HOTO 06pa3oBaHKe N0 MaTeEMaTMKA U 32 TOA KaKO MOXKaT TUE TPeLLKU
Aa 6bupat ncnpaseHu. Co UCTaKHYBaHETO Ha BPeAHOCTa HA NpaBetbe-
TO LLeHTPaIM3MPaHM aHaIM3M 3aCHOBaHWU Ha OArOBOPUTE Ha TECTOBU-
Te 0f, y4EeHULNTE, MPOEKTOT HYAM YBUA, BO TOA KaKo e[leH TaKoB Aujar-
HOCTMYKM NPOLLEC MOXKE YCMEeLHO a Ce A0roBapa, NiaHupa 1 uMmnie-
MEHTUPA CO HacTaBHULUTE.
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Damian Murchan

REZYME

Né kété punim studiohen potencialet diagnostike dhe forma-
tive té testeve eksterne té pérgatitura pér mésimdhénien dhe mési-
min e matematikés. Punimi ofron njé arsyetim teorik pér analizén e ga-
bimeve gjaté zbulimit té véshtirésive/problemeve té nxénésve né pér-
vetésimin e matematikés dhe e thekson rolin e arsimtarit né tejkalim-
in e kétyre véshtirésive. Duke e theksuar analizén e pérgjigjeve té
nxénésve, hulumtimi déshmon se si informacionet té ndryshme mund
té gjenerohen né piképamje té gabimeve té pérbashkéta dhe kon-
cepcioneve gabimisht té pérvetésuara nga nxénésit, té cilat hasen né
punén e tyre. Né notimet fillestare arsimtarét u angazhuan pozitivisht
né kété proces, duke e vlerésuar numrin e rritur té informacioneve qé
jané marré pérmes gasjes sé analizés ndaj gabimeve. Punimi rekoman-
don studime té métejme té potencialit formativ té testimeve diag-
nostike né matematiké dhe té dobisé potenciale pér nxénésit dhe ar-
simtarét, por edhe pér shogériné né pérgjithési.

Fjalét kygce: Notimi diagnostik; Notimi formativ; Analiza e gabi-
meve; Informacionet kthyese.



Pérdorimi formativ i notimeve diagnostike né mbéshtetjen e mésimdhénies dhe mésimit té matematikés

1. HYRIE

Studimi dhe promovimi i integrimit né mésimdhénie, mésim
dhe notim éshté shumé i pranishém né literaturén bashkékohore té
notimit. Né zhvillimin e fundit té praktikés arsimore vérehet njé fokus
i rritur ndaj notimeve, me géllim qé ashtu té promovohet dhe shpejto-
het mésimi, pér dallim prej qasjes sé thjeshté gé vetém té kontrollo-
het se a éshté i pranishém ai lloj i mésimit. Qéllimi i pérbashkét i ké-
tyre gasjeve shkon né drejtim té sigurimit me kohé té informacioneve
pér nxénésit dhe arsimtarét, gé ashtu mésimdhénia té mund té pér-
shtatet me kohé. Nga studimet dhe hulumtimet gé flasin pér proble-
met né lidhje me standardet e té arriturave né shkolla né plan ndér-
kombétar, éshté e garté se metodat e sipérpérmendura kané pér géll-
im qé té pérmirésohet mésimi [1, 2, 3]. Qasjet e llojllojshme shkojné
né favor té brengés sé vazhdueshme pér arritjen e standardeve pér
shkollat, ve¢mas pér arritjen e standardeve nga nxénésit e mjediseve
té pavolitshme sociale. Viteve té kaluara theksi i ¢céshtjes po ashtu u
zhvendos drejt krahasimit té parametrave té standardeve té tilla na-
cionale me normat ndérkombétare gé ishin matur pérmes studimeve
ndérkombétare té té arriturave. Pérpjekjet e tilla né plan mé té gjeré
mund té ndikojné né politikén arsimore shpesh né formé té plotési-
meve té plan-programeve mésimore dhe/ose praktikave té notimit,
si¢ ndodhé né Magedoni, ku rezultatet relativisht té dobéta né lexim,
matematiké dhe grupin e Iéndéve natyrore sollén deri né rishqyrtimin
dhe rifokusimin e pérpjekjeve reformuese té plan-programeve mési-
more, notimeve dhe praktikés sé oréve.

Derisa, nga njéra ané, kéto iniciativa kané gjetur pranim té gje-
ré nga krijuesit e politikés arsimore, politikanét dhe opinioni, nga ana
tjetér po ashtu jané té pranishme edhe kritika. Arsimtarét shpesh kon-
siderojné se kéto hulumtime kané ndikim té pakté ose réndési té
vogél né punén e tyre té pérditshme me nxénés. Ndryshimet né para-
digmén e notimit né drejtim té rimit té formave té pérshtatshme dhe
specifike té notimit, té cilat u pérgjigjen nevojave konkrete dhe mund
té aplikohen lehté, jané né vijé té njéjté me ndryshimet né té kuptua-
rit toné pér (até se ¢faré duhet té jeté) mésimdhénia dhe mésimi [4],

si dhe me nevojén e arsimtaréve gé té kené né disponim teknika, pér
té cilat éshté déshmuar se e ndihmojné mésimin [5,6,7].

Me kété lidhet edhe sigurimi i késhillave té dobishme dhe prak-
tike pér arsimtarét, si dhe pérpjekja pér gjetjen e lidhjeve ndérmjet dy
fushave té mésimit: qasjeve diagnostike dhe formative. Modeli i Dia-
gramit 1, qé éshté dhéné mé poshté, e thekson lidhjen ndérmjet no-
timit t& mésimit dhe notimit té té mésuareés, si dhe disa funksioneve
tradicionale té notimit. Ky model e ilustron réndésiné e ndryshme té
mésimit dhe notimit té té mésuarés né praktikén mésimore té mikro-
nivelit, nivelit mesatar dhe makronivelit té fémijés, oréve mésimore,
shkollés dhe sistemit.

Notimi i
té mésuarés

Notimi i
mésimit

Formative
Vlerésuese

Diagnostike

Diagrami: Funksionet e notimit

Ajo gé bie né sy né kété model éshté lidhja e ngushté potenciale
ndérmjet dy géllimeve té notimit, té cilat si¢ duket jané té orientuara
drejt dhénies sé mbéshtetjes pér punén e arsimtaréve me nxénés. Qélli-
mi i kétij punimi éshté qé ta vértetojé se si notimet e orientuara diag-
nostike mund té kené njé funksion formativ né mbéshtetjen e mésimit té
nxénésve né klasa.
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2. NDERLIDHJA E NOTIMIT DIAGNOSTIK
ME NOTIMIN FORMATIV

Testimi diagnostik né arsim tradicionalisht lidhet ose me (1)
zbulimin e paaftésisé sé nxénésve dhe (2) identifikimin e atyre nxéné-
sve gé kané nevojé t’u sigurohet arsimim special ose me (3) identi-
fikimin e nxénésve me véshtirési né gjuhé dhe njohuri elementare
matematikore (pérdorimin e numrave) [8]. Nitko & Brookhart [9] i
identifikojné gjashté gasje té veganta né diagnozén e mésimit, duke
e theksuar pérmbajtjen, aftésité dhe konstruktet latente (tiparet la-
tente), té zbuluara pérmes teknikave. Nga té gjitha kéto gasje né kon-
tekst té kétij punimi éshté me interes té veganté “identifikimi i gabi-
meve té nxénésve né gasjen ndaj suksesit” (fgq. 296). Qasja fokusohet
né mangeésité e suksesit si njé tregues i drejtpérdrejté i mungesave
né gjithé procesin. Késhtu béhet analiza e gabimeve gé i bén nxénési,
si¢ éshté anashkalimi i vendit té vlerés gjaté zbritjes ose rregullat e
formimit té shumésit né gjuhé.

Dedikimi i notimit diagnostik éshté pra qé pérmes pércaktim-
it té anéve té mira té nxénésit, té dobésive, diturive dhe aftésive, t'i
mundésojé arsimtarit gasje e dallueshme, gé késhtu té mund t’i
pérmbushé né ményrén mé té miré nevojat e reja té identifikuara té
nxénésit. Kjo e ilustron ngjashmériné e géllimit ndérmjet notimit di-
agnostik dhe notimit té kundruar mé tradicionalisht formativ. Té dy-
ja kéto qasje si fokus e kané mésimin e nxénésit si individ, té dyja foku-
sohen né sigurimin e informacioneve relevante, me kohé ose té in-
formacioneve kthyese dhe té dyja presupozojné aksion vijues nga ar-
simtari né bashképunim me nxénésin.

Autorét Garrison & Ehringhaus [10] dhe Freeman & Lewis [11]
afrohen né géndrimet e tyre pér ngjashmériné ndérmjet notimit for-
mativ dhe diagnostik né drejtim té zbulimit té anéve té mira dhe té
dobéta té mésimit né piképamje té sigurimit té informacioneve pér
arsimtarét dhe pér nxénésit, pér até se si duhet t’i kuptojné nxénésit
konceptet né njé fazé té hershme qé té mund té béjné pérshtatje té
nevojshme né mésimdhénie. Notimi i tillé formativ (ose qgéllimi for-
mativ né notim) mund té interpretohet si njé proces i notimit té shpe-
shté ndérveprues i pérparimit té nxénésit dhe kuptimit té fokusuar

né ndérhyrjet gjaté procesit t& mésimit, gé ashtu té merren informa-
cione kthyese, té cilat mé pas do té pérdoren gé mésimdhénia dhe
mésimi té orientohen né drejtim té rezultateve té planifikuara arsi-
more.

3. PERDORIMI | INFORMACIONEVE
PER GABIMET NE MATEMATIKE

Ekziston njé literaturé e pasur e fokusuar né hulumtimet e
mundésisé sé pérdorimit té informacioneve pér gabimet e nxénésve
né matematiké, qé ashtu té diagnostikohen véshtirésité. Shumé studi-
me té méparshme né fokusin e tyre kishin identifikimin dhe klasifiki-
min, andaj tash éshté koha gé té hulumtohet potenciali i vérteté for-
mativ i gasjeve té tilla diagnostike té bazuara né gabime. Dhénia e kor-
nizave té praktikave diagnostike, gé i pérmbahen funksionit formativ
té notimit, ndihmon qé té fokusohemi né nevojat e arsimtarit pér iden-
tifikimin e sakté té véshtirésive té nxénésit, si njé paralajmérues i pat-
jetérsueshém pér t'u kushtuar vémendje véshtirésive té tilla, duke e
[Ené ménjané pér njé moment mundésiné e qarté dhe té pasur pért’i
pérfshiré nxénésit né procesin e mésimit/notimit.

Fokusimi né suksesin e nxénésve dhe né gabimet qé i béjné
ata, e rrit mundésiné e arsimtaréve, por né fund té fundit, edhe té nxé-
nésve, qé té ndérmarrin aksion. Tashmé éshté e njohur miré se pér-
gjigjet e gabuara té nxénésve qé ata i japin né pyetjet e arsimtaréve
né oré, i japin mundési arsimtarit dhe nxénésit qé t’i kontrollojné mé
thellé koncepcionet dhe té ndikojné né ndryshimin e té kuptuarit [12,
13]. Né matematiké Confrey [14:4) i ka identifikuar koncepcionet e
nxénésit si “besime, teori, kuptime dhe shpjegime té fémijéve”. Iden-
tifikimi i garté i koncepcioneve té tilla/koncepcioneve té gabuara of-
ron mjete té fugishme pér arsimtarét né ndihmén pér té kuptuar meé
té miré nga nxénésit. Kur pér kéto koncepcione mendohet se jané né
kundérshtim me kuptimet e pranuara né matematiké, atéheré pér-
doret termi koncepcion i gabuar.
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3.1. Analiza e gabimeve

Sistemet e kategorizimit té gabimeve, qé jané zhvilluar né lidh-
je me gabimet né matematiké, mund té ofrojné gasje né até sesi in-
terpretimi i notimit mund té sistematizohet, ashtu gé té mund té zbu-
lohen skemat logjike ta paraqitjes sé véshtirésive té nxénésve né
matematiké dhe né sferat e tjera mésimore. Duke e béré kété, ne du-
het ta pranojmé se gabimet e nxénésve né matematiké jané si rezultat
i mé shumé variablave né procesin arsimor, si¢ éshté mésimi para-
prak, plan-programet mésimore, arsimtari, mjedisi dhe ndérveprimi
i kétyre variablave [15] Prandaj ne duhet té jemi té vetédijshém pér
mundésiné se nése mungojné biseda té vérteta diagnostike me
nxénés, ne nuk do ta gjejmé ¢doheré shkakun e gabimit.

3.1.1. Hierarkité e gabimit té pérzgjedhur

Punimi i autorit Newman [16], i cili ka buruar nga intervistat
diagnostike ku nxénésit kané menduar zéshém, paraget njé piké nis-
métare té dobishme pér kategorizimin e llojeve té gabimeve gé i béj-
né nxénésit né matematiké. Duke u fokusuar né problemet matema-
tikore me shkrim, té cilat zgjidhen né njé hap, kryesisht detyra té lloj-
llojshme tekstuale, Newman-i pohon se ekziston hierarki vijuese e de-
tyrave né gjetjen e zgjidhjeve té problemit - nése ndonjé fémijé |é-
shon pe herét para ndonjé “pengesé” té caktuar, éshté véshtiré té
vazhdohet mé tej kah pengesa tjetér e rrugés drejt zgjidhjes sé prob-
lemit. Tabela 1 bén rezyme té kategorive t&€ Newman-it.

Tabela 1: Hierarkia e Newman-it pér shkaget e gabimeve né matematiké

Niveli Pérshkrimi

1 | Leximi Njohja e fjaléve - disa fjalé mund té jené
thjesht té panjohura pér fémijén; ai nuk mund
ta lexojé fjalén (fjalét) qé éshté/jané themelore

pér arritjen e kuptimit té pyetjes.

2 | Kuptimi Kuptimi i domethénies sé fjaléve qé kérkohen

me pyetjen

Kércim nga kuptimi i pyetjes drejt strategjisé/
teknikés matematikore. Nxénési ka nevojé qé
té identifikojé njé metodé pérkatése pér
zgjidhjen e pyetjes. Zgjedhja e njé modeli
pérkatés.

3 | Transformimi/
ndryshimi

4 | Aftésia procesuale | Zbatimi/aplikimi i strategjisé pérkatése

5 | Shifrimi/kodimi

Shifrimi i pérgjigjes

Newman-i e vérteton ekzistimin e dy faktoréve plotésues qé
mund té jené té nevojshém qé té kompletohet modeli: pakujdesia
dhe motivacioni. Hulumtimi empirik i késaj tipologjie té gabimeve
sugjeron se: (1) rreth gjysma e gabimeve paragiten né nivelet 1-3,
pérkatésisht para aftésive procesuale, (2) problemet me lexim dhe kup-
tim shkaktojné mé pak gabime té shkalléve mé té larta dhe (3) mo-
ssuksesi i fazave té hershme té zgjidhjes sé problemit mund té shpie
mé voné drejt zgjedhjes sé proceseve té gabuara. Casey [17] e zgje-
roi hierarkiné e Newman-it, duke pérfshiré mé shumé probleme té
disa fazave dhe duke i identifikuar 6 nivele: Forma e pyetjes, Leximi,
Kuptimi, Zgjedhja e strategjisé, Zgjedhja e aftésive dhe Manipulimi
me aftésité. Kjo strategji shpreh njé proces té pérséritshém ku nxé-
nésit mund té zgjidhin njé pjesé té njé problemi té caktuar, e pastaj
té kthehen né nivelet mé té uléta té hierarkisé (p.sh.: leximi i serishém
i pyetjes) qé ta ndérmarrin fazén vijuese drejt zgjidhjes. Nivelet Zgje-
dhja e strategjisé dhe Zgjedhja e aftésive jané né nivel té njéjté me
Transformimin e Newman-it.
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Njésoj si Newman-i, edhe Casey i pranon kufizimet e secilit
proces té ndaré té notimit, vegmas té testeve me shkrim dhe ai pra-
non faktoré Té njohur dhe Té panjohur né lidhje me té arriturat e
nxénésit. Fakti se ndoshta nxénésit nuk pérpigen ta zbatojné mé sé
miri até gé e dingé, mbase edhe pér shkak té réndésisé sé pakté qé i
kushtojné testit, shpreh njé kércénim potencial serioz té pérfundim-
it té fugishém né bazé té rezultatit té fituar né test [18] Hulumtimet
gé ngrihen mbi sistemet e kategorizimit té Casey-t dhe Newman-it
sugjerojné se: (1) véshtirésité né lexim dhe kuptim kané gené mini-
male: (2) pjesa mé e madhe e sfidave tash jané né nivel té transfor-
mimit, (3) njé e katérta e gabimeve jané paragitur né lidhje me pro-
cedurén qé zbatohet dhe (4) njé e pesta e gabimeve kané gené té
panjohura [19]. Sistemet alternative té kategorizimit i theksojné piké-
pamjet komplementare dhe té dallueshme té kategorive dhe shka-
geve té gabimeve (shembulli 20). Radatz-i [21] i identifikon pesé kat-
egori (Gjuha, Paragitjet simbolike, Njohja paraprake e fakteve dhe
koncepteve té caktuara, Asociacionet e gabuara, Rregullat dhe stra-
tegjité jorelevante) té rrénjosura mé shumé né pérpunimin kognitiv,
duke pérfunduar se shumica e gabimeve burojné nga pérdorimi i
shumé rregullave ose strategjive individuale nga nxénési, qé duken
logjike, e gé nuk jané rastésisht gabim.

3.1.2. Drejt njé hierarkie té gabimeve né pajtim me konceptet
pér aksion té notimit formativ

Literatura pér analizén e gabimeve ofron njé qasje té bazuar
né déshmi, té cilat do t’u ndihmojné arsimtaréve qé t’i kuptojné mé
miré dhe, né bazé té késaj, t'u kushtojné kujdes véshtirésive té nxé-
nésve né matematiké. Né ményra té ndryshme argumentohet se nuk
nevojitet kurrfaré teorie e veganté pér mésimin, gé né até ményré té
jepet shpjegim pér gabimet, pra pérve¢ pranimit se gabimet shpesh
paragesin pérgjithésim té tepért nga nxénésit, mé shumeé se gabimet
karakteristike té rastit [22, 23]. Sipas késaj, analiza e gabimeve nuk
éshté né kundérshtim me trendin e plan-programeve konstruktiviste
mésimore, gé jané té pranishme né nivel ndérkombétar. Kombinimi i
punimeve té méparshme pér analizén e gabimeve me hulumtimet e

béra mé voné té psikologjisé konstruktiviste dhe arsimimit realist
matematikor, mund té ndihmojné qé mé miré té identifikohen dhe
t’u kushtohet kujdes véshtirésive té nxénésve. Ata qé i pérgatitin
testet mund té fokusohen mé miré ndaj nevojave té arsimtarit né
identifikimin e sakté té gabimeve té nxénésve, si dicka gé i paraprin
vémendjes sé pérkushtuar ndaj kuptimeve personale (dhe kuptimeve
té gabuara) né matematiké, njéherazi duke i studiuar modelet kogni-
tive té shkageve té gabimeve.

Baza e kétij ushtrimi hulumtues éshté njé hulumtim i kombin-
uar teoriko-empirik dhe njé iniciativé zhvillimore e orientuar drejt fur-
nizimit té arsimtaréve me informacione té dobishme diagnostike rreg-
ullisht né oré. Né fazat fillestare té hulumtimit arsimtarét jané pér-
doruesit primaré té informacioneve kthyese dhe marrin njé shumé
té madhe té informacioneve kthyese tradicionale né piképamije té té
arriturave grupore ose individuale. Pérveg té dhénave pérshkruese
né nivel té klasés/grupit, sigurohen edhe té dhéna mé té hollésishme
diagnostike, gé nxirren nga analiza e pérgjigjeve té nxénésit, té cilat
merren nga fletét e punés. Si pjesé e procesit zhvillimor, nxénésit zgji-
dhin teste qé pérmbajné 15 deri né 25 detyra, té cilat zakonisht mbu-
lojné 3 deri né 4 sfera pérmbajtjesore té matematikés. Fushat pérm-
bajtjesore ilustruese pérfshijné: vendin e vlerés, operacionet, formén,
algjebrén dhe paraqitjen e té dhénave. Analiza e skemave té gabi-
meve né detyra té ndryshme pérdoret gé ashtu té lokalizohen ga-
bimet né njérén nga apriori dhjeté kategorité qé jané paraqitur né Ta-
belén 2.
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Tabela 2: Kategorité e gabimeve gé kané té béjné me matematikén

né arsimin fillor

Category Description
1 | Gabimi gjaté Leximi gabuar i géllimit té pyetjes ose i té
leximit dhénave themelore, té cilin e korrigjon
pérpunimi vijues matematikor.
2 | Kuptimi Kuptimi i elementeve ose principeve
i konceptit themelore gé vlejné né njé fushé
matematikore ose njohja e lidhjes sé diturive,
elementeve dhe principeve.
3 | Zgjedhja e Zgjedhja e béré nga nxénési né shndérrimin e
strategjisé nxitjes semantike ose simbolike né strukturé
pérkatése matematikore. Shumé shpesh zbato-
het né shndérrimin e nxitjeve problemore né
shprehje matematikore/llogaritése
4 | Interpretimi Interpretimi i sistemit té simboleve
i shenjés matematikore dhe i ¢éshtjes se si béhet kjo.
5 | Vendosja Véshtirésité né zbatimin e algoritmeve ose
e procedurés rregullave né rrethana konkrete.
6 | Realizimi Véshtirésité né realizimin e procedurave té
i metodés njohura gé kérkojné zgjidhjen e detyrés,
shpesh duke pérdoré algoritme.
7 | Njohja e diturisé | Dituri joadekuate pér faktet themelore
matematikore, zakonisht fakte pér numrat.
8 | Ndérlikim i larté | referohet memories sé punés dhe mossukse-
mendor sit té géndrueshmérisé né detyra mé té
ndérlikuara.
9 | Pakujdesia/ Gabime qé duket garté se paraqiten rastésisht
neglizhenca dhe gé nuk éshté e mundur té pérsériten.
10 | Nuk ka pérfundim | Nuk éshté e mundur té vlerésohet natyra

specifike e shkakut té gabimit.

Kategorité e modelit jané té dedikuara gé té jené hierarkike.
Ashtu si¢ éshté theksuar né Tabelén 2, njé gabim gqé mund té identi-
fikohet né bazé té literaturés dhe pérpjekjeve né shkollé éshté ai gé
u kushton mé shumé vémendje véshtirésive né lexim, me té cilat ba-
llafagohen nxénésit, ndérsa ka té béjé me situatat ku nxénési désh-
mon qartazi lexim té gabuar té kérkesave té pyetjeve dhe ku zgjidhja
e zbatuar né bazé té leximit gabuar, éshté e sakté. Konceptet, té kup-
tuarit dhe kuptimet e gabuara jané té réndésishme pér mésimin dhe
kuptimin e matematikés dhe kjo reflektohet né kategoriné e dyté té
gabimeve: Té kuptuarit e konceptit. Punimi i autoréve Rittle-Johnson
dhe Alibali [24] né lidhje me diturité, konceptet dhe procedurat né
matematike e thekson té kuptuarit eksplicit/té garté ose implicit té
principeve gé mbisundojné né njé fushé dhe marrédhéniet e ndérsje-
lla ndérmjet pjeséve té diturisé né njé fushé té caktuar.” (fq. 175). Ky
studim ofron njé kornizé pér njé koncept té caktuar si njé paragitje
mendore ose njé model mendor dhe aftési e nxénésit pér té rezonuar
né kushte gé pérfshijné zbatim té kujdesshém té pérkufizimeve, rela-
cioneve ose té paraqitjeve té konceptit.

Kategoria e treté e gabimeve ka ngjashméri me punimet e
Newman-it pér transformimin, pastaj punimet e Casey-t pér strategji-
né dhe zgjedhjen e aftésisg, si dhe té Duval-it pér konverzacionin/
shndérrimin [25]. Zgjedhja e strategjisé i referohet zgjedhjes qé e bén
nxénési né shndérrimin e nxitjeve semantike né strukturén pérkatése
matematikore. Kjo éshté vegmas e réndésishme né lidhje me zgjidh-
jen e problemeve kur nxénésit mund té zbatojné teknika ose opera-
cione té gabuara pér zgjidhjen e problemeve tekstuale. Zgjedhja e
béré mund té shihet edhe si njé fazé e réndésishme kalimtare ndér-
mjet diturisé konceptuale dhe procedurale. Interpretimi i shenjés (ka-
tegoria e gabimit 4) e vérteton véshtirésiné qé e kané disa nxénés kur
hasin né disa simbole matematikore. Duval-i (2006) dhe té tjerét e
pérdorin termin “semiotiké” gé ashtu ta theksojné njohjen dhe té
kuptuarit nga nxénésit té shenjave dhe simboleve si elemente té
gjuhés dhe sistemeve té tjera komunikuese, ndérsa mésimin e mate-
matikés e ndérlidhin me mésimin e gjuhés sé huaj pér disa nxénés
ose pér té gjithé nxénésit.
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Niveli i pesté, Vendosja e procedurés, i referohet zgjedhjes sé
strategjisé, por edhe realizimit t& metodés. Disa zgjidhje té nxénésve
(kur kalojné né letér) bazohen né njé strategji té caktuar, por infor-
macioni “i shndérruar” nga pyetja éshté i organizuar dobét dhe pran-
daj e pengon zgjidhjen e sakté. Mossuksesi i realizimit té procedurés
mund té ndiget vegmas né até sesi éshté “i pérgatitur” problemi pér
zgjidhje procedural. Derisa nga njéra ané mund té flitet pak pér pro-
ceset e té menduarit kognitiv, né bazén e té cilave gjendet vendosja
e procedurés, nga ana tjetér paragitja e qarté e gabimit éshté njé shen-
jé e garté pér arsimtarin se njé lidhje fundamentale né matematikg,
njé ményré e “organizimit né piképamje matematikore” [26], nuk fun-
ksionon si duhet. Realizimi i metodés (niveli 6) i referohet vegmas di-
turisé procedurale dhe mund té paraqitet né tema té ndryshme ma-
tematikore, si¢ éshté numri, masat dhe té dhénat. Pérballé praktikés
sé réndésishme né shkolla, gabimet né pérdorimin e algoritmeve té
paravendosura llogaritése géndrojné shumé dhe kjo géndrueshmeéri
éshté déshmi pér thellésiné e véshtirésive né piképamje té mésimit
dhe mésimdhénies.

Njé gabim tjetér, Njohja e diturisé, (gabimi 7) mund té zbulo-
het aty ku mossuksesi i nxénésit qé té zgjidhé njé detyré té caktuar
matematikore varet nga dituria joadekuate e fakteve elementare ma-
tematikore, ve¢mas me tabelat né lidhje me operacionet, ku té gjitha
gasjet e tjera ndaj zgjidhjes kané gené té pérshtatshme. Ayres-i [27]
i ka shénuar kérkesat e véshtira té memories sé punés kur nxénési
angazhohet né detyra mé té ndérlikuara dhe kjo shprehet edhe né
kategoriné e gabimeve Ndérlikimi i larté mendor (gabimi 8) né mod-
el. Késhtu jané fituar udhézime se njé nxénés mund té keté sukses né
pjesén fillestare té detyrés matematikore, por kjo sikur bie kur kérko-
het njé hap mé shumg, kur nga nxénési kérkohet té zgjidhé probleme
té dy pjeséve. Gabimi pérfundimtar, Pakujdesia, e kthen vémendjen
né shpeshtésiné e madhe té gabimeve té zbuluara né kété studim em-
pirik edhe si rezultat i pakujdesisé dhe neglizhencés sé nxénésit, veg-
mas te nxénésit me té arritura relativisht té larta. Gabimet e paku-
jdesisé paraqgiten réndom rastésisht dhe nuk éshté e mundur té
pérsériten né detyrén e njéjté ose né njé pjesé té detyrés nése
nxénési testohet pérséri. Pérfundimisht, termi Nuk ka pérfundim pér-

doret aty, ku né mungesé té punés sé nxénésve ose né mungesé té
shkakut té diskutimit me ta, mund té duket e pamundur té vlerésohet
natyra specifike ose shkaku i mundshém i gabimit. Prandaj éshté e
nevojshme qgé kjo té shprehet/transmetohet. Clements-i [28] anga-
zhohet pér nevojén e intervistés diagnostike me nxénés qé ashtu té
studiohen gabimet dhe kuptimet e gabuara si ményré e vetme gé ato
té diagnostikohen dhe té kategorizohen. Anét praktike té kétij niveli
té pércjelljes dhe analizés né kontekst té arsimimit masiv jané té
véshtira, ndonése theksimi i tyre ndaj notimit gjaté gjithé mésimit
ofron né kété drejtim njé dozé optimizmi.

4. INSTALIMI I NOTIMIT DIAGNOSTIK
TE BAZUAR NE ANALIZEN E GABIMEVE

4.1. Njohurité paraprake

Pjesa vijuese e punimit informon shkurtimisht pér iniciativén
gé té aktualizohet pérséritja e procedurés pér analizén e gabimeve
né notimin diagnostik. Gjaté periudhés fillestare té dy viteve njé pilot-
studim i vogél zhvillimor kishte pér géllim té bénte hulumtimin e bér-
jes sé evaluimit té zbatimit dhe efikasitetit té njé sistemi té tillé. Duke
filluar me 4 shkolla, sé pari ishin hartuar detyrat dhe njé kornizé anali-
tike pér klasén 1V, kjo sipas njohurive, aftésive dhe té priturave mate-
matikore, qé jané pércaktuar nga plan-programet e matematikés pér
shkollén fillore [29]. Mé&simet gé jané marré nga pilot-studimi i klasés
IV ofronin inkurajim pér zhvillimin e métejmé, duke na orientuar drejt
njé pilot-implementimi mé té véllimshém me 11 shkolla né vitin e
ardhshém, késaj radhe duke u orientuar késhtu kah klasat I-V. Né kété
fazé u theksua zhvillimi i ploté i njé banke té té dhénave me kodimin
e gabimeve té ndérlidhura gé jané té dedikuara pér informacionet
kthyese diagnostike. Qéllimet afatgjata té gjurmimit té vazhdueshém
jané: (1) té zhvillohet njé sistem i integruar i testimit - informacioneve
kthyese - mésimdhénie e cila do té ndihmojé né lehtésimin e mésim-
it té nxénésve, (2) té identifikohen véshtirésité qé i kané disa nxénés
dhe klasa té caktuara, (3) té pércaktohen profilet e anéve té forta,
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dobésité, diturité dhe aftésité né lidhje me nxénésit dhe klasat e
vecanta dhe (4) té lehtésohet fokusi i planifikimit t& mésimdhénies
dhe veté mésimdhénia nga arsimtarét gé ashtu té pérmbushen nevo-
jat e identifikuara. Deri tash pérparim éshté vérejtur né piképamje té
disa géllimeve té kétilla dhe pér to ka raporte mé té hollésishme ed-
he né vende té tjera [30, 31, 32] dheii cili po ashtu pasqyrohet né pu-
nimin e Burke-s (né vijim). Duke e pérdoré njé interpretim pér notimin
formativ si shumé té shpeshté, notimin ndérveprues té pérparimit
dhe té kuptuarit té nxénésve, hulumtimi e bashkon notimin formativ
dhe diagnostik pérmes pérdorimit té testeve shpesh té realizuara né
ményré grupore, té cilat na mundésojné studim té ploté té fushave
problemore gqé né masé té madhe mund t’i theksojné véshtirésité
dhe nevojat e veganta té nxénésit né lidhje me matematikén.

4.2. Komponentét e hulumtimit dhe té instrumentit

Programi hulumtues éshté vendosur né pajtim me: fushat, te-
mat, géllimet, pérmbajtjet dhe aftésité qé gjenden né programet mé-
simore né [éndén e matematikés pér shkollén fillore né Irlandé [29].
Programi pérbéhet nga teste té shkurtra, péraférsisht 5-6 né njé vit
shkollor. Testet e tipit laps dhe letér pérgatiten nga njé ekip hulumtues
dhe realizohen nga arsimtarét-bashképunétorét, ndérsa mé pas vleré-
sohen/notohen nga hulumtuesit dhe vlerésuesit e trajnuar. Secili test
(i quajtur fleté pune) vlerésohet me doré dhe pér secilén detyré fito-
hen kéto rezultate: (1) i sakté - pjesérisht i sakté - gabim, (2) katego-
ria e pérgjigjes dhe (3) kodi i pérgjithshém i gabimit.

4.2.1. | sakté - pjesérisht i sakté - gabim (CPIG)

Pérgjigjja e njé studenti né njé detyré té caktuar mund té vieré-
sohet si e sakté, pjesérisht e sakté dhe si gabim. Si e till€, ajo e lehté-
son mbledhjen e peshés sé detyrés dhe statistikén diskriminuese, si
dhe sigurimin e informacioneve kthyese pér arsimtarét né nivel té de-
tyrés, pérkatésisht se ¢faré suksesi ka arritur secili nxénés. Marré né
pérgjithési, kjo CPIG pérdoret gé té merren té dhéna pér detyrén dhe

pér nivelin e testit pér nxénés té vecanté dhe pér klasén né térési pér
té gjitha detyrat dhe pér néngrupet specifike té detyrave né lidhje me
pérmbajtjen dhe nivelin e aftésisé.

4.2.2. Kategoria e pérgjigjes

Pérgjigjet me shkrim té nxénésve kategorizohen né njé numér
té vogél té opsioneve ose rezultateve té pérgjigjeve té detyrave speci-
fike. Ideté fillestare pér gjerésiné dhe natyrén e pérgjigjeve té€ mund-
shme jané nxjerré nga literatura, ndérsa implementimi i programeve
né periudha té caktuara ofron té dhéna empirike pér kéto pérgjigje
dhe pér identifikimin e pérgjigjeve té reja.

4.2.3. Kodi i gabimit

Kategorité e pérgjigjes né nivel té detyrés ndérlidhen me kodet
meé té pérgjithshme té gabimit té paraqitura né Tabelén 2. Kjo kérkon
té jepet gjykim pér pérgjigjen mé té miré pérkatése pérballé pérgjig-
jes sé vecanté (té gabuar) té detyrés né listén e 10 kategorive té
gabimeve. PEérmes njé serie detyrash pér gjithé testin, pérgjigjet e
vecanta té detyrés e lehtésojné mbledhjen né njé skemé té kodeve té
pérgjithshme té gabimit. Pérfshirja e pérgjithshme e tipave té gabim-
it (kategorité e pérgjithshme té gabimeve té béra nga nxénésit népér
té gjithé detyrat e testit) mund té jeté e dobishme edhe pér arsim-
tarét. Megjithaté, hulumtimi yné sugjeron se arsimtarét mé shumé
déshirojné té marrin informacione pér gabimet e pranishme gé béhen
nga klasé dhe nga nxénés té caktuar né njé kohé té caktuar. Kjo mun-
déson gé arsimtari té ndérmarré detyré e cila éshté e realizueshme,
me até gé do t’u kushtojé vémendje njé numri té kufizuar té gabime-
ve té pérséritura dhe mé shumé té pranishme né njé klasé.

Pasi gé té dhénat diagnostike té nxirren nga pérgjigjet e nxéné-
sit, atéheré sigurohet njé pako e informacioneve kthyese gé u kthe-
hen arsimtaréve bashké me fletét origjinale, gé do té ndihmojné pér
komentet e arsimtaréve dhe nxénésve. Kétu zbatohen rregulla pér
dhénien e pikéve, gé ashtu té identifikohen detyrat gé jané déshmuar
si njé sfidé e veganté pér klasén; rregulla dhe parametra té tjeré pér
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dhénien e pikéve, qé pérdoren pér identifikimin dhe pérgatitjen e ra-
porteve pér té arriturat e nxénésve dhe pérparimin e pérmbajtjeve
né léndén e matematikés dhe né fushén e aftésive.

5. PERFUNDIMI

Hulumtimi i pérshkruar né kété punim paraget njé aktivitet
teorik dhe zhvillimor, i cili vazhdon té zhvillohet. Projekti ka pér qéll-
im gé né fund arsimtaréve me kohé t’u sigurojé késhillé diagnostike
pér véshtirésité me té cilat ballafagohen nxénésit né matematiké, me
géllim gé té mund té ndérmarrin aksione korrigjuese nga té dyja palét
e interesuara gjaté realizimit té€ mésimdhénies kur mésohen kon-
ceptet specifike, té cilat ndoshta mund té keté nevojé té€ mésohen
pérséri ose té mésohen né ményra té ndryshme. Pérgjigjet e arsimta-
réve bashképunétoré né projekt jané pozitive, madje edhe zérat e in-
teresuar té nxénésve pjesémarrés po ashtu i japin mbéshtetje késaj
iniciative. Njé karakteristiké e hulumtimit éshté inkuadrimi i rregullt
dhe i serishém i instrumenteve eksterne zhvillimore pér notim né
praktikén e zakonshme té arsimtaréve. Kjo plotésohet me analizén
eksterne té pérgjigjeve té nxénésve, qé ashtu té sigurohen késhilla té
ndara, késhilla té pavarura pér arsimtarét né lidhje me pérparimin e
nxénésve. Kjo nuk ka pér géllim qé té minimizohet ose té anulohet
krejtésisht gjykimi profesional i arsimtaréve né lidhje me notimin, por
gé késhtu té sigurohen “thjerréza” edhe mé té mira, me té cilat ar-
simtarét do té mund ta shikojné pérparimin e nxénésve té tyre. Pasi
té vendoset njé theks mé i madh ndaj pérmirésimit té né vend té kom-
petencés dhe pérgjegjésisé sé arsimtarit, mbéshtetjen e nxénésve qé
pritet nga arsimtari ai nuk e pérjeton si “trysni té larté” mbi té, qé
sipas pérvojés soné éshté e pranuar miré dhe arsimtarét e vleréso-
jné qgasjen profesionale teknike né kété program. Megjithaté, aty ku
investimet e ndérlidhura me notimet diagnostike ndoshta jané té
vogla, ato pér ardhmériné e nxénésve jané shumeé té réndésishme,
sepse kapaciteti dhe potencialet e tyre qé té arrijné njohuri té vérte-
ta matematikore, kryesisht varet nga cilésia e mésidhénies qé ata e
marrin, njé aspekt né té cilin ndikojné njé grup faktorésh, pérfshiré ké-

tu edhe resurset dhe mbéshtetjen e shfrytézuar nga arsimtari qé
nxénésve t'u lehtésohet mésimi.

Si rrjedhim, sugjerohet gé gasja e notimit qé éshté paragitur
né kété punim té keté potencial gé do té kontribuojé pozitivisht né té
kuptuarit e arsimtaréve pér mésimin e nxénésit né matematiké dhe
kjo meriton studim té métejmé. Projekti vazhdon té japé informa-
cione té pasura diagnostike pér llojet e gabimeve té béra nga nxénésit
né nivel té arsimit fillor né Iéndén e matematikés dhe pér ¢éshtjen se
si mund té pérmirésohen ato. Duke theksuar vlerén e analizave té
centralizuara, gé jané té bazuara né pérgjigjet e testeve té nxénésve,
projekti ofron gasje né até se si njé proces i tillé diagnostik mund té
kontraktohet, planifikohet dhe implementohet me sukses me arsim-
tarét.
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IN SLOVENIAN SCHOOL

Mateja Persolja

ABSTRACT

Primary school Preserje pri Radomljah is with nearly 700
students quite a big school for Slovenian circumstances. About 80
teachers work here and they teach in three classes from the first to
the ninth class.

In Slovenia, there is a regulation which describes the ways of
marking and assessment of knowledge. Aims and standards are found
in the learning plan. In the first three grades teachers mark descriptively
(achieving aims), and in the rest of classes they mark by numbers
from 1 to 5, where 1 means dissatisfying and 5 means excellent.

In this article, | describe the way to monitor students’ progress,
also called formative monitoring, which was developed by RAP
(Progressive Application Project) of National Educational Institute of
Slovenia here at primary school Preserje pri Radomljah. We have
decided to do this because we are not satisfied with the existing ways
of monitoring as it does not give enough feedback to students.
Furthermore, we have noticed that students are not motivated for
learning and they do not take their responsibility for their knowledge.
Also, at our school we work according to William Glasser’s Choice
Theory [1] and thus we pay a lot of attention to good relations. The
former way of monitoring has not enablde us to retain the quality of
good relations and that is why we felt the need to develop something
new, which will fulfil us.

The described way of monitoring is developed and used by the
members of the development team at our school, the individual
elements are spread also to the rest of the employees.

Keywords: assessment, research project, formative assessment,
Choice theory, Glasser quality school.
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1. WAYS OF TEACHING AND ASSESSMENT
AT MATHEMATICS IN SLOVENIA

The most common way of teaching used at mathematics (and
many other subjects) has roots in the history of teaching in our
territory and it does not differ a lot from the way | was taught in the
time of socialism (in the former Yugoslavia). The teacher usually explains
a topic (once, in one manner for everybody - frontally) which is
prescribed in the teaching plan and explained in coursebooks students
use. After each module they revise, test, revise again and mark it.
Sometimes they orally revise or test the knowledge in between those
periods. They repeat this process in cycles till the end of a school year.
In this form we can talk about transmitting knowledge and behaviourist
forms of testing and marking.

In that way of teaching and assessment, the teachers of our
school miss the creativity and engagement of students in the process
of learning, which enable them taking responsibility for their own
progress, work, learning and knowledge. This is one of the major
reasons as to why we search new ways of teaching and assessment in
the classroom, and that is why we took part in the project.

Previously, testing and evaluating knowledge in Slovenia took
place immediately before a test or after the end of a certain academic
unit. Testing was usually before the evaluation (test/exam), which
included written and oral examinations. We were continuously
wondering why students started learning after the testing (just before
the examination). However, that was the first and only time that they
received feedback about their current knowledge and they did not
receive feedback from the teacher on how to enhance their learning.

During the research we found out that the majority of work in
the classroom is done by the teachers, which leads students to merely
listening and learning. The latter was quite difficult to do, especially
by students who have troubles learning, because they were not
taught that at school.

In Slovenia, the feedback to students is usualy given in the
form of grades, points, percentages, hence in the sense of wrong or
right. The students are not informed about their strong and weak

fields of learning. Moreover, they are taken away all the power to
influence their grades and achievements as he is completely
dependent on the teacher's work in the sense when he will be tested
orally or written, and what work he will be demanded to do.

Classical written (tests) and oral forms of assessment are not
qualitative and do not offer real feedback [2], and thus we need new
ways which enable more creativity and students' involvement in the
process of learning. We also wish for more creativity at presenting
the learnt material.

2. FORMATIVE ASSESSMENT
OF STUDENTS’ PROGRESS

Society and social norms have been changing for decades in
Slovenia as well as in the world. Emplyers expect from their newly
employed competence in the field of team work and collaboration. All
this in mind, the teacher's role from the past, which was to pass
knowledge on to students as merely passive recipients, will not suffice
anymore. Today topics are available in many different sources, we
have to develop skills and competences, starting in primary school.
Thus, we need a new way of monitoring individual's progress, which
enables the students and their teachers more opportunities,
creativity and offers more qualitative information about the process
of learning.

Based on this new way of teaching, a student is included in the
planning of goals and lessons. She enables them to participate
actively during the lesson itself, which is adjusted to each individual.
This is done in order for students to be more involved in the process
of self-evaluation and self-regulation so that students can take more
responsibility for their learning and marks. Allin all, she give students
more opportunities to shape their own learning and marks and to
become more active and engaged in the entire learning process.

The following is an example of a survey for self-evaluation of
a student or a student and a teacher that used a computer program
for formative assessment. [3]
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Your strong predispositions /
What do you know?

Your weak predispositions /
What would you like to learn?

The content of leaning / What? /
Goals?

The process of teaching /
How would you like to learn?

A collection of achievements /
What do you already know? /
What is in your file?

Presentation of your collection
of achievements / evaluate your
work.

Formative assessment enables monitoring students' progress
in shorter periods. It enables the students gaining qualitative feedback
and advice on improving their knowledge. The teacher can monitor
in as a whole and has a full insight in students' learning and knowledge
as information gathering is not focused only on the written part of
evaluation (test). It reveals gaps and lack of work on time. Students
become conscious of advantages of regular work and disadvantages
of learning immediately before testing. At the same time the
formative monitoring enables better realtions as it introduces internal
control, teaches self-criticism, self-evaluation [4], and brings new
criteria for success (when you are satisfied with your knowledge and
achievement).[5] The student has an influence on his knowledge and
grade, and ther is no external evaluator. This gives everybody a better
feeling that they can achieve a good grade easier. This also prevents
the external control of homework and parents and teacher pressure
on students.

2.1. Process of formative assessment

Formative assessment includes diagnosis of prior knowledge;
setting and following goals, and evaluating the results. Planning takes
place at the beginning of the school year and at the beginning of
every new unit, when goals are set. The starting point is the question:
What do I already know? and What don‘t | know? or What do | want
to learn? The first question helps the teacher to find out the strengths

and prior knowledge of each student and the second question identifies
the weakest areas. Teachers set goals jointly with the class. Goals are
also adjusted and changed to meet the needs of individual students.
Students were engaged in the process with questions such as, How
will I achieve the goal?, What is the easiest and quickest way of
learning for me?, How do | want to learn?. The answers are based on
students’ individual interests and wishes (such as learning outdoors,
working on the computer, writing seminar papers, conducting
research, authentic assignments, etc.). The teacher then attempts to
accommodate students as much as possible in the learning process to
facilitate reaching goals. Lessons become more dynamic, creative,
and powerful because the emphasis is on the individual‘s needs
(power, freedom). [6]

Initiating the planning of the lesson in the classroom and
monitoring knowledge acquisition is especially noticeable when
testing, valuing and estimating students’ knowledge. It has been
demonstrated that students are more aware of which goals they have
achieved, and which they haven‘t achieved, when they engage in self-
evaluation. In our school in Slovenia, this is evident when students
are given oral examinations since what the student actually knows
becomes very evident to the student and to the teacher, but also
during written examinations (tests) and making joint plans for
improvement.

We routinely asked students to create a written improvement
plan after the test, which includes answers to the following questions:
What do | know?, What do | want to learn?, Until when?, Is my current
way of working leading me to success?, If not, am | ready to change
that? If necessary, students make a new plan with exercises planned
according to the school schedule. When a student thinks that he or
she has achieved a goal, he or she can demonstrate content
knowledge and evaluates it. On the basis of evaluating knowledge
regarding the criteria, the student and a teacher jointly suggest a
mark (i.e. a grade). [6].

It takes time for changes and introducing novelties. Also,
children's behaviour does not change overnight. Some try to find
shortcuts to knowledge first, but soon they find out there are no
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shortcuts and that it takes hard work to gain knowledge. If not sooner,
they realise this when they lack knowledge at testing or they get a
bad mark. Then the long-term process of planning, activity and
evaluation begins again. And again, everybody learns something
fromit.

2.2. Collections of achievements

As opposed to regular tests, portfolios enable continuous
monitoring knowledge progress and improvement. It combines
different forms (traditional and modern) of monitoring the progress
and assessment. It is important that no form of knowledge assessment
does not end in the form of a mark but it enables us further information
in the process of individual's improvement. Furthermore, portfolio
offers a wide range of information. Apart from knowledge itself we
can monitor strategies of learning and work of an individual. At
mathematics this form of work is useful at the majority of topics as it
enables in depth monitoring of knowledge, and as opposed to tests
it is not limited to a narrow choice of aims and themes that we test.

Portfolio always leads to progress, and it enables creativity and
experiencing success, which we cannot guarantee by written tests.
Therefore it is always successful.

Learning by means of portfolio is more successful if we use a
personal approach and active forms of work. Certainly, by means of
frontal approach (everybody the same or in the same way) we cannot
monitor students individually. Thus, with a different way of knowledge
assessment and marking we also change lessons and vice versa.

3. CLIMATE IN THE CLASSROOM

| teach at a school that strives to set an atmosphere in the
classroom that stimulates responsibility (what I agree to do, | will do),
independence (no need for external control), self-initiative (solving
one’s own problems when assistance is not required and building

initiative), self-trust, self-image, creativity (new ideas), sensibility
(minding others), the ability to look for solutions (not mistakes, excuses
and culprits); feeling connected with others, and encouragement.
What is more, an open dialogue is established that makes discussing
weak and strong areas, gaps and learning lapses, all safe to discuss.
Stimulating such an environment is easier, because we have wonderful
role models at our school and a supportive working environment
given the school-wide commitment to being a Glasser Quality School.

In such an environment every student can be successful. In our
new approach to teaching, we trie to prepare quality lessons, but
instead of evaluating students, they evaluate themselves; punishments
and coercion are replaced by collaboration and setting goals and
agreements; cooperation with others is encouraged instead of
competition; and we search for success and acquiring new knowledge
rather than highlighting failures; teacher demands are replaced by
encouragement and guidance; and individual effort is supplemented
by group learning and teamwork.

4. CONCLUSION

| started introducing novelties and changing things in the
classroom as | was not satisfied with the knowledge, work and
relationship. | felt | was becoming more and more intertwined in the
magic circle of dissatisfaction, no work and lack of knowledge. |
wanted to change students and our work in the classroom. After
seven-year work | managed to achieve absence of fear, relaxed and
working atmosphere. | learn about the work of my colleagues by
visiting them at their lessons, monthly reflections and exchanging
ideas and experiences. | realise | appreciate and respect them more
and more. | have managed to change myself, my view of learning and
work in the classroom.

Developing noveltie and work in the progress team at our
school offers me a lot of satisfaction, personal and professional
growth. We are lucky to enjoy the support of our headteacher, which
gives us new energy for further progress, and mostly safety to
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discover something new, despite the fact that sometimes we are
scared or have doubts and do not know where we will end. A long
lasting monitoring of our work by questionnaires, the satisfactions of
our students and their parents, our good feeling and the sparks in
children's eyes give us courage to continue on the right track.

We do not know what lies ahead of us, we do not know which
competences our children will need in the future. What should we
teach our children today when the foundations of existence are not
on solid grounds and constant changings of values? What should we
offer them to benefit from when they grow up? Perhaps we should at
least teach them choose or set aims, find the way and reach their
aims. If they are satisfied doing this, we believe that we gave them the
best we could.
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Mameja lNMepwosva

PESUME

OcHoBHoOTO yunnuwre , Mpecepje” Bo Pagomsba co ceomte 700
yYeHUUM e A0CTa ronemo yynnuwTe 3a ycnosute Bo CroseHunja. OKo-
Ny 80 HacTaBHMLM paboTaT oBAe M M3BeAyBaaT HacTaBa BO MO TpU
napanesikvm og, NpBo A0 AEeBeTTO o4eneHune.

Bo CnoBeHuja uma ogpenba KojalwTo r'v onuiyBa HauMHUTE
3a M3BeAyBakbe OLEHKU NpY OLEeHYBakeTo Ha ydyeHuuuTe. Lennte n
CTaHAapauTe ce HaofaaT BO HacTaBHaTa NMporpama: BO NpBuTe Tpu
ofLeNeHnja HacTaBHULMTE AaBaaT ONMMUCHU OLEHKM (3@ NOCTUraHbEeTo
Ha Lle/IMTe), @ BO OCTaHaTWUTe O4e/IeHn]a AaBaaT OLLeHKU co bpoeBu
o4 105, npy wto 1 e He3a40BOAUTENIEH, @ 5 3HAUN O4JINYEH.

Bo oBaa cTaTtuja, ro onuilyBam HaYMHOT 3a Caeere Ha Hanpe-
[OOKOT Ha yYeHUUUTe, UCTO TaKa, HapedyeH GOPMaTUBHO Cegerbe, WTO
6elle n3rotseH Bo Pa3BOjHO an/IMKAaTUBHMOT MNPOEKT 04, CTpaHa Ha 3a-
BOZOT 3a WKOACTBO Ha CnhoseHuja, osae B0 OCHOBHOTO yynamwite
»pecepje” Bo Pagomsba. Hue ognyuynBme oBa 4a ro Hanpasume
6uaejkn He cme 3aZ10BOJIHM O, MOCTOjHUTE HAYMHM Ha cneaerbe, o4-
HOCHO TMe He AaBaaT AOBOJIHO NOBPATHU MHbOPMALMK 32 YYeHULU-
Te. YWwTe noBeKke, 3abenexaBme AeKa yYeHULMTE He Ce MOTUBUPAHMU
33 y4yere U He ja npe3emaat OAroBOPHOCTA 32 CBOUTE 3Haeka. McTto
TaKa, BO HalleTo yunnuiute pabotume cnopes, Teopujata Ha usbopot
Ha Bunnjam Mnecep [1] n Taka nocBeTyBame MHOry BHMMaHWeE Ha
[obpute opHocu. TOpPaHEWHUOT HAUYMH Ha c/lefere He HU
OBO3MOYBallle [1a ro 3a4p*KMUMe KBAIUTETOT Ha AobpuTe ogHOCU U
TOKMYy 3aToa 4yBCTBYBaBMe notpeba Aa pa3BMemMe HeLTo HOBO Koe-
LUTO Ke Hé UCNOo/HYBaA.

OnNWWaHMOT HAaYMH Ha cnefere e pa3sBMeH U Ce KOPUCTU Of,
CTpaHa Ha CUTe YNEeHOBM Ha TMMOT 3a Pa3BOj Ha HALLETOo yYnauwTe, a
noeguHeYHUTe es1IeMeHTHU Ce, UCTO TaKa, MPOLLUMPEHU M HA OCTAHATMOT
Oen of BpaboteHuTe.

KnyuHu 360poBU: oyeHysarbe, Ucmpaxcy8ayku npoekm, ¢op-
MamUBHoO oyeHysarbe, Teopuja Ha usbopom, K8AAUMEMHO yYUAUWI-
me cniopeo necep.



DopMaTMBHOTO OLLeHYBakb€e BO yumauwTata Bo CnoseHuja

1. HAYMHUTE HA U3BEAYBAE
HA HACTABATA U OLUEHYBAKETO
NO MATEMATUKA BO C/TOBEHUJA

HajuecTnoT 061K Ha HacTaBa LITO Ce KOPUCTM NO MaTeMaTMKa
(a u no mHory Apyrv HacTaBHM NpeaMeTH) MMa KOPEHU BO UCTOpUMjaTa
Ha HacTaBaTa Ha HallaTa TepUTOpPUja U He ce Pas3IMKyBa MHOTY O,
HAYMHOT Ha KOjLITO jac 6eB NoAy4yBaH BO BPEMETO HA COLLMjaNN3MOT
(B0 nopaHewHa Jyrocnasumja). HactaBHUKOT 06MYHO ja objacHyBa
HacTaBHaTa TeMa (efHall Ha efeH HauuMH 3a cuTe - GPOHTA/IHO) Koja-
LUTO € NPOoMnMLaHa Co HacTaBHaTa nporpama 1 e objacHeTa BO y4yeb-
HULMTE LITO MM KOpUCTaT yuyeHuumTe. Mo cekoj Moayn HacTaBHULMTE
ja noBTOpYyBaaT NeKuujaTa, TeCTMpaaT, Nak ja NOBTOpyBaaT U n3lBe-
[yBaaT OLeHKK. [ToHeKoral yCHO ja NOBTOPYBaaT U MM TeCTUPaaT 3Ha-
erbaTa mery Te nepmoau. Tue ro NoBTOPYyBaaT 0BOj NPOLLEC BO LIMK/Y-
CM Ccé A0 KpajoT Ha yyebHaTa roauHa. Bo BakBa popma moxke aa 360-
pyBame 3a nNpeHecyBake Ha 3HaerbaTa M 33 opmMUTe Ha OgHECYBarbe
npw TeCTUPaAHETO U U3BEAYBAHETO OLEHKM.

Co TaKBMOT HauMH Ha M3BeAyBake Ha HacTaBaTa M OLLeHyBa-
HETO, HACTaBHULMUTE 04, HALLIETO YYMIMLLTE ja MPONyLWTaaT KpeaTms-
HOCTA M aHTaXKMParETO Ha YYEHULLUTE BO NMPOLLECOT HA YYEHETO, LUTO
MM OBO3MOKYBa HMM Za ja Npe3emaaT OAroBOPHOCTa 3a CBOjOT COMNC-
TBEH HanpeoK, y4ereTo 1 3HaeraTa. OBa e egHa of, IMaBHUTe Npu-
YMHM 30LUITO HME CMe BO NOoTpara Mo HOBM HaYMHKU HA U3BeAyBatbe
HacTaBa M OLEeHyBake HAa YacoBUTE, M 30WITO 3e40BME Y4ECTBO BO
NPOEKTOT.

MpeTxoAHO, TECTUPAHETO U BPeAHYBaHEeTO HA 3HaeHaTa BO
CnoBeHMuja ce BpLueLle Npes U3BeCceH TeCT UM MO 3aBPLLYBAHETO HA
oppeneHa nporpamcka LennHa. TecTuparbeTo 06MYHO ce Bpellelle
npepa esasBaumjaTta (TECTOT/MCMNUTOT) KOjLITO BKYYyBaLLEe MUCMEHO U
YCHO ncnuTyBakse. Hne nocTojaHo ce npallyBaBme 30LWTO yYeHUUuUTe
3aMoYHyBaaT Aa yyaT Nno TecTMpareTo (TokMy npeg, ucnutot). Mefy-
TOa, Toa belle NPBUOT U eANHCTBEHMOT MaT Kora Tue fobu1Baa nospaT-
HU MHOPMaLUMM 33 CBOMTE TEKOBHM 3HaeHa U He 061Baa NOBPATHU
MHPOPMaLMKM 04, HACTaBHMKOT KaKo A3 ro NofobpyBaaT CBOETO yyeHse.

Bo TEKOT Ha MUCTpaKyBakeTo f06VMBME HAaoAM AeKa Ha norose-
MWOT A€/l Ha YacoBMTE Ce NpeaaBa 04 CTPaHa Ha HacTaBHULMTE, TaKa
LUTO Y4EHULMTE CAMO CAyLIaaT U NoToa y4yaT. OBa BTOPOBO belle MHO-
ry TELWKO A3 Ce OCTBAPYBa, @ 0COOEHO O/, OHME YYEHULM KOULITO MMa-
aT TELWKOTUM BO yuereTo, buaejkm He 6ea noayvyBaHW Ha TOa BO YuK-
JIMITeTO.

Bo CnoBeHuja noBpaTHUTE MHPOPMALMM OOMUYHO HA YYEHULLU-
Te UM ce AaBaaT BO BMZ HAa OLEHKW, 60A0BU, MPOLEHTU U OTTYKa CO
3Hauerbe 4aNU rpeLlaT Uam ce Bo NpaBo. YYeHUUUTe He ce MHPOpMU-
paaT 3a HUBHUTE jaku 1 cnabu nogpayja Bo yuyereTo. YiuTe noBeke,
HUM MM e of3emMeHa MOKTa [ia B/InjaaT Ha CBOMUTE OLLEeHKM U NoCTUra-
tba BMAEjKM YUEHUKOT e cocema 3aBUCEH of, paboTaTa Ha HACTaBHU-
KOT BO CMMCO/ KOra TOj Ke b1ze TecTMpaH YCHO WM MUCMEHO M KaKBa
paboTa Ke ce 6bapa opg Hero.

KnacuuyHuTe nucmeHu (TectoBn) 1 ycHU GOPMU Ha OLEHYBaHE
He Cce KBa/IMTaTUBHU U He HYAAT peasiHu NOBPaTHM MHbOPMaumm [2],
Ma 3aToa Ham HU ce NOTPeOHM HOBM HAYMHU KOULWITO Ke HY OBO3MO-
KaT norosiema KpeaTUBHOCT M BK/yUYyBatbe Ha y4eHULMTE BO NpoLe-
COT Ha y4YereTo. Hue, UCTO TaKa, NocaKkyBaMe Morosiema KpeaTuBHOCT
NPV NPe3eHTUParETO Ha HAaCTaBHMOT MaTepuja.

2. ®OPMATUBHO OLEHYBAKE
HA HANPEAOKOT HA YYHEHULUMUTE

OnwTecTBOTO M OMLWITECTBEHUTE HOPMU CE MEHYBaaT BeKe Co
AeueHnn Kako Bo CnoBeHMja Taka 1 BO LLeanOoT cBeT. PaboTogasumTe
O4YeKyBaaT o4, CBOMTEe HOBOBPabOTEHM KOMMETEHTHOCT Ha NOAETO Ha
TUMCKaTa paboTa 1 copaboTkaTta. Mmajku ro ceto oBa Ha ym, ynorata
Ha HaCTaBHWKOT O, MMHATOTO, KOjaluTo Helue Aa MM NnpeHecyBa 3Hae-
HbaTa HA YY4EHMUMTE KaKO Ha NMacMBHM NMPUMayYu, NoBeKe He 3a40B0-
NyBa. [leHec NpUcTanoT KOH HAaCTaBHUTE TEMM € MOXKEH MPEeKy pPasHu
M3BOPK Ha MHOPMaLMK U HKe Tpeba Aa r'M pa3BMBaMe CNnocobHOC-
TUTE N KOMNETEHLMMTE, NOYHYBAjKM yLUTE BO OCHOBHOTO yYMAMLITE.
3aToa HM e NoTpebeH HOB HAYMH Ha CefeHe Ha HanpPeaoKoT Ha noe-
OVMHELOT WTOo Ke MM 4aBa Ha yYeHUUUTE U Ha HUBHUTE HACTaBHULM
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noseke MOXKHOCTW, MPOCTOP 3a KPeaTUBHOCT U UM Ke Hyau NOKBaau-
TETHU MHPOPMaLMM 32 HaNPeAOKOT BO YYEHETO.

Bp3 ocHOBa Ha OBOj HOB HAUYMH Ha M3BeAyBakbe Ha HACTaBaTa,
YUYEHUKOT ce BK/y4yBa BO MJaHMpParETO Ha LleInTe U Ha YacoBuTe.
HacTaBHMKOT MM OBO3MOXKYBa Ha YYeHULMTE aKTUBHO Aa y4ecTByBaaT
BO TEKOT Ha YacoT, KOjLUTO ce Npuaaroaysa Ha cekoj noeaguHel,. OBa
e CO uen yyeHuumTte ga 6muaat noseke BKAy4yBaHW BO MPOLLECOT Ha
camoeBa/iBaliMja U CAMOKOHTPO/1A 32 4@ MOXKaT Aa npe3emaar noro-
JleMa 04roBOPHOCT 33 CBOETO YYeHe U OLEHKUTE. UMEHO, HacTaBHU-
KOT UM [aBa Ha yY4eHMUMTEe NOBEKE MOXKHOCTU Aa ro obamkysaat
CBOETO COMCTBEHO y4erbe U OLEHKM U A3 CTaHaT NOaKTUBHU U aHTaXKu-
paHu BO LENMOT NPOLLEC Ha y4YeHbe.

CneaHnoB NpuMep e npernes 3a caMoeBanBaluja Ha YYeHUK
M Ha HaCTaBHMK KOULUTO KOPMCTAT KOMMjyTepcKa nporpama 3a ¢popma-
TUBHO OLeHyBakbe. [3]

BaluuTe jaku npeamcnosvumm /
LLITo 3HaeTe?

BawwTe cnabu npeaucnosmumm /
LLTo 61 cakane ga 3Haete?

CoapKMHa Ha 3HaerbaTa / WTo? /
Llenn?

061K Ha HacTasaTa /
Kako 6u cakane ga yuute?

36u1pKa Ha nocTurarara /
LLTo BeKe 3HaeTe? /
LLITo uma Bo Bawarta gatoteka?

MpeTcTaByBare Ha BalwaTta 36MpKa
Ha nocTurarbaTa /
BpeaHyBajTe ja Bawara pabora.

®opmaTUBHOTO OLLEHYBatbe OBO3MOXKYBA C/lefierbe Ha Hanpe-
[OOKOT Ha YYeHULMUTE BO NOKPaTKK nepnoam. Toa MM OBO3MOXKYBa Ha
yYEeHUUUTE Aa CTEKHYBAAT KBA/IMTAaTUBHU NOBPATHU MHOPMALIUN U
coBeTU 33 NofobpyBarbe HA CBOUTE 3HAeHA. HacTaBHUKOT MoxKe Aa
cneam LeioCHO M @ MMa Le/IoCeH YBUJ, BO YYEHETO U 3HAeHaTa Ha
yyeHuuute buaejkm cobnpareto Ha MHGOPMALIMNTE HE € HAaCOUYEHO
Camo KOH NUCMEHMOT Aen o4 eBasBaumjaTta (TectoT). Toa rv oTKpMBa
HaBpemMe NpasHUHUTE U HedocTaTouuTe Bo paboTaTta. YueHunuute
CTaHyBaaT MOCBECHM 3a NPeAHOCTUTE Ha pefloBHATa paboTa 1 Hegoc-
TaTOLUTE BO y4eHEeTO HenocpeaHo npej TecTuparbeto. Mctospe-
MeHo, $OpMaTUBHOTO C/efileHe 0BO3MOXKYBa Nogobpu ogHoCK 1 Toa
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BOBeAyBa BHaTpeLIHa KOHTPO/a, NoAy4YyBa Ha CAMOKPUTMKA, CamMo-
eBanBauuja [4] n BoBegyBa HOBY KpUTEPUYMM (KOra CTe 3a40BOJTHM
CO 3HaeHaTa 1 nocTurakata).[5] YUeHUKoT Mma BanjaHue Bp3 cBOUTE
3Haera M OLEHKaTa, M TyKa HemMa HaZBopelleH oueHyBay. OBa My
JaBa cekomy g06po YyBCTBO fAeKa NosecHO Moxe Aa gobue gobpa
oueHKka. OBa, UCTO TaKa, M oaberHyBa ekcTepHaTa KOHTpPoAa Ha fo-
MallHMTE 334341 U MPUTUCOKOT Of, POAUTENNUTE U Of HACTaBHULMUTE
BP3 yYeHuuuTe.

2.1. MpouecoT Ha POPMaATUBHO OLLeHYyBaHe

®opMaTMBHOTO OLLEHYBakbe BK/yYyBa AMjarHO3a Ha NpeTxosa-
HWUTE 3Haerba, MOCTaBYBakE U Ceflehe Ha peannsaunjata Ha uenuTe
W BpeaHyBakbe Ha pesynTtaTuTe. [N1aHnpareTo ce BPLUM HA MOYETOKOT
Ha y4ebHaTa rogMHa 1 Ha NOYETOKOT Ha CEKOja HacTaBHa Le/IMHa Kora
ce nocTasyBaaT uenuTe. MojaoBHa ToYKa ce npalwaraTa: LLImo seke
3Ham? LLImo He 3Ham? LLImo cakam 0a Hay4yam? MpBOTO npallare
My NMoMara Ha HaCTaBHUKOT A3 MM Hajae jakuTe nogpadja Ha NpeTxoa-
HUTE 3HaeHba Ha CeKOj YY4EHMK, @ BTOPOTO NpaLlarbe Aa ' uaeHTndum-
KyBa Hajcnabute nogpayja. HactaBHMLMTE T NOCTaByBaaT LeauTe
33e4HO CO Mapanesnkara. Llennte, UCTO Taka, ce npunaroaysaaT u ce
MeHYBaaT 3a Aa ' 3a40BoNaT NOTpebute Ha NoeAMHEUHUTE YHEHULN.
YyeHuumnTe 6ea aHraxknpaHu Bo NPOLECOT CO Npallakba KaKo LWTO ce:
Kako ke ja nocmueHam yenma? Koj e HajanecHuom u Hajbp3uom
HA4YUH Ha yvyere 3a meHe? Kako cakam d0a yyam? OarosopuTe ce
6a3npaaT Ha NoeaANHEYHUTE UHTEPECU U Kenbu Ha ydeHuLmTe (KaKo
LUTO Ce y4yereTo HagBop, paboTaTa HAa KOMNjyTep, NMLWYBAHETO Ce-
MWHAPCKM TPYAOBU, CNPOBEAYBaHETO UCTPAXKyBatba, aBTEHTUYHU 06-
BPCKM UTH.). HacTaBHMKOT noToa ce obuayBa Aa MM npuaaroaysa
YYEHULUMTE KONKY LUTO € MOYKHO NOoBEKe BO NPOLLECOT Ha y4eHEeTo 3a
03 nomara BO NOCTUIHYBar€TO Ha uenuTe. YacoBuTe cTaHyBaaT
NOAMHAMWYHU, KPEeaTUBHMU U MOKHM BuaejkM Harnackata e Bp3
notpebute Ha noeanHeuoT (MOKTa, cnoboaarta). [6]

MHULMpPareTo Ha NAaHMpPaHbeTo Ha YacoT Co napanesnkaTa u
cnefereTo Ha CTEKHYBAHETO HA 3HAeHaTa 0CcobeHo ce 3abenex-




DopMaTMBHOTO OLLeHYBakb€e BO yumauwTata Bo CnoseHuja

JIMBU KOra ce TecTupaaT, BpeAHyBaaT M NpoLeHyBaaT 3HaeraTa Ha
yyeHuumTe. Ce NoKaxa AeKa y4eHuLMTe ce NoBeKe CBECHM 3a TOa KoM
Lenn TMe rm NocTUrHasae, a Kom He M NOCTUIHANe, Kora Ce aHTaXKu-
paaT Bo camoeBasiBaLumja. Bo HaweTo yunamwTe Bo CnoBeHuja oBa e
OYUrNIeHO KOra Ha yYeHULLUTE UM Ce 334aBaaT YCHU UCnNTK Buaejkm
OHa LITO YYEHMKOT, BCYLIHOCT, FO 3Hae CTaHyBa MHOTY €BUAEHTHO
KaKO 3a YY4EHWKOT TaKa M 3a HAaCTaBHMKOT, HO, UCTO TaKa, M BO TEKOT Ha
NUCMEHUTE UCMUTU (TECTOBUTE) U BO U3TOTBYBAHETO Ha 3aeAHUYKUTE
naaHoBM 3a NofobpyBarbe Ha 3HaeHaTa.

Hue pyTMHCKM nobapaBme o yYeHUumUTe Aa N3rotesaT MMCMeH
naaH 3a nogobpyBatbe MO TECTOT KOjLUTO BK/YYyBa AaBake OAroBopU
Ha cnefHMBe npawawa: LLimo 3Ham? LLimo cakam 0a Hay4am? o
Koza? [lanu ce2awHU08 HAYUH Ha paboma me 800U KOH ycriex? AKo
He, 0asu cym cripeMeH 0a 20 npomeHam moa? AKo e noTpebHo, yye-
HULMTE M3rOTBYBAAT HOB MJ1aH CO BEXOW NaaHMpPaHKU cnopes, y4nami-
HaTa wema. Kora HeKoj y4eHMK MUCAIK AeKa ja MOCTUIHAN oapeneHaTa
Len, TOj MOXe [ia o NOKaXKe COAPMKMHCKOTO 3Haek€e 1 Aa ro BpeaHy-
Ba. Bp3 ocHoBa Ha BpeaHyBaHETO Ha 3HaeraTa, MUMajKkun ' npeasus,
KPUTEPUYMUTE, YYEHMUKOT M HACTAaBHUKOT 3ae4HUYKM npeanaraat
oLeHKa. [6]

MoTpebHo e Bpeme 3a BpLIEHE NMPOMEHN U BOBEAYBakbe HO-
BMHW. VICTO TaKa, 0OfHEeCYyBaHeTO Ha YYEHULUTE HE Ce MEeHYBa MPeKy
HOK. HeKkou ce obuayBaaT Aa NpoHajaaT NOKPaTKM NaTULLTa HajnpBUH
KOH 3HaemaTa, Ho Habpry cdakaaT AeKa Hema NOKPATKM NaTULLTa U
[AeKa e noTpebHa HanopHa paboTa 3a Aa ce CTeKHyBaaT 3HaeHa. AKO
TOa He ro HanpaeaT NopaHo, Tve ro cdakaaT Toa Kora Ke UM Heao-
CTMraaT 3Haekba Npu TECTUPAHETO MM Kora A06MBaaT 0LLA OLEHKA.
MoToa AOATMOT Npouec Ha NAaHUPaHeTo, aKTUBHOCTA U eBasiBa-
LuMjaTa NOYHYyBa OAHOBO. Ml NOBTOPHO, CEKOj Hay4yBa HELITO Of Toa.

2.2. 36uMpKM Ha NoCTUrakaTa
HacnpoTu peaosHuTe TeCTOBK, NopTdoanjaTa/gocmejata osos-

MOXYBaaT KOHTMHMPAHO C/lefeHe Ha HanpeaoKoT Ha 3Haewarta u
nocturarbata. Toa KOMBUHMPA PasanyHM GoOpPMU (TPAAULMOHANHU U

COBPEMEHM) Ha C/lefetbe Ha HAaMPeAoKOT U NocTurakata. BaxkHo e
JAeKa HUTY egHa GopMa Ha OLEeHYBakbe Ha 3HaeHaTa He 3aBpLUyBa BO
dopma Ha ogpefieHa OLEeHKa, HO Taa OBO3MOXKYBa HAaTaMOLUHU WH-
dopmaumm Bo NpoLLecoT Ha NogobpyBakbe Ha NnoeauHeLoT. MoHaTa-
My, NopTHONMOTO HyAM OFPOMEH AMjana3oH Ha MHopmaumu. Mo-
Kpaj, 3HaerbaTa MOXe Ja ' ceMMe CTpaTermmTe Ha y4ereTo v pa-
6oTaTta Ha oapeseH noeauHel, Bo HacTaBaTa Mo matemaTMKa 0Baa
dopma Ha paboTa e KopUCHa Kaj norofiemunoT 6poj HacTaBHU Temu
6uaejkn 0BO3MOXKYBa A4/1abMHCKO cnefierbe Ha 3HaeHaTa M HacnpoTm
OHa Ha TecToBWUTE, 0Ba C/efleHe HE € OrPaHUYEeHO Ha efleH TeceH
n3bop Ha LenuTe U TeMUTe LUTO MM TecTUpaMe.

MopTdoanoTo cekorall BoAM KOH HanpegokK Y Toa 0BO3MOKY-
BA KPEaTMBHOCT M JLOKMBYBaE HA YCNEXOT, KOULITO HUE HE MOMXKeE A3
M rapaHTMpame co MMCMEeHWTe TeCTOBW. 3aToa Toa CeKorall e ycnelLwu-
HO.

YuerbeTo co NOMOoLL Ha MOPTHOINO € NOYCMELLIHO aKo KOPUCTU-
Me /IMYEH NPUOoA, 1 aKTUBHU dopMu Ha paboTa. CeKaKo, CO NOMOLL Ha
OPOHTANHMOT NpUOA, (CEKOj Ha UCT UM Ha C/TIMYEH HauMH) He MOMKe Aa
I cnegume ydeHUumUTe noeanHeyHo. Taka, co eleH pasiMyeH HauuH
Ha OLEHyBakbe Ha 3HAeHaTa M U3BEAYBabe Ha OLEHKMUTE MOXKE, UCTO
TaKa, A4a r'M MeHyBame 4acoBuTe U 0bpaTHo.

3. K/IUMATA HAYACOBUTE

Jac n3BeAyBam HacTaBa BO YUM/IMLLITE KOELWTO HACTOjyBa Ha
yacosMTe Aa BOCMNOCTaBM aTMOCdepa KojallTo CTUMYAMpa OAroBop-
HocT (LLUmo ce coenacyseam da npasam? LLImo He ce coenacysam da
npasam?), camocTojHocT (Hema noTpeba og HagBOPELIHA KOHTPONA),
caMoMHUUMjaTMBa (peLiaBarbe Heunmmn andyHM npobaemun Kora He ce
H6apa nomoLL v rpagere nHMumnjatnea), camogosepba, camo-npeTc-
TaBa 3a cebe, KpeansBHOCT (HOBU MAEN), YYBCTBUTENHOCT (BHMMaHMe
KOH Apyrute nyfe), cCnocobHocT Aa ce 6apaaT peLueHuja (a He rpeLuku,
M3BWHYBatba N BUHOBHULM); YYBCTBYBakEe NOBP3aHOCT CO APYruUTe
nyfe n oxpabpysakbe. A ywTe NoBeKe ce BOCMNOCTaBYBa OTBOPEH Auja-
NIOT WITO OBO3MOXYBa AMCKYTUPakbe 3a cnabute 1 jakute nogpauja,
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npasHuHMTE U nponyctuTe. Mputoa cute cnoboLHO AUCKYTMpaarT.
CTMMyNMparbeTO Ha efiHA TaKBa CpeaMHa e nosecHo, buaejkn nmame
NpPeKpacH! NPUMepPK BO HALLETO YYUAULITETO M NOAAPLIKA Ha paboT-
HaTa cpefMHa KojallTo 4aBa LWMPOKa MOCBETEHOCT Ha YYMAULWITETO
Toa Aa buae KBanMTETHO yunnuwTe, cnopes Mecep.

Bo efiHa TaKBa cpeamHa CEKOj YHEHUK MOXKe Aa buae ycneweH.
Bo HalWMOT HOB NPUMOA, KOH HacTaBaTa, Hue ce obuayBame ga No4roT-
ByBamMe KBa/IMTETHM YAaCOBM, HO MECTO Aa M'M BpeaHyBaMe y4eHULmTe,
TMe caMuTe ce BpeAHYBaaT; KasHUTE U NPUHYANUTE Ce 3aMEeHEeTU CO
copaboTKa 1 nocTaByBakbe LLeN 33 YCNEXOT 1 NOBeKe KOH CTEKHYBa-
H€e HOBW 3HaeHa OAOLLUTO KOH UCTaKHYBakbe Ha HeycrnecuTe, bapatba-
Ta Ha HACTaBHULUMTE Ce 3aMeHETU Co oXpabpyBarbe U HacouyBatbe, a
NnoeAMHEYHMOT HaMop e 3aMeHeT CO FPYMHO yYere M TUMCKa paborTa.

4. 3AK/IYYOK

Jac 3ano4HaB fa rm BoBeAyBam HOBUHUTE U [a ja MeHyBam
paboTtaTa Ha YacoBuTe BUAEjKN He BeB 3a40BO/IHA CO 3HAaeHaTa, pa-
6oTaTa U ogHocuTe. YyBCTBYBAB AeKa CTaHyBam C& NOBEKe U NoBeKe
BOBJIeYEeHa BO MarM4yHMOT KPyr Ha He3a[0BOJICTBO M HEAOCTUT Ha
3Haera. CakaB 4a MM NOMOTHaM Ha yYeHUUnUTe 1 A3 ja nogobpam
HalwaTa paboTta Ha yacosuTe. Mo ceaymroguwHa paboTa ycneas 4a
NMOCTUIHaM YyBCTBO Ha PeslakCMPaHOCT U NpujaTHa paboTHa aTMocde-
pa. Yyam MHory 3a paboTtaTa Ha MOUTE KoJlern NoceTyBajku HUBHUTE
YacoBM, CO MECEYHM Pa3MMUC/yBakba M PasmeHyBatba Ha UAEU U
MCKycTBa. M chaKkam, r'v LeHam 1 rv noYnTyBam Ce noseKe 1 NoBekKe.
Ycneas 1 camaTa Aa ce NpoMeHam, O4HOCHO MOjOT MOTes KOH yye-
HeTo 1 paboTaTa Ha YacoBuTe.

MprYmeHyBaHeTO HOBMHU M paboTaTa BO TMMOT 3a pa3Boj Ha
HaLLEeTOo YYMAULITE MU HYAM MHOTY caTUCdaKUmja, IMYeH 1 Nnpodecno-
HaneH HanpeZoK. CpekHU cme LWTO ja y»KMBaMe NogApLIKaTa Ha Ha-
LWMOT ANPEKTOP, LITO HM AaBa HOBA EHepPrunja 3a HaTamoLleH Hanpe-
[OK, @ U MOXXHOCT M CUT'YPHOCT fia OTKPMBAME HELUTO HOBO HAacMpoTK
($aAKTOT 32 HELWTO Of KOeLWTOo ce NAaWMMe U BO LUTO Ce COMHEBaMe
b6uaejkn He 3Haeme KaZe Toa Ha KpajoT Ke Heé oaBeae. [1oropoyYHOTO
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cnefetrbe Ha HawaTa paboTa npeky npawaaHuLM, 3340B0O/ICTBOTO Ha
HalMWTe YYEHULU U HUBHUTE POAUTENU, HalmMTe f06pK YyBCTBA U
WCKpUTE HaZeX BO oUuMTe Ha AeLaTta, HM AaBaaT xpabpocT ga npoaon-
KMMe Ha BUCTUHCKMUOT nar.

He 3Haeme LWITO HE OYeKyBa BO UAHMHA, HE 3HAaEeMe KaKBu
KOMMeTeHUMN Ke UM TpebaaT Ha HalwunTe Aeua BO UAHWHA. 30WTO
Tpeba fa n3BeayBame HacTaBa AeHeC Kora MoAEeIUTe 3a ONCTaHOK He
Ce Ha LUBPCTU OCHOBM M Ce MOANOXHM HA MNOCTOjaHU MPOMEHMU Ha
BpeaHoctuTe? LWTO e Toa wTto Tpeba Aa UM ro NOHyaAMMe Aa ro
KopucTaT Kora Ke nopacHat? HajsepojaTHo Tpeba aa rm nogyyysame
Aa n3bupaat unun ga NocTaByBaaT LM, Aa ro HaofaaT HauMHOT M 4a
r'M peannsmnpaaT cBouTe Lenn. AKo TMe ce 3a40BOIHU Aa ro npasat
TOa, TOraw BepyBame AeKa HMe CMe MM Fo gane OHa WTo Hajaobpo
cMe moxkene.
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REZYME

Shkolla Fillore “Presreje” né Radomljah ka péraférsisht 700 nxé-
nés. Ajo éshté shkolla mjaft e madhe né krahasim me mesataren e
numrit t& nxénésve né shkollat sllovene. Né kété shkollé punojné rreth
80 arsimtar, té cilét zhvillojné mésim né tre paralele prej klasés sé
pare deri né klasén e nénté.

Né Slloveni ka njé dispozité, e cila e pérshkruan ményrén e no-
timit dhe vlerésimit té diturive té nxénésve. Plani mésimor i pérfshin
géllimet dhe standardet. Né tre klasat e para arsimtarét i shénojné
notat né formé pérshkruese (pér géllimet e arritura), ndérsa né klasat
e tjera i shénojné notat me numra, nga 1 deri né 5. Nota 1 éshté pér
sukses té dobét, ndérsa nota 5 éshté pér sukses té shkélqyeshém.

Né kété artikull e kam pérshkruar ményrén e monitorimit té
progresit té nxénésve né Shkollén Fillore “Presreje” né Radomljah.
Pércjellja e kétillé e té ariturave té nxénésve ndryshe njihet edhe si
monitorim formativ i zhvilluar nga PAP (Projekti pér Aplikimin Progre-
siv) té Zavod RS za Solstvo. Ne jemi pércaktuar pér realizimin e kétij
sistemi pér arsye se nuk jemi té kénaqur me ményrén aktuale té moni-
torimit, sepse ajo nuk u ofron nxénésve informacione té mjaftueshme
kthyese. Pérvec késaj, e kemi vérejtur se nxénésit me kété sistem nuk
jané té motivuar pér mésim dhe nuk mbajné pérgjegjési pér procesin
e mésimit. Né shkollén toné punojmé sipas Teorisé pér Pérzgjedhje té
William Glasser-it [1], prandaj u kushtojmé shumé vémendje raporte-
ve té mira. Ményra paraprake e monitorimit nuk na kishte mundé-
suar cilési né raportet e mira, prandaj ndjejmé nevojé pér té zhvillu-
ar dicka té re, gé do t’i pérmbushte kérkesat tona.

Ményra e pérshkruar e monitorimit éshté hartuar dhe pérdoré
nga anétarét e ekipit pér zhvillim té shkollés soné, ndonése elemente
té caktuara té saj jané ofruar edhe nga personeli tjetér i shkollés.

Fjalé kyge: vlerésim, projekt hulumtues, Teoria e pérzgjedhjes,
Shkolla Cilésoré Glasser.
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1. MENYRAT E MESIMDHENIES DHE NOTIMIT
TE MATEMATIKES NE SLLOVENI

Ményra mé e zakonshme e mésimdhénies, e cila pérdoret né
matematiké (dhe né shumé léndé té tjera) shénon rrénjét e saj qé
nga historia e mésimdhénies né territorin toné dhe nuk dallon shumé
nga ményra sesi kam mésuar uné né kohén e socializmit (gjaté ish-
Jugosllavisé). Arsimtari zakonisht e shpjegon mésimin (njé heré dhe
né ményré frontale), sic parashihet né planin pér mésim dhe sic
shpjegohet né librat shkollore té nxénésve. Pastaj pas ¢do moduli ar-
simtarét i kontrollojnég, testojné e pérséri i kontrollojné dhe i notojné
té arriturat e nxénésve. Nganjéheré ata edhe gojarisht e kontrollojné
ose testojné dituriné e nxénésve ndérmjet dy periudhave té notimit.
Késhtu ata e pérsérisin kété proces né cikle deri né fund té vitit shko-
llor. Ky parim i punés paraget pércjellje té diturisé dhe formé bihe-
vioriste té testimit dhe notimit.

Né kété ményré té mésimdhénies dhe mésimit arsimtarét e
shkollés soné e ndrydhin kreativitetin dhe angazhimin e nxénésve né
procesin e mésimit, gjé qé shkakton shmangie té pérgjegjésisé sé
nxénésve né lidhje me progresin, punén, mésimin dhe dituriné e nxé-
nésve. Kjo éshté njéra ndér arsyet kryesore qé na shtyri té hulumtoj-
mé ményra té reja té mésimdhénies dhe vlerésimit né klasé, pérkaté-
sisht té marrim pjesé né projekt.

Mé paré testimi dhe evaluimi i diturisé né Slloveni béhej men-
jéheré para ose pas testit - né fund té ndonjé njésie mésimore. Testimit
zakonisht realizohej para evaluimit (provimit), i cili pérfshinte kontro-
llim me gojé dhe me shkrim. Né vazhdimisht e vrisnim mendjen se pse
nxénésit fillonin té mésojné pas testimit (para provimit). Né fakt, kéto
testime ishin hera e vetme kur nxénésit merrnin informacion kthyes
pér dituriné e tyre faktike, ndonése nuk pranonin informacion kthyes
nga arsimtarét e tyre pér até sesi duhet ta avancojné mésimin e tyre.

Gjaté studimit vérejtém se pjesa mé e madhe e punés né klasé
béhet nga arsimtari, i cili e drejton orén, ndérsa nxénésit vetém dég-
jojné dhe mésojné. Mirépo, né vecanti nxénésit me véshtirési né mé-
sime e kishin shumé véshtiré té jené né hap me mésimet, sepse ata
realisht kishin ngecur né mésime.

Né Slloveni informacioni kthyes zakonisht iu jepet nxénésve né
formé té notés, pikéve, pérqindjes, pra né formén miré ose keq. Pra,
nxénésit nuk jané té informuar pér anét e tyre té fugishme dhe té do-
béta té mésimit. Pérveg késaj, nxénésit jané té privuar plotésisht nga
fugia pér té ndikuar né notat dhe té arriturat e tyre, pér shkak se jané
plotésisht té varur nga puna e arsimtaréve, gjithnjé duke u marré mé
até se kur do té mé pyesé arsimtari me gojé ose me shkrim dhe cka
do té mé pyesé.

Testet klasike me shkrim dhe format e notimit me gojé nuk ja-
né cilésore dhe nuk ofrojné informacion té vérteté kthyes [2], pran-
daj ka nevojé té gjejmé ményra mé kreative, té cilat e rrisin pérfshirjen
e nxénésve né procesin e mésimit. Po ashtu déshirojmé mé shumé
kreativitet gjaté prezantimit té materialit té mésuar.

2. NOTIMI FORMATIV | PROGRESIT
TE NXENENSVE

Shogéria dhe normat shogérore né Slloveni, por edhe gjetiu
né boté, dekada me radhé jané né ndryshim e sipér. Punédhénésit
presin nga punétorét e tyre té rinj té posedojné kompetenca né sferén
e punés ekipore dhe té bashképunimit. Né kété kontekst roli i arsimta-
réve nga e kaluara, gé nénkuptonte vetém pércjellje té diturisé dhe ku
nxénésit ishin vetém pranues pasiv té informacioneve, nuk korrespon-
don mé me rrethanat bashkékohore. Tani temat jané né dispozicion
né shumé burime té ndryshme, andaj duhet té zhvillojmé shkathtési
dhe kompetenca qysh nga shkolla fillore. Prandaj, duhet té krijojmé
njé ményré pér monitorimin e progresit individual, gjé gé u mundé-
son nxénésve dhe arsimtaréve té tyre mé shumé hapésiré pér krea-
tivitet dhe njéherazi u ofron informacione mé cilésore pér procesin e
mésimit.

Kjo ményré e mésimdhénies e pérfshin nxénésin né planifiki-
min e géllimeve dhe detyrave mésimore. Ajo u mundéson atyre té
marrin pjesé aktive gjaté realizimit t€ mésimit, i cili i pérshtatet secilit
nxénés vegmas. Né kété ményré nxénésit pérfshihen mé tepér né
procesin e vetevaluimit dhe vetérregullimit, ashtu qé mund té mbajné
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mé shumé pérgjegjési pér mésimin dhe notat e tyre. Né fakt, né kété
ményré nxénésve u jepen mé shumé mundési pér ta formésuar
meésimin dhe notat e tyre, gjegjésisht qé té béhen mé aktiv dhe té
angazhohen né téré procesin e mésimit

Kétu né vijim e kemi dhéné njé shembull té njé hulumtimi pér
vetevaluimin e nxénésit ose té nxénésit dhe arsimtarit gé kané pérdo-
ré kompjuterin pér vlerésim formativ. [3]

Anét tuaja té forta / Anét tuaja té dobéta /

Cka dini? Cka doni té mésoni?
Pérmbajtja e mésimit / Pse / Procesi i mésimdhénies /
Qéllimet? Si déshironi té mésoni?

Prezantim i koleksionit té té
arriturave tuaja /
evaluojeni punén tuaj.

Koleksioni i té arriturave /
Cka dini? /
Cka keni né dosjen tuaj?

Notimi formativ e monitoron progresin e nxénésve né peri-
udhé mé té shkurtér. Ai u mundéson nxénésve té marrin informacion
kthyes dhe késhilla pér pérmirésimin e diturisé. Arsimtarét né kété
rast mund té kené pasqyré mé té ploté pér mésimin dhe dituriné e
nxénésve, pasi gé grumbullimi i informacioneve nuk fokusohet vetém
né pjesén me shkrim té evaluimit (testit). Informacioni kthyes i zbulon
me kohé zbrazétirat dhe mangésité. Studentét kétu vetédijesohen pér
pérparésité e punés sé rregullt dhe dobésité e mésimit pikérisht para
testimit. Njékohésisht monitorimi formativ mundéson edhe lidhje mé
té miré, pasi gé ofron kontroll té brendshém dhe e ushtron vetékri-
tikén dhe vetevaluimin [4], pastaj ofron kritere té reja pér sukses (kur
jeni té kénaqur me dituriné dhe me té arriturat tuaja).[5] Nxénésit
kané ndikim né dituriné dhe notén e tyre dhe nuk kané vlerésues té
jashtém. Kjo i jep secilit ndjenjé mé té miré se mé lehté mund té
marré noté té miré. Po ashtu kjo e parandalon kontrollin e jashtém té
detyrave té shtépisé dhe presionin e prindérve dhe arsimtaréve mbi
nxénésit.

2.1. Procesi i vlerésimit formativ

Vlerésimi formativ pérfshin diagnostifikimin e diturive parapra-
ke pér pércaktimin e ndjekjen e géllimeve dhe evaluimin e rezultate-
ve. Planifikimi béhet né fillim té vitit shkollor dhe né fillim té secilés
njési mésimore, kur pércaktohen géllimet. Pika fillestare éshté pyetja:
Cka di tani? dhe Cka nuk di? ose Cka dua té mésoj? Pyetja e paré i
ndihmon arsimtarit t’i dallojé anét e forta dhe diturité paraprake té
secilit nxénés, ndérsa pyetja e dyté i identifikon pikat e dobéta. Arsim-
tari i pércakton géllimet sé bashku me klasén. Qéllimet po ashtu pér-
shtaten dhe ndryshohen me géllim gé ashtu t’i pérmbushin nevojat
e secilit nxénés vegmas. Nxénésit pérfshihen né proces me pyetjet e
tipit: Si do ta arrijé géllimin?, Cila éshté ményra mé e lehté dhe mé e
shpejté pér té mésuar?; Si dua té mésoj?. Pérgjigjet jané té bazuara né
interesat dhe déshirat individuale té nxénésve (si¢ éshté mésimi né
hapésiré té hapur, puna me kompjuter, shkrimi i punimeve té
seminarit, hulumtime, detyra autentike etj.). Pastaj arsimtarét synoj-
né qé sa mé shumé t’i pérshtatin nxénésit né procesin e mésimit, me
géllim gé ta lehtésojné arritjen e géllimeve. Késhtu mésimet béhen
mé dinamike, mé kreative dhe mé té fugishme, pér shkak se thekso-
hen nevojat individuale té nxénésve (potenciali dhe liria). [6]

Inicimi i planifikimit t& mésimit né klasé dhe monitorimi i pér-
vetésimit té diturive né vecanti vérehet gjaté testimit dhe vlerésimit/
notimit té diturisé sé nxénésve. Eshté vértetuar se kur nxénésit pérf-
shihen né vetevaluim, ata jané mé té vetédijshém se cilin géllim e
kané arritur dhe cilin géllim nuk e kané arritur né raste. Né shkollén
tona né Slloveni kjo éshté evidente kur nxénésit pyeten me gojé,
sepse até gé nxénésit e diné béhet e qarté si pér nxénésit ashtu edhe
pér arsimtarin, por kjo ndodhé edhe gjaté provimeve me shkrim
(testeve) dhe hartimit té planeve té pérbashkéta pér pérmirésimin e
diturive.

Ne né ményré rutinore i kemi pyetur nxénésit té pérgatisin njé
plan té réndomté pér pérmirésim pas testit. Kjo pérfshin pérgjigje té
pyetjeve vijuese: Cka di?; Cka dua té mésoj?; Deri kur?; A éshté duke
dhéné rezultate ményra aktuale e punés? Nése jo, a jam i gatshém ta
ndryshoj até? Nése éshté e domosdoshme, nxénésit béjné plan té ri
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me ushtrime té planifikuara sipas orarit té shkollés. Kur nxénési men-
don se ai ose ajo e kané arritur géllimin, atéheré ai/ajo mund té de-
monstrojé dituri pérmbajtjesore dhe ta evaluojé até. Né bazé té ditu-
risé sé evaluar né lidhje me kriteret, nxénésit dhe arsimtarét bash-
kérisht e sugjerojné notén [6].

Por, nevojitet kohé pér té béré ndryshime dhe pér té futur risi.
Po ashtu edhe sjellja e nxénésve nuk ndryshohet pérnjéheré. Disa né
fillim orvaten té gjejné rrugé mé té shkurtra pér té arritur dituri, por
shumé shpejt e kuptojné se nuk ka ményré mé té shkurtér, gjegjésisht
se pérfitimi i diturisé kérkon puné serioze. Nése jo mé herét, ata e
kuptojné kété fakt kur té hasin mangési né diturité e tyre né testim
ose kur té marrin noté té dobét. Pastaj pérséri fillon procesi afatgjaté
i planifikimit, aktivitetit dhe evaluimit. Késhtu pérséri secili méson
dicka prej késaj.

2.2. Mbledhja e té arriturave

Si antipod i testeve té rregullta, portofolat mundésojné moni-
torim té vazhdueshém té progresit dhe pérmirésimit té diturisé.
Portofoli kombinon forma té ndryshme (tradicionale dhe moderne) té
monitorimit té progresit dhe vlerésimit. Me réndési éshté se asnjé
formé e vlerésimit té diturisé nuk pérfundon me noté, por na ofron
informacione plotésuese né procesin e pérmirésimit individual. Pér-
vec késaj portofoli ofron njé spektér té gjeré té informacioneve. Pér-
ve¢ diturisé, mund t'i monitorojmé edhe strategjité e mésimit dhe
mund ta pércjellim punén e nxénésve ndaras. Né matematiké kjo for-
mé e punés éshté e dobishme pér shumicén e temave, sepse mundé-
son monitorim té thellé té diturisé dhe, pér dallim nga testet, nuk
kufizohet né pérzgjedhje té ngushté té géllimeve dhe temave té cilat
i testojmé.

Portofoli gjithnjé shpie drejt progresit, i jep hapésiré kreativite-
tit dhe pérvojés, té cilat ndryshe nuk mund té garantohen me testet
e shkruara. Prandaj éshté gjithnjé i suksesshém.

Mésimi me portofol éshté mé i suksesshém nése pérdorim
gasje personale dhe forma aktive té punés. Natyrisht se me metodat

frontale (gjithé njésoj ose né té njéjtén ményré) nuk mund ta monito-
rojmé progresin individual té nxénésve. Pra, pérmes njé ményré té
ndryshme té vlerésimit té diturisé dhe notimit, ne po ashtu i ndryshoj-
mé edhe mésimet dhe anasjelltas.

3. ATMOSFERA NE KLASE

Shkolla ku punoj uné pérpiget té krijojé njé atmosferé qé e
stimulon pérgjegjésiné (cka pajtohem té béj, do té béj), pavarésiné
(nuk ka nevojé pér kontroll té jashtém), vetiniciativén (zgjidhjen e
problemit (detyrés) kur nuk ka nevojé pér mbéshtetje dhe nxitjen e
iniciativés), vetébesimin, imazhin personal, kreativitetin (ide té reja),
ndjeshmériné (té mendosh pér té tjerét), shkathtésiné pér té kérkuar
zgjidhje (jo arsyetime, justifikime ose fajésime); ndjenjén e lidhjes me
té tjerét dhe inkurajimin. Mbi té gjitha, késhtu krijohet njé dialog i ha-
pur gé mundéson té diskutohet lirshém pér anét e dobéta dhe té
forta, pér mangésité dhe léshimet né mésim. Stimulimi i njé atmo-
sfere té tillé béhet edhe mé i lehté, pasi gé né shkollén toné tashmé
funksionon njé atmosferé e tillé pune, pér ¢ka edhe dallohemi si
model reprezentativ i bazuar né pérkushtimin toné pér Shkolla Cilé-
soré Glasser.

Né atmosferé té tillé ¢do nxénés mund té arrijé sukses. Né
gasjen toné té re t& mésimdhénies orvatemi té pérgatisim mésime
cilésore, por né vend se t’i vlerésojmé nxénésit, ata e vlerésojné ve-
ten; dénimi dhe masat detyruese jané té zévendésuara me bash-
képunim dhe marréveshje; inkurajohet bashképunimi me té tjerét
pérballé garimit; hulumtojmé pér sukses dhe pérfitim té diturisé sé re
né vend se té theksohen déshtimet; kérkesat e arsimtaréve zévendé-
sohen me inkurajim dhe udhézim, ndérsa orvatjet individuale jané té
plotésuara me mésim grupor dhe puné ekipore.
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4. KONKLUZION

Uné fillova t’i aplikoj risité dhe ndryshimet né klasé, sepse nuk
isha i kénaqur me dituring, punén dhe marrédhéniet. Késhtu e ndjeva
se gjithnjé e mé tepér po futem né ciklin magjik té pakénaqésisé - mé
mungonte edhe suksesi edhe dituria. Por, uné doja t’i ndryshojé nxé-
nésit dhe ményrén e punés né oré mésimore. Pas shtaté viteve puné
uné arrita ta vras frikén, té krijoj atmosferé té relaksuar pune. Késhtu
fillova té€ mésoj pér punén e kolegéve té mi gjaté vizitave né orét e
tyre, pérmes refleksioneve mujore dhe shkémbimit té ideve e pérvo-
jave. Né kété ményré e kuptova se gjithnjé e mé tepér i kam vlerésuar
dhe respektuar nxénésit. Késhtu kam arritur ta ndryshoj stilin tim,
gjegjésisht kéndvéshtrimin tim pér mésimin dhe punén né klasé.

Zhvillimi i risive dhe angazhimi im né ekip pér pérparimin e
shkollés toné mé jep shumé kénaqési personale dhe profesionale. Ne
jemi me fat pér shkak se kemi mbéshtetje te ploté té drejtorit tong, i
cili na jep energji té re pér zhvillim té& métejmé. Késhtu ndjehemi té
sigurt té hulumtojmé pér forma té reja, pra edhe pérkundér faktit se
nganjéheré frikohemi ose dyshojmé se nuk e dimé rezultatin e fundit.
Monitorimi i vazhdueshém i punés soné pérmes pyetésoréve, kéna-
gésia e nxénésve dhe prindérve té tyre, ndjenja e miré dhe shkéndité
e gézimit né syté e nxénésve na inkurajojné té vazhdojmé né shtigje
té drejta.

Ne nuk e dimé se ¢ka na pret mé tej, nuk e dimé se ¢faré kom-
petenca u nevojiten fémijéve né té ardhmen. Cka duhet t’'i mésojmé
sot fémijét tané pérderisa bazamenti i ekzistimit nuk éshté i ngritur
mbi shtylla té shéndosha, pasi gé vazhdimisht shfagen ndryshime
konstante té vlerave? Cka duhet t'u ofrojmé atyre qé té pérfitojné
nga mjedisi i tyre? Ndoshta sé paku duhet t'i mésojmé t’i zgjedhin
ose pércaktojné géllimet, ta gjejné rrugén e tyre dhe t'i realizojné
géllimet. Nése jané té kénaqur me kété, atéheré besojmé se ua kemi
ofruar maksimumin toné.
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HA OUEHYBAHE HA YYHEHULUUTE BO MAKEAOHUIA

-TM KOPUCTUME T NOTEHUWUJANUTE?

lopuya Muykoecka

PESUME

Bo Tpy4oT, HU3 aHaNM3a Ha PA3HOBUAHMUTE aKTUBHOCTU LLITO Ce
npes3emaart NnocaeHUBE HEKOJIKY FroAUHM BO 061acTa Ha OLLeHyBatbe-
To BO MakeZoHuja, ce AUCKYTUPaA MeCTOTO Ha GOPMATUBHOTO OLLEHY-
BakbE€ BO CMCTEMOT Ha OLLeHYBakb€e Ha yYeHuLmMTe KojwTo Tpeba aa rm
3a/10BO/IN NOTPebUTe Ha y4ereTo BO 21-0T Bek.

HanpaBseH e npernes Ha HOPMATUBHUTE peLleHuja LWTO ce Ao-
HeceHW nocnefHuBE rOAMHN U HA aKTMBHOCTUTE LWITO Ce npe3emaat
BO TPUTE K/IY4YHU CETMEHTU HA CUCTEMOT 3a OLLEeHYBaH e BO OCHOBHUTE
yumnauwTa: GopMaTUBHOTO OLEHYBakEe, CYMAaTUBHOTO OLeHYBakEe U
eKCTepHUTe oLeHyBaka. Tne ce AUCKYTUPAHW Of, aCMeKT Ha TOa KOJKY
OZIrOBapaaT Ha NoTpebuTe Ha y4eHETO 3a CTEKHYBAHE Ha BELUTUHU 33
21-0T BEK, KaKO M 0f, acreKT Ha mefycebHaTa ycornaceHocT. Ce 3acTa-
nysa Te3aTta AeKa GOpMaTUBHOTO OLeHYBake HajMHOTY MOXKe Aa MNo-
MOTFHe BO Pa3BMBaHETO Ha BELUTUHMTE 33 21-0T BEK KOU Ce, BCYLLHOCT,
NPBEHCTBEHO NPOLLECHM BEWTMHU. 3aT0a, BO aHa/IM3aTa LEHTPaASHO
MeCTO e JaJleHO Ha TOoa KaKo Ce KOPUCTaT NoTeHUMjannTe Ha dpopma-
TUBHOTO OLLeHYBaHbe, KaKo Ky4veH aen o cuctemot. Ce aHanusmnpaar
NPUMEPW KOM NOKaXKyBaaT AeKa Pa3/IMyHUTE aCneKTU Ha OLeHyBakbe-
TO He Ce rpafaT Kako cUCcTeM, TYKy ce mefycebHO HeOBOJTHO KOOpAU-
HUPAHW aKTUBHOCTU. TWe, HAMeCTO Aa ce NoAAPMKYBaaT, NPean3BUKY-
BaaT KOHY3Mja Kaj HacTaBHULMTE U Kaj ydeHnumTe. Ce noctaByBa npa-
WakeTo AanM HemMa Aa ja NponywTUMe WwaHcaTa Aa ce UCKOPUCTH
$HOPMaTUBHOTO OLLEHYBaHE KAKO MOKHO CPeACTBO 3@ NOTTUKHYBaHe
Ha KBA/IMTETHOTO y4ekbe.

KnyuHu 360poBM: y4uauwWHO oyeHysaHe, eKcmepHo ouyeHysa-
e, hopmMamueHo ouyeHyearbe, ueau Ha 0bpa3oeaHUEemo.



lfopuua MuuKoBcka

1. OUEHYBAHWETO U LUENTUTE HA
OBPA3OBAHUETO BO 21-OT BEK

CuTe aKTMBHOCTK BO obpasoBaHueTo (Tpeba Aa) ce HacoueHn
KOH NOCTUIHYBaHbe Ha Lie/IMTe LUTO CUCTEMOT v noctasu. Mpeanssu-
uuTe Ha 21-0T BeK U mobanmsaumjata 40BeA0a PEYMCHU [0 KOHCEH3YC
3a TOa KakBM KoMneTeHUuMn Tpeba Aa pa3sue Ma1aamoT YoBeK LLUTO ae-
Hec e BO 06pa3oBHMOT cUCTEM, a ke buae akTUBEH rpafaHnH Bo OnL-
TecTBaTa/CBETOT BO CpeamHaTa Ha 21-0T Bek. Hajuecto nocrasyBaHu
Lenn, Mako CoO Maau PasiuKM BO rpynupareto U Gopmyamnparbeto
[1], [2] ce pa3BoOj Ha: KOMNETEHUMM M MOTMBALMjA 33 AOKUBOTHO yye-
He BO Pa3INYHM HaYYHN MU YMETHUYKM Nogpadja; KPUTUYHOCT, Kpea-
TUBHOCT N GNEKCUBUNHOCT Ha MUC/IEHETO; KMBOTHU U Npodecro-
Ha/IHX BELWTMHU CO Harnacka Ha NPeTnpPMeMHULITBOTO; KOMYHUKa-
LLMCKM BELUTUHM CO Harnacka Ha KopUCTeHe Ha TeXHONOTUNTE; CBeCT
U rpuKa 3a cebecn M 3a OKOIMHATA CO Harnacka Ha OfPKAMB Pa3Boj.
LlennTe Ha OCHOBHOTO 06pa3oBaHMe ce Ha CAMYEH HauuH aeduHmpa-
HU 1 Bo MakeaoHuja [3].

Ha TeopmncKo HMBO, NCTO TaKa, MMa 3HAYUTENHO HUBO Ha YCo-
rnaceHocTt mefy 06pa3oBHUTE CUCTEMM BO Pa3/IMYHKN 3EMjU, BO BPCKA
CO neaaroLlKNTe NPMOAU BO HacTaBaTa, yYeHeTo U OLLeHYBarbeTo.
BcyLIHOCT cuTe HacTojyBaaT A4a ro HanywTaT TPaauLMOHaAHNOT CUC-
Tem Ha obpa3oBaHMe 1 Aa BOCNOCTaBaT HOB, pedopMmpaH, LUTO Nnose-
Ke Ke oarosapa Ha npeanssuumTe Ha 21-0T BeK.

Momony e AageH rpaduyKM NPUKas Ha KapaKTepPUCTUKUTE Ha
HoBaTa Napagurma Ha obpasosaHueTo Bo 21-0T Bek. MpuKasoT e npe-
3emeH og /1. Wenapga [4].

Cnopeg LWenapa [4] oueHyBarbeTo CO 06jeKTUBHM TECTOBU Ha
3HaeHba e KapaKTepUCTUYHO 3a 0bpa3oBHaTa Napaanrma KapakTepumc-
TUYHa 3a 20-TUOT BEK, Kafle M yuereTo e ba3mpaHo Ha y4erbe usasoe-
HU COAPMKUHU, XMEePaPXUCKM noapeneHn, eKCNAULUTHO NpeaaBaHm
04, HaCTaBHMKOT M Ha UCT HaUYMH YCBOjyBaHM 0, YY4EHUKOT.

Pedopmupana
BU3Mja
Ha KypUKyaymot

- CuTe geua moxke Aa Hayyar.
- CoapXMHM Kou bapaaT KopucTere
Ha NOCNOXEHU MUCNIOBHM NpPOLLECH.
- EAHaKBM MOXKHOCTM 3@ PasInyHU
yyYeHuum.

- Coumjanmsaumja HU3 NPOLLECOT Ha yyerbe.
- MoBpP3aHOCT Ha y4ereTo BO U HaABOP
0f, YYUAULLTETO.

- MOTTUKHYBakb€ Ha Ba’*KHWU MUCIOBHU
npouecu.

- YyecTBO BO IEMOKPATCKUTE npoLecu
BO 3aeAHuLaTa.

YunnuwHo
oueHyBake

KorHutusHm
U KOHCTPYKTUBUCTUYKU
TEeopuM 3a yuereTo

- 3apaun WTo 6apaat NocNOKeHU
MMUCNOBHU NPOLLECHU.
- Ce cnieim NpoLECcoT Ha ydyerbe
M nocTuramaTta.
- MocTojaH npouec UHTerpMpaH Bo
HacTaBaTa.
- Ce KopucTv GOpPMaTMBHO 3a Aa ce
NOTMNOMOTHE Y4YereTo.
- YueHunuuTe 3HaaT WTo Tpeba aAa
NoCTUrHar.
- CamooLieHyBake 1 3aeMHO
OLleHyBake.
- Ce KopucTyM 3a fa ce
nopgobpu HacTasara.

- iHTenekTyanHuTe cnocobHoctH ce
OMLUTECTBEHO W KYNTYPHO YC/NOBEHMU.
- Y4yeHunuuTe ro rpasaT 3HaeHeTo
BO OMLUTECTBEH KOHTEKCT.
- HoBoTO 3Haere e ycnoseHo og,
NPETXOAHOTO U Of, KYNTYPONOLWKNOT
KOHTEKCT.
- MucnereTo BK/Iy4yBa
MeTaKorHuumja.
- CyLUTMHCKOTO pa3bupatrbe e 6UTHO
1 0BO3MOXYBa TpaHcdep.
- KorHutueHata ycnewHoct
3aBUCK Of, NOTeHUMjanuTe
1 0f, NNYHOCTA

Cnvka 1: [MpuHyunu Ha meopuume 3a Kypukyaymom, rcuxonowkume
meopuu u meopuume 3a oyeHysarbemo wmo ja
Kapakmepusupaam KOHCMpPYKmMueucmuykama napaduzma
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2. OUEHYBAHWETO BO OCHOBHOTO
OBPA3OBAHUE BO MAKEAOHUIA

Llennte Ha ocHOBHOTO 0bpa3oBaHMe BO HOBMOT KOHLENT Ha
[eBeTroAMWHO OCHOBHO 0bpa3oBaHue BO MakefoHUja ce KOMNaTu-
6UNHM co LenmTe Ha 0bpa3oBaHMETO 3a 21-BeK BO Apyrn 06pa3oBHU
cuctemu. JeknapaTMBHO, KOHLENTOT e 6a3MpaH Ha KOTHUTUBHO-KOHC-
TPYKTUBUCTUYKNUTE TEOPUM 33 YUeHEeTOo M HacTaBaTa. MetoauTe npe-
ropayaHu BO MPOrpaMcKuUTe AOKYMEHTH, I1aBHO, MOXe Aa ce Onu-
LLAT KaKo MHTePaKTUBHM [3]. PeanM3npaHnoT KypuUKyym e MellaBuHa
Mery TPaAULMOHANHUTE NPeaBaYKo - PeLenTUBHM NPUOAU U COBpE-
MEHUTE MHTEPaKTUBHM MeToaM. Hajrofiema HeycornaceHocT Ha Lenn-
Te M NPaKTMKaTa NocToM Kora e BO Mnpallakbe oLeHyBarbeTo. OueHy-
BaHbETO, CO OI/1E/], HA 3HAYEHETO LUTO MM Ce NPMUAABa Ha OLEHKUTE, €
HajMOKHOTO CPeACTBO KOE ' ONpeaesyBa U COAPKUHUTE U HAUMHOT
Ha Kou Tue Ke ce npesaBaaT U yyar.

2.1. HopmaTtuBHa perynmMpaHocCT Ha OLueHyBakeTo

LlenuTe Ha ocHOBHOTO 06pa3oBaHue [3] ounrneaHo Hanaraat
KopucTere Ha GOpPMaTMBHO OLEHYBake Koe Ke buae Bo dpyHKLMja
Ha NOAAPLIKA HA YYEHMKOT M HA HETOBMOT IMYEH PA3BOj. 3aKOHOT 3a
OCHOBHO 0bpasoBaHue [5] nponuiyBa ONUCHO OLEHYBak€e BO NPBU-
OT UMKAYC, KOMBUHUPAHO BO BTOPMOT M HPOjUaHO BO TPETUOT LMKIYC.
MpobnemuTe HacTaHyBaaT Co BOBEAYBaHETO Ha BPOjUaHOTO OLEeHY-
Bakbe. [loKpaj HEMaHEeTO eMMNMPUCKM MPOBEPEHM CTaHAAPAM 33 OLEH-
KM, Haju3paseH e Npob1eMoT Ha 06jeKTMBHOCTa Ha BpojyaHnTe OLEeH-
K. fonemmoT 6poj 04 IMYHN OLLEHKM BHECYBA COMHEXK BO HMBHATA
06jeKTMBHOCT. 3a A4a ce cnpaBu co 0BOj Npobaem 3aKoOHOAaBELLOT MPO-
NULWAN eKCTepHU OLLeHYBakba YMja OCHOBHA HameHa e Aa buaar gen
Of, KpUTEPUYMHUTE 33 HarpagyBarbe/KasHyBakbe Ha HacTaBHUuuMTe [5].
Ce 3aroBapa eKCTepHUTE oLeHyBaka Aa 6MaaT co 06jeKTUBHU TecTo-
BM Ha 3Haeka, Co noBeKeusieH nsbop.

MoKpaj AMCKyTabuIHATa HAMEHa Ha eKCTepHUTE OLEHyBatba,
KaKo LUTO Ce 3aMWC/IEHM, yLUTe e Noroaem npobaemoT Ha HMBHATa

BA/IMAHOCT. [0/1eM AeN Of, Le/INTe KOW Ce 04HEeCyBaaT Ha NMOCA0MXKEHM
MEHTa/IHU NpoLeaypu 1 CUTE NCUXOMOTOPHM MpoLeaypu He MoXKaT
Aa bupat usmepeHn co TeCToBM co noBekeuneH nsbop. A, ce pasbu-
pa, AeKa ce O4YeKyBa HacTaBHULMTE Aa paboTaT Ha HUBHOTO NOCTUra-
tbe. TaKa 3aMMUC/IEHOTO EKCTEPHO OLLEHYBaHE, KOe € 04, TOJIKY roNemo
3Hauetbe 33 KapvepaTta Ha HacTaBHULMTE, CU/THO NOBPATHO B/IMjae Ha
TOQ LWTO M KaKo HAacTaBHULMTE Ke NpeaaBaaT M Ke oLeHyBaat. Toa Bau-
jaHue Ke Buae HeraTuBHO. HacTaBHULMTE Ke ce GOKycMpaaT Ha oue-
HyBakb€e Ha OHME COAPKUHM M HA OHME TUMOBU Ha 3HaEeH e KoW ce Ma-
HWPa 43 ce MepaT CO eKCTEPHUTE TECTOBU, @ HE Ce MOK/OoMNyBaaT co
ronem Zen of Lenute BO Nporpamure.

Bo BpCKa CO YYM/IULLIHOTO OLLleHYBake, KaKo NMOA33aKOHCKM aKT
[JOHECEHO e YNaTCTBO 3a OLeHyBake BO OCHOBHUTE YUYMAULLTA, BO KOE
Harnacka ce cTaBa Ha GOpPMaATUBHOTO oLleHyBare. Bo MHAWKaTopuTe
3a MHTerpa/siHa eBa/siBalmja, KOM r'M UMa U3rOTBEHO U MM KOopucTu [p-
YKaBHMOT NPOCBETEH MHCMEKTOPAT, aKLLEHTOT € Ha KBA/IMTETHOTO $op-
MaTUBHO M CYMaTUBHO YYMIULLIHO OLEHYBakbE.

2.2. Mpuao6busku og GopmaTUBHOTO OL,EHYBakE

MNocnegHnBe YeTUpPKU rogMHK, BO paMkuTe Ha MpoeKToT 3a oc-
HOBHO obpa3oBaHue, Koj e dunHaHcupaH og YCAN/L, a ce peanusmpa
3aeaHo co bupoTo 3a passoj Ha obpasosaHmeTo (BPO), npesemeHu ce
6pOjHM aKTMBHOCTM 3a yHanpeayBake Ha GOPMATUBHOTO OLEHYBaHE
BO NpeAameTHaTa HacTasa. Peyncn cute HaCTaBHULM U PaKOBOAHUTE
TUMOBMW BO yunmanwWwTaTa Aobunja obyka, CTPYUHU MaTepmjanu, CTpyYHa
nogAapLuKa. Bo npaktukarta ce cayyuumja 3Ha4YMTENHM MPOMEHM BO CMU-
CNa Ha MHTerpmpare Ha oueHyBakeTO BO HacTaBaTa, NoAApLUKA Ha
NOCTUTaHETO BaXKHU LLeIn Ha 06pa3oBaHMETO NPeKy GOPMaTUBHOTO
oLeHyBarbe, BKAyYyBakbe Ha yY4eHMLUTe BO OLeHyBareTo u ca. Mo-
[O0/y Ce HaBeAEeHM HEKOM o4 NpuAobMBKUTE o4 NpUMeHaTa Ha dop-
MaTMBHOTO OLeHyBare. Co3HaHMjaTa 3a HMB ce A0bMeHU Npeky ro-
OVMLWHWTe eBanBauum Bo NPOEKTOT 3a OCHOBHO obpasoBaHue [6], 13-
BeLTanUTe o4, yYMAULLTATa 32 aKTUBHOCTUTE BO OLLEHYBaHETO, Nnoce-
TUTEe 32 NOAAPLKA HAa yYynauwTaTa o4, CTpaHa Ha COBETHULUTE Ha
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BPO, aKUMCKMTE UCTParKyBakba U CTYAUMUTE HA C/TY4aj WTO M AOCTABY-
BaaT HacTaBHUUMTE.

Yunnuuitata BOCNocTaByBaaT eKCNAMLNTHA NOIUTUKA 33 oLe-
HyBabeTo. YHanpeayBaHeTo Ha YUMAULLIHOTO OLLEeHYBaHE € efleH 04,
npuopuTeTMTE Ha NOroNemmnoT bpoj yunamwTa. Hajuecto Toa e Nnogo6-
pyBarbe Ha GOPMaTUBHOTO, HO M Ha CYMaTUBHOTO OLeHYyBakbe, ocobe-
HO HeroBaTa TPaHCNAPEHTHOCT U 06jeKTUBHOCT. AKTUBHOCTUTE Ce
OMNULLIAHW KaKo ,,...0opMUpPaBMe KOMUCHU]ja 38 KPUTEPUYMMU 33 OLLEHY-
Bakbe... ['M pasjacHyBame npallarbaTa NOBP3aHM CO OLeHyBareTo”
[6], cTp. 109.

OueHyBaHETO e BrpaZleHo BO HacTaBaTa. 3ronemeH e 6pojoT
Ha HaCTaBHULM KOWU OLEHYBaHEeTO ro BrpaZyBaaT BO MPOLECOT Ha
HacTaBaTa U yyerbeTo. Bo yunanwraTa og npsata ¢pasa NpoLEeHTOT Ha
HACTaBHULM KOM o NIaHMPaaT OLLeHyBakeTo 04 27 %, npea, Aa foou-
jaT 0byKM 33 POPMATUBHO OLLEHYBaAHE, MO TPU FOANHM NPAKTUKYBaHE
e 3ronemeH Ha 80 %.

HacTtaBHMUMTE NOCTaByBaaT jaCHU LLe/iM 3@ Y4EeHEeTO U T CNo-
AenyBaar co ydyeHuuunte - Okony 60 % o HacTaBHMLUMTE MM NJaHMpaaT
OYeKyBaHUTE pPe3ynTaTu Of, y4ereTo, HO CamMO Ha MONOBWHA Of
HabJ/bylyBaHMTE YaCOBM TUE HA COOABETEH HAUMH UM MM COOMNLUTUE
Ha yyeHuumTe. ([6], cTp. 126 1 128) Bo noronem 6poj manu akLUUCKM
MCTparKyBakba HAaCTaBHULUMTE AOLWE A0 CO3HAHMja AeKa Kora Ha y4e-
HUUMTE UM BUie NO3HATK LevTe WTo Tpeba Aa rM NOCTUNHAT TUE U
NOCTUTHa/1e BO MOBMUCOK CTEMNEH.

NonobpeH e KBAAMUTETOT Ha NpallarbaTa U Ha AUCKYCUjaTa BO

TEKOT Ha HacTaarta - Ha okony 80 % of, Hab/byayBaHWTe 4acoBW Hac-
TaBHULMTE M1 BKIY4YyBasie MOBEKETO OF, YYEHULUTE BO aKTUBHOCTUTE,
M CNylane HUBHWUTE OATOBOPU M MUC/EHA U M NOTTUKHYBase 3a
HaTaMOLLHO yyerse. ([6], cTp. 128)

MNoBpaTHUTE MHDOPMALIMKN Ce MOYECTU W NOKBAAUTETHU. Ha
85 % of, HabsbyayBaHWUTE YaCOBM HAaCTaBHULMTE MM [aBajie Ha YYeHU-
LMTe yCHa noBpaTHa MH$OpMaLMja Koja ro HacouyBa UAHOTO yyerbe
([6], cTp. 128). HacTtaBHULUMTe BenaT AeKa U NOpaHo Aasasie yCcHa no-
BpaTHa MHbOpMaLMja, HO cera Taa e NoKBaMTeTHa. HoBuHa e faBa-

HeTO NuLaHa NoBpaTHa MHPopMaLMja U A0 POAUTENUTE U O POAU-
TeNUTe KOH HAacTaBHULUMTE, CO LUTO U HUB Ha MOCOOABETEH HAUYUH TU
BK/y4yBaaT BO yYeHETO Ha HUBHUTE feua. M n3BpLUEeHUTE aKLUCKM
NCTPaXkyBakba, COAPKAT AOKa3M 33 MO3UTUBHUTE BAMjaHM]ja Ha No-
BpaTHaTa MHPopMaLuja.

YuyeHuLMTE ce NoBeKe BKIYYEHU BO OLLIEHYBAHETO NPEKY Camo-
OLLeHYBak€e 1 3aeMHO oLleHyBake. Ha noseKke of, nNosoBMHa o4 Hab-
Jby[lyBaHUTE YaCOBW HACTaBHULMTE MM NOTTUKHYBae yYeHuLMTe 3
ce CaMoOLEeHYBaaT U Aa ce oleHyBaaT 3aeMHo. ([6], cTp.128) Ha T0j
HaAYMH MM NOTTUKHYBAAT METAaKOTHUTUBHUTE BELUTUHU HA YYeHUUUTE
1 rv 0be3beslyBaaT Co alaTKM 33 BOZEHE Ha COMNCTBEHOTO YYeHe, LT
€ eflHa oA, KNy4YHWTe Lenn Ha obpasoBaHueTo gedrHMpPaHa KaKo oc-
nocobysake 3a (40KMBOTHO) yyerse. Toa 3a ydueHuuuTe belue Haj3a-
benexnMBa M HajsHayajHa npomeHa. ([6], cTp.116) ,,Cera nmame ca-
MOOLEeHYBakbe, IUCTU 3a NMPOBEpPKA, KOW MY KaKyBaaT Ha HacTaBHU-
KOT KOIKY CMe Hayuusie. Mima onuc Ha BNIOXKEHWOT TPYA, LUTO CYM Hay-
yun, WTo ywTe Tpeba ga Hayyam U WTO Tpeba Aa CMeHam BO MOETO
yyere. M HacTaBHMKOT 3Hae LWTO M Toj Tpeba Aa cmeHM” onuwan
YYeHMK Ha ¢okyc rpyna. ([6], cTp.111) Oa apyra cTpaHa, HAaCTaBHUK BO
WHTEPBjYTO KaKan ,YY4eHuuuTe rm cakaat oBme npomeHu. NopaHo
Kora Ke rv npalaB 3a HUBHOTO MUCNeHe, TUe ceKoraw bapaa no-
BMCOKa oLeHKa. Cera, Tve KayBaaT LUTO He 3HaaT, AUCKYTMpaaT mery
cebe. Toa My ja onlecHyBa paboTaTa.” Cnopes akUMCKUTE UCTParKyBa-
Hba LUTO MM CMPOBE/ie HACTaBHULMUTE, CAMOOLLEHYBAHETO Y 33EMHOTO
OLeHyBakb€e l0BeayBasie U A0 NOBMCOKMU NOCTUMakbA.

YuyeHuLmMTE ce YecTo BK/y4yBaHM BO BOCNOCTAaBYBaHETO KpUTe-
PUYYMMU 33 OLLEHKUTE 1 BO HUBHOTO KOPUCTEHE 33 OLLEHYBakbe Ha HUB-
HWUTe TpyaoBu. Toa, cnopes, UCKaXKyBarbaTa Ha HaCTaBHULUTE, NPUIO-
Heslo 3a nogobap yBuA BO COMCTBEHUTE NOCTUMAHba U HaMaslyBakbe
Ha NPUTUCOKOT 32 MOBUCOKM OLEHKMN.[7]

HacraBHuuMTe npaBaTt pedaekcunja 3a CBOETO NpeaaBarbe u
OLIeHYBakE M 3aBUCHO Of TMe COo3HaHMWja ja NpuaarodysaaT HacTa-
BaTa. 3anuwaHaTta pednekcuja 3a peanusmpaHaTta HacTtasa bele
MHOTY peTKa npakca Bo HacTaBaTa, HO cera 3HauyMTeNHO e 3rosiemeH
6p0joT Ha HaCTaBHMLMTE LUTO ja KOPUCTAT. AKLIMCKUTE UCTPaXKyBatba
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dopMaTMBHOTO OLIEHYBaHbE BO CUCTEMOT Ha OLLEHYBaHE HA yYeHULMTe BO MaKeaoHM]a - T KOPUCTUME AW MOTEHLMjanuTe?

W CTYAMMTE Ha C/yYaj Kako 4en o4 NpoLecoT Ha cepTuduKaLmjaTa,
MCTO TaKa CoAp»KaT A4e0BU KoM NpeTcTaByBaaT pedaekcunja Ha Hac-
TaBHMUMTE 3a concTBeHaTa pabora.

2.3. TeH3uja mefy YYUIULLHOTO U EKCTEPHOTO
oueHyBake

Bo MakegoHCKMOT 06pa3oBeH CUCTEM MHOTY € M3pa3eHa TeH-
3njaTa mefy y4MIULWHOTO OLLEHYBatbe M EKCTEPHUTE OLEHYBakba. Bo
nepuoaoT Ha MHTEH3MBHM aKTMBHOCTU 3a YHanpeayBakbe Ha popma-
TUBHOTO OLiEHYyBakbe ce Npasea obuan 3a CNpoBeayBatbe Ha eKcTep-
HUTE OLLeHYBatba, KOM He Ce peasnsnpaa caMo Nopasm HOPMaTUBHU
nponyctu. EBanBaumjaTa Ha NPOEKTHMUTE aKTMBHOCTU yKaXka Ha uU3pa-
3UTO HENOBOJIHO B/IMjaHME HA HajaBEHOTO EKCTEPHO OLLeHyBakbe Ha
3anoYHaTUTe KBa/IMTAaTUBHU NPOMEHW BO OLEHYBakeTo. HacTaBHM-
UMTE NOMAJIKY rO MPaKTMKyBaaT GOpPMaTUBHOTO OLLEHYBak€ BO O4HOC
Ha npeTxoAHaTa roavHa (npeg aa ce BHece ogpenbarta 3a eKCTepHU
oLeHyBakba BO 3aKOHOT). Toa ce A0/IKM Ha HUBHOTO HACTOjyBakbe Aa
M NOArOTBaT yY4EHMLUMTE 33 eKCTEPHUTE TecToBMU. ,LlennTe Ha dopma-
TUBHOTO M €KCTEPHOTO OLEHYBAHE HE Ce YCOMNMaceHM. .. Npeky popma-
TMBHOTO OLLEHYBak€ HUE CaKame 4a AOjAeMe A0 HajBpesHOoTOo Kaj
YYEHMKOT M NPEKY Hero Aa Hanpasume manu nogobpysarba UK Aa
ro KOpUrMpame y4eHWKOT... EKCTEPHOTO OLEHYBatbe TOa HEe HU 1o
OBO3MOXYBaA... TMe AoarfaaT Ha 45 MUHYTK 1 cTaBaaT neyar: 4obpo e
UK He e obpo... Toa e Haj6onHOo 1 npobaemaTniHo” ([6], cTp.115).
EKCTepHOTO oLeHyBakbe co34a10 aTmochepa Ha MPUTUCOK BP3 YYEHU-
uuTe M HacTaBHUUMTE. ,,[ICUXONOLWKMOT MPUTUCOK HA YHEHULUMUTE...
HeraTMBHO BAMjaelle Ha GOPMATUBHOTO OLLeHYBakbe 3aTOa LWTO TUe
6ea KOHLEHTPMPAHM HAa CYMaTUBHUTE OLLEHKMW...M He 0BpHYBaa BHU-
MaHMe Ha KBa/ZIUTETOT Ha 3HaereTo...” ([6], cTp.116) NMpomeHuTe rm
3abenexane u yyeHnumute ,HactaBHULMTE ce MHOry cTporu. Hue
y4YeBMe Ha efleH HauuMH gocera 1 cera ce e obpaTtHo 1 Tpeba ga yumme
Ha CMpOTMBEH HauuH. Bo maTemaTtuKa noseke yynme gedbuHuLUN
OTKO/IKY LUTO pellaBame 3agaqn.” ([6], ctp.116)

3. 3AWTUTA HA YYHUNTULLHOTO OUEHYBAKE
o4 HETATUBHUTE B/ZIMJAHUIA
HA EKCTEPHUTE OLUEHYBAHA
CO roNeEmMoO BJ/IMJAHUE

3apagm aBete KAy4HW GyHKUMM Ha oueHyBareTo: (1) aa ro
MOTMNOMOrHE yYyereTo M Aa NPUAOHEece 3a Pa3Boj Ha YYEHUKOT U (2)
na ob6esbean BannaHM MHbOPMaLMK 33 MOCTUrarbaTa Ha y4eHMKOT
WTO Ke MM BMAaT AoCTanHU Ha CUTe 3aMHTepecnpaHm, TeH3ujaTa mery
YUYUIMLLHOTO OLEHYBarbe U eKCTEPHUTE OLEHYBakba € MPUCYTHa BO
cute 06pas3oBHU cucTemMm. [lgeTe GYHKLMMN Ce BaXKHU U eTUTUMHN,
HO Npalarbe € KaKO MOKe TeH3MnjaTa Mmefy H1B Aa ce Hamanu. Oun-
rnegHo, Baka KaKo LWITO ce paboTu Bo MaKefoHMja THe C1 NpeyaT ed-
Ha Ha Apyra 1 ako ce CNpoBeae 3aMUCNEHOTO EKCTEPHO OLEHYBaHEe
peasiHa e onacHocTa No3MTUBHUTE MPOMEHM BO GOPMaATUBHOTO OLLe-
HyBarbe Habp30 Aa 3anpart.

Bo goceraliHWTe aKTMBHOCTM 3a yHanpeAyBakbe Ha OLeHyBa-
FETO HAaCTaBHULMTE M YUMIMLLITATA, NMOKPaAj Ha GOPMAaTUBHOTO OLLEHY-
Bakbe, 3HAYMTENHO BHMMaHMe MocBeTyBaa Ha O6jeKTMBHOCTA Ha
OLLeHKUTe. BO Taa HacOKa YecTo M3roTeyBaaT aHa/IMTUYKM LWEMU 33
OLeHYyBatbe KOW MM KOPUCTaT 32 MUKPOCYMaTMBHO OLeHyBarbe. 3a
HMB YecTo rv MHbopmMmupaat u pogutenute. MoKpaj Toa ce 3rosemysa
6p0joT Ha HaCTaBHULM KOM BOAAT YYEHUUKM nopTdoimja U npu cy-
MaTMBHOTO OLLeHYBatbe MM KOPUCTAT KaKo A40Kas 3a nocTurarbaTa Ha
YUYEHMKOT, CO LUTO Ce HamasyBa NMPUTUCOKOT Ha poauTenuTe 3a He-
06jeKTMBHO NOBUCOKM OLEeHKM. Toa, MoKpaj paboTaTa Ha M3roTByBakbe
M MOYMTYBatbe Ha eTUYKM KOLEKCU BO OLLeHYBarheTO, Ce HauMHM 3a
3rosiemyBarbe Ha KBa/IMTETOT Ha CYMaTUBHOTO OLLeHYBakbe BKNYUYBaj-
KK ja 06jeKTMBHOCTA. MOXHM Ce 1 Apyrv NPUOAM 3a 3rofleMyBakbe Ha
06jeKTUBHOCTA Ha OLEHYBaHETO, KOM BU ce 0ABMBaNe Ha APXKaBHO
HWMBO M HEMa HeraTMBHO Aa B/MjaaT Ha GOPMATUBHOTO OLEHYBakbe.
MoHaTamy ce aHaNM3MPaHM HEKOM Of, HUB.

CnpoBeflyBarbe HaLMOHANHW OLLleHYBatba. BakBuTe oueHyBa-
tba CNPOBEAEHN Ha MPUMEPOK Ha yuYeHULM Ke obe3beaat MHpopma-
LMK 33 NOCTMrakaTa Ha HUBO Ha Ap)KaBaTa, Ke 0BO3MOXKaT NocTa-
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BYBakbe Ha EMMUPUCKM 3aCHOBAHM CTaHAAPAM 3@ MOCTUrakba WTo Ke
MM MOC/IY»KAT Ha HACTaBHULMTE 32 BOoeJHauyeHo pas3buparbe Ha HU-
BOATa HA MOCTMrakba. 3aToa LWTO Ce NOEBTUHN OBO3MOXKYBaaT KOpWC-
Tere Ha Pas/IMYyHM TUMOBW 334341 Y MPOBEPYBakbe Ha norosiem 6poj
LLe/IN 1 CO Toa ce NoBaNUAHW. Tue He co34aBaaT roJlem NPUTUCOK BP3
HACTAaBHULMUTE W YYEHULMTE U CO TOQ HE B/IMjaaT HEraTMBHO Ha dop-
MaTMBHOTO OLleHyBabe. M03HaBaETO HAa CTAaHAAPAUTE MOXKE NO3U-
TUBHO A3 B/Avjae Ha GOPMATUBHOTO OLLEHYBAHE CO TOA LITO OYEKYBa-
HUTE pe3y/ITaTh Ha MOZOAT POK Ke UM BUAAT jaCHM Ha yYeHULMTe 1 Ke
MOXKaT caMuTe A3 ro cIefaT v BOAAT CBOjOT HanpesoK KOH HUBHOTO
nocTuratbe.

YcornacyBame Ha KpuTepuymute (Mogepaumia). OBoj npouec
NpeTnocTaByBa M3roTByBakb€ jaCHWM YNaTCTBA 3a OLeHyBakbe Ha ogpe-
[LEeHU TUNOBM 3a434n, 0byKa Ha HacTaBHMLMTE M NOBPEMEHU Npo-
BEPKM Ha OLLEHYBaHETO 0f CTPaHa Ha HaLBOPELUHM OLLeHyBauK, Toa
61 moxkene ga buaat coseTHULM of BrupoTo 3a pasBoj Ha obpasoBsa-
HMeTo. baHKa Ha OLLeHeTM 3a4a4u, UCTO Taka, b1 NomMorHana Bo yco-
rnacyBarbe Ha KpUTEPUYMUTE U 3rosiemyBakbe Ha 06jeKTMBHOCTA Ha
YUYUNULIHWUTE OLEHKU. [en of yuymnuwtaTa BeKke noyHaa ga rm yco-
rnacysaat KpuTepuymuTe.

Bozere yyeHnykun noptdonuja. Moptdonmjata Komn 6m cogp-
)eJie TeCTOBU U TPYA0BU U3paboTyBaHM BO YUMAULLTETO CO LS Aa ce
HanpasaT NepMoaMYHM NPOBEPKM Ha MOCTUrakbaTa Ha YYEHMKOT,
obe3besyBaaT MHOry MOBa/fMAHM MOKasaTean 3a nocTurarkbaTa Ha
YYEHMKOT. HUBHOTO KOpUCTEHE 3a OLEHYBakbe BO O4HOC Ha Haumo-
Ha/IHUTE CTAaHAAPAM MOKE Ha AprKaBaTa M Ha yYMAMLITETO A4a UM
obesbean BannAHM 1 pennjabuaHm nokasatenu 3a NnocTurarbara.

4. 3AK/YYOK

YHanpeayBarbeTo Ha OLEHYBaHETO BO PaMKuMTe Ha MpoeKToT
3a 0CHOBHO 06pa30oBaHMe, BO KOj aKLLEHTOT e cTaBeH Ha GopmaTUBHO-
TO OLEHYBakbe, M MAejaTa 3a HaAMUHYBarbE Ha C1aboCTUTE Ha OLEHY-
BakbETO NPEKY eKCTepHO OLEeHYBarbe ce mefycebHO HeycoriaceHu.

He e gouHa KpeaTopuTe Ha 06pa3oBHaTa NOAUTUKA Aa v pasriesaaT
[OoceralHuTe NocTurakba, NPobaeMn N MOXKHU peLleHuja 1 aa rpagat
KOH3UCTEHTHU CUCTEMCKM PELLIEeHM]a 3a KBAJIMTETHO OLEHYBakbe.
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- A | SHFRYTEZOJME POTENCIALET?

Gorica Mickovska

REZYME

Né kété punim, pérmes analizés sé aktiviteteve té ndryshme
té cilat ndérmerren viteve té fundit né sferén e notimit né Magedoni,
trajtohet pozita e notimit formativ né sistemin e notimit té nxénésve,
i cili duhet t'i pérmbushé nevojat e shekullit 21.

Jané pasqyruar kétu zgjidhjet normative té miratuara viteve té
fundit, pérkatésisht aktivitetet e ndérmarra né tre segmentet theme-
lore té sistemit té notimit né shkolla fillore: notimi formativ, notimi
sumativ dhe notimi ekstern. Kéto pércaktime jané diskutuar nga as-
pekti i pérshtatshmérisé sé tyre ndaj nevojave té mésimit pér pérve-
tésimin e shkathtésive té shekullit 21, si dhe nga aspekti i harmonizi-
mit té ndérsjellé. Gjithashtu éshté pérfagésuar kétu edhe teza se no-
timi formativ mé sé shumti mund té ndihmojé né zhvillimin e shkath-
tésive té shekullit 21, té cilat para sé gjithash jané shkathtési proce-
suale. Andaj, né kété analizé vendi gendror i éshté dhéné ményrés sé
shfrytézimit té potencialeve té notimit formativ, si pjesé genésore e
sistemit. Jané analizuar kétu edhe shembujt té cilét déshmojné se as-
pekte té ndryshme té notimit nuk ndértohen si sistem, por paragesin
aktivitete té ndérsjella, té cilat nuk jané té koordinuara sa duhet. Ato,
né vend se té mbéshteten, shkaktojné konfuzion té arsimtaréve dhe
nxénésve. Prandaj parashtrohet pyetja: a nuk do ta Iéshojmé mun-
désiné gé ta shfrytézojmé notimin formativ si mjet té fugishém pér
nxitjen e mésimit cilésor.

Fjalét kyge: notimi shkollor, notimi ekstern, notimi formativ,
géllimet e arsimit.
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1. NOTIMI DHE QELLIMET E ARSIMIT
TE SHEKULLIT 21

Vizioni
i reformuar i kurrikulés

- té gjithé fémijét mund
té mésojné

- pérmbaijte, té cilat kérkojné
pérdorimin e proceseve mé té
ndérlikuara mendore

- mundési té barabarta pér nxénés
té ndryshém

- socializmi népér proceset e mésimit
- lidhshméria e mésimit brenda dhe jashté
shkollés

- nxitja e proceseve té réndésishme
mendore

- pjesémarrja né proceset demokratike
né bashkési

Té gjitha aktivitetet e arsimit (duhet té) fokusohen drejt arrit-
jes sé géllimeve té pércaktuara nga sistemi. Sfidat e shekullit 21 dhe
globalizimi pothuajse mundésuan konsensus pér até se ¢faré kom-
petenca duhet té zhvillojé i riu i kohés sé sotme, i cili sot éshté i in-
kuadruar né sistemin arsimor, ndérsa nesér do té jeté qytetar aktiv
né shogériné/botén e shekullit 21. Qéllimet, gé mé sé shpeshti para-
shtrohen, ndonése me dallime té vogla né grupimin dhe formulimin
e tyre [1], [2] synojné zhvillimin e: kompetencave dhe motivacionit
pér mésim té pérjetshém né sfera té ndryshme shkencore dhe artis-
tike; zhvillim té kritikés, kreativitetit dhe fleksibilitetet té mendimit;
zhvillim té shkathtésive jetésore dhe profesionale me theks té vecan-
té té sipérmarrésish, si dhe zhvillim té shkathtésive té komunikimit,
me theks té vecanté té zhvillimit té qgéndrueshém. Qéllimet e arsim-
it fillor éshté definuar njésoj edhe né Magedoni [3].

Né nivel teorik po ashtu haset nivel i konsiderueshém i har-
monizimit ndérmjet sistemeve arsimore né shtete té ndryshme, né
lidhje me qasjet pedagogjike né mésimdhénie, mésim dhe notim. Né
fakt té gjithé synojné ta braktisin sistemin tradicional té arsimit dhe
té krijojné sistem té ri té reformuar, qé mé tepér do t'u pérputhet sfi-
dave té shekullit 21.

Meé poshté éshté dhéné njé paraqitje grafike e karakteristikave
té paradigmés sé re té arsimit né shekullin 21. Grafiku éshté marré
nga L. Shepard [4].

Sipas Shepardit [4], notimi me teste objektive té diturisé éshté
karakteristik pér paradigmén arsimore té shekullit 20, kur edhe mési-
mi ra gené i bazuar né mésimin e pérmbajtjeve té ndara, té radhitu-
ra sipas hierarkisé, si dhe té shpjeguara né ményré eksplicite nga ar-
simtari dhe né té njéjtén ményré té pérvetésuara nga nxénési.

Notimi shkollor

Teorité kognitive
dhe konstruktiviste
té mésimit

- detyrat té cilat kérkojné

procese mé té ndérlikuara

mendore

- pércillet procesi i mésimit dhe i

té arriturave

- procesi i vazhdueshém i integruar
né mésim

- notimi formativ pérdoret pér ta ndihmuar
mésimin

- nxénésit e diné se cka duhet té arrijné
- veténotimi dhe notimi i ndérsjellé

- pérdoret gé té pérmirésohet
mésimdhénia

- aftésité intelektuale jané té
kushtézuara nga faktori shogéror
dhe ai kulturor

- nxénésit e ndértojné mésimin

né kontektin shogéror

- dituria e re éshté paraprakisht

e kushtézuar edhe nga konteksti
kulturologjik

- mendimi pérfshin metakognicion
- té kuptuarit genésor éshté i réndé-
sishém dhe mundéson transfer
- suksesi kognitiv varet

nga potencialet dhe
nga personaliteti

Fotografia 1: Parimet e teorive pér kurrikulén, teorité psikologjike
dhe teorité pér notim, té cilat e karakterizojné paradigmén
konstruktivisite
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2. NOTIMI NE ARSIMIN FILLOR NE MAQEDONI

Qéllimet e arsimit fillor né konceptin e ri té arsimit fillor nén-
tévjecar né Maqgedoni jané kompatibile me géllimet e arsimit pér
shekullin 21 té sistemeve té tjera arsimore. Deklarativisht, sistemi
éshté i bazuar né teorité kognitive dhe konstruktiviste pér mésimin
dhe mésimdhénien. Metodat e rekomanduara né dokumentet pro-
gramore, kryesisht mund té pérshkruhen si interaktive [3]. Kurrikuli i
realizuar paraget njé pérzierje té qasjeve tradicionale té ligjérimit dhe
pranimit t€ metodave bashkékohore interaktive. Mospajtimi mé i
madh i géllimeve dhe praktikés haset né ¢éshtjet e notimit. Notimi,
duke marré parasysh réndésiné gé u kushtohet notave, paraget mjet
mé té fugishém, i cili i pércakton pérmbajtjet dhe ményrén sesi ato
ligierohen dhe mésohen.

2.1. Rregullimi normativ i notimit

Qéllimet e arsimit fillor [3] éshté e garté s kérkojné shfrytézi-
min e vlerésimit né funksion té ndihmés sé nxénésit dhe interesit té
tij. Ligji pér arsimin fillor [5] pércakton notim deskriptiv né ciklin e pa-
ré, notim té kombinuar né ciklin e dyté dhe notim numerik né ciklin
e treté. Problemet shfagen pasi té fillojé notimi numerik. Pérveg se
mungojné standarde té vértetuara numerike pér nota, né veganti
theksohet edhe problemi i objektivitetit té& notave numerike. Numri i
madh i notave té shkélgyeshme nxit dyshim né objektivitetin e tyre.
Qé té mund ta tejkalojé kété barrierg, ligjvénési ka paraparé notim
ekstern, i cili parimisht éshté segment i kritereve té shpérblimit/no-
timit té arsimtaréve [5]. Ashtu synohet qé notimet eksterne té jené
me teste objektive té diturisé, me zgjedhje té shuméfishté.

Pérveg dedikimit diskutabil té notimeve eksterne, si¢ jané para-
menduar, edhe mé i madh éshté problemi i viefshmérisé sé tyre. Njé
pjesé e madhe e géllimeve, té cilat kané té béjné me procedura men-
dore mé té ndérlikuara, si dhe té gjitha procedurat psikomotorike,
nuk mund té maten me teste me zgjedhje té shuméfishté. Nga ana
tjetér, éshté krejt e natyrshme té presim gé arsimtarét té punojné né

drejtim té arritjes sé tyre. Prandaj, notimi ekstern i paramenduar né
kété frymé, i cili éshté shumé i réndésishém pér karrierén e arsim-
taréve, ka ndikim té madh kthyes ndaj asaj se ¢ka dhe si do ta ligjéro-
jné arsimtarét dhe si do ta notojné até. Ky ndikim do té jeté negativ.
Arsimtarét do té fokusohen né notimin e atyre pérmbajtjeve dhe té
atyre llojeve té diturive, té cilat planifikohet té maten me teste ek-
sterne, gé nga ana tjetér aspak nuk pérputhen me njé pjesé té mad-
he té géllimeve té programeve mésimore.

Né lidhje notimin shkollor, si akt nénligjor éshté miratuar Ud-
hézimi pér notim né shkolla fillore, ku vémendje e posagme i kushto-
het notimit formativ. Né Indikatorét e evaluimit integral, té hartuar
dhe té pérdorur nga Inspektorati Shtetéror i Arsimit, theksi vihet
pikérisht mbi notimin cilésor formativ dhe sumativ.

2.2. Dobité e notimit formativ

Gjaté katér viteve té fundit né kuadér té Projektit pér arsim fil-
lor té financuar nga USAID-i dhe té realizuar bashkérisht me Byroné
e Zhvillimin e Arsimit (BZHA), jané ndérmarré aktivitete té shumta pér
avancimin e notimit formativ né mésimin |éndor. Pothuajse té gjithé
arsimtarét dhe ekipet drejtuese té shkollave ndogén trajnime, morén
materiale dhe mbéshtetje profesionale. Ndérkaq né praktiké ndod-
hén ndryshime té réndésishme né frymén e integrimit té notimit né
mésimdhénie, né mbéshtetjen e arritjes sé géllimeve té réndésishme
té arsimit pérmes notimit formativ, né pérfshirjen e nxénésve né no-
tim etj. Kétu mé poshté jané dhéné disa dobi té zbatimit té notimit
formativ. Té dhénat pér ta jané marré nga evaluimet vjetore té Projek-
tit pér arsim fillor [6], raportet e shkollave pér notim, vizitat pér mbé-
shtetje té shkollave nga késhilltarét e BZHA-s€, hulumtimet aksionare
dhe studimet e rasteve, té cilat i dorézojné arsimtarét.

Shkollat krijojné politiké eksplicite pér notim. Avancimi i no-
timit shkollor éshté ndér prioritetet mé té réndésishme té shumé
shkollave. Né to mé sé shpeshti haset pérmirésimi i notimit formativ,
por edhe notimi sumativ, né vecganti transparenca dhe objektiviteti.
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Aktivitetet jané pérshkruar né kété frymé “... formuam komision pér
kriteret e notimit... i shpjeguam ¢éshtjet gé kané té béjné me no-
timin” [6], fq. 109.

Notimi &shté i integruar né mésim. Eshté rritur numri i arsim-
taréve, té cilét e integrojné notimin né procesin e mésimdhénies dhe
mésimit. Né shkollat e fazés sé paré pérgindja e arsimtaréve, té cilét
e planifikojné notimin - 27%, para se té fitojné trajnime pér notim for-
mativ, tre vite pas praktikimit éshté rritur deri né 80%.

Arsimtarét pércaktojné géllime té garta pér mésim dhe e ndaj-
né até me nxénésit - Rreth 60% e arsimtaréve i planifikojné rezultatet
e déshiruara té mésimit, por vetém né gjysmeén e oréve té mbikéqyru-
ra ata né meényré adekuate ua kané kumtuar ato nxénésve. [6], fq.
126 dhe 128. Né njé numér té madh té hulumtimeve aksionare ar-
simtarét e kané zbuluar se, kur nxénésit i kané ditur géllimet gé duhet
té arrihen, kané arritur edhe né nivel mé té larté.

Eshté pérmirésuar cilésia e pyetjeve dhe e diskutimit gjaté mé-

simdhénies - diku né rreth 80% té oréve té mbikéqyrura arsimtarét e
pérfshijné pjesén mé té madhe té nxénésve né aktivitete, i dégjojné
pérgjigjet dhe mendimet e tyre dhe i ndikojné pér mésimin e tyre té
métejmé. [6], fq. 128.

Informacionet kthyese jané gjithnjé mé té shpeshta dhe mé

cilésore. Né 85% té oréve té mbikéqyrura arsimtarét u kané dhéné
nxénésve informacion kthyes gojor, i cili e orienton mésimin e métejmé
[6], fq. 128. Arsimtarét thoné se edhe mé paré kané dhéné informa-
cion kthyes, mirépo tani ai éshté cilésor. Tani risi éshté dhénia e infor-
macionit kthyes me shkrim pér prindérit dhe informacioni me shkrim
nga prindérit drejtuar arsimtaréve, me cka né ményré mé adekuate i
pérfshijné ata né mésimin e fémijéve té tyre. Hulumtimet aksionare
pérmbajné déshmi pér ndikimet pozitive té informacionit kthyes.

Nxénésit jané té pérfshiré mé tepér né notim pérmes veténo-

timit dhe notimit té ndérjsellé. Mé shumé se né gjysmén e oréve té
mbikéqyrura arsimtarét i kané nxitur nxénésit té veténotohen dhe ta
notojné njéri tjetrin [6], fq.128. N& até ményré ata i nxisin shkathtésité
metakognitive té nxénésve dhe i furnizojné me mjete pér drejtimin e

mésimit personal, gé éshté njéri ndér géllimet themelore té arsimit
té definuar si aftésim pér mésim (té pérjetshém). Ky ishte ndryshimi
mé i dukshém dhe mé i réndésishém te nxénésit. [6], fq.116. “Tani
kemi veténotim dhe fleta kontrolluese, né bazé té té cilave arsimtari
e di se sa kemi mésuar. Aty pérshkruhet kontributi i dhéng, gjegjé-
sisht sa kam mésuar, ¢cka duhet té mésoj mé tej dhe ¢ka duhet té
ndryshoj né mésimin tim. Edhe arsimtari e di se ¢ka duhet té ndrysho-
jé edhe ai veté” ka shpjeguar njé nxénés nga fokus-grupi.. [6], fq. 111.
Nga ana tjetér njé arsimtar né intervisté ka théné “Nxénésit i duan
kéto ndryshime. Mé paré, kur i pyesja pér mendimin e tyre, ata gjith-
njé kérkonin noté mé té larté. Tani ata tregojné se ¢ka nuk diné dhe
diskutojné mes vete. Ky ndryshim ma lehtéson punén né masé té kon-
siderueshme.” Sipas hulumtimeve aksionare té realizuara nga arsim-
tarét, veténotimi dhe notimi i ndérsjellé e ka avancuar nivelin e té ar-
riturave.

Nxénésit shpeshheré pérfshihen né krijimin e kritereve té no-
timit dhe né zbatimin e atyre kritereve né punimet e tyre. Sipas po-
himeve té arsimtaréve, kjo ka dhéné njé pasqyré mé té qarté pér té
arriturat personale té nxénésit dhe pér zvogélimin e presionit pér no-
ta mé té larta.[7]

Arsimtarét béjné refleksion ndaj ligjératés dhe notimit té tyre
dhe, varésisht nga situatat e konstatuara, e adaptojné mésimdhénien.
Refleksioni i shénuar pér mésimin e realizuar mé paré éshté realizuar
shumé rrallé né praktiké, mirépo tani né masé té kosnderueshme
éshté rritur numri i arsimtaréve, té cilét e shfrytézojné até. Po ashtu
edhe hulumtimet aksionare dhe studimet e rastit, si pjesé e procesit
té certifikimit, pérmbajné pjesé té cilat paragesin refleksione té ar-
simtaréve pér punén e tyre.

2.3. Tensioni ndérmjet notimit shkollor
dhe atij ekstern

Né sistemin arsimor té Magedonisé éshté shumé i theksuar
tensioni ndérmjet notimit shkollor dhe notimeve eksterne. Né peri-
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udhén e aktiviteteve intensive pér avancimin e notimit formativ, u
béné pérpjekje pér realizimin e notimeve ekterne, té cilat nuk u reali-
zuan pér shkak té léshimeve normative. Evaluimi i aktiviteteve pro-
jektuese na bén me dije pér njé ndikim té pavolitshém té notimit té
paralajméruar ekstern ndaj ndryshimeve té filluara cilésore né sferén
e notimit. Arsimtarét mé pak e praktikuan notimin formativ né kra-
hasim me vitin e kaluar (para se ligjésohet dispozita pér notimet ek-
sterne). Kjo éshté si rezultat i synimeve té arsimtaréve pér t’i pér-
gatitur nxénésit pér testet eksterne. “Synimet e notimit ekstern nuk
jané té harmonizuara me ato té notimit formativ... pérmes notimit
formativ né déshirojné té arrijmé te segmentet mé té vlefshme té
nxénésve, me c¢ka do té béjmé pérmirésime té vogla ose do ta kor-
rigjojmé nxénésin... kété nuk na e mundéson notimi ekstern... ata vi-
jné pér 45 minuta dhe vulosin: a genka miré ose nuk genka.... kjo
éshté ana mé dhimbshme dhe mé problematike” [6], fq 115. Notimi
ekstern ka krijuar atmosferé té presionit ndaj nxénésve dhe arsim-
taréve...” presioni psikologjik ndaj nxénésve.... pati ndikim negativ
ndaj notimit ekstern, pér shkak se ata ishin té pérgendruar né notat
sumative... dhe nuk i kushtonin vémendje cilésisé sé diturisé...” [6],
fq.116. Ndryshimet u vérejtén edhe nga nxénésit. “Arsimtarét jané
shumé té rrepté. Ne deri tani kemi mésuar sipas njé ményre, ndérsa
tani duhet té€ mésojmé né ményré té kundért. Né matematiké mé
shumé mésojmé pérkufizime sesa qé zgjedhim detyra.” [6], fq. 116.

3. MBROJTJA E NOTIMIT SHKOLLOR
NGA NDIKIMET NEGATIVE TE NOTIMEVE
EKSTERNE ME NDIKIM TE MADH

Pér shkak té dy funksioneve themelore té notimit: (1) té ndih-
mohet mésimi dhe té kontribuohet né drejtim té zhvillimit té nxéné-
sit, si dhe (2) gé té sigurohen informacione té vlefshme pér té arritu-
rat e nxénésit, té cilat do té jené né dispozicion té té gjitha paléve
pérkatése, tensioni ndérmjet notimit té shkollés dhe atij ekstern haset
né té gjitha sistemet arsimore. Té dyja funksionet jané té réndésishme
dhe legjitime, por éshté ¢éshtje né vete sesi mund té zvogélohet ten-

sioni ndérmjet tyre. Tashmé éshté e garté se, ashtu si¢ rrjedhin gjérat
né Magedoni, kéto dy notime i pengojné njéra-tjetrés, madje nése
zbatohet notimi i paraparé ekstern, ka rrezik real gé ndryshimet pozi-
tive té notimit formativ té shuhen sé shpejti.

Né aktivitetet e deritanishme pér avancimin notimit, arsim-
tarét, por dhe shkollat, pérpos notimit formativ vémendje té duhur i
kané kushtuar edhe objektivitetit té notave. Ata shpeshheré pérga-
tisin skema analitike pér notim, té cilat i pérdorin né notimin mikro-
sumativ. Pér kéto hapa shpeshheré i informojné edhe prindérit. Pér-
veg késaj, shpeshheré rritet edhe numri i arsimtaréve, té cilét mbaj-
né portofola pér nxénés dhe gjaté notimit sumativ i pérdorin ato si
déshmi pér té arriturat e nxénésit, ashtu qé zvogélohet presioni i prin-
dérve né lidhje me notat mé té larta joobjektive. Kjo formé e punés,
pérveg angazhimit pér pérgatitjen dhe respektimin e kodit etik té no-
timit, mundéson edhe avancimin e cilésisé sé notimit pérmbledhés,
pérfshiré kétu edhe objektivitetin. Ekzistojné edhe gasje té tjera pér
rritjen e objektiviteti té notimit, té cilat do té zhvilloheshin né nivel
shtetéror dhe nuk do té ndikonin negativisht né notimin formativ. Né
vijim jané analizuar disa prej kétyre gasjeve

Realizimi i notimeve nacionale. Notimet e kétilla té realizuara
me njé mostér té nxénésve do té sigurojné informacione pér té arri-
turat né nivel té shtetit dhe do t& mundésojné pércaktimin e standar-
deve empirike pér té arriturat, té cilat do t'u shérbejné arsimtaréve
pér kuptim té unifikuar té niveleve té kuptimit. Megenése notimet e
kétilla jané mé té lira, ato mundésojné pérdorimin e tipave té ndrysh-
me té detyrave dhe kontrollim té njé numri mé té madh té géllimeve,
me ¢ka béhen mé té vlefshme. Ato nuk u shkaktojné presion té madh
arsimtaréve dhe nxénésve, andaj edhe nuk kané ndikim negativ ndaj
notimit formativ. Njohja e standardeve mund té keté ndikim pozitiv
ndaj notimit formativ, ashtu gé nxénésit do t’i kené té garta rezulta-
tet e pritura né plan afatgjaté, né ményré gé veté nxénésit do té mund
ta ndjekin dhe ta udhéhegqin pérparimin e tyre drejt arritjes sé tyre.

Harmonizimi i kritereve (moderimi). Ky proces parasheh pérga-
titjien e udhézimeve té garta pér notimin e disa tipave té detyrave,
trajnimin e arsimtaréve dhe kontrollimet e herépashershme té no-
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timit nga ana e notuesve té jashtém. Kéta notues mund té jené nga
Byroja pér Zhvillimin e Arsimit. Né harmonizimin e kritereve dhe né
objektivitetin e notave té shkollés po ashtu do té ndihmonte edhe
Banka e detyrave té notuara. Disa shkolla tashmé kané filluar t’i har-
monizojné kéto kritere.

Mbajtja e portofolave té nxénésve. Portofolat, té cilat do té
pérmbanin teste dhe punime té realizuara né shkollé, me géllim té
pérgatitjes sé kontrollimeve periodike té té arriturave té nxénésit, sig-
urojné indikatoré shumeé té vlefshém pér té arriturat e nxénésit. Pér-
dorimi i tyre né notim né lidhje me standardet nacionale mund t'i sig-
urojé shtetit dhe shkollés indikatoré té vlefshém dhe té besueshém
pér té arriturat.

4. KONKLUZION

Avancimi i notimit né kuadér té Projektit pér arsim fillor, ku
theks té veganté i kushtohet notimit formativ dhe idesé pér tejkalim-
in e dobésive té notimit pérmes notimit esktern, nuk pérputhen mes
vete. Megjithaté ende nuk éshté voné qé hartuesit e politikés arsi-
more, t'i shqyrtojné té arriturat e deritanishme, problemet e zgjidh-
jet e mundshme dhe té ndértojné zgjidhje konsistente sistemore pér
notim cilésor.
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B/IMJAHUETO HA ®OPMATUBHOTO OLLEHYBAHE

BO 3TO/IEMYBAHKBLETO HA MOTUBALIUIATA
HA HACTABHUUUTE U YMEHUUUTE 3A NOOOBPYBAKE

HA YCNEXOT U KBAJIUTETOT HA HACTABATA

Jlynzum Mexmeodu, AHema boXuHOCKa

PESUME

BucokokBanMTeTEH HAacTaBHO-06Pa30BEH NMPOLLEC BO KOj KPajHUTE KOPUCHULM-
yyYeHuLmMTe Ke ro nofobpaT ycnexoT npeky MHBOIBMPAHbE HA MHOBATUBHU METOAU U
dbopmu Ha paboTa of cTpaHa Ha HUBHUTE HACTaBHULM MOXKeE Zia Ce NOCTUTHE CamMo
npeky npudakake UCKyCcTBa Kou npogyumpane ycnex. Co gpyrum 360poBu KaxkaHo,
edpuKacHaTa pabota Tpeba aa uma PpuHaneH ePpeKkTMBEH NPOAYKT KOj EAUHCTBEHO He
HacovyBa KOH CO3aBatbe MHOBATUBHM YUMAMULLTA, 3 YYEHULUTE Ke BUaaT NoAroTBEHU
3a yyere U pa3BMBatbe Ha PabOTHUTE BELWITUHM Ha 21-0T BeK.

EganHcTBeHo MMEN npoeKToT, KOj yCNewHo ce peanmsnpa BO y4nmamwTaTa BO
HalaTa ApXKaBa, Co CBOjaTa KOHLEeNUMja Ha AejcTBYBakbe OBO3MOXKYBA peasim3aumja
Ha CoBpemeHa HacTaBa, 36orateHa co HOBY apMPMaTUBHU AETANN, KOja Ke ja HaAMUHe
TpaAMLMOHA/MIHATA HACTaBa M Ke M HanywTy eAHOANYHUTE 06/MLM 33 CTEKHYBaAHbE
3HaeHba Kaj yyeHumumTe.

BocnnTHO-06pa30BHMOT NPOLLEC KOj Ce peasn3Mpalle BO HAWWUTE yUMAULITA
CUCTEMATCKM NpoayLmpalle KBaJMTETHU Kagpu KoM NpuaoHecyBaaT BO OnwTecTse-
HMOT CUCTEM Ha AejcTByBare. IMeHOo, olecHyBakbe Ha 06eMOT Ha YCBOjyBakbe Ha
3Haetba, noedurKacHM Gopmn U MeToaM 3a YCBOjyBakbe HA 3HaeHa, NOBEKE MPaKTUY-
HOCT 1 pa3BMBatbe Ha BELUTUMHU Kaj yYeHULUTe, CTaBaktbe Ha YYEHUKOT BO LLeHTapoT
Ha BHMMaHMETO KaZle UCTPAXKyBa, NPOEKTUPa, MOAENNPA, CO34aBa KPajHU NPOAYKTH,
a HEroBMOT HACTaBHMK O HAaCO4YyBa N KOOPAMHMPA.

MmniemeHTMpareTo Ha aKTUBHOCTUTE BO OZLHOC Ha CUTE KOMMNOHeHTM og, MNET
NMPOEKTOT pesyAT1pa co MHOBATUBHU U MPOAYKTUBHU NPOMeHU, NocebHO BO Ae/10T Ha
bopMaTUBHOTO OLLEHYBak-€ 3a KOj laBaMe OCBPT U BO 0BOj TpyA,. [lobpaTa opraHusa-
LMja Ha MCEMMHMPAkbe BO YYMAULITATA, MOAAPLIKATA HA MEHALIEPCKMOT TUM, TUM-
CKaTa paboTa M NO3UTMBHATA KAMMA BO YYMIMLITETO MPUAOHECYBAAT 3@ yCrellHa 1
NO3UTUBHA NPaAKTUKa U CNoAEeNyBae UCKYCTBEHN MOMEHTHU. [peKky oapeaeHun ncrtpa-
YKYBAUYKM MHCTPYMEHTU [0jA0BME U 10 OAPEAEHN eMMUPUCKU NOKa3aTen 3a Ko Ke
36opyBame BO OBOj TEKCT.

KnyuHu 360poBu: egpuxkacHa paboma, ehekmuseH npodyKkm, sewmuHu, ucmpa-
Hy8arbe, MPOEKMUPAH€e, KOOPOUHUPAHE, MOOeNUPAHE, KYPUKYYM, OUEHYB8AHE.
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1. YNOTATA HA $OPMATUBHOTO OLLEHYBAHE
BO KOHUUNMUPAHETO HA UHOBATUBHA
HACTABHA NMPAKTUKA U 3rOJIEMYBAKETO
HA KBAJIUTETOT HA BHAEHLATA U
NOCTUTAHKATA HA YHEHULUWUTE

Bo 0bpa3oBaHMeTO 360pOT OLLEHYBAHE CE KOPUCTU 32 O3HAYY-
Bakbe aKTMBHOCTM UM NOCTAMNKM KOW Nomaraat ga ce cbatu 1 yTBpam
YUYMHOKOT, MPUIOHECOT KOj Npou3serysa oz, obpa3oBHUTe AejCTBa Ha
HerosuTe akTepu. [1]

OueHyBaHETO € aKTMBHOCT BO KOja moBpaTHaTa MHpopmaLmja
0p, OLLleHYBaYO0T Kora Ke CTUTHe Z10 OLLeHYBaHMOT Npeau3BUKyBa oYe-
KyBaH OAroBOp, peaKLmja Co MOCaKyBaHU KapaKTepuUCTMKKU. Boonwto
He e ceeHO KaKBO B/IMjaHMeE Ke MMa 0BOj NPOLLEC Kaj OLEeHYBAHUOT U1
OLLeHYBa4YOT BO OA4HOC HA MOTMBALMjaTa 3a MOHATAMOLLHUTE aKTUB-
HOCTH.

MNpodecrmoHanHaTa eTMKa NOKpaj CTENEHOT Ha Pa3BMEHOCT Ha
TeopwujaTa 3a eHa CTPYKa e ylwTe eAeH KOHCTUTYTUBEH eleMeHT Ha
cekoja npodecuja.

MpodecroHanHaTta eT1Ka, cnopeg M. boHamk (1988), noapas-
6upa ,361p 04 eTUYKM HOPMU, BPEAHOCTU U LLeIn cnopes, Kou Tpeba
[a ce pakoBOAAT NpMNagHULMTE HA HeKoja npodecuja BO NpumeHaTa
Ha cBouTe nNpodecnoHanHu 3Haewa". Mo npaBuIo, cute npodecuu,
0cobeHO OHME Kou co cBojaTa paboTa ONWTECTBEHO M MOPAJIHO ce
NPUANYHO MU3/1I0XKEHWN HA OYUTE HA jaBHOCTA-BK/y4yBajKM ja M HacTaB-
HUYKaTa MMaaT eTUYKN BOAMY UAKN KogeKce (36MpKa Ha nponucu) Bo
KOj ce BrpageHu npodecroHanHUTe, KYATYPHUTE U NOUTUYKUTE HOP-
MW Ha OfHeCyBakbe, KaKo M BPeAHOCTUTE LITO Ce O4eKyBaaT Of, BPLUK-
TenuTe Ha Tue npodecuu. NpBMoT 06ua e HanpaseH Bo 1996 roa. Bo
e/lHa CKOMCKa rMMHasmja, a B01997 roanHa e yCcBOeH KOAEKCOT Ha
npoceeTHUTe paboTHMLM Bo PM. [leHec co MEN npoeKToT rv yTBpay-
BaMe M KOZEKCUTe Ha OueHyBakbe KOW MOKpaj HacTaBHUUMUTE U
ondakaat 1 yYeHULNUTe, POAUTENNTE, MEHALIEPCKUTE TUMOBU U UHC-
TUTYLUMUTE 04, NOKAJIHOTO OMKPYKyBarbe. 3a jacHo aedburHMpaH npo-
LLeC Ha KBAJIMTETHO OLLeHyBake ce NoCTaByBa CUCTEM Ha BPEAHOCTH
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BO LL€/IOKYNMHNOT BOCNUTHO-0OPA30BEH NPOLLEC, BUCOKOKBAIUTETHA
HacTaBa Co MHOBMPaHWU popmu 1 MeToam Ha paboTa. Mokpaj gpyroTo,
Tpeba aa ce 06pHe BHUMaHMeE Ha cnegHUBE KOMMOHEHTH:

- notpeba o jacHo fedpuHMparbe Ha yioraTa Ha
HaACTaBHUKOT;

- M3NeryBakbe of, PaMKuUTe Ha TpagMLUMOHANHATA HAcTaBa,
npudakare Ha NpPodpecMoHaHN 0BYKM U NepMaHEHTHO
YCOBpPLUYBatbe Ha HACTaBHULMTE;

- XyMaHOCT Ha npodecujaTa;
- MNPaKTUYHOCT BO paboTarta.

EneH of ycnoBuTe 3a yCNeLWHO M3BPLUYBakbe Ha CAOXKEHUTe
YNI0TM Ha HacTaBHMYKaTa npodecnja e CTpyyHaTa ocnocobeHocT Ha
HAaCTaBHMKOT KOja Ce CTeKHyBa BO TEKOT Ha LLe/IMOT paboTeH Bek.
HacTtaBHMOT npouec He e 06MYeH NPOU3BOACTBEH MM YCAYKEH NPO-
LLeC BO KOj CEPUCKM Ce Npon3BeayBa UM U3BeAyBa HeWTo. buaejku
ceKoja JIMYHOCT e YHMKATHA 3Ha4M AeKa HAaCTaBHUKOT BO UCTO Bpeme
MMa 06BpCKa Aa HacovyBa He eeH MPOLEC WTO Ce HAapeKyBa HacTaBa
OHOJIKY NMPOLLECU Ha y4eHe W Pa3BOj KOIKY LITO BO OA44e/IeHMEeTO MMa
yyeHuum. CeTo Toa og, Hero 6apa NocTojaHo Aa yuu U NpodecMoHaNHO
Oa Hanpeaysa. ®ypnaH (1990) 36opysa 3a Tpu TMNa Ha npodecuo-
Ha/IHW MOy4YyBa4n (HACTaBHULM): PyTUHEP, MHOBATOP M eKCNepruMeH-
Tatop. X. Antpuxtep u P. Mow (H. Altrichter and R.Posch, 1991) HaBe-
[OyBaaT AeKa HAaCcTaBHMK Koj paboTu Bp3 OCHOBA HA HEU3Pa3eHO 3Ha-
etbe BO [1ejCTBYBAHETO € pyTUHEp. BTopmoT TMN paboTu co pasmucay-
Batbe BO TEKOT Ha paboTaTa, a TPETMOT TUMN € OHOj KOj pa3MmUC/yBa 3a
paboTaTa, TOj € HaCTaBHMK-UCTPaXKyBay. YCNELWHMOT HAaCTaBHUK Te-
MEeJIHO ja NaHMpa U NOAroTByBa CBOjaTa U paboTaTta Ha yYeHuuuUTe,
ro OCMMUCAyBa MPUCTANOT KOH COAPXKMHUTE U U3BOPUTE HA 3HaEH,
rpagu ctpaternja Ha nNoy4vyBare W yyere, Co34aBa HAauYMHU Ha KoM
Ke ce NnpoBepu Aann ce NOCTUTHATK LLenTe, ro NAaH1pa NoCTUrakbeTo
Ha HaCTaBHWUTE COAPXKMHWU, BOAM CMETKA KaKBM AOMALUHM 334a4n
334aBa Ha yyeHMumuTe, ce ogHecyBa BO COMTAaCHOCT CO HUBHWUOT CO-
LLMOEKOHOMCKM CTaTyC.




BanjaHneTo Ha $opMaTMBHOTO OLLEHYBaHE BO 3roNIEMYBAHETO HA MOTMBaLMjaTa

1.1. HauuH Kako ycnewHMUoT HaCTaBHUK
Aa ro NnpoBepu 3HaeHwEeTo Ha YyYeHUuuTe

MNpoBepyBarbeTO U OLEHYBakeTO Ha 3HaeaTa e efAHa of
MMaHEHTHMUTE KOMMOHEHTM Ha HacTaBHMOT npouec. Ho, ce pa3bupa,
He e ceeHO KaKo HacTaBHMKOT Toa ro npasu. OCHOBHO Ha4esno 3a
yCreLlHo oLeHyBakbe e AeKa Mopa Aa ce noara of ueauTte WTo Tpeba
Aa ce nocturHaT. O Toa Npousnerysa Kakeu 3agaqn (cnopea crene-
HOT Ha C/NIOXKEHOCT, TeMHA 1 NPaKTUYHA NPUMEHINBOCT) Ke UM bu-
AaT NOCTaBeHU Ha yYeHUUMTe U CO KoJIKaB bpoj Ha npalarba Ke ce
npoBepu HacTaBHaTa coApKMHa. Ha npumep, ako LenTa e yyeHuumTe
Ccamo Aa MOXaT Zla M penpoayLmpaaT HaydeHUTe 3Haeka, Torall Ke
MM ce MOoCTaByBaaT PYTMHCKM Npallakba 3a NPOBEPKa Ha Hay4eHoTo,
a aKo LeNTa e TMe Aa r'v NpMMeHyBaaT BO NpaKTuKaTa, Toral Ke mopa
[a MM ce co34aaaT YyCNoBM NpY NPOoBepKaTa Aa peluasaaT npobaemu,
[Oa NULLyBaaT eceu, Aa M3BeAyBaaT 3aKAy4yoLM U Aa AoHecyBaaT o4-
NYKK, Aa n3paboTyBaaT HELWTO M Aa pakyBaaT co npubop. Ceto Toa
Mopa Aa buae Bo COrnacHOCT Co BeKke OCTBapeHUTe, HO 1 Co NMpeTno-
CTaBeHWUTe LEeNn M oYeKyBaHWUTe aKTUBHOCTM 3a COBNadyBate Ha
HOBM 3Haemba. [2]

1.1.1. MpUYNHM 33 UCTPAXKYBAHbE HA HACTAaBHUKOT UCTPaXKyBay

MopobpyBakbe Ha KYPUKYYMOT, yHanpeayBarbe Ha yuyuamTe-
TO, YCMELIHOCT Ha HAaCTaBHMKOT, Pa3Boj Ha NpodecujaTta noyvysay. [3]

CnpoBefeHnTe aHKeTW 3a HacTaBHMLMTE U yyeHuuuTe Bo OY
,CaHge WTepjockn” - Knueso 1 HMBHATa 06paboTKa, Kako U rpaduy-
KOTO MpeTcTaByBakbe, camu no cebe 36opyBaat 3a eaeH HOB BUA Ha
MHOBMPaHa HacTaBa, HOB HaYMH Ha BpeaHyBakbe Ha YCMNEexoT Ha yye-
HUUMTE WTO NPUAOHECYBaaT 3a NOKBA/IMTETEH BOCMUTHO-06pa3oBeH
NpoLec 1 pa3BMBakbe Ha HOBU BELITUHM Kaj ydeHuuumTe. (JaseHn ce
camo Aen of, nokasartenute.)

aCTaBHUUUTE N yYeHUUUTE 3a YCNexoT U KBa/IMTETOT Ha HaCTaBaTa

55 % 20 %
404 28
20 o
25% 0 na e

Cn.1. Cmasosume Ha HacmasHuyume 80 00HOC Ha npumeHama
Ha d70pMGmU6H0mO oyeHysawe 80 Hacmasama

120 0
100
801
601
40+

207

[a He

Cn.2. Cmasosume Ha yyeHUyume 80 0OHOC HA MpUMeHama
Ha hopmMamueHOMO oyeHy8aHe 80 HOCMasama

Mo ogHOC Ha NpumeHaTa Ha GOPMaTMBHOTO OLLEHYBakb€ Kaj Hac-
TaBHULUMTE ce 3abenekyBa AeKa cute 28 NCNUTAHULLM O NPUMEHyBaaT
$opmaTUBHOTO oLgeHyBarbe, 55% ro npMmeHyBaaT cekojaHeBHo, 25 %
nepuoanyHo, goaeka 20% nopeTko. McToTo ro NoTBpAyBaaT U pesy -
TaTUTe fobMeHM o aHKeTaTa Ha y4eHULNUTe Kaae ce rmeaa geka 110
04, UCMUTaHULUTE 0AroBOPU/IE NOTBPAHO, @ CaMO 8 MUCNAT AeKa Toa
He e Taka. OBMe NoKa3aTenu yKaxyBaaT AeKka ¢OpMaTUBHOTO OLEHY-
Bakbe BO NOBEKETO Cyyau ce peannsmpa CeKojaHeBHO, HO BO MAHMHA
e noTpebHOo BNOXKYBake HOBM HAaNoOpU, AaBatbe COBETOAABHO-KOH-
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CyNTaTMBHA MOMOLL Ha HACTaBHULIUTE, OPraHM3nparbe MHTePHU 06Y-
KM U AMCEMMHALMM, 33 A4a MOMKAT M OCTaHaTUTE HacTaBHULUM Aa ro
npvmeHyBaaT GOpPMaTUBHOTO OLEHYyBakbe Ha CEKOoj HacTaBeH yac.
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Cn.3. Cmasosume Ha HaACMasHULUMe 80 00HOC Ha Memodume
U mexHUKuUme Ha (popMamueHOmMOo OUeHy8arbe Kou Hajyecmo
2u npumeHysaam
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Cn. 4. Cmasosume Ha y4yeHuyume 80 00HOC Ha moa 0anu
HacmasHuUyume npuMeHy8aam pasaudHu Mmemoou
U MexXHUKU HO hopMamuBHOMO oyeHys8are

Bo ogHOC Ha MeToAuTe U TEXHUKUTE Ha GOPMATUBHOTO OLLEHY-
Batbe 0/, 28 HacTaBHUUM, 23 ja ynoTpebyBaaT ycHaTa noBpaTHa UHdop-
MalLMja BO KOHTEKCT Ha Boaere pedneKTUBHM gHeBHUUM, 20 npume-
HyBaaT YeK IMcTU, 17 npumeHyBaaT NMLWaHW NoBPaTHU MHPOPMaLMK,
10 nprmeHyBaaT IMCTM 32 CAMOOLLEHYBake Ha yYeHuumTe, 8 npume-
HyBaaT CKa/ia Ha NPOLLEHKa 1 OCTaHaTUTe, UCTO TaKa, HeKOj APYr BUA,
Ha TexHWKK. O CTaBOT Ha aHKeTMpaHuTe yyeHuum 111 notspaysaar
[eKa HaCcTaBHMUMTE NPUMEHYBAaT HajpasIMuHN METOAM U TEXHUKMU
Ha ¢opMaTMBHO OUEHYBakbe, @ camo 7 He mucnaT Taka. Og gonon-
HUTeNHWTE Npallarba 3acTaneHn BO aHKeTaTa, KoM He ce MPUKaXKaHu
CO rpadUKOHM, yHEHULUTE HAjMHOTY 1 NpedepupaaT Npe3eHTaTmB-
HUTe NopThONMja KAKO MEeToA, Ha OLEeHYBare KOW HACTaBHULUTE U
npUMeHyBaaT BO NpPaKTUKaTa.
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Cn.5. Cmasosume Ha HacmasHuyume 80 00HOC Ha M000bpysaremo
Ha ycrnexom HA yYyeHUyume co npumeHama Ha hopmamueHomo
oyeHysare
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Cn. 6. Cmasosume Ha yyeHUyume 80 00OHOC Ha Nodobpysarbemo
Ha ycriexom Ha yYyeHUyume co npumeHama Ha (popmamueHomo
oyeHyear-e
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Opg cn. 5 cornegyBame feka cute 28 NCNUTAHULM TBPAAT AeKa
co GOpPMaTMBHOTO OLEHYBake ce Nof0b6pyBa yCNexoT Ha y4eHULuTe,
[ofeka o cn. 6 cornegyBame aeka 106 yyeHULUM mucnaT geKa co
$OopMaTMBHOTO OLEHYBakKE Kaj HUB yCrexoT e nofobpeH, noobjekTu-
BEH M NopeaneH.

MucnerweTo Ha HacTaBHULMTE U y4eHULMTE BO O4HOC Ha OBOj
BUA, OLLEHYBatbe € CKOPO UAEHTUYEH, UMEHO Ha yYeHULUMTE NOUHTE-
PECHWU UM Ce YacoBUTE peasn3npaHn co PasHOBUAHU GOPMUM KaKo
rpynHa ¢opma, TMMCKaTa paboTa, camooLeHyBarbe U mefycebHo oue-
HyBakbe Ha OApefeHN HAaCTaBHM JIMCTOBM CO 3a4a4M 1 ap. HacTaBHK-
LMTe NOMECHO MM CNeAaT YY4EeHULMTE, KOHCTAaTUPAAT KOJIKY M HA KaKoB
HA4YMH Ce NOCTUrHaTV 06PA30BHUTE LIeIN, KOM YYEHULMN [0 KaKBU pe-
3yNTaTU AOLWE U Ha KaKoB HauuH Tpeba Aa noctanaT 3a HUBHO Noa-
y4yyBatbe KaKo Aa MM NocTUrHaT OYeKyBaHUTE Pe3yaTaTu.

CuTe ncnuTaHMLM o4, aHKeTaTa, Kako 1 ronem 6poj Ha ocTaHa-
TW peann3aTopu Ha HacTaBaTa, ce Ha MUC/IeHe AeKa co GOPMaTUBHO-
TO OLEHYBakbe YCMeXoT Ha yYeHnunUTe e nogobpeH, oLeHyBaHeTo e
NOTPAHCMAPEHTHO M NO06jeKTUBHO. MCTO TaKa, HUBHATa KOHCTaTauumja
e [leKa HavZyBaaT Ha oapeseHu bapuepu of TeXHUYKa npupoaa (npoc-
TOPHU YC/IOBU, NOTPOLLEH MaTepujan 1 ap.).

1.1.2. YyeHUKOT BO POKYCOT Ha KYPUKYIYMOT NOCTUTHYBA
nopo6bpwu pesyntatu

Co oBME MasiKy NOMHAKBM NPUOAU HA Y4YEeHe Ce aHraXkmpaaT
CUTE YYEHULM, TUE CE TMMCKU Urpayun, TNAEepPU U oLeHyBaun. YyeHu-
LMTE C€ KPUTUYHU, HO U CAMOKPUTUYHU, BO LL@NOCT MM UCKarXKyBaaT
CBOWTE MUC/IEHA HA MOUHAKOB, CN0HOA0YMEH AEMOKPATCKM HaUMH,
BO HUBHWUTE MCKA3WN He ce nowTeayBaaT U onwwTecTBeHUTe GaKTopy,
cpeAnHaTta, poauTennTe, Na U HacTaBHUUMUTE. Tue ja KpeupaaT He-
nocpegHaTta OKO/IMHa, HO U BapaaT CTUMyNAaTUBHA CPeAMHA 32 yYerbe
KOja Ke MM OBO3MOXW A3 MM pPa3BMBAAT COMNCTBEHUTE adUHUTETU U
KBa/IUTETMU.

HactaBHuKOT Tpeba gocta fobpo Aa rm NOAroTBU U OCMUCAK
HaCTaBHUTE e4MHULN HU3 KOW Ke T BOAW CBOUTE YYEHULM 0 NOCTUT-
HyBatb€ Ha rMaBHUTE Len, ke T’ MoTMBMpa, ke Npnubupa fOBOAHO

pecypcu Kou ke b1MaaT onecHyBaum nNpu UCTParKyBakeTo M paboTe-
HeTO Ha yueHuumTte. Co egeH 360p KaxkaHo, Toj ke NpoHaora pasany-
HW HAaYMHM Oa M HanpaBy CBOWTE YacoBU MHTEPECHM, Aa buae noca-
KyBaHO /MLLe BO YYMIHULLATA, @ YYEHULMTE 4@ NOCTUIHYBaaT Nofobpu
pesynTtatu.

2. 3AKNYYOK

®opMaTMBHOTO OLLEHYBatbe BO KOHTEKCT Ha MHOBMpaHaTa
dopma Ha cnpoBeayBatbe Ha OLLeHYBarbeTo 3a Ao06MBatbe NoBpaTeH
OZIFOBOP Of, yYeHuULuMTe crnopes KoHuenToT Ha MEM ctaHgapauTe of
KOMMOHeHTaTa: YHanpeayBarbe Ha OLEHYBarhEeTO, € PeaiHO NPUMEH-
/IMBO BO HacTaBHaTa NpakTMKa. HacTaBHULMTE U yueHULUTE ce bek-
CUBMAHM M NPUNArOANNBM HA MPOMEHUTE KoM pes3yTupaaT co Noao-
6pu pesyntatn. Co3gaBarbeTo No3MTMBHA KAMMA BO cpeauHaTa 3a
yyerbe M fo6po opraHM3MpaHMTE YacoBM NPETCTaByBaaT Norosem mo-
TUB U1 33 yYEHULMTE 1 33 HACTaBHMLMTE KOra Lie/ITe Ha 4acoT ce noc-
TUrHaTU. CeKoj y4eHUK cnopes CBOMTE CO3HajHU MOXKHOCTU, HO U Cro-
pes BELUTUHUTE CO KoM BNajee ce Haofa BO y/ora Ha akTUBEH ydec-
HWMK BO HacTaBaTa M NapTMLMNMpPa CO CBOjOT Makcumym. dopmaTme-
HOTO OLEeHyBake € HauMH Ha KOjWTO HACTaBHMKOT BO CEKOe Bpeme
3Hae A0 Kage CTUrHane ydyeHuumMTe, KOJIKY NoCTUrHaNe of uenuTe,
KOM pes3y/aTaTh ce NMOCTUIHATM M KOH LUTO cuUTe The Tpeba 3aefHUYKM
Ja ce cTpemar. [pMmeHaTa Ha CTaHAapAMTE 3a OLeHYBakbe U NOUNTY-
Bab€TO Ha KOAEKCOT Ha OLEHYBakbe CO CBOMUTE MPUHLMMKN Ha CUTE HU-
BOa Ha [ejCTBYBarbe NPUAOHeCYyBaaT HaCTaBHMKOT Aa NapTMUMnIMpa
M cO34aBa BO MHOBATUBHO YUUIMULLTE, HEFOBMTE yYeHULM 4a Braat oc-
nocobeHu 3a npeamnssmumMTe Ha 21-0T Bek. UcTo Taka, naejarta 6ewe
[a CTaBMMe aKLEHT M Ha HanpeayBakeTo Ha HacTaBHMLMTE BO COMCT-
BEHOTO CTPYYHO YCOBPLUIYBatbe, MOTUBALMjaTa U KenbaTta 3a Hanpe-
JyBarbe. Pe3yntaToT og, LeIoKyMHUOT aHraxkMaH ce CBeayBa Ha noau-
ratbe Ha NparoT Ha 3a40BOJICTBOTO Kaj cuTe Cy6jeKTH BO yUUAULLTETO.
HaweTo yumaunwte e BO MPEXKHOTO MOBP3YBakbe Ha YYMAMLITA KOU
crnogenyBaart no3uTMBHa NpakTMKa. O HacTaBHULMUTE BeKe Npousne-
roa MeHTopwu 1 06yYyBaum. HeKosIKy HacTaBHULM-MeHTOPM BeKe 06ja-
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BMja CBOM MPMKa3M 33 HacOBUTE U NPOEKTHUTE 33434MN NPEKY BUAEO-
3anucuK WaK NUWaH maTtepujan. YcnewHoTo KopucTere Ha 0bjaBeH K-
Te ny6amkaumm oz MEMN npoekToT AoBeA0a A0 3ajaKHYBakbe Ha copa-
60TKaTa Ha HAaCTaBHULUTE Ha CUTE HUBOA, TEXKHEEHE KOH JOXUBOTHO
YCOBpPLUYBakb€e U y4eHe 1 3a3eMakbe Ha MOBUCOKU HMBOA BO Kapuep-
HMOT Pa3Boj.

Bo HaweTo yumnumwTe ce co3gaBaat yCcaoBuM 3a npodpecmoHa-
JIeH W NOBUCOK KapuepeH pa3Boj Ha HACTaBHULMTE U CTPYYHUTE CNYK-
61 co HenocpeaHa NOAAPLLKA HA MEHALIEPCKMOT TUM NPeaBOAEH 04,
OVNPEKTOPOT HAa YYMIMLITETO KOj € OCHOBHMOT HOCUTEN HAa aKTUBHOC-
TUTE 33 OTBOPEHOCT Ha YYUAULLTETO KOH MHOBALMWN M MPOMEHMN.

PopMaTMBHOTO OLEHYBak€ Co3aaBa NpeayCci0BM 33 norone-
Ma MOTMBMPAHOCT, NoA0bpyBatbe Ha YCNEXOT Ha YYEHULUTE U Kpeun-
patbe Ha KBaNUTeT BO BOCMUTHO-06Ppa30BHMOT NpoLLEC Cnopes coBpe-
MeHUTe eBPONCKU CTaHAAPAM.
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E MOTIVIMIT TE ARSIMTAREVE DHE NXENESVE

PER PERMIRESIMIN E SUKSESIT

DHE CILESISE SE MESIMIT

Lulzim Mehmedi, Aneta Bozhinoska

REZYME

Cilésia e larté e procesit mésimor e arsimor, ku konsumatorét
e fundit - nxénésit, do ta pérmirésojné suksesin e tyre pérmes inkuad-
rimit té metodave dhe formave inovative té punés nga arsimtarét e
tyre, mund té arrihet vetém pérmes pranimit té pérvojave gqé kané
prodhuar sukses. Me fjalé té tjera, efikasiteti i punés duhet té keté
njé produkt final efektiv, i cili na shpie drejt krijimit té shkollave inova-
tive, ndérsa nxénésit do té jené té pérgatitur pér mésimin dhe zhvilli-
min e shkathtésive té punés pér shekullin XXI.

Projekti PEP, i cili me sukses pér realizohet né vendin toné ve-
tém me koncepcionin e veprimit mundéson realizimin e njé mésimdhé-
nie bashkékohore té pasuruar me detaje té reja afirmative, me ¢ka e
tejkalon mésimdhénien tradicionale dhe i braktisé format e njétrajt-
shme pér pérvetésimin e diturive té nxénésve.

Procesi edukativo-arsimor qé realizohej né shkollat tona né
ményré sistematike prodhonte kuadro cilésore gé kontribuojné né
sistemin e tyre té veprimit. Lehtésimi i véllimit dhe sasisé sé pérveté-
simit té diturive, format mé efikase dhe metodat e pérvetésimit té di-
turive, praktika mé e madhe dhe zhvillimi i shkathtésive té nxénésve,
vendosja e nxénésit né gendér té vémendjes aty ku hulumton, projek-
ton e modelon, krijon produkte pérfundimtare, ndérsa arsimtari i tij
e orienton dhe koordinon.

Implementimi i aktiviteteve né raport me té gjithé komponen-
tét e projektit PEP rezulton me ndryshime inovative dhe produktive,
vegmas né pjesén e notimit formativ, té cilit i gasemi edhe né kété pu-
nim. Organizimi i miré dhe diseminimi népér shkolla, si dhe mbéshtetja
e ekipit té menaxheréve, e punés ekipore dhe e klimés pozitive né
shkollg, kontribuojné pér praktiké té suksesshme dhe pozitive té mo-
menteve té kaluara. Pérmes instrumenteve té caktuara hulumtuese
arritém né tregues té caktuar empiriké, pér té cilét do té béjmé fjalé
né tekstin e méposhtém.

Fjalé kyge: puné efikase, produkt efektiv, shkathtési, hulumtim,
projektim, koordinim, modelim, kurrikulé, notim.
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1.  ROLII NOTIMIT FORMATIV NE KONCIPIMIN
E PRAKTIKES INOVATIVE MESIMORE
DHE RRITJA E CILESISE SE DITURIVE
DHE TE ARRITURAVE TE NXENESVE

Fjala notim né arsim pérdoret qé me té té shénjohen aktivitete
ose procedura gé ndihmojné té kuptohet dhe pércaktohet pjesé-
marrja dhe kontributi qé buron nga veprimet arsimore té aktoréve té
tij. [1]

Notimi éshté aktivitet né té cilin informacioni kthyes i notue-
sit kur té arrijé te i notuari, té shkaktojé pérgjigje té pritshme, reagim
me karakteristika té déshiruara. Nga kjo gé u tha mé sipér nuk éshté
krejt njésoj se ¢faré ndikimi do té keté né kété proces te i notuari dhe
notuesi né raport me motivacionin e tyre pér aktivitete t&€ métejme.

Etika profesionale, pérveg shkallés sé zhvillimit té teorisé sé
njé profesioni, éshté edhe njé element pérbérés i secilit profesion.

Me etike profesionale, sipas I. Bondig-it (1988), nénkuptohet
“shuma e normave, vlerave dhe géllimeve etike, me té cilat duhet té
udhéhigen pjesétarét e ndonjé profesioni né zbatimin e diturive té
tyre profesionale”. Parimisht té gjitha profesionet, vegmas ato gé me
punén e tyre jané mé shumé té ekspozuara né aspekt shogéror dhe
moral para syve té opinionit - pérfshiré edhe profesionin e arsimtar-
it, kané njé udhérréfyes ose kod etik (shumé té rregullave) né té cilin
jané vendosur normat profesionale, kulturore dhe politike té sjelljes,
si dhe vlerat gé priten nga pjesétarét e atyre profesioneve: duke fill-
uar nga pérpjekja e paré, qé éshté béré mé 1996 né njé gjimnaz té
Shkupit, e cila meriton vémendje té veganté, pastaj viti 1997 kur éshté
miratuar kodi i punonjésve té arsimit né R.M. dhe sot kur me projek-
tin PEP i pércaktojmé edhe kodet e sjelljes, qé pérveg arsimtaréve i
pérfshijné edhe nxénésit, prindérit, ekipet e menaxheréve dhe insti-
tucionet e mjedisit lokal. Pér njé proces té pérkufizuar qarté té no-
timit cilésor vendoset edhe njé sistem i vlerave né procesin e gjithm-
barshém arsimor dhe mésimdhénie e cilésisé sé larté me forma dhe
metoda inovative té punés. Pos tjerash, duhet té kihet kujdes edhe né
kéto komponenté:
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- Nevoja pér pérkufizim té garté té rolit té arsimtarit;

- Kalimi mbi kornizat e mésimdhénies tradicionale dhe
pranimi i trajnimeve profesionale, si dhe pérkryerja
e vazhdueshme e arsimtaréve;

- Humanizmi i profesionit;

- Praktika né puné.

Njéri nga kushtet e realizimit té suksesshém té roleve té ndér-
likuara té profesionit té arsimtarit éshté edhe aftésimi profesional i
arsimtarit, i cili arrihet gjaté gjithé punés. Procesi i mésimdhénies nuk
éshté njé proces i prodhuar thjeshté ose njé proces shérbyes, né té
cilin né ményré serike prodhohet ose realizohet dicka. Meqé secili
personalitet &shté unik, kjo do té thoté se arsimtari njéherazi éshté i
detyruar ta orientojné jo vetém njé proces qé quhet mésimdhénie,
por aq procese té mésimit dhe zhvillimit sa ka nxénés né klasé. Gjithé
kjo kérkon prej tij té mésojé dhe té pérparojé né aspekt profesional.
Furlan-i (1990) flet pér tre tipa té mésimdhénésve (arsimtaréve) pro-
fesionisté: rutinorét, novatorét dhe eksperimentuesit. Autorét H. Al-
trichter dhe R.Posch (1991) theksojné se arsimtari qé punon né bazé
té diturisé sé pashprehur né veprimtari éshté rutinori. Tipi i dyté
punon duke menduar gjaté punés, ndérsa tipi i treté éshté ai qé men-
don pér punén - ai éshté arsimtari hulumtues. Arsimtari i suksesshém
e planifikon dhe e pérgatit me themel punén e tij dhe punén e nxé-
nésve, ai e mendon gasjen ndaj pérmbajtjeve dhe burimeve té ditur-
isé, ndérton strategji té mésimdhénies dhe té mésuarit, krijon ményra
té kontrollimit té géllimeve té arritura, e planifikon suksesin e pérm-
bajtjeve mésimore, mban llogari se ¢faré detyra shtépie jep dhe sillet
varésisht nga statusi i tyre socio-ekonomik.

1.1. Si e kontrollon arsimtari i suksesshém dituriné
e nXxénésve

Kontrollimi dhe notimi i diturisé éshté njé nga komponentét
imanenté té procesit mésimor. Por, kuptohet, nuk éshté krejt njésoj se
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si e realizon arsimtari kété. Parimi themelor pér notimin e suksesshém
éshté se ai patjetér duhet té niset nga géllimet qé synohet té arrihen.
Prej késaj buron se cfaré detyrash (sipas shkallés sé ndérlikimit, pe-
shés dhe zbatimit praktik) do t’u vendosen nxénésve dhe me sa pye-
tje do té kontrollohet pérmbaijtja mésimore. Pér shembull, nése qgélli-
mi i nxénésve éshté vetém té mund té riprodhohen diturité e mésu-
ara, atéheré atyre u parashtrohen pyetje rutinore pér kontrollimin e
té mésuarés, ndérsa nése synohet gé ato dituri té zbatohen né prak-
tiké, atéheré do té duhet té krijohen kushte gé gjaté kontrollimit ata
té zgjidhin probleme, té shkruajné ese, té nxjerrin pérfundime dhe té
marrin vendime, té krijojné dicka dhe té manipulojné me ndonjé pa-
jisje. Gjithé kjo mund té jeté né pajtim me géllimet tashmé té reali-
zuara, por edhe me géllimet e parashtruara dhe aktivitetet e pritura
pér pérvetésimin e diturive té reja.[2].

1.1.1. Shkaget e hulumtimit té arsimtarit hulumtues

Pérmirésimi i kurrikulés, pérparimi i shkollés, suksesi, suksesi i
arsimtarit, zhvillimi i profesionit té mésimdhénésit [3] (jané shkaget
kryesore té hulumtimit).

Anketat e realizuara pér arsimtaré dhe nxénés né SHF “Sande
Shterjoski” - Kérgové dhe pérpunimi i tyre e paraqitja grafike, vetvetiu
flasin pér njé lloj té ri t&é mésimdhénies inovative, pér njé ményré té
re té vlerésimit té suksesit té nxénésve qé kontribuojné pér proces
mé cilésor edukativo-arsimor, si dhe pér zhvillimin e shkathtésive té
nxénésve (té dhénat e méposhtme jané vetém njé pjesé e treguesve)

55 % 20 %
404 28
20 0
25% 0 Po Jo

F.1. Qéndrimet e arsimtaréve né raport me zbatimin e notimit
formativ né mésim

120 0
1001
801
601
40+

207

Po Jo

F.2. Qéndrimet e nxénésve né raport me zbatimin e notimit
formativ né mésim

Né lidhje me zbatimin e notimit formativ te arsimtarét vére-
het se té gjithé 28 arsimtarét e zbatojné notimin formativ, 55% e zba-
tojné ¢do dité, 25% né ményré periodike, ndérsa 20% - rrallé. Kété e
tregojné edhe rezultatet e fituara nga anketa me nxénés, ku shihet se
110 nga té anketuarit jané pérgjigjur me pérgjigje pohuese, ndérsa
vetém 8 prej tyre mendojné se ajo nuk éshté ashtu. Kéta tregues na
njoftojné se notimi formativ né té shumtén e rasteve realizohet ¢do
dité, ndérsa né té ardhmen duhet investohet mund, ndihmé késhillu-
ese-konsultuese e arsimtaréve, si dhe organizim i trajnimeve interne
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dhe diseminimeve, gé ashtu edhe arsimtarét e tjeré ta zbatojné no-
timin formativ né ¢do oré mésimore .

Né raport me metodat dhe teknikat e notimit formativ, nga 28
arsimtaré, 23 e pérdorin informacionin kthyes gojor né kontekst té
mbajtjes sé ditaréve reflektivé, 20 aplikojné gek-lista, 17 zbatojné in-
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e teknika té ndryshme té notimit formativ nga arsimtarét

,523 formacione kthyese me shkrim, 10 aplikojné lista pér vetévlerésimin
20 e nxénésve, 8 aplikojné shkallé té vlerésimit, ndérsa té tjerét po ash-
17 tu ndonjé lloj tjetér teknikash. Nga géndrimi i nxénésve té anketuar,
15 0 111 pohojné se arsimtarét aplikojné metoda dhe teknika té ndryshme
10 té notimit formativ, ndérsa vetém 7 nuk mendojné ashtu. Nga pyet-
5 H jet e tjera gé jané pérfshiré né anketé, ndérsa nuk jané paraqitur né
0 grafiké, nxénésit mé sé shumti i parapélgejné portofolat prezantues
- : o - ° ° : : . o . i .. L -
S E & 8 4 © £ 3 § o si metodé e notimit, té cilén arsimtarét e pérdorin né praktiké.
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F.3. Qéndrimet e arsimtaréve né raport me metodat dhe teknikat
notimit formativ qé iz iné mé shpesh s . .. .. e .
e notimit formativ qé ata i zbatojné mé shpes F.5. Qéndrimet e arsimtaréve né raport me pérmirésimin e suksesit
té nxénésve duke aplikuar notimin formativ
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F.4. Qéndrimet e nxénésve né raport me até se a zbatohen metoda

F. 6. Qéndrimet e nxénésve né raport me pérmirésimin e suksesit

té nxénésve duke aplikuar notimin formativ
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Né F. 5 shihet se té gjithé 28 té anketuarit pohojné se me no-
timin formativ pérmirésohet suksesi i nxénésve, ndérsa né F. 6 vérej-
mé se 106 nga pjesémarrésit mendojné se me notimin formativ te
ata suksesi éshté i pérmirésuar, mé objektivdhe mé real.

Mendimi i arsimtaréve dhe nxénésve né raport me kété lloj no-
timi éshté thuaja identik. Né fakt, pér nxénésit mé interesante jané
orét e realizuara né forma té ndryshme, si: grupore, ekipore, si veté-
notim dhe notim i ndérsjellé i fletéve té caktuara mésimore me detyra
etj. Arsimtarét mé lehté i ndjekin nxénésit, konstatojné sa dhe né ¢fa-
ré ményre jané arritur géllimet arsimore, cilét nxénés ¢faré rezulta-
tesh kané arritur dhe né ¢faré ményre duhet té veprojné ndaj mésim-
dhénies sé tyre gé t’i arrijné rezultatet e pritura.

Té gjithé té anketuarit, si dhe njé numéri madh i realizuesve té
tjeré né mésim, jané té mendimit se me notimin formativ suksesi i
nxénésve éshté pérmirésuar, ndérsa notimi éshté mé transparent dhe
mé objektiv. Po ashtu konstatimi i tyre éshté se ata hasin né barriera
té caktuara té natyrés teknike (kushtet hapésinore, materiali harxhu-
es etj.)

1.1.2. Nxénési né fokus té kurrikulit arrin edhe rezultate
mé té mira

Me kéto qasje paksa mé té ndryshme né mésim angazhohen té
gjithé nxénésit - ata jané lojtaré ekiporé, lideré dhe notues. Nxénésit
jané kritiké, por edhe vetékritiké. Mendimet e tyre i shprehin né térési
né ményré té vecanté, té liré dhe demokratike, ku nuk i kursejné as
faktorét shoqéroré, mjedisin, prindérit, madje edhe arsimtarét. Ata e
krijojné mjedisin e drejtpérdrejté, por edhe kérkojné mjedis stimu-
lues pér mésim, i cili do t'u mundésojé t’i shprehin afinitetet dhe
kualitetet e tyre.

Arsimtari éshté né rolin kryesor né prapavijé, i cili duhet t’i pér-
gatité miré dhe t'i mendojé njésité e tij mésimore, pérmes té cilave do
t’i shpie nxénésit e tij deri né arritjen e géllimeve kryesore, do t'i mo-
tivojé, do té mbledhé resurse té mjaftueshme té cilat do té jené lehté-
suese gjaté hulumtimit dhe punés sé nxénésve. Me njé fjalg, edhe
veté ai do té gjejé ményra té ndryshme qé t’i béjé orét e tij mé in-

teresante, qé veté té jeté person i déshiruar né klasé dhe nxénésit e
tij té arrijné suksese dhe rezultate pérfundimtare mé té mira.

2. PERFUNDIM

Notimi formativ né kontekst té formés inovative té krahasimit
té notimit pér té pasur informacion kthyes nga nxénésit, sipas kon-
ceptit té standardeve PEP té komponentit PErparimi i notimit, éshté
realisht i zbatueshém né praktikén mésimore. Arsimtarét dhe nxéné-
sit jané fleksibilé dhe té harmonizuar me ndryshimet qé rezultojné
me rezultate produktive. Krijimi i klimés pozitive né mjedisin pér mé-
sim dhe orét e organizuara miré, paragesin motiv mé shumé edhe
pér nxénésit edhe pér arsimtarét kur arrihen géllimet e orés. Secili
nxénés, sipas mundésive té tij njohése, por edhe sipas shkathtésive té
pjesémarrésit aktiv né mésim edhe merr pjesé me maksimumin e ka-
pacitetit té tij. Notimi formativ éshté ményré pérmes té cilés arsimtari
né ¢do kohé e di se deri ku kané arritur nxénésit, sa i kané arritur gél-
limet, cilat rezultate jané arritur dhe né ¢’drejtim duhet té métojné té
gjithé. Zbatimi i standardeve pér notim dhe respektimi i kodit té no-
timit me principet e tij né té gjitha nivelet e veprimit, kontribuon gé
arsimtari té participojé dhe krijojé shkollé inovative dhe qé nxénésit
e tij té jené té aftésuar pér sfidat e shekullit XXI. Po ashtu ideja ishte
gé theksi té vihet edhe né pérparimin e arsimtaréve drejt pérkryerjes
sé tyre profesionale, motivacionit dhe déshirave pér pérparim mé té
madh dhe té shuméfishté. Rezultati i angazhimit té pérgjithshém
mund té thjeshtésohet edhe né ngritjen e pragut té kénaqésisé te té
gjitha subjektet né shkollé. Shkolla joné éshté né lidhjen rrjetore té
shkollave gé kané praktiké té njéjté pozitive. Nga arsimtarét tashmé
kané dalé mentoré, trajnues, madje disa arsimtaré-mentoré kané bo-
tuar edhe punime pér orét dhe detyrat e projekteve pérmes video-
shénimeve dhe materialeve té shkruara. Aty mund té vérehet pér-
dorimi i suksesshém i botimeve té publikuara nga projekti PEP, fuqiz-
imi i bashképunimit té ndérsjellé té arsimtaréve né té gjitha nivelet,
synimi pér pérkryerjen dhe mésimin e pérjetshém, si dhe kalimi né
nivele mé té larta té zhvillimit té karrierés.
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Késhtu krijohen kushte pér zhvillim mé profesional dhe mé té
larté té arsimtaréve dhe shérbimeve profesionale me mbéshtetje té
drejtpérdrejté té ekipit té menaxheréve té udhéhequr nga drejtori i
shkollés, i cili éshté bartési kryesor i aktiviteteve pér hapjen e shkoll-
és pér risi, ndryshime dhe géndrueshméri té tyre.

Notimi formativ krijon parakushte pér motivim mé té madh,
pér pérmirésim té suksesit té nxénésve dhe pér krijim té cilésisé né
procesin edukativo-arsimor sipas standardeve bashkékohore evropi-
ane.
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BO OCHOBHWUTE YYU/TULLUTA BO MAKEOOHWUIA

Maja J. LleemaHocka

PESUME

®OopMaTMBHOTO OLLEHYBaHe Ha yYeHULMTe, Koe e BO dyHKLMja
Ha y4eHeTO M NOCTUrakbaTa Ha yyeHnuuTe, B0 MakeoHuja 3a npsnat
ce BOBeAyBa Ha CTPYKTYpupaH HauuH Bo 2007 rogmHa BO pamMKM Ha
MpoekToT Ha YCAU/, 3a ocHoBHO obpasosaHue (MEN). lognwHute
eBa/siBaLuMu Ha MNpoeKToT 3a NnpuMeHaTa Ha POPMATUBHOTO OLLEHYBa-
He CNpoBeAeHM BO MET OCHOBHM y4YnauMLwTa Bo MaKegoHMWja NOKaxKy-
BaaT AeKa NorosieMmoT e oA, HaCTaBHULUTE ce MOArOTBEHM Aa U
NpMMeHyBaaT HOBUTE METOAM Ha OLEeHyBakbe, HO U3jaBUTE HA YYEHU-
LMTe YKaXKyBaaT Ha TOa ZleKa MaKo ce 3abesierkyBaaT NPOMEHM, Cé yLu-
Te NpeoBaafyBaaT TPAAULMOHANHUTE METOAN Ha oueHyBarbe. dop-
MaTMBHOTO OLLeHYyBakbe NpeTcTaByBa MHOBALMja BO HAacTaBHaTa Npak-
ca, a HEroBOTO YCBOjyBakbe e npoLiec. 3a pas3buparbe Ha 0BOj Npouec
BO 0BOj TPy, ce KopucTu Mogenot Ha npudaKkarbe Ha NPOMEHMU, Koj
objacHyBa [AeKa cekoja npomeHa/uMHoBaLMja Kaj NyreTo NoTTUKHYBa
oapefeHn Ppa3smMUCyBatba, HejaCHOTUM U TPUXKK, KOM €BOlyUpaaT HK3
ogpeneHu ¢asu, Ha Kou Tpeba cooaBeTHO Aa ce ogrosopu. Popma-
TUBHOTO OLEHYBatbe, KAKO HOBMHA BO HACTaBHAaTa Mpakca, € MHOry
NMO3UTMBHO OLEHEeTO M NpudaTeHo oA CTpaHa Ha HAaCTaBHULUUTE, HO
3a HErOBO CMPOBeAyBatbe € NoTpebHa NoAAPLLIKA HA YYUIULLHO HUBO,
KaKO W Of, CTpaHa Ha HaZNEXKHUTE UHCTUTYLUN.

®OoKycOT Ha 0BOj TPYA € A3 T UAEHTUDUKYBA MOXKHUTE GOpMM
Ha NoAApLUKA KOM MM Ce AaBaaT Ha HACTaBHULMTE HA CEKOe HMBO 0f,
npoLLecoT 3a Aa ja npudartaTt U NpUMeHyBaaT MPoOMeHaTa, BO 0BOj C/1y-
Yyaj GOpPMaTUBHOTO OLEHYBakbE.

KnyuHu 360poBu: gopmamusHo oyeHysare, UHo8ayuja, noo-
OpwkKa, Npugparkare npomeHu.
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1. noAarotoBkA HA HACTABHUUWUTE
3ANMPUMEHA HA CTAHOAPOWUTE
3A ®OPMATUBHO OLEHYBAKE

®opMaTUBHOTO OLEHYBak-€ O MOAAPNKYBA YYEHETO U e Haco-
YeHO KOH 3ro/iemyBakbe Ha NocTUrakbaTa Ha ydeHuumTe. EGeKkTBHOTO
oLieHyBakb€e Ha YacoT ondakKa:

- jacHO AeduHMpatbe HA LEeAnTe U OYEeKyBaHWUTE pe3ynTaTu
Ha YyacoT, buaejkun Kora ydeHumumTe 3Haat wro Tpeba aa
NoCTUTHAT MHOTY NoBeKe U1 ycnesaaT Bo Toa ([1] ctp. 132);

- BK/y4yBakbe Ha yYEHULMTE BO MPOLLECOT Ha OLEeHYBake
npeKy camooLeHyBatbe U MefycebHO oLeHyBakbe, CO LUTO
CTaHyBaaT NOOATOBOPHM U NOaHraXmnpaHu Bo ydereto ([1]
cTp. 135-136);

- HaBPEMEHO AaBakbe KOHCTPYKTMBHA NOBpPaTHa
MHbopMaLMja (YyCHa M NMCMEeHa) oA, HaCTaBHUKOT
[0 YYEHMKOT, CO LITO YYEHWKOT 3Hae BO WTO e Aobap,
a Kage Tpeba ga snoxu ywre Tpya ([1] cTp. 134-135);

- BOAEHE YYEHNYKO NOPTPOIMO, KaKo AOKa3 3a pPa3BojoT
M HanpeaoKoT Ha yyeHuKoT ([1] cTp. 175).

McTo Taka, opMaTMBHOTO OLeHYBakbe noapasbrpa NoaroTos-
Ka Ha pa3sHOBUAHU MHCTPYMEHTM 33 OLLeHYBak€e, KaKo LITO Ce Yek-
JIUCTU, INCTU 33 CAMOOLLEHYBaHE, aHAIUTUYKM JINCTU U CIIUYHO.

MpoekToT Ha YCAW/, 3a ocHOBHO obpasoBaHue (MEM), mefy
ApyruTe Luenu, paboTn 1 Ha yHanpeayBakbe Ha OLLeHYBAHETO Ha yye-
HULLMTE BO OCHOBHUTE YUMIMLLITA. 33 MOCTUrAakbe HA OBaa Len ce pabo-
TW BO TEKOT Ha MeTTe rofMHM Ha NOCTOEHE Ha MPOEKTOT, 3aNoYHYBaj-
Ku co fedpuHmparbe Ha HaumoHanHMTe CTaHAapAM 3a OLeHyBakbe Ha
YyUYEHULMTE KOU Ce, BCYLLIHOCT, ONMUCU Ha A06pa npakca Ha YYUIULLHO
oueHyBarbe. Bo HMB Hajronem akueHT e cTaBeH Ha GOPMATUBHOTO
oueHyBare. Te Habp3o 6ea ycBOeHW of, cTpaHa Ha MUHKUCTEPCTBOTO
3a 0bpasoBaHMe 1 HayKa KaKo Yrnamcmeo 3a oyeHysare Ha yYeHU-
yume 80 0CHog8HUMe yyunuwma [2].

Bo TeKoT Ha u3mmHaTUTe Yetupm roguHun MEM cnposese obyka
3a cuTe NpeaMeTHU HaCTaBHULM Of, CUTe OCHOBHM yynnuwTa Bo Ma-
KegoHuja 33 popMaTUBHO OLEeHyBake Ha yyeHuuuTe. Mo obykute
HacTaBHMUMTEe Hea NOCeTyBaHW BO yYMIMLITE 04 CTPaHa Ha oby4yBa-
uynTe, co Len aa aobujat 4oNoAHUTENHA NoAAPLLIKA U HAaCOKK 3a dop-
MaTMBHOTO OLEeHYyBakbe Ha yyeHuumTe. MICTO TaKa, CeKoj HAaCTaBHUK
£06u npupadHmk. ctoBpemeHo, MEM 06e36eam 1 noaapLUKa Ha y4u-
NNWIHATA aAMUHUCTPaLMja 3a cnpoBeayBame Ha CTaHgapauTe 3a
oLeHyBakbe NpeKy 0byKKM 3a AUPEKTOPUTE, Mesaro3nTe U NCUXON03U-
Te. [lononHutenHo, MEMN co3gaae NPOMOTUBHM MaTeEPUjann U OpraHu-
3Mpalle HacTaHW 38 NPOMOLMja Ha HOBMOT NPMCTan BO OLLeHYBaHeTO
Mefy y4eHuLmMTe U poauTenuTe.

1.1. Haopwu op eBanBauujata Ha NPpMMeEHaTa
Ha CtaHpapauTte 3a OpPMaATUBHO OLeHYyBakbe

MoyHyBajkn oa nponetta 2008 na go nponetra 2010 roanHa
BO yuymamwTaTta BO MaKegoHuja ce cnposee roguilHa esansaumja
Ha NPUMeHaTa Ha 3HaerbaTa U BELUTUHUTE CTEKHATU NPEKY aKTUBHOC-
TUTe 3a npodecnoHaneH passoj Ha MNEN. Kako gen oa osue eBansa-
LMK, BO TEKOT HA TPUTE TOAMHM, Ce cnesea NeT yuynauwTa Kom bea
BK/ly4eHM BO npBaTa ¢as3a Ha 0byKuTe 33 GOPMATUBHO OLEHYBaH-E.
MNMopaToumTe npomsnerysaat of, HEKOJIKY M3BOPU: CAMOM3BECTYBakbe
04, HAaCTaBHULMUTE NPEKY NpaLlaNHULM 1 GOKYC rpynu; HabsbyayBatbe
Ha YacoBW; NPOLLEHKA Ha MN/1aH 3a Yac; CaMOU3BeCTyBake Of yYeHU-
uMTe NpeKy npawanHuum u Gokyc rpynu. Haoamte og osme eBanBsa-
LMM NOKaxaa AeKa NorofieMnoT Aen Of, HacTaBHMUUTE of, NpuMmepo-
KOT ' MMaaT YCBOEHO NOTPeOHUTE 3Haeka 1 BELWTMHM 33 NPUMEHA
Ha CTaHZapAnTe 3a GopMaTMBHO oueHyBakbe. Cenak, cnopes Haoau-
Te 04, yYeHuunTe, HUBHaTa NPMMEHa e PeTKa, a ONCTojyBaaT TPaaAnLM-
OHa/IHUTE HAYMHU Ha oueHyBakse [3].
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1.1.1. Haoau op HacTaBHULUTE

Peuncm cnte HacTaBHULM BO TEKOT Ha TPUTE rOANHU MHPOPMM-
paaT AeKa ce 3aM03HAEHM CO CTaHAApPAMUTE 3a OLEHYBake U UCTUTE TU
npumeHyBaaT. MHO3MHCTBOTO OZ, HMB BeNaT AeKa MM BKAy4vyBaaT BO
TEMATCKUTE U BO HEBHUTE NOATOTOBKWU. BO Nn1aHOBMTE 3a Yac Kaj no-
BeKe 04, NOI0BMHA O HACTaBHULUNTE ce 3abenexysa NaaHMpare Ha
MHCTPYMEHTU, TEXHWUKWN U NPUCTANM 3a OLeHyBakbe, a CAMO Kaj Mos1o-
BMHa OZ, HWB jacHO AedUHUParbe HA OYEeKyBaHUTe pPe3ynTaTu o4, 4acoT
([3] cTp. 108).

Opf Hab/byayBaHbeTO Ha YaCoBMUTE ce 3aK/NyyyBa AeKa noseke
o4 ,3/4 op HacTaBHULUTE Ce MOAroTBeHM 3a GOPMaTMBHO OLEHYBaHE
Ha yyeHuunTe. OBOj 3aK/IlY4OK Ce NOBTOPYBa BO CUTE TPU FrOL4MHMN OF,
eBasnBaumjata. Cenak, e4eH of KNy4YHUTe acnekT Ha GopPMaTUBHOTO
oLeHyBake - MTHPOPMMUPAHETO Ha YYEHULUTE 33 LLeUTe U OYEeKyBa-
HUTEe PEe3y/TaTu - Ce NPAKTMUKYBa Of CTPaHa Ha NomMas 6poj HacTaBHU-
um, ocobeHo Bo 2009 1 2010 roauHa ([3] cTp. 111).

Mo 0byKuTe, Hajronem 6poj og, yunauLTaTa NoYHa e Aa pa3Bu-
BaaT CBOja BHaTpeLlHa NoiUTUKA 3a oueHyBarbe ([3] cTp. 109).

1.1.2. Haoau op, yueHunyute

Bo ¢okyc rpynute Bo 2008 rogmHa yyeHuumTe (o4 wecTo, cea-
MO M OCMO oaaeneHne) 3abenexkysaat NpoMeHa BO Nories Ha OLeHy-
BarbeTo. Cnopes, HMB, HajrosieMa HOBMHA € CAMOOLLEHYBaHETO U Mery-
cebHOTO oLEeHyBaHe, KOM HajYecTo rm NPUMeHyBaaT Npu oLeHyBake-
TO Ha NPOEKTUTE, KAaKO M Ha ApYrn akTMBHOCcTU. Bo 2009 roanHa yvyeHu-
uMTe MHGOPMMPAAT AEKa OLLeHYBaHETO CTaHA/I0 MOCTPOro 3apasm
NPUTUCOKOT 04, eKCTEPHOTO oLeHyBame ([3] cTp. 116). Bo 2010 roau-
Ha yYyeHuuuMTe He 3abenexyBaaT NPOMeEHA BO OLLEHYBaHETO, LWITO €
O4YeKyBaHO, BUAEjKM OBUE YUEHULM YLUTE OZ NETTO oaLeeHMe Ce oLe-
HyBaHM 0f, CTpaHa Ha 0byyeHu HacTaBHUUM ([3] cTp. 117). Ha npawa-
HETO 33 LUTO Ce HajuecTo OueHyBaHM, yyeHmnumTe Bo 2008 rognHa Be-
NaT 3a AUCUMNIMHA U 33 3Haere, a Bo 2009 NoKpaj oBUe ABa acneKTn
[002BaaT AeKa ce OUeHyBaHW M 3a HUBHUTE aKTMBHOCTU, HO cenak
aKUEHTOT e Ha AucumnamHaTa. Bo 2010 roanHa noBeKeTo yyeHuum
BeNaT AeKa HajMHOry ce oueHyBaHU 3a pasbuparse (MposepyBaHO

NpeKy NoCTaByBakbe Npallarkba NP YCHO UCMpALlyBakbe) U 33 MEMO-
pvpatbe Ha NieKuumn (NpoBepyBaHO NPeKy TECTOBM M YCHO MCnpaLly-
Bambe) ([3] cTp. 122).

Of oBMe HaoAM NMpoM3ferysa npallakbeto: 30LWTO M MOKPaj
ronemmnoT 6poj HacTaBHMLM KOW Ce NOArOTBEHM Aa MM NpuUMeHyBaaT
dOpMaTUBHUTE METOAMN HA OLLEHYyBake UCTUTE M NMPMUMeHyYBaaT no-
PETKO BO OA4HOC Ha TPAAMULMOHANHUTE METOAN?

2. MOZAEN HA NPUDAKAHE HA MPOMEHMU

Bo 0BOj gen Ha TpyaoT Ke buae npeseHTMpaH Mogenot Ha
npudaKkarbe NPOMeHM, Kako 06u1a, 3a OAroBOP Ha ropernocTaBeHoTo
npatarbe.

MopgenoT 3a npudakarbe Ha NPOMEHM e 3aCHOBAH Ha HAaoAM
o4, UcTpaxyBarbaTa Ha Pynep (Fuller, 1969) Ha dpas3uTe Ha rPUKK U
[OKMBYBAHbA Ha HACTaBHMLMTE BO OAHOC Ha Pa3BOjOT HA HUBHUTE
HaCTaBHM BELUTUHM K cnocobHocTu ([4] cTp. 4). OBOj Mogen e pa3BueH
BO CeAyMAeceTTUTe roaMHN Ha MMHATUOT BEK 04, CTpaHa Ha LieHTapoT
3a UCTpaxKyBarbe U passoj Bo OcTuH, Tekcac (Hall and Hord, 1987) n
Habp30 CTaHyBa LUIMPOKO NpudaTeH 1 NOTBPAEH BO Hay4YHaTa nTepa-
TYPa, KaKo 1 BO aKaZeMcKuTe Kpyrosu o, 061acta Ha 0bpa3oBaHNETO
W NegarolkaTta ncuxonoruja. Ho, He e 3abenerkaHa Herosa NpMMeHa
Ha HMBO Ha Kpeupatse Ha cTpaTernm u nonntuku ([4] ctp. 4).

0OBOj MoJen ce COCTOM 0Of, ABE OCHOBHM AMMEH3UU, KOU ce
noBp3aHu 1 ce oABMBaaT NapasesiHo:

(1) ®aza Ha 3arpuKeHOoCT - 'M onuLlyBa YyBCTBaTa
N TPVXKUTE KOM JIMYHOCTA MU SOXKMBYBA KaKo pesynTtaT
Ha MHOBaLUUTE;

(2) HuBO Ha ynoTpeba - ro objacHyBa oAHECYBaHETO Ha
JIMYHOCTA NPU UCKYCYBaHETO Ha NPOLLECOT HA NPOMEHa.

OunmeHsnjaTa - ®a3a Ha 3arpuKeHoCT ondaka ceaym KOHKpeT-
HW FPUXKM HU3 KOW MOMMHYBAaT /iMLaTa Kou ja npudaKkaaT MHosaum-
jaTa (Tabena 1). Bo 0BOj cnyyaj, MHoBaLMjaTa ce aedUHMPa KaKko Npo-
rpama uam NpoLec LWTO e HOB 3a inyHocTa (Hall and Hord, 1984). Bo
npoLecoT Ha NnpudaKkakbe Ha NPoOMeHaTa AnLaTa HanpeayBaaT of, no-
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yeTHaTa ¢asa, Koja ce O HecyBa Ha FPUKMUTE OPUEHTMPAHMU KOH cebe-
cu (CeecHocT, MHPOpMaLUCKM U JTUUHU TPUNKK), KOH FPUKKUTE NOBP-
3aHM CO M3BPLUYBaHETO Ha 334a4nTe of cpeaHata ¢asa (Mpuku nosp-
3aHM CO ynpaByBa+b€TO), Na Cé A0 HAjBUCOKOTO HUBO Kaje LUTO rpu-
YKUTe ce HaCOYeHU KOH B/INjaHMETO Ha MHOBaLMUTE BP3 yYeHULUMTE U
HAUMHOT KaKo fa ce pa3Bue noedpeKTMBHA copaboTKa Co OCTaHATUTE
HaCTaBHMUM 3a A4a ce NOMOTHe UHTerpauujaTa, na Aypu U KpeaTms-
HOTO Npucrnocobysarbe Ha MHoBauuuTe (Mocneanun, CopaboTka u
Pedokycupatbe Ha rpuskute) ([4] cTp. 4).

Tabena 1. ®asu Ha 3a2puxceHocm 80 8pcCKa co uHosayuume

Tpynu ®dasun Onuc Ha U3paseHuTe rPUXn

0 | CeBecHoCT be3 cBeCHOCT MK 3arpuKeHoCT 32 MHoBaLMjaTa.

MHbopmatmeHa | OnwTa CBECHOCT UM MHTEpPEC 3a MHOBaLMjaTa,
HejaCHOCT MW HECBECHOCT 3a IMYHOTO B/IOXKY-
Bakbe.

2 | nuna MHTepec 3a HecuMrypHoCTa BO BPCKa CO npome-
HaTa Ha ynoruTe, notpebaTta 3a HOBU BELUTUHM U

BPEMETO KOW I'M HOCK MHOBaLMjaTa.

JInyHa
3arpuKeHoCT

3 | YnpasyBare HajmHory BHMMaHMe ce NocBeTyBa Ha CEKOjAHEB-
HWUTe 334341 U Haja06POTO MOXKHO CpoBeyBatbe
Ha nHoBauujaTa. Ce KOHLEHTPMUPA Ha acnekTuTe
KaKo: eUKaCHOCT, OpraHM3nparbe, yrpasyBatbe,
npasere pacrnopes, MeHyBarbe Ha NoTpebHoTo

Bpeme, YHKLMOHAHOCT Ha MHOBaLMjaTa.

3arpukeHocT
3a 3agavaTa

4 | Mocnepgunua 3arpuM»eHocT 3a BAWjaHWETO BP3 UCKYCTBOTO Ha
yyerbe ¥ pesynTaTuTe Ha y4eHULMUTe U Kako Aa
ce Kop1CTU MHoBaLMjaTa 3a Aa ce nogobpat

pesynTaTtuTe.

5 | Copabotka Ce LeNu KOH 3rofiemyBatbe Ha BIMjaHMETO Ha
MHOBALMjaTa BP3 yYeHULMTE NPEKY 3aemMHa

copaboTKa.

6 | MpeHacouyBarbe | Ce pa3rnenyBaaTt aTepHATUBM 32 TEKOBHO KO-
Ha BHUMaHMETO | puUCTeHe Ha MHOBALMjaTa, HajMHOrY 3a Aa ce
nofo6pu BANjaHWMETO U Ce NCTPaXKyBa MOXKHO-
CTa 3a CNpoBefyBatbe Ha TakBUTE NoAobpyBarba
BO Mpakca.

3arpueHocT
3a B/IMjaHMETO

AdanmupaHo 00 Xosn, 1975.
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3a Aa MoKe MHOBaUMjaTa Aa buae npudateHa U npumeHyBa-
Ha, Tpeba Aa ce 04roBopM COOABETHO HA CEKOE HMBO OA npouecoT. Ha
npumep, OTKAKO HacTaBHULMTE ja NTOMMHane obyKaTa 3a GOpMaTUBHO
OLEeHyBake Ce CO0YyBaaT co noTpebaTa 3a IMYHA peopraHM3aLmja co
Len npMmMeHa Ha HoOBUTE MeTOAM BO HacTaBaTa. MOXKHO e Ha 0Ba HU-
BO A Ce NpallyBaaT Aa/M M HA KOj HAaYMH Ke MOXKaT Aa rv npumeHat
HOBMWTE METOAM M LUTO Ke 3Ha4M Taa NPOMEHA 3a HUBHaTa CEKOjAHEB-
Ha paboTa (/lInuHa 3arpuxkeHocT). UHTepBeHUMjaTa Ha OBa HUBO bu
3Hayena obesbenyBarbe MOXKHOCT 32 CNOAE/NYBatbe HA OBUE TPUNKM
Mefy KoneruTe co wen gasakbe noaapluka u oxpabpysare. Kora Hac-
TaBHUUMTE Ke BUAaT NoAroTBEHW Aa OTMAAT Ha CNeAHOTO HUBO (3a-
rPUKEHOCT 33 334a4aTa) Toralw 6u Tpebano fa ce 04roBOPU HA OBUE
FPUXKM NPEeKy AaBakbe AOMNONHUTENHN 0bjacHyBaka U NpUMepu 3a
KOpUCTEHE Ha HOBUTE MEeTOAM M M3paboTyBarbe Ha KOHKPETHU UHC-
TPyMeHTW. Kora rpmkute Ke ce pa3BujaT g0 HMBOTO Ha 3arpuxKeHocT
3a B/IMjaHETO, MOXKHa MHTepBeHLUMja 61 B1na 0BO3MOXKyBarbe Ha pas-
JINYHKU 061MUM Ha copaboTKa Mefy KonernTte co Len Aasakbe noBpart-
Ha MHpopMaLLMja 3a HaNpPeaoKoT.

BTopaTta AumeH3uja Ha oBoj moaen - HUBoTo Ha ynoTpeba (Ta-
6ena 2) objacHyBa Kako ce meHyBaaT n3seabarta U aKTUBHOCTUTE Ha
JINYHOCTA KaKo LUTO Taa HanpeayBa BO 3aN03HaBaHETO CO MHOBALM-
jaTa un cTaHyBa noBellTa BO Hej3aMHaTa ynoTtpeba (Loucks and Hall,
1979). JedvHMpaHu ce ocym HMBOA Ha ynoTpeba, Kou ce pa3BuBaaT
CO TEKOT Ha BPEMETO: 0, OPUEHTMPAHE U NMOATOTOBKA 32 KOPUCTEHE
Ha MHOBaLMjaTa, NPEKY Hej3SMHO MeXaHUYKO KOPUCTEHE 0 PYTUHCKO
HMBO Ha KopucTerbe Kora 6e3 noronem npobsem MHoBauujaTa ce
KOPUCTW PYTUHCKM, CEKOjAHEBHO. [10TOa IMYHOCTA MOKe Aa NpeMnHe
Ha cfiegHUTE HMBOA Kora Bo GOKYCOT BeKe He e camaTta MHOBaUWja,
TYKY B/IMjaHMETO KOe Taa ro MMa Bp3 y4yereTo Ha yvyeHuumTe. Cera
HaCTaBHUKOT ja paduHUpa 1 Nnpuaarogysa MHoBaumjaTa, copaboTysa
CO KOonerute 1 ja co3gasa 04HOBO, NpUAArofeHa Ha notTpebuTe Ha
HerosuTe uenu ([4] cTp. 6).
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Tabena 2. Husoa Ha Kopucmere Ha uHoeayuume: munuyHu odHecyea/-ba

Husoa
Ha Kopuctere

MNoka3aTtenu 3a ogHecyBareTO

0 | HekopucTerbe | He ce npesemaat akKTMBHOCTU.

1 | OpueHTuparbe | KopucHukoT bapa MHpopmaLmMm 3a MHOBaLMjaTa.

2 | MoproToBKa KoprCHMKOT ce noaroTeysa Aa ja KOPUCTU MHOBaLMjaTa.

3 | MexaHu4ko KOpWCHMKOT HajMHOry TPy, BNOXKYBA BO KPAaTKOPOYHO

Kopuctere AHEBHO MeXaHWYKO KopucTeke Ha MHOoBaLMjaTa Co Manky

Bpeme MoCcBeTeHO Ha OCBPHYBakbe UM KpeaTUBHOCT.
MoBpLIHO KopUcTere, 0buan Aa ce coBnaga BelTUHaTaA
3a KopucTeke Ha MHoBauujaTa.

4 | PyTuHa KopucTtereTo Ha MHoBaLWjaTa ce cTabunusmpa, ce npasat

MaiKy NpOMeHN BO TEKOBHOTO KOPUCTEH-E.

5 | PaduHumparbe | KOPUCHMKOT ja KOPUCTM MHOBALMjaTa HA Pa3HM HAYMHU CO
Len Aa ce 3roNemu BANjaHMeTo BP3 yYeHULUTE, Ce KOH-
LLEHTPUPA M Ha KPAaTKOPOYHM U Ha JONTOPOYHM NOCNeau-

UM o4, KOpnUctemheTo.

6 | UHTerpuparbe | KopMCHUKOT ro KoMBMHUPa CBOjOT TPYA CO TPYAOT Ha Ko-
nieruTte co Len Aa ce NoCTUrHe KONeKTUBHO BMjaHMeE Ha

NMOBUCOKO HMUBO Ha ed)VIKaCHOCT.

7 | O6HoByBatbe | KOPUCHMKOT NOBTOPHO o OLEHYBa KBAIMTETOT HAa KOPUC-
TereTo Ha MHOBaUWjaTa, 6apa U3MEHM MU anTepHaTUBK
3a Aja NOCTUrHE norosiema epuKacHOCT Ha BAUjaHMETO,

UCTPa*KyBa HOBU LeNn 3a cebe 1 3a cuctemor.

AdanmupaHo 00 Xon, 1975, Xopo, 1981.

Bo 70-Tute 1 80-TnTe roaMHM Ha MMHATUOT BeK Bune cnpose-
AYBaHW UCTPaXKyBakba BO YMj GOKYC 610 NpaLlakeTo: Kako noedek-
TMBHO [a Ce YCBOjyBaaT MHOBALMNUTE, OQ4HOCHO KaKBU MHTEPBEHLMMN
MOXKe [a npe3eme PakoBOACTBOTO HA YYMAMULUTETO Aa FO O/IeCHU U
noaAp*Kun osoj npouec? Tyka ce gedpuHMpPa UHTEpPBEHLMjATA KaKo
KaKBa 6110 NocTanka, HaCTaH WM cepumja Ha NOCTAMNKMU UM HACTaHK
KOM BAMjaaT BP3 ynoTpebaTa Ha MHOBALMMUTE, AOAEKA OHME LITO ce
04rOBOPHM 3a M3BeAyBaHeTO Ha MHTepBeHLMUTE ce dacuamTaTopu
Ha npomeHa (Hord n Huling-Austin, 1986). Kako pe3ynTtaT Ha oBue 1c-
TpaxyBakba MogenoT npegnara ga ce o4roBOPU Ha rPUMKKTE Ha Hac-

TaBHMLMTE BO BDEMETO KOora TMe Ce NojaByBaaT, Of CTpaHa Ha AMpeK-
TOpWTe, CTPyYHaTa C/yKba, HacTaBHULUUTE 0BydyBaYM UAU NMaepw,
KOOPAMHATOPUTE Ha MPOrPaMU 1 O, CEKOj APYT KOjLITO € BO INAEPCKA
nosuuuja Npu nMmnaemeHTalmjaTa Ha MHosaumuTe ([4] cTp. 7).

3. BO KOJA ®A3A CE HACTABHULMTE?

KaKo pesynTaT Ha c/liefereTo Ha HanpeaoKoT Ha HacTaBHK-
LMTE BO Mor/ies Ha KOPUCTEHETO Ha GOPMaTMBHOTO OLIEHYBaHE, O
cTpaHa Ha TumoT Ha MENM, ce npoueHyBa AeKa NOBEKeTO HaCTaBHULN
ce BO TpeTaTa ¢pa3a BO OHOC Ha ABeTe ANUMEH3MMN: 3arpuKeHoCT 3a
3amavaTa (YnpasyBarbe) 1 MexaHUUYKO KopUcTere Ha MHoBaLMjaTa.
Toa 3HaumM AeKa HacTaBHMUMTE ce POKYCMPaHM Ha Toa KaKo Aa ro Crpo-
BeAyBaaT GOPMaTUBHOTO OLEHYBaHE BO HMBHATA CEKOjAHEBHA NpaK-
ca. MEN obe3beam noaapluKa 3a HaCTaBHMLUMTE Ha OBa HUBO MPeKy
MoceTu of, cTpaHa Ha 0bydyBaumTe KoM AUCKYTUPaa CO HNB 32 HUBHU-
TE rPUNKK, ANNEMM M HEjaCHOCTU. 3a NoAApLIKa Ha CNeAHOTO HUBO,
KajZe of, CYLITUHCKO 3Havyere e copaboTtkata, NEM nHnumpaile He-
KOMIKY mpucTanu:

- €O34aBakbe YYUINLIHM U PEFMOHANHU TUMOBU 32 YYEHsE;
- CO3[aBarbe YYMIULLTEH TUM 33 NpodecroHaNeH pasgoj;

- CcO3faBarbe 3ae4HMLA 33 Pa3MEHa Ha MCKYCTBA MpPeKy
CHMMakbe Ha YacoBM KOM MOKaxyBaaT npumepu Ha gobpa
npakca 1 HUBHO criofenysarbe Ha MHTepHer.

OBwWe npucTanu ce Nokaxkaa Kako MHOry COOZBETHM OAroBOpw
Ha noTpebuTe Ha HaCTaBHULMTE WMPYM 3emjaTa Aa yyat v npodecu-
OHas/IHO Aa ce pa3BMBaaT Npeky copaboTka 1 cnoaenysame. MpuToa
npousneroa noseke NPOAYKTU: aNaTHULA CO HACTaBHM MIAHOBMU U
maTtepujanu, cepTuduuUMparbe Ha HaCTaBHULM 3a NPUMEHA Ha CTEK-
HaTUTe 3HaeHa 1 BEWTUHW, BUAE0YACOBU CMOAEIeHN Ha MefyHapoa-
HW Beb-cTpaHunum [5].
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4. 3AK/YYOK

MpoeKTuTe npousnerysaat of notpebaTa fa ce HagoNoAHAT
npasHUHUTE BO 06pa3oBaHMETO M TUE ce AM3ajHMPAaT Co Len Aa noc-
TUTHAT MaKCMManHu edekTn, Aa Npean3BMKaaT NPOMeHa, Aa ja no-
£o06pat noctoeykaTta coctojba. Ho, TpPETMaHOT Ha MPOEKTUTE KaKo pe-
LUeHWe Ha MOCTOeYKMUTE NPOBAEMU Cce JOKaXKaN MHOTYMATK KaKo He-
onpasgaH BO Norsies Ha OAPMKAMBOCTA HA MHULIMPAHUTE MPOMEHU U
MHOBaUUKU. Hocutenm Ha NPoMeHuTe U 04rOBOPHU 33 HUBHATA O4PMK-
JIUBOCT C€ TOKMY OHME KOW Ce KOPUCHULM Ha YCYTUTe Ha NPOEKTOT -
WMHCTUTYUMUTE N noeanHumTe. MoTpebHO e MHCTUTYLMUTE Ha Haumo-
HA/IHO M Ha JIOKA/IHO HWMBO A3 KpeupaaT CTpaTernmn 3a NoALpLIKa 1
0A4,pXKyBakbe Ha MHOBALMKUTE. BO 0BOj KOHTEKCT, GOPMaTUBHOTO OLLe-
HyBakb€e, KAKO HOBMHA BO yYMIMLLTATa, 32 @ MOXKE A3 ONCTOM U Aa ro
yHanpezayBa KBa/IMTETOT HA HacTaBaTa, HEONXOAHO e Aa buae noaap-
YKaHO 04, YYMAMLWITATA U HaANeXHUTe 06pa3oBHU UHCTUTYLMU BO
AprkasaTa. JobpaTa cTpaHa e Toa WTO jaApOTO Ha HAaCTaBHULM Kowm
ce NpeABoAHULM Ha MHOBALMKUTE Ce 3rosiemMyBa M BAKjae Ha Ce noro-
nem 6poj gpyru HactaBHMLM. EAMHCTBEHO WTO Tpeba Aa ce Hanpasu
e a3 um ce obesbeamn KOHTUHYMpPaHa NOAAPLIKA 38 KOHTUHYMPAH
pasB.oj.

PE®EPEHLUU

[1]

(2]

3]

[4]

(5]

MNMpuMeHa Ha CTaHZApPAWTE 3a OLEHYBakE HA YYeHuUUTe
- MaTepujanu 3a obyka Ha obyyyBaum - CKonje, 5-7
centemspu 2007.

YNaTcTBO 33 OLEHYBake HA YYEeHULMTE BO OCHOBHOTO
yuunuwre, YnaTcTBOTO € LLOHECEHO O MUHUCTEPOT 33
obpasoBaHMe 1 HayKa co pelueHmne 6p. 071581/1 og,
21.02.2008.

FY2010 Report on the Primary Education Project Evaluation,
USAID, PEP, 2010.

Hosman, L & Cvetanoska M. 2010. Technology, Teachers,
and Training: Combining Theory with Macedonia’s
Experience, unpublished paper, presented at two
international conferences: 2010 ISA Annual Convention

in New Orleans (http://www.isanet.org/neworleans2010/),
USA and ICTD2010 conference in London, UK
(http://www.ictd2010.org/)

http://www.facebook.com/schoolvideo.mk
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- INOVACION NE MESIMIN LENDOR

NE SHKOLLAVE FILLORE NE MAQEDONI

Maja J. Cvetanoska

REZYME

Notimi formativ i nxénésve, i cili éshté né funksion té mésimit
dhe té arriturave té nxénésve, pér heré té paré né Magedoni filloi
inkuadrohet né formé strukturore né vitin 2007 né kuadér té Projek-
tit té USAID-it pér arsim fillor (PEP). Evaluimet vjetore té Projektit né
lidhje me zbatimin e notimit formativ, ku pércillej puna e pesé shko-
llave né Magedoni, vértetojné se shumica e arsimtaréve jané té gat-
shém t’i zbatojné metodat e reja té notimit, ndonése deklaratat e
nxénésve déshmojné se, ndonése vérehen ndryshime, ende mbizoté-
rojné metodat tradicionale té notimit. Notimi formativ paraget ino-
vacion té praktikés mésimore, ndérsa pérvetésimi i tij paraget njé pro-
ces mé vete. Pér ta kuptuar kété proces, né kété punim pérdoret Mod-
eli i pranimit té ndryshimeve, i cili shpjegon se cilido qofté ndryshim/
inovacion te njerézit nxit kuptime té caktuara, paqartési dhe brenga,
té cilat evoluojné népér faza té caktuara, té cilave duhet ofruar pér-
gjigje adekuate. Notimi formativ, si risi né praktikén mésimore éshté
vlerésuar dhe pranuar shumeé pozitivisht nga arsimtarét, mirépo pér
implementimin e tij nevojitet mbéshtetje né nivel té shkollés, si dhe
mbéshtetje nga institucionet kompetente.

Ky punim synon t’i identifikojé format e mundshme té mbésh-
tetjes, té cilat u jepen arsimtaréve né secilin nivel té procesit, pér ta
pranuar dhe zbatuar ndryshimin, me fjalé tjera pér ta pranuar notimin
formativ.

Fjalét kyce: notimi formativ, inovacioni, mbéshtetja, pranimi i
ndryshimeve.
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1. PERGATITIJA E ARSIMTAREVE PER ZBATIMIN
E STANDARDEVE PER NOTIM FORMATIV

Notimi formativ e mbéshtet mésimin dhe synon rritjen e té ar-
riturave té nxénésve. Vlerésimi efektiv i orés pérfshin:

- Pérkufizim té garté té géllimeve dhe rezultateve té pritura,
pér shkak se, nése nxénésit e diné se ¢ka duhet té arrijné,
atéheré do té kené shumé mé tepér sukses [1] fq. 132;

- Pérfshirje té nxénésve né procesin e notimit pérmes
veténotimit dhe notimit té ndérsjellé, me ¢cka béhen mé
té pérgjegjshém dhe angazhohen mé tepér né mésim [1]
fg. 135-136;

- Dhénie té informacionit kthyes konstruktiv (gojor dhe me
shkrim) nga arsimtari drejtuar nxénésit, ashtu gé nxénési
do ta dijé se né cilin segment éshté i miré, gjegjésisht né
cilin segment té mésimit duhet té angazhohet mé tepér
[1] fg. 134-135;

- Mbajtja e portofolit pér fémijé si déshmi pér pérparimin
e nxénésit [1] fq. 175.

Notimi formativ po ashtu nénkupton pérgatitjen e instrumen-
teve té llojllojshme pér notim, si¢ jané ¢ek-listat, fletét kontrolluese,
fletét analitike etj.

Projekti i USAID-it pér arsim fillor (PEP), pérpos géllimeve té
tjera, éshté i angazhuar edhe né avancimin e notimit té nxénésve né
shkollat fillore. Pér arritjen e kétij qéllimi, éshté punuar pér pesé vite
sa ekziston projekti, duke filluar gé me pérkufizimin e Standardeve
Nacionale pér Notimin e Nxénésve, té cilat né fakt paragesin pér-
shkrim té praktikés sé miré té notimit shkollor. Né to né vecanti éshté
theksuar notimi formativ. Kéto standarde pér kohé shumé té shpejté
u miratuan nga Ministria e Arsimit dhe Shkencés né emrin Udhézim
pér notimin e nxénésve né shkolla fillore [2].

Gjaté katér viteve té kaluara PEP-i realizoi trajnim pér notim
formativ té nxénésve, ku u pérfshin té gjithé arsimtarét e mésimit [én-
dor té té gjitha shkollave fillore né Magedoni. Pas trajnimeve té reali-

zuara, trajnuesit i vizituan arsimtarét népér shkolla, me géllim gé té
marrin mbéshtetje plotésuese dhe udhézime pér notimin formativ té
nxénésve. Pérveg vizitave, ia vlen té pérmendet se secilit arsimtar iu
dha edhe nga njé doracak. Paralelisht me kété PEP-i siguroi edhe mbé-
shtetjen e administratés shkollore pér zbatimin e standardeve té no-
timit pérmes trajnimit té drejtoréve, pedagogéve dhe psikologéve.
Njashtu PEP-i pérgatiti edhe materiale promovuese dhe organizoi
evenimente pér ta promovuar gasjen e re pér notim para nxénésve
dhe prindérve.

1.1. Konstatimet e evaluimit pér zbatimin
e Standardeve pér notim formativ

Nga pranvera e vitit 2008 e deri né pranverén e vitit 2010 né-
pér shkollat e Magedonisé u realizua evaluimi vjetor i zbatimit té di-
turive dhe shkathtésive té pérvetésuara pérmes aktiviteteve pér zhvi-
[lim profesional té PEP-it. Si pjesé e kétyre evaluimeve, gjaté tre viteve
u pércoll puna e pesé shkollave té pérfshira né fazén e paré té trajni-
meve pér notim formativ. Té dhénat jané marré nga disa burime: veté-
raportimi nga arsimtarét pérmes pyetésoréve dhe fokus-grupeve;
mbikéqyrja e oréve; vlerésimi i planit té orés; vetéraportimi nga nxé-
nésit pérmes pyetésoréve dhe fokus grupeve. Konstatimet e kétyre
evaluimeve vértetuan se pjesa mé e madhe e arsimtaréve nga mostra
e hulumtimit i kané pérvetésuar diturité dhe shkathtésité e nevojsh-
me pér zbatimin e standardeve pér notim formativ. Megjithaté, sipas
konstatimeve té nxénésve, zbatimi i tyre éshté i rrallé, madje vérehet
se ende kané “mbijetuar” ményrat tradicionale té notimit [3].

1.1.1. Konstatimet nga hulumtimi i realizuar me arsimtaré

Pothuajse té gjithé arsimtarét gjaté tre viteve kané raportuar
se jané té njoftuar me standardet pér notim dhe se i implementojné
ato. Shumica e tyre thoné se i pérfshijné ato né pérgatitjet tematike
dhe né punén e tyre té pérditshme. Né planet e orés mésimore te
shumica e arsimtaréve vérehet planifikimi i instrumenteve, teknikave
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dhe gasjeve pér notim, ndérsa vetém te gjysma e tyre haset pérku-
fizim i garté pér rezultatet pritura nga ora [3] fq. 108.

Nga planifikimi i oréve mésimore mund vérehet se mé shumé
se % e arsimtaréve jané té pérgatitur pér notim formativ té nxénésve.
Ky pérfundim pérséritet né té tria vitet e evaluimit. Megjithaté, njéri
ndér aspektet themelore té notimit formativ - informimi i nxénésve
pér géllimet dhe rezultatet e pritura - praktikohet nga njé numér mé
i vogéli arsimtaréve, né vecanti né vitin 2009 dhe 2010 [3] fq. 111.

Pas trajnimeve, pjesa mé e madhe e shkollave kané filluar té
zhvillojné politiké té brendshme pér notim [3] fg. 109.

1.1.2. Konstatimet nga hulumtimi i realizuar me nxénésit

Né fokus-grupet e vitit 2008 nxénésit (té klasés 6, 7 dhe 8) jané
vérejtur ndryshime né kontekst té notimit. Sipas tyre, risia mé e mad-
he éshté veténotimi dhe notimi i ndérsjellg, té cilat mé sé shpeshti i
zbatojné gjaté notimit té projekteve dhe aktiviteteve té tjera. Né vitin
2009 nxénésit raportojné se notimi éshté béré mé i rrepté pér shkak
té presionit nga notimi ekstern [3] fq. 116. Né vitin 2010 nxénésit nuk
vérejné ndryshim né notim, gjé qé edhe pritej, pér shkak se kéta nxé-
nés qysh nga klasa e pesté notohen nga arsimtaré té trajnuar [3]
fq. 117. Né pyetjen se Pér ¢cka mé sé shpeshti notohem?, né vitin 2008
nxénésit thoné se notohen pér disipliné dhe pér dituri, ndérsa né vitin
2009, pérveg kétyre dy aspekteve, shtojné se notohen edhe pér ak-
tivitetet e tyre, por megjithaté mé shumé theksohet disiplina. Né vitin
2010 shumica e nxénésve thoné se mé sé shumti notohen pér kupti-
min e mésimit (gé kontrollohet pérmes pyetjeve té parashtruara gjaté
notimit me gojé) dhe pér memorim té mésimeve (qé kontrollohet
pérmes testeve dhe pyetjes me gojé) [3] fq. 122.

Né bazé té kétyre konstatimeve del né shesh pyetja: Pse, edhe
pérkundér numrit té madh té arsimtaréve, té cilét jané té pérgatitur
pér zbatimin e metodave formative té notimit, prapéseprapé i zbato-
jné ato mé rrallé né raport me metodat tradicionale?

2.  MODELI I PRANIMIT TE NDRYSHIMEVE

Né kété pjesé té punimit do té prezantohet Modeli i pranimit
té ndryshimeve, si njé orvatje pér pérgjigje né pyetjen e parashtruar
paraprakisht.

Modeli i pranimit té ndryshimeve mbéshtetet né konstatimet
e hulumtimeve té Fuller-it (1969) pér fazat e brengosjes dhe pérjeti-
meve té arsimtaréve né lidhje me zhvillimin e shkathtésive dhe afté-
sive té tyre mésimore [4] fg. 4. Ky model u zhvilluan né vitet ‘70-ta nga
Qendra pér Hulumtim dhe Zhvillim né Ostin, Teksas (Hall and Hord,
1987) dhe sé shpejti u pranua gjithandej dhe u vértetua né literaturén
shkencore, né sferat akademike té arsimit dhe né psikologjiné peda-
gogjike. Megjithaté, zbatimi i tij nuk haset né nivel té krijimit té stra-
tegjive dhe politikave [4] fq. 4.

Ky model pérbéhet nga dy dimensione bazé, té cilat jané té
ndérlidhura dhe ndodhin paralelisht:

(1) Faza e brengosjes - i pérshkruan ndjenjat dhe brengat,
té cilat i ndjen personi si rezultat i inovacioneve;

(2) Niveli i pérdorimit - e shpjegon sjelljen e personit gjaté
pérjetimit té procesit té ndryshimit.

Dimensioni Faza e brengosjes pérfshin shtaté brenga konkrete,
népér té cilat kalojné personat qé e pranojné inovacionin (shih Tabe-
[én 1). Kétu inovacioni pérkufizohet si program ose proces i ri pér per-
sonin (Hall and Hord, 1984). Né procesin e pranimit té ndryshimit per-
sonat avancohen nga faza fillestare, e cila ka té bé&jé me brengat e ori-
entuara drejt vetes (Vetédijesimi, Brengat informative dhe personale)
kah brengat gé kané té béjné me realizimin e detyrave té fazés sé
mesme (Brengat qé kané té béjné me menaxhimin), e deri te niveli
mé i larté, ku brengat jané té drejtuara kah ndikimi i inovacioneve
ndaj fémijéve dhe ményra e zhvillimit té bashképunimit mé efektiv
me arsimtarét e tjeré, me qéllim qé ashtu té ndihmohet integrimi,
madje edhe pérshtatja kreative ndaj inovacioneve (Pasojat, Bashképu-
nimi dhe Rifokusimi i brengave) [4] fq. 4.
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Tabela 1. Fazat e brengosjes né lidhje me inovacionet

Grupe Faza Pérshkrimi i brengave té shprehura

0 | E vetédijesimit Pa vetédijesim ose brengosje pér inovacionin.

1 | Informative Vetédijesim ose interes i pérgjithshém pér
inovacionin, paqartési ose mungesé vetédijeje

pér kontributin personal.

Brengosja
personale

2 | Personale Interes pér pasiguriné né lidhje me ndryshimin
e roleve, pér nevojén pér shkathtési té reja,

si dhe pér kohén kur sillet inovacioni.

3 | Menaxhimi Meé sé shpeshti u kushton vémendje detyrave
té pérditshme dhe zbatimit sa mé té miré té
inovacioneve. Pérgendrohet né ¢éshtjen e
efikasitetit, organizimit, menaxhimit, pérgatitjes
sé orarit, ndryshimit té kohés sé nevojshme dhe
funksionalitetit té inovacionit.

Brengosja
pér detyrén

4 | Pasoja Brenga pér ndikimin ndaj pérvojés sé mésimit
dhe rezultateve té nxénésve, si dhe pér
ményrén sesi té shfrytézohet inovacioni né favor

té pérmirésimit té rezultateve.

c
o <
gg 5 | Bashképunimi Synon rritjen e ndikimit té inovacionit ndaj
goa;; nxénésve pérmes bashképunimit té ndérsjellé.
(O]
@ :’g 6 | Rifokusimi Shqyrtohen alternativa pér pérdorimin e
i vémendjes inovacioneve, mé sé shumti me géllim té

pérmirésimit té ndikimit dhe hulumtohet
mundésia pér implementimin e pérmirésimeve
té tilla né praktiké.

Pérshtatur nga Hol, 1975

Qé té mund té pranohet dhe zbatohet, inovacioni duhet t’i
pérgjigjet né ményré adekuate secilit nivel té procesit. Pér shembull,
pasi qé arsimtarét ta kalojné trajnimin pér notim formativ, ata balla-
fagohen me nevojén pér riorganizim, me qgéllim té zbatimit té meto-
dave té reja né mésim. Ka mundési qé né kété nivel té pyeten se a
munden dhe né ¢faré ményre mund t’i zbatojné metodat e reja dhe
cka do té thoté ky ndryshim né punén e tyre té pérditshme (Brenga
personale). Ndérhyrja né kété nivel do té nénkuptonte sigurim té
mundésisé pér kémbimin e kétyre brengave ndérmjet kolegéve me
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géllim té mbéshtetjes dhe inkurajimit. Kur arsimtarét do té jené té
gatshém té shkojné né nivelin e ardhshém (Brenga pér detyrén), até-
heré do té duhet té jepet pérgjigje ndaj kétyre brengave pérmes sh-
pjegimeve plotésuese dhe shembujve pér pérdorimin e metodave té
reja dhe pérpunimin instrumenteve konkrete. Kur brengat do té zhvi-
llohen deri né nivelin e Brengés pér ndikimin, ndérhyrja e mundshme
do té ishte gé té mundésohen format e ndryshme té bashképunimit
ndérmjet kolegéve me géllim gé té jepet informacion kthyes pér pér-
parimin.

Dimensioni i dyté i kétij modeli - Niveli i pérdorimit (shih Tabe-
[én 2) shpjegon sesi ndryshon puna dhe aktivitetet e personit sa mé
shumé qé ai thellohet né njohjen e inovacionit dhe béhet né i shkat-
hté né pérdorimin e tij (Loucks and Hall, 1979). Kétu jané pérkufizuar
teté nivele té pérdorimit, té cilat zhvillohen me kalimin e kohés: nga
orientimi dhe pérgatitja pér pérdorimin e inovacionit, pérmes pérdo-
rimit té tij mekanik, e deri té nivel rutinor i pérdorimit, kur fare lehté
pérdoret inovacioni gjaté punés sé pérditshme. Mé tej personi mund
té kalojé né nivelet vijuese, kur mé nuk éshté veté inovacioni né fokus,
por ndikimi i tij ndaj mésimit té nxénésve. Né kété nivel arsimtari e
rafinon dhe pérshtat inovacionin, bashképunon me kolegét dhe e kri-
jon até pérséri né pérshtatje me nevojat e géllimeve té tij [4] fq. 6.




Tabela 2. Nivelet e pérdorimit té inovacioneve: sjellje tipike

Ifl.lvele_t .. | Indikatorét e sjelljes
e pérdorimit

0 | Mospérdorimi | Nuk ndérmerren aktivitete.

1 | Orientimi Pérdoruesi kérkon informacione pér inovacionin.

2 | Pérgatitja Pérdoruesi pérgatitet pér pérdorim té inovacionit.

3 | Pérdorimi Pérdoruesi jep kontribut mé té madh pér pérdorimin

mekanik e pérditshém mekanik dhe afatshkurtér té inovacionit,
duke i kushtuar mé pak kohé gasjes ose kreativitetit.
Pérdorimi sipérfagésor - orvatje pér pérvetésimin
e shkathtésisé pér inovacion.

4 | Rutina Pérdorimi i inovacionit stabilizohet, béhen pak ndryshim
e gjaté pérdorimit.

5 | Rafinimi Pérdoruesi e pérdor inovacionin né ményra té ndryshme
me géllim qé ta rrisé ndikimin e tij ndaj nxénésve,
pérgendrohet edhe né pasojat afatshkurtra, edhe né
pasojat afatgjata té pérdorimit.

6 | Integrimi Pérdoruesi e kombinon punimin e tij me punimin
e kolegéve té tij me géllim gé ta arrijé ndikimin kolektiv
té nivelit mé té larté té efikasitetit.

7 | Ribérja Pérdoruesi e vleréson pérséri cilésiné e pérdorimit té
inovacionit, kérkon ndryshime ose alternativa gé té arrijé
efikasitet mé té madh té ndikimit, hulumton géllime té
reja pér vete dhe pér sistemin.

E adaptuar nga Hol, 1975, Hord, 1981

Né vitet e '70-ta dhe té '80-ta té shekullit té kaluar ishin reali-
zuar hulumtime té cilat e kishin né fokus ¢éshtjen se si té pérvetéso-
hen inovacione né ményré mé efektive, pérkatésisht ¢faré ndérhyr-
jesh mund té ndérmarré udhéheqésia e shkollés gé ta lehtésojé dhe
mbéshteté kété proces. Kétu pérkufizohet ndérhyrja se si ka gené pro-
cedura, ngjarja ose seria e procedurave ose ngjarjeve qé ndikojné ndaj
pérdorimit té inovacioneve, ndérsa ata qé jané pérgjegjés pér realizi-
min e ndérhyrjeve jané fasilitatoré (lehtésues) té ndryshimeve (Hord
dhe Huling-Austin, 1986). Si rezultat i kétyre hulumtimeve, Modeli

Notimi formativ - inovacion né mésimin Iéndor né shkollave fillore né Magedoni

propozon té jepen pérgjigje pér brengat e arsimtaréve né kohén kur
ato paraqiten, nga drejtorét, shérbimi profesional, arsimtarét trajnues
ose liderét, koordinatorét e programeve ose kushdo tjetér i cili éshté
né pozitén e liderit gjaté implementimit té inovacioneve [4] fq. 7.

3. NE CILEN FAZE JANE ARSIMTARET

Si rezultat i pércjelljes sé pérparimit té arsimtaréve né piké-
pamje té pérdorimit té notimit formativ nga ekipi i PEP-it, vlerésohet
se shumica e arsimtaréve jané né fazén e treté né raport me dy dimen-
sionet: Brenga pér dituriné (Drejtimi) dhe Pérdorimi mekanik i inova-
cionit. Kjo do té thoté se arsimtarét jané té fokusuar né até se si ta
zbatojné notimin formativ né praktikén e tyre té pérditshme. PEP-i ka
siguruar mbéshtetje pér arsimtarét né kété nivel, duke realizuar vizita
nga trajnuesit, té cilét diskutonin me ata pér brengat, dilemat dhe
paqartésité e tyre. Pér mbéshtetjen e nivelit vijues, ku me réndési
themelore éshté bashképunimi, PEP-i ka iniciuar disa qasje:

- Krijimi i ekipeve shkollore dhe rajonale pér mésim;

- Krijimi i ekipit shkollor pér zhvillim profesional;

- Krijimi i bashkésisé sé kémbimit té pérvojave pérmes
incizimit té oréve gé jané shembuj té miré té praktikés
sé miré dhe kémbimi i tyre né Internet.

Kéto qasje jané déshmuar si pérgjigje shumé adekuate ndaj
nevojave té arsimtaréve népér gjithé vendin gé té mésojné dhe té
zhvillohen profesionalisht pérmes bashképunimit dhe kémbimit. Si
rezultat i késaj buruan mé shumé produkte: kompleti i planeve dhe
materialeve mésimore, certifikimi i arsimtaréve pér zbatimin e di-
turive dhe shkathtésive té arritura, si dhe video-orét e kémbyera né
ueb-fage ndérkombétare [5].
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4. PERFUNDIM

Projektet lindin nga nevoja qé té plotésohen zbrazétité né ar-
sim dhe dizajnohen me géllim gé té arrijné efekte maksimale, té shka-
ktojné ndryshim dhe ta pérmirésojné gjendjen aktuale. Por, trajtimi i
projekteve si zgjidhje e problemeve aktuale disa heré éshté déshmuar
si i paarsyeshém né piképamje té qéndrueshmérisé se ndryshimeve
dhe inovacioneve té iniciuara. Bartés té ndryshimeve dhe pérgjegjés
pér géndrueshmeériné e tyre jané pikérisht ata qé jané pérdorues té
shérbimeve té projektit - institucionet dhe individét. Prandaj nevoji-
tet gé institucionet né nivel lokal dhe nacional té krijojné strategji pér
mbeéshtetjen dhe mirémbajtjen e inovacioneve. Né kété kontekst no-
timi formativ, si risi e shkollave, qé té mund té ekzistojé dhe ta pér-
parojé cilésiné e mésimdhénies, patjetér duhet té€ mbéshtetet nga
shkollat dhe nga institucionet kompetente né vend. Njé aspekt i miré
éshté fakti se bérthama e arsimtaréve gé jané prijés té inovacioneve
rritet dhe ndikon né gjithnjé e mé shumé arsimtaré. E vetmja gjé qé
duhet té béhet éshté qé atyre t'u sigurohet mbéshtetje pér zhvillim
té vazhdueshém.
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Buonema JaHywesa

PESUME

OueHyBaHEeTOo Ha NPOLLeCHUTE BELUTUHM (CNOCOBHOCTM 3a KpU-
TUYKO Pa3MUCyBakbe, 32 KPeaTUBHO Pa3MUC/yBakbe, 3a pellaBakbe
Ha nNpobsiem, 3a UCTParKyBakse U C/1.) € KoMnJiekceH deHomeH. Mpo-
LEeCHUTe BEWTMHM BO HaCTaBHaTa NPaKTMKA He ce aKLeHTUpaaT BO
33a40BOINTENIHA Mepa, NPBEHCTBEHO 3apajMm TOa LUTO OLEeHYBaHeTo
Ha NPOLECHUTE BELITUHU He e SIeCeH U eAHOCTaBEeH NPOLEC, KaKo U
nopaan HeLOCTUT Ha KPUTEPUYMM U NOKa3aTeIn 3a HUBHO 06jeKTuB-
HO OLleHyBakHbe.

BewTMHWTE Cce CTEKHYBAAT M HE MOXe er3akTHO Ja Cce OLeHy-
BaaT. HacTaBHMKOT MOXe camo Aa Aaje HaCOKM 33 HUBHO pa3BMBa-
He. Bo TpyaoT ce aHann3upa oLeHyBakeTo Ha NpoLecHaTa BeLWTMHA
peluaBakbe Ha Npobaem, ce HyAaT oA peseHN peLleHnja 3a HAUUHNUTE
Ha KOM Taa MOXe [,a Ce OLEHU, KaKo 1 OApedeHN KpUTEPUYMM U NOKa-
3aTenu 3a ycnewHocTa Ha oueHyBareTo. Bo TpyaoT ce akueHTMpa n
corneayBarbeTo AeKa Aypy U NPU NOCTOEHE HA KPUTEPUYMM M NOKa-
3aTeNin, HajBepojaTHO e AeKa Ke Aojae A0 nspas u cybjeKTUBHUOT
dakTop. CybjeKTUBHMOT PpaKTop ce ogHecyBa Ha CybjeKTUBHOTO Nou-
Makbe 1 BpeaHyBarbe Ha KOMMOHEHTUTE KOW ro COYMHYBAaT KpuTte-
PUYMOT U/IM NOKA3aTenNoT.

OueHyBaHEeTO Ha NPOLLECHUTE BELWTMHM € NpoLec napaneneH
CO OLLeHYBaHETO Ha NOCTUrHATUTE 3HaeHa Ha YYeHULMTe, NPOoLLeC Koj
He CMee 1 He MOXKe Aa buae KOMNOHeHTa cama no cebe, KOMMOHeHTa
M30/MpaHa Of, KOHLENTOT 3@ KOj HAacTaBHMKOT MOy4vyBa, MAKO BO
CTPyYHaTa iMTepaTypa ce cpekaBaaT 1 MOMHAKBK cornieayBatba. Oue-
HyBaHeTO Ha NPOLLECHUTE BEWTUHMN U OLLeHYBAaHETO HA KOHLEeNnToT
33 KOj HaCTaBHUKOT NOy4yBa NpeTcTaByBaaT HEPACKMHANBO ANHCTBO.

KnyuHu 360poBu: oyeHysare, NpoyecHU sewmuHu, Kpume-
puymu, nokasamernu.
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1. BOBEf,

OueHYBaHEeTO Ha NPOoLECHUTE BEWTUHMU [1] e KomnaeKceH
npouec. Cocema e NpMPOAHO AeKa BEWITUHUTE HE MOXE er3akTHO Aa
ce oLeHaT, NPBEHCTBEHO Nopaam Toa WTOo LUeauTe Ha HacTasaTta BO
0HOC Ha NPOLIECHUTE BELITUHM He ce AedUHMpPaaT KOHKPETHO, Nna
rnopajau Toa TELIKO e Aa Ce onpeaenaT v NPeLm3Hu KpUTepuymmn 1 no-
Ka3aTe/iM 3a HUBHO OLleHyBarbe. HacTaBHMUMTE MOpa Aa v Npoana-
6o4aT CBOMTE BELUTMHM M 3HaekHba 3a NaHMParbETO Ha OLLEHYBarbETO
Ha YYeHULUTE, KaKo M 3HaerbaTa 3a OLEeHYBarEeTO Ha MPOoLecHUTe
BELUTUHMU.

CTpy4YHUTE ML Ce coracyBaaT Co Toa AeKa yyeHuumTe Tpeba
[a pa3sMuCayBaaT KPUTUYKKN M KpeaTusHo. Cenak, mefy HUB MoCToM
HecornacyBake OKO/y Pa3MMC/yBarbeTO AaaN NPOLECHUTE BEWTUHU
Tpeba aa ce noy4ysaart [2] oa44e/1HO UAK CamMo BO KOHTEKCT Ha HacTaBs-
HUTE COAPXMHKU. BO NpoLecoT Ha HacTaBaTa BaXKHO € HacTaBHUKOT
[a r' pa3BuMBa NPOLECHMUTE BELUTUHM Kaj YYEHULMUTE, HO, UCTO TaKa, e
Ba*KHO [a Ce 3Hae KaKo [a ce Hanpasu Toa, 3alUTO OLLEHYBarbETO Ha
MpPoLEecHMUTE BEWTUHM e NPOLLEC NapaseeH co OLLeHYBarbEeTO Ha Mo-
CTUrHaTUTE 3Haera Ha yuyeHuumTe. Tue npeTcTaByBaaT HEPACKUH/IMBO
eMHCTBO.

OLeHYBaHEeTO Ha NPOLIECHUTE BELUTUHM, KaKO U OLeHYBareTo
Ha MoCTUrarbaTa Ha YYEHULIUTE HE MOMKE U He CMee Aa buae HewTo
LITO Ke ce C/ly4yBa M30/1MpaHo, camo no cebe. OLeHyBarETO Ha Npo-
LeCHUTE BELUTMHM MOopa [ia NPou3/eryBsa of LeauTe Ha HactaBaTa U,
KaKo M Npu OLLeHYBarbeTO Ha MocTUrarbata Ha yueHuuuTe, mopa Aa
MoCTojaT KPajHU Pe3y/TaTh O, Moy4YyBaHeTO. 3Ha4K, HaCTaBHUKOT MO-
pa: a) Aa NocTasu Lie, OfHOCHO NPOLIECHA BELUTMHA LUTO caKa Kaj yde-
HUUMTE Aa ja pa3sue, Aa ja nogobpu n ci.; 6) Aa onpeaenu akTms-
HOCTW CO MOMOLLI Ha Kou Ke ja pa3sue, Nogobpun 1 C/i. KOHKpeTHaTa
BELUTMHA; B) Aa 3Hae LUTO 0YEeKyBa yYeHMUMTe Aa 3HaaT, 4a AEMOHC-
Tpupaar 1 C. Mo 3aBpLIYBarbETO Ha YacoT; r) Aa e CBECEH AeKa pa3su-
Barb€TO Ha COOABeTHaTa BelTUHa, BO Hajronem 6poj caydam, mopa
[la € NOBP3aHO CO NOoy4yBarbeTo 3a HOBMOT KOHLENT. [3]

1.1. Moaen 3a pa3BuBarb€e Ha NPOLECHUTE BELUTUHU

HajuecTo KopucTeH moaen Bo HacTaBHaTa NPaKTUKa 3a Aa ce na-
HMPaaT aKTMBHOCTM BO PaMKUTE Ha HAaCTaBHUTE COAPKMHU KOU NPO-
MOBMPAAT Pa3BUBaHE Ha NPOLLECHU BEWTUHM e baymoBaTa TaKCOHO-
Muja [4]. Taa e MOKHa afiaTka 3a pa3buparbe Ha HUBOTO Ha PasMUCAy-
Bakbe Ha yyeHuumTe. [locnegHuTe TpU HMBOA oZ BiymoBaTa TaKCOHO-
MWja (aHanKn3a, CMHTE3a U eBaBalinja) ce MOBP3aHU CO Pa3BOjoOT Ha
npoLecHUTe BELWTUHW. 3a Aa peLun ogpeseH npobaem Bo HacTaBaTa
YUYEHUKOT MOpa Aa e ocnocobeH 3a aHann3a, CMHTe3a 1 eBanBauyja.

AHanv3aTa e crnocobHOCT fia ce PasoXKaT UAEeNTe U KOHLENTU-
Te Ha AeN0BM1, A3 Ce UCMUTAAT O4HOCUTE U peflauuuTe mery HUB, A3
ce cnopeayBaaT M KOHTPACTMpaaT M Aa ce Kpeupaat Kateropuu. Ha
npumep: Kateropusmpaj rm TBOUTE UAEN 3a pellaBakbe Ha oapeneH
npob6nem. Cnopeau ro MBOTOT BO MaKkeAoOHUja AeHEC CO OHOj 0Z,
npez 100 rogmHu 1 cn.

CuHTEe3aTa ce ofHecyBa Ha CNOCObHOCTa Za Ce Kpeupa HoBa
LennHa, Aa Ce NOKaXKaT HOBW LIEeMU Of, penaumn U OgHOCU U Aa ce
pa3Bue HOB M HEBOOOMYAEH NPUCTAN KOH PeLLeHNEeTo Ha NPobiemoT.
Ha npumep: Pa3Buj nnaH 3a ga ce HAManAM KOMYMHATA HA OTNAaf Ha-
npaseH o4 YoBeKOT. Pa3Buj NaaH 3a pa3BojoT Ha TBOjaTa OMLWITUHA 3a
2015r. ncn.

EBanBaumjaTa ce ofHecyBa Ha cnocobHoCTa Aa ce BocrnocTasat
KPUTEPUYMM U Aa ce AOHecyBaaT CyA0BM U 3akayvoumn. Ha npumep:
O6jacHu Koe e, cnopen Tebe, HajaobpoTO pelleHne 3a NpPobiemMor.
O6jacHuM 30LWTO TOKMY TOa € HajaobpoTo peweHne u cn.

3a fa pelun ogpeseH npobsem BO HacTaBaTa yYeHUKOT Mopa
03 Pa3sMUCyBa KPUTUYKK, KPeaTUBHO M @ MMa UCTPaXKyBaYKM Bell-
TUHU. 33 KPEaTUBHOTO MUC/IEHE HajuecTo ce Bp3yBaaT Gp/iyeHTHOCTa
1 GNekcMbUIHOCTa KoM ce MOBP3yBaaT Co CNOCOBHOCTA J1a ce reHepu-
paaT mHory nzeun. OBKe BeLUTUHM Ce NOBP3yBaaT CO CMOCOBHOCTA Ha
yYeHULMTE: Aa NMOKAXKaT LWTO 3HAaT U WITO ymearT, Aa NULyBaaT, Aa
360pyBaaT 1 Aa pa3MmCcyBaaT 32 HAUYMHUTE HA KOM MOXKe Zia ce peLun
ofpeneH npobnem. Mpumep 3a Npallakba KOM MOXKe A3 M NOTTUKHAT
oBMe BelWTUHKU: Habpoj... Ha Koj HauMH MoMKeLl ga ro pewunil npob-
nemot? KosiKy pasiyHmn HauMHU MOKELL A3 KaXKell 3a ...7 U CA.
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OpwvrnHanHocTa ce ogHecyBa Ha cnocobHocTa Aa ce gaaat
YHUKATHU U HeBOObUMYaeHn oarosopu. OpuUrnHaHu o4roBopu obumy-
HO Ce jaByBaaT Ha KPajoT 0f, aKTUBHOCTA BO Koja ce bapaat naewu, ot-
KaKo MHOTy uaeu BeKke ce 3anuwanu. Nprmep 3a npallakba Kou ja noT-
TUKHYBaaT opurMHanHocTta: Koj e HajHeBoobMYaEeHNOT HauuWH 3a...7
LLITo aKo...? Koj e HajHeBOOOMYAaEHNOT HauMH 3a Aa ce pewwu npobe-
MOT? UTH. Ha 0BOj HauUMH ce NOTTUKHYBaaT yYeHMLUTe A3 aHTULMNU-
paaT, Aa NpeTnocTaByBaar.

1.1.1. PewaBatbe Ha Npobaem - KpUTepuymm U nokasartenu

Ha yyeHuumuTe MM ce npeseHTMpa oApeseHo CLUEeHApMO, Ha
npvmep: Bo Balwwarta onwTMHA ce OpraHun3npaaT JOKaaHU n3bopu u
TU cU M3bpaH ga buaew rpagoHayvanHuK. PagoT ce coovyBa CO MHOTY
npobnemu 1 T Tpeba Aa ce 3adaTuLl co ogpeseH npobiem Koj mopa
BO HajKPaTOK POK [a ro pelui 3a 4a r'v 3al0BOJIMLL OHME KOU rna-
cane 3aTebe [5].

I. 3a ga ro pewn NnpobaemMoT y4eHUKOT Tpeba, npes ce, 4a r
pa3bepe KOMNoOHeHTUTE Ha Npobaemort. Cekoja KOMMOHEHTa
MOMe Aa MOCAYXKM KAaKO KPUTEPUYM 3a OLEeHyBarbe Ha
yCnewHocTa Ha npouecHaTta BelTnHa. KomnoHeHTuTe Ha
npobsemoT 61 MoxKene Aa buaat cnegHUBE:

1. [a ce HajaaT peneBaHTHU NOAATOUM - YYEHUKOT Tpeba
[a Hajae KoKy LTO € MOXKHO noBeKe nofaToum 3a pa-
60TaTa Ha eAeH rpagoHavYanHUK U Aa cobepe KOAKY LWTOo
€ MOXXHO noBeke NoaaTouM 3a NPobaeMnTe Co Kou TOj
ce cooyyBa. Mpobaemu 3a Kon bu moxen aa buge 3a-
rPUXKEH efeH rpagoHavYasHUK: rpaacKkaTa XMrneHa, spa-
60TyBaHETO UTH. YUeHMKOT Tpeba Aa rv pasrnegysa no-
AaTouuTe o4, Pa3IMYyHM acnekTu (Ha Npumep, o4, acnekT
Ha HWBHATa NPMMEH/IMBOCT 3a peLlaBakbe Ha KOHKPeTHa
npobaemcka cutyaymja).

5 - YY4EHMKOT CaMOCTOjHO Haofa pesieBaHTHM NoaaTto-
uM; 4 - YYeHMKOT Haofa peneBaHTHM Noaatoum co
Ma/ia NOMOLLI Ha HAaCTaBHMKOT; 3 - YUEHUKOT Aoara Ao

la.

16.

peneBaHTHM NOAATOLM CO NOrosieMa NOMOLL Ha Hac-
TaBHMKOT; 2 - YYEHUKOT efBaj ycnesa Aa Hajae pene-
BaHTHW nogatouu; 1 - YyeHMKOT He ycnesa Aa Hajae
peneBaHTHM NoaaTouu.

[a ce HabpojaT naeu 3a noTeHUMja HU NTPOBAEMCKU CU-
Tyaumu - y4EHUKOT HabpojyBa MOXKHM NPOBAEMCKM CUTY-
aumn. Tv pasrnesysa oBMe NPO6GJAEMCKU CUTYaLMU Of
pasfIMYyHM acnekT (Ha Npumep, o4, aCneKT Ha HUBHOTO
3Hauere 3a rPajoT U KUTEUTE).

5 - Y4eHMKOT caMOoCTOjHO HabpojyBa neT npobieMcKu
cuTyaumu; 4 - YyeHUKOT HabpojyBa neTt npobiemcku
CUTYaLMM CO Mana NMOMOLL Of, HACTaBHUKOT; 3 - Yye-
HUKOT HabpojyBa neT NpPobaemMCcKM CUTyaLLMm Co Noro-
Nlema NomMoLl oA, HaCTaBHUKOT 2 - YYeHUKOT efBaj yc-
neea ga Habpou net npobaemcku cutyaumu; 1 - Yue-
HUKOT He ycreBa 4a Habpou HUTY egHa npobaemcka
cuTyaumja.
[a ce Hajae npobnemcka cutyaumja (oa HabpoeHuTe npo-
61EeMCKM CUTYaL MM YYEHUKOT Ce OAJ1y4yBa 3a e4Ha Npo-
bnemcka cuTyaumja 1 3a uctata gedunHupa nckas). Ha
npumep, Ha Koj HaYMH rpagoHaYvYaIHMKOT MOXe Aa ja
Hamanu HeBpaboTeHOCTa BO rpaaoT - [pafoHaYaNnHUKOT
MOMe Aa ja Hamanu HeBpaboTeHoCTa BO rpasoT. Bo 0BOj
nen Tpeba aa ce 3emaT npeaBug, cuTe MOXKHU Npobaem-
CKM CUTyaLLMM 1 Of, HUB Aa ce n3bepe crneunduryeH npo-
6nem 1 Aa ce Hanule 1ckas 3a NPobaemMorT.

5 - YueHMKOT ycrnesa CamoCTOjHO Aa AebUHMpPa UCKa3
3a npobnemckaTa cuTyaumja; 4 - YUeHUKOT ycrnesa ga
AeduHMpa nckas 3a npobaemcKaTa cMTyaumja co ma-
Nla NOMOLWW Ha HACTaBHMKOT; 3 - YYeHMKOT ycnesa 4a
AeduHMpa McKas 3a npobiemckarta cuTyalmja co no-
rosema NoOMOLL Ha HAaCTaBHMKOT; 2 - YUEHUKOT eABaj
ycnesa aa aedmHuMpa 1Mckas 3a npobaemckarta cuTya-
umja; 1 - YueHuMKoT He ycnesa Aa geduHMpa UCKas 3a
npobaemckaTa cutyaumja.
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CuTe MCKasm 3a NPoBAEMCKUTE CUTyaLMK Ce MULLYBaAaT Ha Tab-
Na, a notoa ce oabvpa oHaa Koja HajMHOry ce NoBTOpyBa (NoOBTOPY-
BakbeTOo Ha npobiiemckaTta cutyaumja 61 moxkeno fa buae 3Hak geka
3a norosiem 6poj o4, yueHuULMTe TOKMY Taa Npobiemcka cutyaumja e
Ba)kHa) v ce bapaaT pelleHKja 3a Hea.

Il. MoToa Tpeba Aa ce reHepMpaaT KOMMNOHEHTUTE Ha UAEUTE -
YYEHUKOT NpoAyLmMpa MHOTY naeu, a notoa ce UaeHTUPUKy-
BaaT OHME MOXKHOCTM KOU BETyBaaT - aTepHaTUBU UK On-
LMW KO MMaaT MHTepeceH NoTeHuujan 3a passoj. Ce onpe-
OenyBaaT ugente Kom Ke ro Haco4yyBaaT pa3BOojoT Ha Npob-
NlemckKaTa cuTyauumja.

1. [a ce HabpojaT naen 3a pelaBarbe Ha NpobaemckaTa
cUTyaunja (y4eHMKoT HabpojyBa MOXKHU UAEeN), CEKOj
YYEeHWK HaBeZyBa pa3nyHu naen. Ce BocnocTasysa re-
HepasiHa uaeja, OLHOCHO reHepasHa Lien 3a pellaBatbe
Ha npobiemor.

5 - YYeHMKOT camocTojHO HabpojyBa bapem neT naeu
3a pellaBakbe Ha Npobnemor; 4 - YyeHMKoT HabpojyBa
b6apem neT MAaen co masia NOMOLL O, HacCTaBHUKOT;
3 - YyeHuMKoOT HabpojyBa bapem neTt naeu co norone-
Ma MOMOLL 04, HACTaBHUKOT; 2 - Y4eHUKOT efBaj ycne-
Ba 43 Habpou bapem neT naen 3a pellaBakbe Ha Npo-
6nemoT; 1 - YYeHMKOT He ycneBa Aa Habpou HUTY ea-
Ha naeja 3a pellaBarbe Ha NPobaemorT.

HabpojaHuTe naeun ce 3anuwysaar 1 o4, HUB NMOBTOPHO Ce 04-
6upa oHaa Koja HajmHory ce noBTopyBa (Toa 6u moxkeno ga buae
3HaK AeKa NpeasioXKEeHNOT HaUYMH 3a pellaBakbe Ha npobaemckaTa
cUTyaumja HyAM HajMHOTY MOMKHOCTM 3@ pellaBarbe Ha ucrtaTa). Ce
136u1pa Hajaobpo MOXKHO pelleHMe 3a NpobnemckaTta cuTyalmja, oHa
KO€ HyAM HajMHOTY MOXHOCTU M KOe HajMHOry BeTyBa (Ha npumep,
KOEe e HajcooAaBeTHO, HajekoHoMMYHO). OTKaKo Ke ce onpeaenu pe-
LUEHNETO, YYEHMKOT ja NaaHMpa akuujaTa, 0O4HOCHO MMMIEMEHTa-
LujaTa Ha pelueHueTo.
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1a. [a ce BpegHyBa AgejaTa 3a peLleHneTo - y4eHUKOT Tpeba
[a ro BpefHyBa peleHMeTo of refHa ToYKa Ha Hero-
BUTE NPeAHOCTU, cNabocTu U eANUHCTBEHU MOXKHOCTM.
MpegHocTh: noronem 6poj nyfe ke buaaT BpaboteHu.
Cnaboctu: Bnagata moxkebu Hema Aa ce cornacu ga
nsgenysa cpeacTsa. E4MHCTBEHN MOXKHOCTU: Ke ce no-
[06puY CTaHAAPAOT Ha XKUBeere. YUEeHMKOT mopa Aa ro
€BaNIBMpPa Pe3ynTaToT 04, PeLleHmeTo.

5 - YYeHMKOT CaMOCTOjHO ro BpeaHyBa pPeLLeHNETO Ha
npobaemort; 4 - YYeHUKOT ro BpeAHyBa pelleHMeTo Ha
npo61emoT co Masia MOMOLL 0f, HAaCTaBHUKOT; 3 - Yue-
HUKOT ro BpeAHyBa peLleHNeTo Ha NpobaemoT co no-
ronema nomoLl of, HaCTaBHUKOT; 2 - YYEHUKOT ef,Baj
ro BpeAHyBa pelleHMeTo Ha Npob1emoT; 1 - YY4eHUKoT
He ycneBsa Za ro BpeAHyBa peleHneTo Ha npobne-
MOT.

[ll.MnaHWparbe HA KOMMOHEHTUTE Ha aKLMjaTa

1. Y4eHMKOT r'm aHann3Mpa MOXKHOCTUTE KOM BETYBaarT, 1
3ema npeaBuf, cMTe akTUBHOCTU KO Ke ce MMMNIeMeH-
TUpaaT 3a Aa ce pewwn NpobaemoTt. YUEHUKOT, JOKOAKY
uMma notpeba, passuea cneundUyeH NaaH 3a akuuja.

5 - YYeHMKOT CaMOCTOjHO pa3BMBaA aKLUMCKM NAaH 3a
pellaBakbe Ha NpobnemckaTta cutyaumja; 4 - YyeHu-
KOT pa3BMBaA aKLMCKM NJaH 33 pellaBakbe Ha Npob-
NlemMmcKaTa cuTyaumja co mana NomMoL Ha HacTaBHWU-
KOT; 3 - YYeHMKOT pa3BMBa aKLMCKM N1aH 3a pellaBa-
He Ha NPobaemoT COo rosiema NOMOLL Of, HAaCTaBHMU-
KOT; 2 - YYEHMKOT efiBaj pa3BMBa aKUMCKM M1aH 3a pe-
WwaBake Ha npobnemckaTta cutyaumja; 1 - YyeHUKoT
HEe MOXKe [ia pa3BMe aKkLMCKM NAaH 3a pellaBakbe Ha
npobaemckaTta cuTyaumja.

3a ceKoja npobnemcKa cuTyaLmja He mopa A4a ce NOMMUHAT cuTe
dasn. Ha npumep, ako yuyeHMLMTe yyaT 3a o4peeH No3HaT KoHUenT,
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Toraw cobupareTo Ha nogatoumn u HabpojyBareTo Ha Npobiemm
NMOBP3aHM CO TeMaTa MOXKaT CaMOCTOjHO Aa ro Hanpaseart. MoToa, The
MOXKaT ga oabepat egeH KaydeH npobaem Koj Ke ro pelasaat. Tve
MOXKaT Aa 04J/1ydyBaaT 3a TOa KOe e Haja0bpoTo pelleHne 1 MoxKar,
HO He Mopa Aa pa3BMBaaT NJaH 3a PasBoj M MMMNJAEMeHTauMja Ha
nnaH 3a akumja (Toa 3aBucK og npobaemckarta cuTyaumja).

1.1.2. TumoBuTe 3a yuyere n oL eHYBaHeTO Ha NpoLuecHuTe
BeWTUHU

Bo HacTojyBarbeTo Aa ce nogobpaT NpoLeCcHUTE BELUTUHU Hac-
TaBHWKOT, KaKo AeN o4, TUMOT 33 yueHe, MOXKe Aa Ce NOCAYXKM Co npa-
warbeTo: Kako ogpeneHa cTpaTernja ke momorHe ga ce nogobpu oa-
pefeHa npouecHa BewTHHa? [6] HacTaBHMKOT MOXKe A4a AejcTByBa BO
paMKUTe Ha TMMOBMTE 3a Y4YeHe, HO M CaMOCTOjHO. Kora ke ce ognyun
3a TEXHMKATa Koja Ke ja ynoTpebu 3a Aa ja passue uam nogobpu oa-
pefeHaTa BeLWTMHa, TOj Mopa Aa e cBeceH Aeka Tpeba aa ce cobepat
[OOKa3n AeKa KOHKpeTHaTa TeXHWKa HaBUCTMHA ja nogobpysa Taa
KOHKpEeTHa BelUTMHA. Kako HacTaBHMKOT Ke cobepe AoKasu AeKa cTpa-
TernjaTta WTO ja ynoTpebun HaBUCTUHA ja nogobpuna oapeneHaTa
BewTMHa? KaKko Ke 3Hae? Bo Koj aen og yacot? Kage Ke ce 6apaat pe-
3yNTaTUTE BO MOIeA Ha Toa KOJKy ce noaobpunia ogpeaeHa npouec-
Ha BewTMHa? LLTo ke Buae nHamMKaTop 3a Toa? Kako HaCTaBHUKOT Ke
6uae curypeH?

OaroBopuTe Ha cUTe OBME Mpallakba ce HaofaaT Bo paboTaTta
BO TEKOT Ha HaCcTaBHMOT Yac. HacTaBHMKOT MoXe Aa cobepe AoKasu
BO CEKOj [le/1 O, 4acoT, HajyecTo BO BOBEAOT, KOra r'v akTMBMpPaA NpeT-
XOOHUTE 3HaekHa Ha YYeHUUUTE, 1 BO 3aBPLUHUOT AeN, Kora npaBu pe-
dneKkcmja Ha OHa Ha WTo Noyvysas (3agaun o TUMOT - OBa LUTO AeHeC
ro y4eB My nomorHa nogobpo Aa..., HAYMHOT Ha KOj OBa AeHec ro
paboTeB MM NOMOTrHa Aa ro nogobpam... u cn.). [lokasu ke 6uaaTt u
pelleHujaTa Ha 3a4a4MTe KOM HAaCTaBHUKOT MM 3a4aBa BO TEKOT Ha
4yacoT, 3afaun NpU yMe pellaBakbe yyeHUuuTe Tpeba HewTo Aa
Hanuwart, Ha NPUMep: AHEBHUK 3a y4Yerbe, NeTMUHYTEH COCTaB, ecej
M 334344 Npu Yne peluaBarbe yyeHuuuTe Tpeba aa 36opyBaaT, Ha
npUMep: YCHU Npe3eHTaLMn, YCHO oaroBaparbe 1 ci. [logeka y4eHu-

umuTe paboTar Ha 3afaqaTa, HaCTaBHUKOT Ce ABUNKU Mely HUB, MOXKe
[a ja cayla AMCKyCMjaTa Ha yYeHUUMUTe AoAeKa T1e pa3rosapaar 3a
pellaBakbe Ha ogpeaeHa 3aJa4a M Aa 3anuliyBa, MOXe A4a MM 3eme
6enelKknTe Ha yd4eH1LmMTe 1 Aa r'v aHaamsupa u ci.

1.1.3. Cy6jeKTMBHOCTA 1 OLLEHYBaETO Ha NPOLLECHUTE BELUTUHU

OBaa npea/ior-nucta MMa UaycTpaTMBEH KapaKTep U napamer-
puTe BO Hea He ce AedUHUTUBHU U eaHall 3aceKorall AaaeHu. Ucto-
BPEMEHO, Ba*KHO € [1a Ce UCTaKHe ZieKa Aypw W MPU NOCTOEHE Ha KpU-
TEPUYMM 32 OLLEeHYBAHE Ha NPOLECHUTE BELUTUHMW, BO rosieMa mepa,
BEpOjaTHO e AeKa Ke buae npucyteH cybjekTuBHMOT dpaKTop. Kora ce
360pyBa 3a cyb6jeKTMBHMOT PaKTop, NPBEHCTBEHO C& MUC/IU Ha Cybjek-
TUBHOTO NOUMaHE U BpeaHYyBate Ha KOMMNOHEHTUTE KOW M0 COYUHY-
BaaT KPUTEPUYMOT UM Ha MHAMKaTopUTe. MCTO TaKa, MOKpaj cybjek-
TUBHMOT PaKTOP, TELLKOTH]ja BO OLLEHYBaHETO Ha NPOLLECHUTE BeLUTH-
HW NpeTcTaByBa U MepP/IMBOCTA Ha MOKasaTenuTe. Ha npumep, ako
efleH O, KpUTepUYMUTE NPU OLLeHYBakbe Ha eCejOT e opraHM3auumjaTa,
TOrall CUTypHO ZieKa pas/IMYyHM HaCcTaBHULM Ke MMaaT PasInyHuM Nou-
Makba 3a Toa LITO MPeTcTaByBa OA4AMYHA, J06pa UAM He3aL0BOM-
Te/IHa opraHM3almja Ha MUCAUTE BO CTPYKTYpUpaHa LeanHa.

Bo nafeHaBa npeasior-nucTa, Ha NpuMep, MOKaT Aa ce core-
[0aaT TEWKOTUUTE NPU OLLEHYBAHETO U BO OAHOC Ha KPUTEPUYMUTE U
Ha nokasartenute. EBe Hekom og HuB: |. 1. [la ce HajaaT peneBaHTHM
nofaTtoun: NnoTpebHo e Aa ce AeduHUPa KOM NoaaToLM ce cmeTaaT
33 pesieBaHTHM 3aWITO U yYeHMLUTEe, a U HacTaBHULMUTE MOKaT Aa
MMaaT PasNNYHM BUAYBAHbA 3@ OHA LUTO Ke ro CMeTaT KaKo pefieBaH-
TeH ¢aKTop 3a paboTaTa Ha efleH rpaloHaYaIHMUK, 3HaYM NOKa3aTenoT
He e mepauB. Tpeba TOYHO fa ce onpeaenv Of, KOU aCneKTU YYeHUKOT
Tpeba Aa rv pasrieayBa NogaToLMTe, 3alUTO BO CMPOTUBHO TOj MOXKe
[a pa3rieayBa acneKT Koj e MOMaJIKy BaykeH BO OAHOC Ha Npob/iemoT.
I. 1. YYeHUKOT Haofa penieBaHTHM NoAATOLM CO Masia MOMOLL Ha Hac-
TaBHMKOT: MOKA3aTe/I0T HE € MeP/IMB 3aLUTO TOYHO He € ONpeaeeHo
LUTO 3HAYM Masia UM rosiema NOMOLL O, HACTaBHUKOT. Mun: YueHUKoT
e/lBaj ycneBa A3 Hajae peneBaHTHW MOAATOLM: MOKa3aTenoT He e
Mep/IMB 33LUTO He € TOYHO ONpeaesIeHo LWTOo 3HauuM eaBaj. |. 16. Ja ce
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dopmumpa 1cKas 3a NnpobaemcKkaTa cuTyalmja: BepojaTHO e AeKa Ke ce
jaBu cy6jeKTMBHMOT HaKTOp 3aLLTO MMa Pas/nKa BO BMAYBakaTa Ha
HacTaBHULMTE KOj MCKa3 Cce CMeTa 3a 3a40BO/IUTENEH UM YCMELLEH,
a Koj He. 3apagM orpaHUYEHMOT NPOCTOP He Ce aHanu3upaaTt cute
KPUTEPMYMM 1 MOKaA3aTesIM, HO jaCHO Ce yKarKyBa Ha NpobnemuTe Kou
npowusnerysaaT Npu OLEeHyBatbETO Ha MPOLLECHWUTE BELUTUHM, U NOKPaj
onpeaeneHy KPUTEPUYMM M NMOKasaTesn.

2. 3AKNYYOK

MoHyaeHaTa Npeasior-AncTa 3a oLeHyBake Ha NpouecHUTe
BELUTMHUW HaBJ/IETyBa BO €/1HAa MOLLUHE C/IOXKEeHa Y KOMM/IEKCHA Npob-
NemaTurKa, CO Koja ce CoOYyBa HAaCTaBHMKOT M BO OLEHYBaHETO Ha
€CejCKMTe TeCTOBU U BO OLEHYBaHETO MPUCYTHO BO CEKOjAHEBHMUOT
HacTaseH npouec. Mopa fa ce UCTaKHe AeKa 0Baa Npeasior-1mcra e
CaMO HaCoKa M fieKa co HejsMHOTO M3paboTyBakbe MasiKy e 3acerHaTa
CYLITMHATA Ha OLEHYBaHETO Ha NPOLLECHNTE BELUTUHM 33 LUTO, CEKa-
KO, Ce HeOMXOA4HU NO3HaBaka 0f, NCUXOI0rMjaTa, XYMaHUCTUYKUTE
HayKu 1 of, 4pyrv obaacTu. TELWKOTMUM MMa U BO NOI/Ies, Ha UHAMKATO-
puTe 3a yCcnewHoCT, Tue Tpeba, KaKo LITO BeKe e KaxKaHo, Aa buaat
Mep/IMBM, @ TOA € MHOTY TELLKO A,a Ce peasn3npa Kaj OLLeHyBareTo Ha
NMPOLLECHUTE BELUTUHM.

OcTaHyBa yLUTe efHaLl 3 Ce KOHCTaTUpa AeKa BO OLLeHyBae-
TO Ha MPOLECHUTE BELUTUHUN BO rosieMa Mepa Ke buze npucyTteH cy6-
JEKTUBHMOT GaKTOp U AeKa, U NMOKPaj BOCMOCTaBEHUTE KPUTEPUYMU U
roKasaTeNv, OLEeHyBareTO MOBTOPHO Ke Ce Pas/InKyBa Of eAeH A0
[ApYr HAaCTaBHUK, OAHOCHO OLLEHYBaY, T.e. HeEMa Ja buae KOH3UCTEHT-
Ho. OBa yKayBa Ha noTpebaTa AeKa MHOTY CepMO3HO Tpeba 1 NoHa-
Tamy Aa ce paboTu Ha OBaa CNOXKeHA NpobiemaTrKa. AKO MMMNepaTuB
Ha HOBOTO BPEME Ce YYEHWULUU KOU Ke PasmMUC/yBaaT KPUTUYUKU U
KpeaTMBHO, KOU Ke peluaBaat npobsemu, ke rv pa3BMBaaT KOMyHUKa-
TUBHUTE BELUTUHU U IMAEPCKUTE CNOCOBHOCTU CO Lien Aa oAroBopat
Ha NpeAu3BULMTE HAa HOBOTO Ma3apHO OMLUTECTBO, TOraLl HY¥KHO ce
HaMeTHyBa NoTpebaTa 3a HATAMOLLHO aHA/IM3UPakbEe HA MPOLECHUTE
BELUTMHU 0Of, CUTE UHBOJIBUPAHWN BO BOCMUTHO-06Pa30BHUOT NpPOLLEC.
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PE®EPEHLUU

[1] Moa NpoLuecH BEWTUHM ce noApasbupaat KPUTUYKOTO MUC-
/lerbe, KPeaTUBHOTO MUC/EHE, PellaBakbeTo Ha Npobaemu,
KOOMNepPaTUBHOTO YYeHe, KOMYHUKATUBHUTE BELUTUHW U 4.
KOW CEeKOjaHEBHO ce aKLeHTMpaaT BO 06pa3oBHaTa NPaKTu-
Ka. Bo nMTepaTypaTa 3a NpOLLECHUTE BELUTUHM Ce cpeKkaBa U
TEPMUHOT NpoueaypasHo 3Haeke. Bo TpyaoT He ce HaBnery-
Ba BO NoAenbuTe Ha NpoLeaypasHOTO 3Haeke, TYKy ce Ko-
PUCTU TEPMMUHOT NPOLECHU BELUTUHM.

[2] MonMoT noyyyBarbe ce KOPUCTK 3a Aa ce u3berHe NoMMoT
npefasarbe WTo nobyaysa NpeTcTaBa 3a NacMBHa y/iora Ha
YyUYeHULMTE BO TEKOT HA HAaCTaBHMOT Yac.

[3] MpouecHuTe BEWTUHM, HajuecTo, ce pa3BMBaaT 3aefHo CO
HOBMOT KOHLENT. HacTaBHUKOT MOKe fa u3aenun nocebeH
Yyac Ha Koj Ke pa3BuBa ofpeseHa NpoLecHa BeLWTUHA, Ha
npumep, BELUTUHM 3a YCHA Npe3eHTaLMja AN 33 NULLYBakbe
Ha ecej. Cenak, oBa He MOXe Aa ce CNy4yyBa Ha CeKoj HacTa-
BEH YacC 3aLUTO HAaCTaBHMKOT € OrPaHNYEH CO COAPXKMHUTE Of,
HacTaBHaTa Nporpama Koja Tpeba Aa ja peannsupa.

[4] Bo HacTaBHaTa NPaKTWKa HAaCTaBHUKOT KOPUCTU Pa3/IMYHK
BMAOBW Npallarba CO KOW ro NOTTUKHYBa Pa3BojoT Ha Mpo-
LiecHMTe BEeLTUHU. AKO Ce NPeTNoCTaBu AeKa yHEHUKOT HeMa
npefsHaera 3a TeMata 3a Koja Tpeba aa ro pewu npobne-
MOT, Y4EHMKOT MOpa fa ' nomuHe basute Ha 3Haere, cha-
Karbe M NpUMeHa, Npea Aa noyHe Aa paboTu Ha pellaBarbe
Ha Npo61emMoT, O4HOCHO Npea Aa M akTUBMpPa NMOBUCOKUTE
MMUC/IOBHM NPOLIECK Ha aHan3a, CMHTEe3a M eBanBaumja.

[5] [aaeHoTo cueHapuo e camo MAyCTpaumja U MOXKe Aa ce
NOBpP3e CO HAaCTaBHMTE COAPKMHM NO NPEAMETOT MaKeaoH-
CKM jasuK 1 nuTepatypa. Bo pamkute Ha 0BOj npeameT
HaCTaBHWUTE COAPXKMHM AaBaaT MOXHOCT 4a ce pa3BuBaaT
cueHapwuja 3a ronem 6poj NPobAEMCKM CUTYyaL M.
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[6] TaneBckwy, J., JaHywesa, B., MejunHoBcKa, M. 2010. Teacher’s
development in relation to evaluation - Learning teams as a
possibility for more effective assessment process of student’s
achievement. (pakonuc npudateH 3a neyat BO AeKEMBPU
2010 ., Bo cnucaHueto Educatia +) - TMMoBMTe MoXKaT Aa ce
¢doKycupaaT Ha pellaBakbe Ha OBa Npallakbe U Ja ro peanu-
3MpaaT UMKNYCOT aHaM3Mpatrbe - NaHupakbe - OLeHyBakbe.
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TE NXENESVE

Violeta Janusheva

REZYME

Notimi i shkathtésive procesuale (aftésia pér mendim kritik,
pér mendim kreativ, pér zgjidhje té problemit, pér hulumtim etj.) pa-
raget njé fenomen té ndérlikuar. Shkathtésité procesuale né praktikén
mésimore nuk theksohen né masé té duhur, para sé gjithash pér
shkak se notimi i shkathtésive procesuale nuk éshté njé proces i lehté
dhe i réendomté, por edhe pér shkak t&€ mungesés sé kritereve dhe
treguesve té notimit té tyre objektiv.

Shkathtésité pérvetésohen dhe nuk mund té notohen né mé-
nyré ekzakte. Arsimtari vetém mund té japé udhézime pér zhvillimin
e tyre. Né kété punim analizohet notimi i shkathtésisé procesuale pér
zgjidhjen e problemit, ofrohen disa zgjidhje té caktuara pér ményrat
sesi mund té vlerésohet ai, si dhe disa kritere dhe tregues té caktuar
pér suksesin e notimit. Né punim theksohet edhe piképamija se, ed-
he po té ekzistojné kriteret dhe treguesit, mé siguri se do té vijé né sh-
prehje faktori subjektiv. Ky faktor ka té béjé me perceptimin dhe vle-
résimin subjektiv té komponentéve, té cilét e pérbéjné kriterin ose
treguesin.

Notimi i shkathtésive procesuale éshté njé proces paralel me
notimin e diturive té nxéna nga nxénésit. Ky proces nuk guxon dhe
nuk mund té jeté komponenté né vete ose komponent i izoluar nga
koncepti pér té cilin méson arsimtari, edhe pse né literaturén profe-
sionale hasen kéndvéshtrime mé té ndryshme. Notimi i shkathtésive
procesuale dhe notimi i konceptit pér té cilin ligjéron arsimtari para-
gesin njé bashkési té pandashme.

Fjalét kyge: notim, shkathtési procesuale, kritere, tregues.



1. HYRIE

Notimi i shkathtésive procesuale [1] paraget njé proces té
ndérlikuar. Eshté krejt e natyrshme qé shkathtésité t& mos mund té
notohen né ményré ekzakte, pér shkak se géllimet e mésimdhénies
né lidhje me shkathtésité procesuale nuk jané té definuara né ményré
korrekte, andaj éshté véshtiré té pércaktohen kritere dhe indikatoré
preciz pér notimin e tyre. Arsimtarét patjetér duhet t’i thellojné shka-
thtésité dhe diturité e tyre pér planifikimin e notimit té nxénésve, por
edhe diturité pér notimin e shkathtésive procesuale.

Profesionistét dakordohen me faktin se nxénésit duhet té men-
dojné né ményré kritike dhe kreative. Megjithaté, mes tyre hasen mo-
spajtime rreth mendimit nése shkathtésité procesuale duhet té mé-
sohen ndaras [2] ose vetém né kontakt me pérmbajtjet mésimore.
Me réndési éshté qé né procesin e mésimdhénies arsimtari t’i zhvil-
lojé shkathtésité procesuale té nxénésve, mirépo me réndési éshté
edhe ményra sesi duhet béré kjo, pér shkak se notimi i shkathtésisé
procesuale paraget proces paralel me até té notimit té diturive té
nxénésve. Ato paragesin paragesin njé bashkési té pandashme.

Notimi i shkathtésive procesuale, si dhe notimi i té arriturave
té nxénésve, nuk mund té jeté njé dukuri e izoluar, e cila ndodh vetve-
tiu. Notimi i shkathtésive procesuale duhet té burojé nga géllimet e
mésimi dhe njésoj si edhe gjaté notimit té té arriturave té nxénésve
duhet té keté rezultate pérfundimtare té mésimdhénies. Kjo do té
thoté se arsimtari: a) duhet ta pércaktojé géllimin, gjegjésisht shkath-
tésiné procesuale té nxénénsit, té cilén déshiron ta zhvillojé dhe ta
pérmirésojé etj; b) ta pércaktojé njé aktivitet me ndihmén e té cilit
do ta zhvillojé dhe do ta pérmirésojé shkathtésiné konkrete etj; c) té
dijé se cka pret qé nxénésit té diné dhe té demonstrojné pas pérfun-
dimit té orés; ¢) té jeté i vetédijshém se zhvillimi i shkathtésisé konk-
rete né numrin mé té madh té rasteve duhet té jeté i lidhur me mé-
simin e konceptit té ri [3].

Notimi i shkathtésive procesuale té nxénésve

1.1. Modelii zhvillimit té shkathtésive procesuale

Modeli, i cili pérdoret mé se shpeshti né praktikén mésimore
pér planifikimin e aktiviteteve né kuadér té pérmbajtjeve mésimore,
té cilat promovojné zhvillimin e shkathtésive procesuale, éshté Tak-
sonomia e Blumit [4]. Kjo taksonomi paraget njé mjet té fugishém
pér kuptimin e nivelit té nxénésve. Tre nivelet e fundit té Taksonomisé
sé Blumit (analiza, sinteza dhe evaluimi) jané té ndérlidhura me zhvi-
[limin e shkathtésive procesuale. Qé té zgjidhet ndonjé problem i cak-
tuar i mésimdhénies, nxénési duhet té aftésohet pér analizé, sintezé
dhe evaluim.

Analiza éshté aftési pér ndarjen e ideve dhe koncepteve né
pjesé, pér kontrollimin e marrédhénieve dhe relacioneve ndérmjet
tyre, pér krahasimin, kundérshtimin dhe krijimin e kategorive. Pér
shembull: Kategorizoji ideté tuaja pér zgjidhjen e ndonjé problemi té
caktuar!; Krahasoje jetén e tanishme né Magedoni me até té para
100 viteve etj.!

Sinteza ka té béjé me aftésiné pér krijimin e njé térésie té re,
pér paragitjen e skemave té reja té relacioneve dhe marrédhénieve,
si dhe zhvillimi i njé qasjeje té re dhe té pazakonshme drejt zgjidhjes
sé problemit. Pér shembull: Zhvillo njé plan pér pakésimin e mbe-
turinave té shkaktuara nga njeriu; Harto njé plan pér zhvillimin e ko-
munés ténde pér vitin 2015 et;.

Evaluimi ka té béjé me aftésiné pér krijimin e kritereve, aftés-
iné pér gjykim dhe pér konkluzione. Pér shembull: Shpjego se, sipas
teje, cila éshté zgjidhja mé e miré e problemit; Shpjego se pse pikér-
isht ajo éshté zgjidhja mé e miré!

Qé té mund té zgjidhet ndonjé problem i caktuar né mésimd-
hénie, patjetér duhet menduar né ményré kritike, kreative dhe me
shkathtési hulumtuese. Pér mendimin kreativ mé sé shpeshti ndér-
lidhen fluenca dhe fleksibiliteti, té cilat ndérlidhen me aftésiné pér
gjenerimin e shumé ideve. Kéto shkathtési ndérlidhen me aftésiné e
nxénésve qé: té déshmojné se cka diné dhe ¢cka mund té béjng; té
shkruajné, té flasin dhe t& mendojné pér ményrat sesi mund té zgjidh-
et ndonjé problem i caktuar. Ja disa shembuj té pyetjeve té cilat mund
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t’i nxisin kéto shkathtési: Numéro...!; Si mund ta zgjidhésh prob-
lemin...?; Sa ményra té ndryshme mund té tregosh pér...? etj.

Origjinaliteti ka té béjé me aftésiné pér té dhéné pérgjigje
unike dhe té pazakonshme. Pérgjigjet origjinale zakonisht shfagen né
fund té aktiviteti, né té cilin kérkohen ide, pasi gé té shénohen shumé
ide. Shembull i pyetjeve té cilat e nxisin origjinalitetin: Cila éshté
ményra mé e pazakonshme pér..? Cka nése?; Cila éshté ményra mé e
pazakonshme pér zgjidhjen té problemit? etj. Né kété ményré nxé-
nésit nxiten t’i paramendojné dhe t’i supozojné gjérat.

1.1.1. Zgjidhja e problemit - kriteret dhe treguesit

Nxénésve u prezantohet njé skenar i caktuar, si pér shembull:
Né komunén tuaj organizohen zgjedhje vendore dhe ju jeni zgjedhur
kryetar i komunés (qytetit). Qyteti/komuna ballafagohet me shumé
probleme, ndérsa ju duhet té angazhohen pér ndonjé problem dhe né
afat sa mé té shkurtér ta zgjidhni até, gé ashtu t’i pérmbushni kérke-
sat e elektoratit tuaj [5].

I. Pér ta zgjidhur problemin, nxénési duhet para sé gjithash t’i
kuptojé komponentét e tij. Cdo komponent mund té shér-
bejé si kriter pér notim té suksesit té shkathtésisé proce-
suale. Komponentét e problemit mund té jené:

1. Tégjenden té dhéna relevante - nxénési duhet té gjejé sa
mé shumé té dhéna relevante pér punén e kryetarit té
komunés, si dhe sa mé shumé informacione pér prob-
lemet me té cilat ballafagohet ai. Problemet me té cilat
ballafagohet njé kryetar komune jané: higjiena e qytetit,
punésimi etj. Nxénési duhet t'i shqyrtojé té dhénat nga as-
pekte té ndryshme (pér shembull, nga aspekti i zbatuesh-
mérisé pér zgjidhjen e njé situate konkrete problemore).

5 - Nxénési né ményré té pavarur zbulon té dhéna rel-
evante; 4 - Nxénési me pak ndihmé nga arsimtari zbu-
lon té dhéna relevante; 3 - Nxénési me mé shumé ndi-
hmé nga arsimtari zbulon té dhéna relevante; 2 - Nxé-

nési mezi zbulon té dhéna relevante; 1 - Nxénési nuk
arrin té zbulojé té dhéna relevante.

la. Té numérohen ide pér situata té mundshme problemore
- nxénési numéron situata té mundshme problemore. Ai
i shqyrton situatat problemore nga aspekte té ndryshme
(pér shembull, nga aspekti i domethénies sé tyre pér
gytetin dhe banorét e tij).
5 - Nxénési né ményré té pavarur i numéron pesé si-
tuata problemore; 4 - Nxénési me pak ndihmé nga ar-
simtari i numéron pesé situata problemore; 3 - Nxé-
nési me mé shumé ndihmé nga arsimtari i numéron
pesé situata problemore; 2 - Nxénési mezi arrin t’i nu-
meérojé pesé situata problemore; 1 - Nxénési nuk ar-
rin té numeérojé asnjé situaté problemore.

1b. Té gjendet njé situaté problemore (nga situata e numéru-
ara problemore nxénési duhet té pércaktohet pér njérén
dhe ta pérkufizojé até me deklaraté). Pér shembull: Si
mund ta ulé kryetari i komunés papunésiné né qytet? Né
kété pjesé duhet té merren parasysh té gjitha situatat e
mundshme problemore dhe prej tyre duhet té zgjidhet
njé problem specifik dhe ai té shkruhet si njé deklaraté
pér problemin.

5 - Nxénési né ményré té pavarur arrin ta pérkufizojé
deklaratén pér situatén problemore; 4 - Nxénési me
pak ndihmé nga arsimtari arrin ta pérkufizojé deklara-
tén pér situatén problemore; 3 - Nxénési me mé shumé
ndihmé nga arsimtari arrin ta pérkufizojé deklaratén
pér situatén problemore; 2 - Nxénési mezi arrin ta pér-
kufizojé deklaratén pér situatén problemore; 1 - Nxé-
nési nuk arrin ta pérkufizojé deklaratén pér situatén
problemore.

Té gjitha deklaratat pér situatat problemore shénohen né ta-
belé, e pastaj zgjidhet ajo qé mé sé shpeshti pérséritet (pérséritja e
situatés problemore nga mé shumeé nxénés mund té jeté shenjé se
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pikérisht ajo situaté problemore éshté e réndésishme pér njé numér
mé té madh té nxénésve) dhe pér té kérkohen zgjidhje.

IIl. Pastaj duhet té gjenerohen komponenté té ideve - nxénési
né fakt jep shumé ide, e pastaj identifikohen mundésité, té
cilat premtojné alternativa ose opsione té cilat kané poten-
cial interesant pér zhvillim. Késhtu pércaktohen idetg, té cilat
do té orientojné zhvillimin e situatés problemore.

1. Ténumérohen ideté pér zgjidhjen e situatés problemoré
(nxénési numéron ide t&€ mundshme), me ¢’rast secili
nxénés shénon ide té ndryshme. Késhtu krijohet njé ide
e pérgjithshme, gjegjésisht njé qéllim i pérgjithshém pér
zgjidhjen e problemit.

5 - Nxénési né ményré té pavarur i numéron sé paku
pesé ide pér zgjidhjen e problemit; 4 - Nxénési me pak
ndihmé nga arsimtari i numéron sé paku pesé ide pér
zgjidhjen e problemit; 3 - Nxénési me mé shumé ndih-
mé nga arsimtari i numéron sé paku pesé ide pér zgji-
dhjen e problemit; 2 - Nxénési mezi arrin té numéro-
jé sé paku pesé ide pér zgjidhjen e problemit; 1 - Nxé-
nési nuk arrin té numérojé asnjé ide pér zgjidhjen e
problemit.

Ideté e numéruara shénohen dhe nga ato pérzgjidhet ideja qé
mé sé shpeshti éshté pérséritur (kjo mund té jeté shenjé se ményra
e propozuar pér zgjidhjen e situatés problemore ofron mé shumé
mundési pér zgjidhje té saj). Kuptohet se zgjidhja mé e miré e mund-
shme e situatés problemore éshté ajo gé ofron mé shumé mundési
dhe qé premton mé sé shumti (pér shembull: éshté mé e liré dhe mé
ekonomike). Pasi té pércaktohet zgjidhja, nxénési e planifikon aksio-
nin, gjegjésisht implementimin e zgjidhjes.

1a. Evaluimi i idesé pér zgjidhje - nxénési duhet ta vlerésojé
zgjidhjen nga kéndvéshtrimi i pérparésive, dobésive dhe
mundésive. Pérparésité: do té punésohet njé numér meé
i madh i njerézve; Dobésité: ndoshta geveria nuk do té
pajtohet pér té ndaré mjete; Mundésité: do té pérmiré-

Notimi i shkathtésive procesuale té nxénésve

sohet standardi i jetesés. Nxénési duhet ta evaluojé
rezultatin e zgjidhjes.

5 - Nxénési né ményré té pavarur e vleréson zgjidhjen
e problemit; 4 - Nxénési me pak ndihmé nga arsimta-
ri e vleréson zgjidhjen e problemit; 3 - Nxénési me mé
shumé ndihmé nga arsimtari e vleréson zgjidhjen e
problemit; 2 - Nxénési mezi arrin té numérojé sé paku
pesé ide pér zgjidhjen e problemit; 1 - Nxénési nuk ar-
rin ta vlerésojé zgjidhjen e problemit.

[Il. Planifikimi i komponentéve té aksionit

1. Nxénési i analizon mundésité, té cilat premtojné dhe i
merr parasysh té gjitha aktivitetet, té cilat do té imple-
mentohen me géllim qé té zgjidhet problemi. Nése ka
nevojé, nxénési e zhvillon njé plan specifik pér aksion.

5 - Nxénési né ményré té pavarur e zhvillon njé plan
aksionar pér zgjidhjen e situatés problemore; 4 - Nxé-
nési me pak ndihmé nga arsimtari e zhvillon njé plan
aksionar pér zgjidhjen e situatés problemore; 3 - Nxé-
nési me mé shumé ndihmé nga arsimtari e zhvillon
njé plan aksionar pér zgjidhjen e situatés problemore;
2 - Nxénési mezi arrin ta zhvillojé njé plan aksionar
pér zgjidhjen e situatés problemore; 1 - Nxénési nuk
arrin té zhvillojé plan aksionar pér zgjidhjen e situatés
problemore.

Nuk éshté patjetér gé pér secilén situaté problemore té kaloj-
né té gjitha fazat. Pér shembull, nése nxénésit mésojné pér ndonjé
koncept té njohur, atéheré mbledhjen e té dhénave dhe numérimin
e problemeve gé kané té béjné me temén, mund ta béjné veté né
ményré té pavarur. Pastaj mund ta zgjedhin njé problem themelor, té
cilin do ta zgjidhin. Ata duhet té vendosin se cila éshté zgjidhja mé e
réndésishme dhe mund, edhe pse nuk e kané patjetér, té zhvillojné
plan pér zhvillimin dhe implementimin e planit aksionar (kjo varet nga
situata problemore).
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1.1.2. Ekipet pér mésim dhe notimi i shkathtésive procesuale

Arsimtari, si pjesé e ekipit pér mésim, nése synon t’i pérmiré-
sojé shkathtésité procesuale, duhet té shérbehet me pyetjen: Si do té
ndihmojé njé strategji e caktuar né pérmirésimin e ndonjé shkathtésie
procesuale [6]? Arsimtari mund té veprojé né kuadér té ekipeve pér
mésim, por edhe né ményré té pavarur. Kur ai té vendos se cilén
tekniké do ta pérdor pér ta zhvilluar ose pérmirésuar ndonjé shkath-
tési, ai duhet té jeté i vetédijshém se duhet té grumbullohen déshmi
se teknika konkrete me té vérteté e pérmiréson até shkathtési kon-
krete. Si do té mbledhé arsimtari déshmi se strategjia e pérdorur me
té vérteté e ka pérmirésuar shkathtésiné pérkatése? Si do ta dijé? Né
cilén pjesé té orés? Ku do té kérkohen rezultatet né kontekst té asaj
se sa éshté pérmirésuar ndonjé shkathtési e caktuar procesuale? Cili
do té jeté treguesi i késaj? Si do té jeté arsimtari i sigurt?

Pérgjigja e té gjitha kétyre pyetjeve do té gjendet gjaté punés
né kuadér té orés mésimore. Arsimtari mund té mbledhé té dhéna
né ciléndo pjesé té orés, mé sé shpeshti né hyrje, kur i aktivizon ditu-
rité paraprake té nxénésve dhe né pjesén pérfundimtare, kur bén re-
fleksion té& mésimdhénies (pérmes detyrave té tipit - kété qé e méso-
va sot mé ka ndihmuar qé mé miré té..., ményra se si e kam punuar
kété sot mé ndihmoi pér ta pérmirésuar... etj). Déshmité do té jené
edhe me zgjidhje e detyrave, té cilat arsimtari ua jep nxénésve gjaté
orés sé mésimit, detyra pér zgjidhjen e té cilave nxénésit duhet té
shkruajné digka, si pér shembull: ditari pér mésim, njé hartim pesémi-
nutésh, ese dhe detyra, gjaté zgjidhjes sé té cilave nxénésit do té du-
het té flasin, si pér shembull: prezantime gojore, pérgjigie me gojé etj.
Derisa nxénésit punojné né zgjidhjen e detyrés, arsimtari Iéviz mes
tyre, mund ta dégjojé diskutimin e nxénésve derisa ata bisedojné pér
zgjidhjen e ndonjé detyre té caktuar, mund t'i marré dhe t’i analizo-
jé shénimet e nxénésve et;.

1.1.3. Subjektiviteti dhe notimi i shkathtésive procesuale

Kjo listé e propozuar ka karakter ilustrues, ndérsa parametrat
né to nuk jané pérfundimtare, gjegjésisht nuk jané té dhéna njéheré

e pérgjithmoné. Njékohésisht me réndési éshté té dihet dhe té thek-
sohet se edhe gjaté ekzistimit té kritereve pér notimin e shkathtésive
procesuale, né masé té madhe do té dalé né sipérfaqe faktori sub-
jektiv. Kur béhet fjalé pér faktorin subjektiv, parimisht nénkuptohet
konceptimi dhe vlerésimi subjektiv i komponentéve, té cilat e pér-
béjné kriterin ose treguesit. Pérve¢ faktorit subjektiv, si véshtirési
tjetér gé paragitet né kontekst té vlerésimit té shkathtésive proce-
suale éshté edhe matja e treguesve. Pér shembull, nése ndonjéri nga
kriteret e notimit té esesé éshté organizimi, atéheré me siguri qé ar-
simtaré té ndryshém do té kené konceptime té ndryshme pér até se
cka éshté organizimi i shkélqyeshém, i miré ose i pamjaftueshém i
mendimeve né njé térési té strukturuar

Né listén e propozuar mund té shqyrtohen edhe véshtirésité
gé paragiten gjaté notimit né kontekst té kritereve dhe treguesve. Ja
disa prej tyre: 1 1 Té gjenden té dhéna relevante: pér ta béré kéte,
duhet pérkufizuar se cilat té dhéna konsiderohen relevante, pér shkak
se edhe nxénésit edhe arsimtarét mund té kené botékuptime té
ndryshme pér até gé do ta konsiderojné si faktor relevant pér punén
e njé kryetari té komunés. Kjo do té thoté se treguesi nuk mund té
matet; duhet té pércaktohet sakté se nga cilat aspekte nxénési duhet
t’i shqyrtojé té dhénat. Né té kundértén mund té ndodh gé nxénési
té shqyrtojé ndonjé aspekt, i cili éshté mé pak i réndésishém né raport
me problemin; | 1 Nxénési me pak ndihmé nga arsimtari zbulon té
dhéna relevante: treguesi nuk mund té matet pér shkak se nuk éshté
pércaktuar se ¢cka nénkupton ndihma e vogél ose e madhe e arsim-
tarit; ose, Nxénési mezi arrin té zbulojé té dhéna relevante: treguesi
nuk éshté i matshém, pér shkak se nuk éshté pércaktuar sakté se ¢ka
do té thoté termi mezi; | 1b té formulohet deklaraté pér situatén
problemore: me siguri do té shfaget faktori subjektiv, pér shkak se
ekziston dallim né kéndvéshtrimin e arsimtaréve pér até se cila dekla-
raté konsiderohet si e mjaftueshme ose e suksesshme, pérkatésisht
cila deklaraté nuk konsiderohet e tillé; pér shkak té hapésirés sé ku-
fizuar nuk jané analizuar té gjitha kriteret, mirépo garté béhet me di-
je pér problemet té cilat burojné nga notimi i shkathtésive procesuale,
pérkundér kritereve dhe treguesve té pércaktuar.
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2. KONKLUZIONE

Lista e propozuar pér notimin e shkathtésive procesuale futet
né njé problematiké shumé té ndérlikuar dhe komplekse, me té cilén
ballafagohet arsimtari edhe gjaté notimit té testeve ese, por edhe
gjaté notimit né kuadér té mésimit té pérditshém. Me kété rast pat-
jetér duhet theksuar se kjo listé e propozuar paraget vetém njé ud-
hézim, andaj me hartimin e saj pjesérisht preket esenca e notimit té
shkathtésive procesuale, pér ¢ka normalisht se nevojitet njohja e psi-
kologjisé, shkencave humane dhe sferave té tjera. Véshtirési ka edhe
né kontekst té treguesve té suksesit. Si¢ éshté theksuar, ato duhet té
jené té matshém, gjé qé shumé véshtiré mund té arrihet né notimin
e shkathtésive procesuale.

Mbetet gé edhe njéheré té konstatohet se gjaté notimit té
shkathtésive procesuale né masé té madhe do té vijé né shprehje fak-
tori subjektiv dhe, se pérkundér kritereve dhe treguesve té pércak-
tuar, pérséri do té keté dallime né notim ndérmjet arsimtaréve (notu-
esve), pérkatésisht notimi nuk do té jeté konsistent. Kjo bén me dije
pér nevojén se edhe mé tej me shumé seriozitet do té duhet té puno-
het né kété problematiké té ndérlikuar. Nése imperativi i kohés sé re
éshté té kemi nxénés gé do té mendojné né ményré kritike dhe kre-
ative, té cilét do té zgjidhin probleme, do t’i zhvillojné shkathtésité
pér komunikim dhe aftésité pér lider, me géllim gé té mund t’iu pér-
gjigjen sfidave té shoqérisé sé re té tregut, atéheré patjetér impono-
het nevoja pér analizimin e métejmé té shkathtésive procesuale té té
gjitha paléve té pérfshira né procesin edukativo-arsimor.

Notimi i shkathtésive procesuale té nxénésve
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numér té madh té situatave problemore
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CTYAUIJA HA CZTYYAJ BO MAKEAOHUIA

U BO AHI/TUIA

AHa Muykoecka-Panesa

PESUME

EnHa o, OCHOBHWUTE MeToAM 33 06/IMKyBakbe Ha NMPUIAroa/iMBu
MOTMBALMCKW LUEMM Kaj yYEHMLMTE e NPEeKy NoBpaTHUTE MHbOPMa-
LMK LWITO UM W AaBaaT HacTaBHuumTe. OTTyKa, TPYAOB ja UCNUTYBA
BpCKaTa Mefy noBpaTHUTE MHGOPMALMM LWITO T AaBaaT HACTaBHU-
L1Te BO PA3/IMYHM CUTyaLLMKN Ha NOCTUIrakba M MOTMBALLMCKUTE CTpaTe-
TMW WITO YCNIOBHO ce npudakaaT o yyeHuumuTe. OBaa BPCKa ce UcTpa-
KYBa NPEeKy eiHa MHTeP-KYNTypHa CTyAMja KOjaLlITo BKAYy4YyBa crope-
JyBatbe Ha peaKkLuuMuTe KOH NOBPAaTHUTE MHOOPMALMM Ha MAKeLOH-
CKUTE U Ha aHI/INCKUTE HACTaBHULM KOH UCTUTE XMMOTETUYKY CUTYa-
LK Ha peanunsaumja. OnuiLiaHUTe CUTYaLUM Ce MHCMIMPUPAHW Of, UCT-
pa*kyBarbeTo Ha Kapon [gek ,IMNANLUTHUTE TEOPUUN HA UHTENIUTEH-
LUujaTa“ BO Koe Taa TBPAM AeKa nepuenuujaTa Ha y4eHUUuUTe 3a CBO-
uTe cnocobHOCTU e NoBp3aHa Co NoBpPaTHUTE MHPOPMALMKM Ha Hac-
TaBHUUMTE (HaCOYEHM KOH CNOCOBHOCTa, HAaMOPOT UK CTpaTernjaTa)
LUTO UM Ce AaBaaT Nno (He)ycnewwHoTo U3BPLLYBakbe Ha M3BECHA 3aJa-
Ya. PesyntatuTe nokayBaaT 3HAUUTEIHWN PA3IMKM Mefy HAacTaBHMU-
uuTe of, ABeTe 3eMju BO MOM1es Ha nospaTHUTe MHGOPMaLMKM LWITO
TWe rv AaBaaT 33 UcTaTa CUTyaluja Ha peanusupare. Toa npetcra-
ByBa f,06pa OCHOBA 3@ 3aeMHO CMoAe/yBatbe Ha 06puTe NPaKTUKK
3a [la ce CTUMyAMpaaT NpudaTIvBnUTe OgHECYBarba HA YYEHULUTE KO-
ra TMe ce COOYEHM CO NPeaU3BUKYBAYKM 334a4M.

KnyuyHu 360poBu: umMnauyumHu meopuu, nospamHu UH@op-
mayuu, Momusayuja 3a nocmuaarbe, MOmMusayucKku cmpameauu.



AHa MuuykoBcKa-PaneBa

1. BOBEf,

Peuncu cekoj HaCTaBHWMK BO CBOETO OAAe/IeHNE MMa HEKO] yue-
HMK KOjLUTO NO oA pefieH Heycnex ce NoBAeKyBa BO cebe 1 NoKarKyBa
HegoBepbHa BO cBOMTE CMOCOBHOCTU, KAaKO U HEKO] YYEHMK KOj UCTpa-
jyBa BO McTaTa cMTyaLmMja Ha NocTUratba 1 ce 06mayBa Aa ro nofobpu
CBOETO NMOCTUrakbe MPeKy AOMONHUTENEH HAanop. BakBuTe pasnnyHu
peaKL MM KOH HeYyCrnexoT NOoKaKyBaaT NoCTOeHE HA PA3INYHU MOTU-
BALMCKM CTUIOBU Mefy yYeHULMTe, MPBUOT Ce KapaKTepmsnpa Kako
JIoWo NpUcnocob/iMB a BTOPMOT KaKo Npucnocobame.

McTparkyBatbeTo NOoKakyBa feKa efHa 0f, OCHOBHUTE MeToAU
3a 06/1MKyBakbe NPUCNOCO6IMBY MOTUBALMCKM LUEMM Kaj yYeHULMTE
€ NpeKy NoBPaTHUTE MHPOPMALLMM LITO HACTAaBHULMUTE UM M 4aBaaT.
MoBpaTHUTE MHOOPMaLMK M MHPOPMUPAAT yYeHMLUTE 3a TOa LUTO
HaCTaBHWKOT BPeAHYBA M OYEKyBa O HUBHOTO U3BPLUYBaHE, Ma OT-
TyKa MMa MOK Ja ja ogpeayBa HMBHATa camogoBepba 1 Aa NOCAYKM
KaKo MOTTUK 33 MAHUTE Liean U YCrexoT. M3BecHM aBTopw (Kako Ha np.
Stipek, 1997, Thompson, 1997) npaBaT pasnMKka mery NoBpaTHUTE
MHGOPMaLLMM HAaCOYEHM KOH NPOLLECcOoT (HAaNnopoT, cTpaTernjaTta) 1 KoH
JIMYHUTE CKNOHOCTM / KapaKTepHMTE 0COBUHM (cnocobHocTa, cTabu-
HUTE /IMYHU KApaKTepPUCTMKKM). [logeKa NpBUOT BUA HA NOBPATHU
MHGOPMALMK Ce 0aHeCYBa Ha MHTEPHUTE Y MEHIMBUTE KapaKTepuc-
TUKK, U Ce HArNacyBa NOTEHLMjaoT HA YY4EeHULUUTE 33 MPOMEHA; BTO-
PYOT Ce OAHECYBa HA MHTEPHUTE, HO OBUYHO CTABUNHW U HEMEH/IUBU
KapaKTePUCTUKU.

2. TEOPETCKA PAMKA

2.1. BawmjaHueto Ha nospaTtHUTEe HPOPMaL UMK
04 HacTaBHULUTE BP3 HaYMHUTE 32 MOTUBaLMja
Ha yyeHuuute

Hekowu o ctyammTe Ha Kapon [1BeK ro noKaxyBaaT KOPUCHUOT
edeKT Ha noBpaTHaTa MHbOPMALLMja HACOUYEHA KOH BNIOXKEHUOT TPy,
Bp3 cdaKarbaTa Ha yYeHULMTe 32 CMOCOBHOCTUTE U MOTUBALMCKNOT
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CTUAN Ha geuaTa. Bo eaeH og cBouTe ekcnepumeHTu [sek (Dweck,
1975) powna go co3HaHMe AeKa AeLarta Kov maHuecTupaart becrno-
MOLLUHOCT?, KOra ce U3/10}KEHM Ha CUTYaLLMM Ha YCMEexX U Ha Heycnex u
Ha KoM MM ce AaBaaT NOBPATHU MHGOPMALLMKM 32 BNOXKYBaHE Hanopu
(ogHOCHO ce NoayyyBaaT A4a v NPUMMLLYBAAT CBOUTE HEYCMNEeCH Ha U3-
BECEH HeJOCTUT Ha B/IOXKYBatbe HAMopK) NoKaxkase noBeke UCTPaj-
HOCT KOH TEXKMHATA U KOpUCTesle MOBEKe CTpaTernu 3a pellaBambe Ha
npobnemute. Of Apyra CTpaHa, AeuaTta Kov buae U3noxKeHn caMo Ha
CUTYyaLLMM Ha ycrnex U um bune aaBaHu 3Haum Ha Nnodanba He Nokaxka-
ne nopobpyBarbe BO HUBHWMOT OAFOBOP HA HEYCMEXOT.

HacnpoTtu onwTtoTo BepyBakbe 3a NO3UTUBHUTE edeKTH o4, Aa-
BarbeTo Nodanbu Ha ydeHnuumute, Munep u sek (Muller - Dweck, 1998)
noKaxane feKa HacTaBHMLUMTe Tpeba Aa BHMMABAAT KOra NpUMeHy-
BaaT AaBarbe nopanbu Ha yueHnuuTe. NocebHO Nnopanbute KOULWTO
Ce HAacoYeHM KOH cnocobHOCTa MOXKe NoTeHUMjanHo Aa buaat wret-
HW BO ybeayBarbaTa 33 CNOCOOHOCTA HA YYEHULUTE U HA MOTMBALLU-
CKuTe wemun, buaejkm Toa moxe Aa M3pasyBa M3BECHO BepyBakbe
AeKa cnocobHoCTa NpeTcTaByBa YTBPAEHA KapaKTePUCTMKA U aBHa
JeTepMUHaHTa Ha ycnexoT. MpuToa, Hekonky ctyaum (Clifford, 1984;
Reid and Borkowski, 1987; cnopeg, Stipek, 1997) nmaaT noka*kaHo
[eKa BO HEeKOM CUTyaLMu Ha Heycnex, NoBpaTHUTe nHGopmaLmn 3a
cTpaTtervjata moxe Aa 6uaat noepuKacHM O40LITO NOBPATHUTE UH-
dopmaLmm 33 BNOXKYBaHETO Hanopu, buaejkm Tme npeHecysaaT no-
KOHCTPYKTMBHA NOpPaKa BO MOI/es, Ha yCnexoT Ha y4eHuuuTe.

MMajKku ro Ha yM ropeKakaHoTo, Ha HaCTaBHULUTE UM Ce npe-
nopavyBa Aa 4aBaaT NoBpaTHU MHOOPMALMM BO KOULLTO NPUYMHUTE
33 YCNEeXOT UK HEYCNEXOT UM Ce MPUMNULLYBAAT HA GpaKTOpPUTE KOULLITO
Ce MHTEPHM 1 MOXKe [la Ce KOHTPOAUPaaT o y4yeHnuute. CneactseHo,
no ogpeneH Heycnex Ha 3afaAeHa 3aZavya, HacTaBHUMKOT Tpeba aa
NOHyAM NOBpaTHa MHdOopMaLMja KojallTo ce OAHECYBa Ha BIOXKEHNOT
Hamop WK Ha cTpaTernjaTta NpUMeHeTa o, y4eHUKOT (Ha np.: ,,AKo ce

HecooageTeH HauvH Ha MOTMBALLMjA LUTO CE KapaKTepm3upa co Hegosepba Bo
noTeHLMjanoT Aa ce Nnogobpu Heumnja cnocobHOCT U, CNEACTBEHO, YCMEXOT, LUTO
pesynTMpa BO HEMOCPEAHO OTKaXKyBakbe Mo M3BECHA CUTyaLMja Ha Heycnex.
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obuaew Aa BAOXKULL MNOrosIeMn HaNnopu CAeAHUOT NaT, jac BepyBam
OeKa Ke MoxKell Aa ja pewunw 3agadata”; uam ,,Moxebu Tpeba ga ce
obuaell Aa yunil Ha Apyr HauuH / Aa MpuMeHyBall NouHaKBea cTpaTe-
r'Mja BO pellaBakbeTo Ha 3afadvaTta”). MNpaBejkn ro oBa HaCTaBHUKOT
pa3BMBa LEMMW 33 KOHCTPYKTUBHO OAHECYBakbe Kaj yYeHULMTe U Npa-
Ka nopaka Aeka egeH NpuMBpemeH Heycnex He Tpeba ga 6uage obec-
XpabpyBayku, TyKy AeKa Tpeba Aa npeTcTaByBa aKLMja 3@ HAaTaMOLL-
HUWOT Pa3BOj Ha MeHTaHUTe cnocobHOCTU. HacnpoTu Toa, AaBarbeTo
noBpaTHU MHGOPMaLMM KOULITO Ce OA4HEeCyBaaT Ha KapaKTepucTu-
KMTE LUTO He MOXKe A3 Ce KOHTPO/IMPAaT, KaKo LUTO e UHTe/IMreHumjaTa
(Ha mp.:,,Tv cv TONKY NameTeH") MoxKe Aa npeanssukaat pukcaumja/
onceAHaToCT BP3 HeYMM CNOCOBHOCTU U a CO34a4aT PU3UK CUTYaL M-
uTe Ha Heycnex ga buaaT chpaTeHM Kako HeAOCTUT Ha CMOCOBHOCT.

2.2. UHTep-KYNTYypHUTE Pa3/INKU BO AaBaHeTo
noBpaTHMU UHPOpMaLUn

MHory ctyamm (Schuster, Forsterlung and Weiner, 1989; Tuss,
Zimmer and Ho, 1995; Rodrigues, 1980) r1 noKaKyBaaT pas/iMkute
BO HaYMHUTE Ha KOW NyFeTo O Pas3/IMYHU KYATYpU pearmpaat BO UCTU
CMTyauMM Ha nNocTurame. HajunyctpaTMBHM CTyAMM CE OHME KOULUTO
npaBaT pPas3IMKKU Mefy UCTOYHUTE U 3anagHUTE KOHLENUMU U ogHe-
cyBakba. Tue NpaBaT pas/IMKK Mefy HaBOAHaTa Harnacka Ha UCTOYHU-
Te KyATypuY BP3 HAaMopOT M Har/lackaTta Ha 3anafHuTe Kyatypu (a oco-
6eHo ceBepHOAaMepUKaHCKaTa U BpuTaHCcKaTa) Bp3 cnocobHOCTa Kako
HajBa)KHa AeTePMUHAHTA Ha YCMexoT U HeycnexorT. JlyfeTo oA 3anaa-
HUTE KyNTypW 06UYHO NoeamHeloT ro cdakaaT KakKo He3aBMUCHO CyL-
TECTBO YMe YyBCTBO Ha CaMOMNOYMTyBake Tpeba Aa ce Herysa npeky
NOTTUKHYBak€e Ha BEPYBaHETO BO CaMMOT cebe (3a cnocobHOCTUTE,
jakuTe cTpaHW), QoAeKa UCTOBPEMEHO Hermpajku ru cnabocrtuTe.
Mako HamepaTa Ha BaKBaTa NpaKTMKa Ha CouMjannsmnpare e ga ce
pa3BuBa BepbaTa Ha AETeTO BO CBOMTE NOTEHLUMja U, AaAEHUTE MOB-
paTHU MHPOPMALMM CNEeACTBEHO MM HArNACcyBaaT KapaKTEPUCTUKUTE
Ha IMYHOCTA KaKo YyTBPAEHU CYLUTUHN KOULLITO MOXe Aa BOAAT KOH
pasBMBakbe /OO NPMUCNOCOBAMBK HAauMHK Ha MoTKBauUuja. O apyra

CTpaHa, KONEKTUBUCTUYKUTE UCTOYHU (T.€. a3UCKM) 3eMju MMaaT TeH-
AeHUMja Aa ja NOTTMKHYBaaT CAMOKPUTUKATa NPEKY HarnacyBake Ha
cnabocTuTe BO NoBpaTHUTE UHDOPMALMK, AOAEKA NCTOBPEMEHO Ce
HarnacyBaaT HAYMHUTE BO KOWULLTO TME MOXKe Aa buaat nogobperu.
(Boekartes, 2003; Sato et al., 2004) Ce BepyBa AeKa BakBaTa NPaKTUKa
ja jakHe ncTpajHoCTa Ha AeuaTta BO CUTyauMUTe Ha peannsmnparse,
NpeKy NoAAp»KyBake Ha MUCIEHETO AEKa CNOCOOHOCTA € SI0LWOo Npu-
cnocobarBa KapaKTepUCTUKaA.

MefyToa, NOCTOM HEAOCTUT HA UCTPAXKyBakba 38 MOTUBALUCKU-
Te CTpaTernu 1 NpakTMKaTa Ha NoBpaTHUTE MHPOopPMaLLMK NpudaTeHn
o4, NoOeANHLM 04, UCTOYHOEBPOMCKUTE 3eMjU, KOULLTO MOXKe Aa ce
CMeTaaT AeKa ce HeKaZie BO cpeAMHaTa Ha CKasaTa Ha KONeKTUBU3-
MOT-MHAMBUAYann3moT. OBa UCTparKyBatbe ce 06mayBa 4a NOMNOAHM
Oen of, 0Baa NpasHMHa NpeKy cnopeaysBakbe Ha KOPUCTEHETO Ha NOB-
paTHUTE MHGOPMaLMK 04, HACTaBHULLUTE BO ABA KYNTYPHO Pas/INYHM
KOHTEKCTU - MaKeZoHMja n AHInja.

3. METOAO/NOINnIA

MpumepoKoT ondaTh 74 HacTaBHULM O, CPeAHUTE YUNAULITA,
55 opf, »keHcKu 1 13 oa, mawwkm non. Oa HuB 39 6ea oa MakeaoHWja
(Ckonje) u 35 og AHrnunja (Kembpuywmp). bea nokaHeTu aa 3amat
Y4YECTBO HACTaBHULM Of, CUTE HACTaBHM Nogpavja.

MpaKTUKUTE HA NOBPATHUTE MHPOPMALMK Of, HACTaBHULMUTE
6ea NpoyyyBaHW NpeKy NpaLAHUK KOjLITO coapKelle 3aZa4m BO
bopma Ha BUHETU/ONUCK HA HAaCTaBHWU CUTyaL MK, CreuunjanHo noa-
roTBEHW 3a Le/iMTe Ha oBaa CcTyauja. Tue Hbea UsroTeeHn aa ro 3abe-
JIeXKaT KOPUCTEHETO HA NOBPATHUTE MHOPMALMK O HACTaBHULUTE
BO Pa3/IMYHU CUTYyaLIMM HA peanunsmnparse. 3a4aumnTe rm uayctpupaat
CEKOjaHEeBHUTE CUTyaL MM Ha HAaCTaBHUTE YaCOBWM BKAYYYBajKM ja 1
MOTWBALMjaTa Ha y4eHUUNUTEe M Bapajkm o4 HAaCTaBHULMTE Aa ja HaBe-
[aT HajTUNMYHATa peakLmja 3a CeKoja cuTyaumja.
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4. PE3SYNATATU U AUCKYCUIA

TWKa Ha ABETe rPynu HAaCTaBHULM KOW Ce Pas3/IMKyBaaT BO NpeTcTaBe-
HWUTE CUTyaL MK Ha peanusmnparse.?

HajBoobryaeHUTe NPaKTUKM LWTO Ce NPUMEHYBaaT BO NoBpaT- HactaBHuumMTe og MakefoHMWja HaBeAoa AEKa KOPUCTAT NOB-
HUTE MHPOPMALLMM Ha HAacTaBHULUMUTe og MakeZoHuWja 1 o, AHInja ce paTHU uHPOpPMaLMM HACOUEHU KOH HAaCTaBHUKOT (Ha np.: ,Jac cym
JaZeHn Bo Tabenata 1. HaoguTe ja nokakyBaaT AOMMHAHTHATa Npak- MHoey 3a0080s1eH 00 meojama paboma“ unu ,.Jac oyekysam rnosexe

Tabena 1. Kopucmerbe Ha nospamHume UH@OPMayuu 00 HACMABHULUMeE 80 PA3/IUYHU CUMYAUUU HA Peanu3uparbe

MoBpaTHU MHPOpMaL MK 3a oapeaeH YHEHUK KOj caKa Aa ja noaobpu cBojaTa oueHKa
Mpawarbe 1: YueHukom Y mHo2y HanopHo pabomu Ha Bawume yacosu. Toj cekozaw cu ja cpabomysa ceojama 0omMawHa 3a0a4a, 2u 3aepuwlysa cume 0adeHu 3a0a4u,
MOKaXy8a UHMepec 3a HaCMasHUOM npedmem u nocmasyea npawara. Medymoa, 80 mekom Ha MPeUOM KAACUPUKAYUOHEH nepuod Hezoeama paboma HUKoz2aw
He e oueHema nosucoko o0 oueHkama C. Cenak, moj He ce OmKaxcysa u e peweH 0a ja nodobpu oyeHkama. Bo mo4yemoKom Ha 8mopuom KAacupUKayuoHeH nepuoo,
moj Be npawysa wimo mpeba 0a Hanpasu 3a 0a 20 1odobpu ceoemo nocmuzarse. LLimo my kaxcysame Bue?
3emja Mpogonxu co obuaute Yun co [asate n(_)d)anﬁa v uctakHyBarte rpewkuTe, | Hyamte nocebHa nomolw / | T noKaxysaTe Kputepuymute BrynHo*
/ pabotu HanopHo | pasbupare | 3a uctpajHocTa HyAMTe cyrecTum nospaTHu uHbopmaLmm 3a OLeHyBakbe
MakegoHuja 26 (56 %) 10 (22 %) 4(9 %) 5(11 %) 1(2%) 0 46
AHruja 8 (19 %) 0 0 15 (36 %) 11 (26 %) 8 (19 %) 42
BkynHo 34 10 4 20 12 8 88
MoBpaTHu nHPopmaLmm no oapeaAeHa TeLLKa 3aAa4a
Mpawarbe 2: Koza Hekoj yuyeHUK 0obpo pabomu Ha 0adeHa mewkKa 3a0a4a, Koj 00 csiedHU8e KoMeHmapu Bue sepojamHo Ke My 20 Kaxceme?
sevia | eavoree | Mooy o sacsoner T sopnerewe otin cimrend /| cn romeynaweren | Saonononsagavare | yomo
MakepoHuja 9 (24 %) 15 (38 %) 6 (15 %) 6 (15 %) 3(8%) 39
AHrnvja 11 (31 %) 2 (6 %) 15 (43 %) 1(3%) 6 (17 %) 35
BKkynHo 20 17 21 7 9 74
HajedukacHa nospaTtHa uHpopmaLmja 3a Aa ce MOTUBMPA YYEHUK CO HUCKM NOCTUTaka
Mpawarbe 3: YueHukom X MoKaxicysa HUCKO HUBO Ha ycriex Ha Bawume HacmaeHu Yacosu. Bue sepysame deka moj moxce 0a nocmuaHe nooobap ycrex.
Crioped Bac, Kakoe 8ud Ha nogasnba Hajoobpo Ke 20 Mmomusupa?
3emja Ja nodanysate cnocobHocta | o nodanysate HanopoT | OueKkyBaTe noseke | [asaTe nocebHM (MpouecHW) noBpaTHU MHGOPMaLLUK BKynHO
MakepoHuja 7 (18 %) 21 (54 %) 11 (28 %) 0 39
Axrnunja 8 (24 %) 11 (3 1%) 5 (14 %) 11 (31 %) 35
BKynHo 15 32 16 11 74
Chi-Square =16,27; df=3; p=0.001

[2] CratuctiukaTta 3HauajHOCT He Belle npecMmeTaHa 3a ABe o/ NpaluarbaTa, 3apaam 6aparbeTo Aa ce cnojaT KBagpaTumrbaTa (T.e. Kateropuute). OBue npaluarba 6ea
aHaNM3MpaHM BP3 OCHOBA Ha MPOLLEHTOT Ha OArOBOPUTE BO CEKOja KaTeropuja.
[¥] BkyneH 6poj Ha oAroBopu (HEKOM HacTaBHULM Aafi0a MOBEKE Of, efleH OAroBop).
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00 mebe”) No4ecTo OTKONKY LITO TOoa ro NpaBaT HAaCTaBHULUTE 04,
AHrnnja (Buamu ja Tabenata 1 - npawatba 2 1 3). KopucTerweTo Ha
BaKBW €KCTEPHO 3aCHOBAHM NOBPaATHU MHGOPMALLMM KaKO MEeToAa 33
oxpabpyBarbe MOXKe NoTeHUMjaHO 43 buae onacHo 3a OpuMeHTaLU-
jaTa Ha y4eHMLUTE KOH LenTa, buaejkv Toa MoKe Aa NpeHece nopaka
[leKa yCrexoT Ha YY4eHMKOT NpeTcTaByBa, Npes ce, CPeacTBo 3a Aa Ce
33[10B0/IM HACTaBHMKOT. OTTyKa, TOa BEPOjAaTHO Ke o Hacouu yye-
HUKOT KOH ,HagBopellHo BKAydyBare” (Marshal and Weinstein,
1984: 317) (Ha np.: 0buza [a rv 3al0BO/IM OYEKyBatbaTa Ha HACTaB-
HWKOT), HAMECTO KOH 0bpa3oBHUTE Lenun (Ha Mp.: CTpeMeX Aa rm
3a/Z10BO/IN CBOUTE BHATPELLIHM NOTPebU 3a yuerse).

OcBeH T0a, HacTaBHUUMTe o MaKkeaoHuja nHpopmupaar 3a
MOTUBUPAtbE HA YYEHULUTE 33 NOCTUTHYBabe MOBMCOK yCNex Npeky
CTaBakbe Harzacka Bp3 HaMopoT v cyrepupare Aeka Tve Tpeba aa
paboTaT HanopHo. OBaa popma Ha NoBpaTHa MHPOPMaLMja ce cMeTa
3a epMKacHa BO MPOMOBMPAHETO Ha NPUCIOCOBINBM MOTUBALUCKA
wemun. (Dweck, 1975; Muller and Dweck, 1998), Ho ce BepyBa AeKa
Hej3uHUTe edeKTn Ke BuaaT 3ajakHaTh ako ce KoOMBUHMpPaaT co Ko-
MeHTapu1Te 3a cTpaTernjata Npu U3BpLIyBareTo Ha 3aga4vata (Dweck,
1999). MefyToa, HacTaBHUUMTe o4 MaKeaoHWja MHOTY PEeTKO ro Ha-
BE/lyBaaT aBakbeTO EKCMIMLUUTHWU MOBPATHU MHDOPMALMKN HAacOUEHU
KOH CTpaTerujata Uam KoH cneuuduyHUTE acnekTu Ha ycnexoT LWTo
Tpeba aa ce nogobpu. OBa 61U MOXKeNo BO U3BECHM CAyYam Aa M1 BO-
OV ydeHuumTe KoH ppycTpaLmja, ako TMe He ycneBaart Aa ro nogobpat
ycnexoT HacnpoTU BAOKeHUOT Hanop (Stipek, 1997). 3atoa, Hekou of,
HACTAaBHULUTE ja UCTAaKHAa CBOjaTa rOTOBHOCT Aa ce noaobpu oueH-
KaTa Ha HEKOj YYEeHWK elHOCTABHO BP3 OCHOBA HA B/IOXKEHWOT HAnop,
AYPY M aKo YYEHUMKOT 3a0CTaHyBa BO ycnexoT (Ha np.: , Toj Ke bude
nogasneH 3a ceojama ucmpajHocm®). BakBaTa NpaKkTUKa Ha AaBatbe
nodanbu HacNpoTH pe3ynTaTuTe o4, YCNexoT e penaTMBHO YecTo Npu-
CyTHa BO MaKeZOHCKMOT LLKOJICKU cUCTeM, BrAejkm OTCycTBOTO Ha Ap-
YKaBHM CTaHAAPAM 32 OLLEHYBabe MM OBO3MOMKYBaA Ha HacTaBHULMTE
[la pa3BMBaaT CBOU JINYHU KPUTEPUYMM 33 eBasBaumja. OTTyKa, 6u-
[ejK1 HamopoT ce cMeTa 3a 3Ha4YaeH, @ HACTaBHULMUTE HEMAAT MOXK-
HOCT [ia O OLeHyBaaT Toa Kako nocebeH $GaKTop, HEKOU Of, HUB OA-
Jly4yBaaT Aa ro A0Aa4aT KOH OLEHKAaTa 3a LKOJICKUOT YCrex.

Op, HacTaBHMUMTE BO AHMMja, Nak, ce 6apa Aa ce NpuapKy-
BaaT KOH HaLMOHANHUTE CTaHAAPAM 33 eBasiBalMja Ha ycnexoT 1 4a
MM OLEHYBaaT CTPUKTHO pesynTtaTtuTe. MefyToa, Te 06UYHO MMaaT
MOXHOCT [a AaBaaT nocebHM KOMeHTapu KOULLITO ce O4HEeCcyBaaT Ha
6p3MHaTa Ha paboTaTa M Ha O4HECYBaHETO Ha yyeHuuuTe. Moxebu
OBa e MpuyYMHaTa 30WTO TWe, MaBHO, U3reda AeKa ro u3gBojysaat
[aBakbeTo NOBPaTHM MHPOPMALLMM 32 HANOPOT OZ AABAaHETO COBETU
BO MOr/ies, Ha cTpaTerujaTta 3a pellaBakbe Ha 3agadvata. Tue umaat
TeHAEeHUMja A3 HyAaT AeTaNHU/KOHCTPYKTUBHM NOBPaTHU MHpOpMa-
UMM 33 YCNEXOT Ha YUYEHUKOT NPEKY YKarKyBarbe LUTO KOHKPETHO TOj
Tpeba Aa npasu 3a ga ro nogobpu cBojoT ycnex, Hyaejkn 4ONOAHU-
Te/IHa MOMOLL NPW HETOBOTO Y4Yekrbe W 3aM03HaBajKu ro Co Kputepuy-
MUTe 3a OLeHyBakbe cropes Kou Tpeba aa ja cnopeaysa cBojaTa
paborta. (Tabena 1 - npaware 1)

5. 3AK/YYOK

Crnopep Aob6MeHNTe HAOAM MOXKe [a Ce 3aKy4un AeKa cTpaTe-
rMuTe 33 NOBPATHUTE MHPOPMALMM HA MOFOIEMUOT Ae/ HACTaBHULLM
BO AHI/IMja Ce HacOYeHW KOH pa3BMBatbe NPUIAro4MBM MOTUBALM-
CKM LIeMU 1 06pa30BHM Lienn. HMBHUTE NOBPATHU MHPOPMALMN BO Haj-
ronem 6poj of, cuTyaLmmTe 6ue HaCOYEHM KOH UHTEPHUTE U MEHIU-
BUTE KAPAKTEPUCTUKM Ha yYeHULMTE (Ha Np.: BJIOXKEHUOT Hanop, CTpa-
TervjaTa) U UMasne 3a uen a rv pasBmBaaT NOTEHLUMjaIHUTE Cnocob-
HOCTM 32 CAMOKOHTPO/1a U CaMooLeHyBake. MefyToa, MOXHO €, UCTO
TakKa, fieka Bp3 npudakakbeTo Ha CTpaTerMuTe 3a NoBpaTHUTE MHOOP-
MaLMW, TNaBHO, B/vjaene ekcTepHU GaKTOPU Of, LLIKOICKMOT CUCTEM,
OHOCHO BPEHOCTUTE U CTaHAAPAMUTE jaCHO NPOMOBMPaHM o4 0bpa-
30BHUTE BNacTv BO AHMnja (Ha np.: npuHumnute AfL - QCA, 2007), Kou-
LUTO HE MOPA A2 Ce OAHECYBAaT Ha IMYHUTE BEPYyBatba Ha HACTaBHU-
uuTe. U Nokpaj Toa WTO aKTye/NHOTO KOPUCTEHE HA MOBPATHUTE UH-
dopmaunm Tpeba Aa ce NCNUTYBA BO PeasIHU CUTYALMM Ha HACTAaBHU-
Te YaCOBMU, AHITIMCKUTE HACTAaBHULLM jaCHO 3HOAM KAKo Zia r'v KopucTtat
MOBPATHWUTE MHPOPMALMM KaKO MOTUBALLMCKO CPELCTBO M KAKO Mexa-
HV3aM 3a pa3BuBakbe NPUGATIMBU MOTUBALLMCKM HAUYMHW HA XKMUBEEHE.

261



AHa MuuykoBcKa-PaneBa

Op, Apyra cTpaHa, HacTaBHUUMTe BO MakegoHuWja, COOYeHM Co
OTCYCTBO Ha jaCHO NPOMOBMPaHKN COBpeMeHn 06pa3oBHM CTaHAAPAM
1 BpeaHOCTM®, MOKayKyBaaT AeKa MpUMeHyBaaT NomMasiky CUCTEMATCKM
cTpaTernun 3a noBpaTHUTE MHGOPMALIMM KOULITO MOXKE, Aypu, Aa 6u-
[0aT N KOHTPAAUKTOPHM BO U3BECHM aCNeKTu.
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STUDIM | RASTI

PER NXENES

NE MAQEDONI DHE NE ANGLI

Ana Mickovska-Raleva

REZYME

Njéra ndér metodat themelore pér trajtésimin e skemave té
pérshtatura pér motivimin e nxénésve éshté ajo qé arrihet pérmes
informacioneve kthyese, té cilat atyre ua japin arsimtarét. Duke u
mbéshtetur né kété parim, ky punim merret me lidhjen ndérmjet in-
formacioneve kthyese, té cilat i japin arsimtarét né situata té ndrysh-
me né lidhje me té arriturat e nxénésve dhe varésisht nga strategjité
motivuese té pranuara nga nxénésit. Kjo lidhje studiohet pérmes njé
studimi ndérkulturor, i cili pérfshin krahasim té reagimeve ndaj infor-
macioneve kthyese té arsimtaréve té Magedonisé dhe Anglisé gjaté
realizimit té atyre situatave hipotetike. Situatat e pérshkruara jané té
frymézuara nga hulumtimi i Carol Dweck-ut né lidhje me Teorité e In-
teligjencés. Né kété studim ajo thekson se perceptimi i nxénésve pér
aftésité e veta éshté i lidhur ngusht me informacionet kthyese té mar-
ra nga arsimtarét (informacionet gé kané té béjné me aftésiné, mun-
din ose strategjin€) qé u jepen fémijéve pas realizimit té (pa)suksessh-
ém té ndonjé detyre té caktuar. Rezultatet paragesin dallime té kon-
siderueshme ndérmjet arsimtaréve té dy vendeve né kontekst té in-
formacioneve kthyese qé ata i japin pér situata té njéjta. Ky fakt para-
get bazé té miré pér ndarje reciproke té praktikave té mira, qé ashtu
té stimulohen sjellje té pranueshme té nxénésve kur ata ballafago-
hen me detyra sfiduese.

Fjalé kyge: teori implicite, informacione kthyese, té arritura
motivuese, strategji motivuese.
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1. HYRIE

Pothuajse ¢do arsimtar e né klasé ka ndonjé nxénés gé térhiget
né vete pas ndonjé mossuksesi dhe shfaqg shenja té mosbesimit ndaj
aftésive té veta ose ndonjé nxénés tjetér qé ngul kmbé né situaté té
njéjté mésimore dhe orvatet t’i pérmirésojé té arriturat e tij pérmes
orvatjes plotésuese. Reagimet e kétilla té ndryshme ndaj mossuksesit
déshmojné pér ekzistimin e stileve té ndryshme té motivimit té nxé-
nésve. Stili i paré konsiderohet si stil i papérshtatshém, ndérsa stili i
dyté sii pérshtatshém.

Hulumtimi ka vértetuar se njéra ndér metodat themelore pér
trajtésimin e skemave té pérshtatura pér motivimin té nxénésve éshté
ajo qé arrihet pérmes informacioneve kthyese, té cilat arsimtarét ua
japin nxénésve. Informacionet kthyese i informojné nxénésit pér até
se ¢ka vleréson arsimtari, gjegjésisht ¢ka pret ai nga nxénésit. Prandaj,
informacioni kthyes ka fuqi ta pércaktojé vetébesimin e tyre dhe té
shérbejé si nxitje pér géllimet e ardhshme té suksesit. Autoré té
ndryshém (si p.sh. Stipek, 1997, Thompson, 1997) béjné dallim ndér-
mjet informacioneve kthyese té drejtuara kah procesi i orvatjes
(strategjité) dhe informacioneve tjera qé kané té béjné me dispozi-
tat/vecorité personale (aftésia, karakteristikat e personalitetit té qén-
drueshém). Pérderisa lloji i paré i informacioneve kthyese ka té bgjé
me karakteristikat interne dhe té ndryshueshme, ku theksohet po-
tenciali i nxénésve pér ndryshim, lloji i dyté i ngérthen karakteristikat
interne, por té géndrueshme dhe té pandryshueshme.

2. KORINIZA TEORIKE

2.1. Ndikimi i informacioneve kthyese
té arsimtaréve ndaj ményrave té motivimit
té nxénésve

Disa nga studimet e Carol Dweck-ut e dhané efektin e tyre té
dobishém ndaj koncepcioneve aftésuese dhe ményrave té motivimit
té fémijéve. Né njé eksperiment té saj Dweck-u (1975) ka ardhur né

pérfundim se fémijét té cilét manifestojné paaftési® kur jané té ek-
spozuar né situata té suksesit ose mossuksesit dhe u jepet informa-
cion kthyes pér mundin e dhéné (p.sh. u béhet me dije se déshtimi ésh-
té rezultat i mosangazhimit té duhur), mé tej kané treguar mé shumé
kémbéngulési ndaj nxénies sé pérmbajtjes mésimore dhe kané shfry-
tézuar mé shumeé strategji pér zgjidhjen e problemeve. Nga ana tjetér,
fémijét gé jané ekspozuar vetém né situata té suksesit dhe atyre u ja-
né dhéné lévdata, ata mé tej nuk kané shfaqur shenja té pérmirésimit
né situatat e déshtimit.

Pérkundér besimit té shtriré gjithandej né lidhje me efektet
pozitive té lévdatave té nxénéseve, Muller dhe Dweck (1998) kané
béré me dije se arsimtarét duhet té kené kujdes sesi e zbatojné parim-
in e dhénies sé lIévdatave. Né veganti |évdatat qé kané té béjné me af-
tésiné ka mundési té jené té démshme pér besimin e nxénésve né af-
tésité tyre, gjegjésisht mund té kené efekt negativ ndaj skemave mo-
tivuese. Ky efekt i démshém arrihet pér shkak se Iévdatat e tilla mund
té krijojné ndonjé bindje se njé karakteristiké e caktuar éshté element
determinues i suksesit té nxénésit. Né kété frymé disa studime té tjera
(Clifford, 1984; Reid and Borkowski, 1987; sipas Stipek, 1997) kané
vértetuar se né disa situata té mossuksesit informacionet kthyese pér
strategjiné mund té béhen mé efikase sesa informacionet kthyese pér
mundin e dhéné, pér shkak se ato pércjellin porosi mé konstruktive né
lidhje me suksesin e nxénésve.

Duke e pasur parasysh kété qé u tha mé lart, arsimtaréve u
rekomandohet té japin informacione kthyese né té cilat shkaqget e
suksesit ose té mossuksesit do t’u pérshkruhen faktoréve intern, pra
atyre faktoréve gé mund té kontrollohen nga nxénésit. Pérveg késaj,
pas mossuksesit té caktuar gjaté zgjidhjes sé ndonjé detyre, arsimtari
duhet té ofrojé informacion kthyes gé ka té béjé me mundin ose
strategjiné e zbatuar nga nxénésit (p.sh. “Nése herén tjetér orvatesh
mé tepér, besoj se do té mund ta zgjidhésh detyrén” ose “Ndoshta

Ményré motivuese qé pranohet keq, e cila karakterizohet me njé mosbesim
né potencialin pér ta pérmirésuar aftésiné dhe suksesin e ndokujt, gé rezul-
ton me dorézim té drejtpérdrejté pas ndonjé situate té caktuar té déshtimit
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do té duhet té orvatesh té mésosh né ndonjé ményré tjetér / té
zbatosh ndonjé strategji tjetér mé ndryshe né zgjidhjen e detyrés”).
Né kété ményré arsimtari zhvillon skema pér sjellje konstruktive té
nxénésve dhe jep njé porosi, duke béré me dije se njé mossukses i
pérkohshém nuk duhet té jeté dekurajues, por pérkundrazi, duhet té
paragesé nxitje pér zhvillim té métejmé té aftésive mendore. Pérkun-
dér késaj, dhénia e informacioneve kthyese, té cilat kané té béjné me
karakteristikat gé nuk mund té kontrollohen, si¢ éshté inteligjenca
(p.sh. “Tije ag shumé i mencgur”), mund té shkaktojné fiksime ndaj af-
tésive té ndokujt, madje mund té shkaktojné qé mossukseset e cak-
tuara té kuptohen edhe si shenja té paaftésisé.

2.2. Dallimet ndérkulturore né lidhje me dhénien
e informacioneve kthyese

Shumé studime (Schuster, Forsterlung and Weiner, 1989; Tuss,
Zimmer and Ho, 1995; Rodrigues, 1980) flasin pér dallimet e ményra-
ve sesi njerézit e kulturave té ndryshme i kuptojné dhe reagojné ndry-
she ndaj situatave té njéjta té arritjeve mésimore. Studime mé ilus-
trative jané ato gé béjné dallime ndérmjet koncepcioneve dhe sjell-
jeve Peréndimore dhe Lindore. Ato béjné dallim ndérmjet theksimit
té supozuar té mundit (kontributit) né kulturat lindore dhe theksim-
it té aftésisé né kulturén peréndimore (né veganti né até té Amerikés
Veriore dhe té Britanisé), si pércaktuese mé e réndésishme pér suk-
ses ose mossukses. Njerézit e kulturave peréndimore e perceptojné
individin si genie té pavarur. Sipas kétij koncepti, duhet kultivuar nd-
jenja e vetérespektit, duhet fugizuar vetébesimi (pér aftésité dhe pér
avantazhet) dhe njékohésisht duhet té shpérfillen dobésité. Ndonése
géllimi i praktikés sé kétillé éshté gé té zhvillohet besimi i fémijés né
potencialet e tij, informacionet e dhéna kthyese vetvetiu i theksojné
karakteristikat e personit si gjéra esenciale, me ¢ka mund té béhen
shkak pér zhvillimin e ményrave té motivimit qé adaptohen me véshti-
rési. Nga ana tjetér, vendet lindore kolektiviste (vendet aziatike), syn-
ojné nxitjen e vetékritikés, pérmes theksimit té dobésive né informa-
cionet kthyese, ku i theksojné edhe ményrat sesi mund té pérmiré-

sohen ato (Boekartes, 2003; Sato et al., 2004). Besohet se praktika e
kétillé e fugizon géndrueshmériné e fémijéve né situata té té arritu-
rave mésimore, pérmes mbéshtetjes sé mendimit se aftésia éshté njé
karakteristiké gé véshtiré kalitet.

Sidoqofté, né sferén e hulumtimit té strategjive motivuese dhe
praktikave té informacioneve kthyese té pranuara nga individé té
vendeve té Evropés Jugore ka zbrazétira té caktuara, té cilat mund té
konsiderohet se jané diku ndérmjet kolektivizmit dhe individualizim-
it. Ky hulumtim orvatet té plotésojé njé pjesé té késaj zbrazétire
pérmes krahasimit té informacioneve kthyese té arsimtaréve né dy
kontekste té ndryshme kulturore - né Magedoni dhe né Angli.

3. METODOLOGIIA

Mostra pérbéhej nga 74 arsimtaréve té shkollave té mesme,
55 femra dhe 13 meshkuj. 39 prej tyre ishin nga Magedonia (Shkupi)
dhe 35 ishin nga Anglia (Cambridgeshire). Né kété rast u ftuan té mar-
rin pjesé arsimtaré nga té gjithé lémenjté shkencore.

Praktikat e informacioneve kthyese té arsimtaréve u studiuan
pérmes njé pyetésori, i cili pérmbante detyra né formé té skicave, té
pérgatitura enkas pér géllimet e kétij studimi. Ata ishin pérgatitur pér
ta regjistruar pérdorimin e informacioneve kthyese té arsimtaréve né
situata té ndryshme té té arriturave mésimore. Detyrat i ilustrojné
situatat e pérditshme gjaté oréve mésimore, duke pérfshiré edhe mo-
tivacionin e nxénésve dhe duke kérkuar nga arsimtarét qé t’i japin
pérgjigjet mé tipike pér secilén situateé.
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4. REZULTATET DHE DISKUTIMI ja grupeve, té cilat dallohen mes vete né situatat e dhéna té té arrit-
urave mésimore.?

Arsimtarét e Magedonisé shénuan se pérdorin informacione
kthyese té drejtuara nga arsimtari (p.sh. “Uné jam shumé i kénaqur

nga puna jote” ose “Uné pres mé shumé prej teje”) mé shumé sesa ar-

Praktikat mé té zakonshme té cilat zbatohen né informacionet
kthyese té arsimtaréve té Magedonisé dhe Anglisé jané té shénuara
né Tabelén 1. Konstatimet e vértetojné praktikén dominuese té té dy-

Tabela 1. Pérdorimi i informacioneve kthyese té arsimtaréve né situata té ndryshme té té arriturave mésimore

Informacione kthyese pér nxénésin qé déshiron ta pérmirésojé notén

Pyetja 1: Nxénési Y punon shumé né orét tuaja. Ai gjithnjé i bén detyrat e shtépisé, i pérfundon té gjitha detyrat e dhéna, shfaq interes pér Iéndén mésimore dhe
parashtron pyetje. Mirépo, gjaté tremujorit té paré, nota e tij asnjéheré nuk notohej mé shumé se C (3). Ai nuk heq doré dhe éshté i vendosur ta pérmirésojé notén. Né fil-
lim té tremujorit té dyté, ai ju pyet se cka duhet té béjé qé t’i pérmirésojé ta arriturat e tij. Cka i thoni ju?

Vendi Vazhdo té ange_\‘zhohes"h/ Mésohme i E Ia}ydéro__n_i p“ér . | thekson_i gat?imet dhe Ofrgni ndihn_wé té posagme /| la tregoni_ kr.iteret Gjithsej*
Mundohu mé shumé kuptim kémbéngulésiné e tij ofroni sugjerime informacione kthyese e notimit
Magedonia 26 (56 %) 10 (22 %) 4(9%) 5(11 %) 1(2%) 0 46
Anglia 8 (19 %) 0 0 15 (36 %) 11 (26 %) 8 (19 %) 42
Gjithsej 34 10 4 20 12 8 88
Informacione kthyese pas ndonjé detyré té véshtiré
Pyetja 2: Kur nxénési e punon miré ndonjé detyré té véshtiré, cilin nga komentet vijuese do t’ia jepni?
veni [ et T e s ettt | Mt | voretnga et
Magedonia 9 (24 %) 15 (38 %) 6 (15 %) 6 (15 %) 3(8%) 39
Anglia 11 (31 %) 2 (6 %) 15 (43 %) 1(3%) 6 (17 %) 35
Gjithsej 20 17 21 7 9 74

Informacioni kthyes mé efikas pér motivimin e nxénésit me té arritura té uléta

Pyetja 3: Nxénési X ka nivel té ulét té suksesit né orét tuaja mésimore. Ju besoni se ai mund té arrijé sukses mé té miré. Cfaré lloji té Iévdatave mendoni se do ta motivojné
até mé sé miri?

Vendi E lavdéroni pér aftésiné e tij | E lavdéroni mundin e tij Pritni mé shumé Jepni informacione té posagme kthyese (procesuese) Gjithsej
Magedonia 7 (18 %) 21 (54 %) 11 (28 %) 0 39
Anglia 8 (24 %) 11 (3 1%) 5 (14 %) 11 (31 %) 35
Gjithsej 15 32 16 11 74
Chi-Square =16,27; df=3; p=0.001

[2] Réndésia statistikore nuk ishte e llogaritur pér dy pyetje “pér shkak té kérkesés pér bashkimin e kuadrateve (gjegjésisht kategorive). Kéto pyetje u analizuan né bazé
té pérqindjes sé pérgjigjeve pér secilén kategori.
[®] Numri i pérgjithshém i pérgjigjeve (disa arsimtaré dhané mé shumé se njé pérgjigje)
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simtarét nga Anglia (shih Tabela 1 - Pyetjet 2 dhe 3). Pérdorimi i in-
formacioneve kthyese té kétilla eksterne,kjo si metodé e inkurajim-
it, ka mundési té jeté i rrezikshém pér orientimin e nxénésve drejt
géllimit, pér shkak kjo mund té japé porosi se suksesi i nxénésit éshté
mjet me té cilin né rend té paré duhet té kénaget arsimtari. Prandaj,
njé gasje e kétillé me siguri se do ta shpie nxénésin drejt “pérfshirjes
jothelbésore” (Marshal and Weinstein, 1984: 317) (pér shembull, do
té orvatet t'i pérmbush pritjet e arsimtarit, e jo t’i arrijé géllimet ar-
simore (p.sh. té orvatet t’i pérmbush nevojat e tij té brendshme pér
mésim).

Pérvec késaj, arsimtarét e Magedonisé raportojné pér moti-
vimin e nxénésve, pér arritjen e suksesit mé té larté pérmes theksimit
té mundit, si dhe duke sugjeruar se nxénésit duhet té angazhohen
mé tepér. Kjo formé e informacioneve kthyese konsiderohet si efikase
né drejtim té promovimit té skemave té pérshtatshme pér adaptim.
(Dweck, 1975; Muller and Dweck, 1998), mirépo besohet se efektet
e tyre do té fugizohen nése kombinohen me komentet né lidhje me
strategjiné e pérdorur gjaté kryerjes sé detyrés (Dweck, 1999). Ar-
simtarét e Magedonisé shumé rrallé e theksojné dhénien e informa-
cioneve kthyese eksplicite, té orientuara kah strategjia ose kah as-
pektet specifike té suksesit qé duhet té pérmirésohet. Né raste té cak-
tuara kjo mund t’i shpie nxénésit né frustracion, nése ata, edhe
pérkundér angazhimit, nuk arrijné ta pérmirésojné suksesin (Stipek,
1997). Prandaj disa arsimtaré e theksojné gatishmériné e tyre pér t'ia
pérmirésuar notén ndonjé nxénési thjesht duke u bazuar né angazhi-
min e nxénésit, madje edhe nése ai stagnon me sukses (p.sh. “Ai do
té lavdérohet pér kémbéngulésiné e tij”. Praktika e kétillé e dhénies sé
|évdatave, pérkundér rezultateve té mossuksesit, éshté relativisht e
pranishme né Sistemin shkollor t&€ Magedonis€, sepse mungesa e
standardeve shtetérore pér notim u Ié hapésiré arsimtaréve té zhvil-
lojné kritere personale pér evaluim. Megenése angazhimi konsidero-
het si i réndésishém, ndérsa arsimtarét nuk kané mundési ta vleré-
sojné até si faktor té posagém, disa arsimtaré vendosin t’ia shtojné até
notave té marra né mésim.

Nga ana tjetér, prej arsimtaréve té Anglisé kérkohet t'u pérm-
bahen standardeve nacionale pér evaluimin e suksesit dhe pér eva-

luimin e suksesit, si dhe pér vlerésimin e pérpikté té rezultateve. Miré-
po, arsimtarét anglezé zakonisht kané mundési té japin komente té
posa¢cme né lidhje me pérmasén e punés dhe sjelljes sé nxénésve.
Ndoshta pér kété arsye ata kryesisht e dallojné dhénien e informaci-
oneve kthyese pér mundin nga dhénia e késhillave né favor ta strate-
gjisé pér zgjidhjen e detyrés. Ata synojné té japin informacione kthye-
se konstruktive edhe né detaje pér suksesin e nxénésve, duke u tre-
guar nxénésve konkretisht se ¢cka duhet té béjng, gé ashtu ta pérmi-
résojné suksesin, si dhe duke ofruar ndihmé plotésuese duke e infor-
muar nxénésin me kriteret e notimit, té cilave ai duhet té pérmbahet
gjaté punés (mésimit). (shih Tabela 1 - Pyetje 1).

5. PERFUNDIMI

Nga gjithé sa thamé mé sipér mund té pérfundohet se, né bazé
té konstatimeve té arritura, strategjité pér informacione kthyese té
pranuara nga pjesa mé e madhe e arsimtaréve té Anglisé kané té
béjné me zhvillimin e skemave té pérshtatshme motivuese dhe gélli-
meve mésimore. Informacionet e tyre kthyese né numrin mé té madh
té rasteve kané gené té orientuara kah karakteristikat interne dhe té
ndryshueshme té nxénésve (p.sh. angazhimi (mundi) strategjia) dhe
e kané pasur pér géllim zhvillimin e aftésive t€ mundshme pér veté-
kontroll dhe vetévlerésim. Mirépo, gjithashtu ka mundési g€ né lidhje
me pranimin e strategjive pér informacione kthyese té kené ndikuar
edhe faktoré té jashtém té sistemit shkollor, gjegjésisht vlerat dhe
standardet e promovuara nga autoritetet arsimore té Anglisé (p.sh.
parimet AfL- QCA, 2007), té cilat nuk éshté patjetér té pérputhen me
bindjet personale té arsimtaréve. Pérkundér faktit se pérdorimi i tan-
ishém i informacioneve kthyese duhet té provohet né situata reale
né oré mésimore, arsimtarét anglezé e diné qarté sesi t'i shfrytézojné
informacionet kthyese si mjet motivues dhe si mekanizém pér zhvilli-
min e ményrave té pranueshme motivuese té jetesés.
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Nga ana tjetér, arsimtarét e Magedonisé té ballafaquar me
mungesén e standardeve dhe vlerave bashkékohore arsimore® dhe
garté té promovuara, déshmojne se ata zbatojné strategji mé pak sis-
tematike pér informacione kthyese, té cilat né aspekte té caktuara
mund té jené kundérthénése.
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UNIN KOJ ME OLUEHYBA?

Kamuuya Cnacosecka-buHyesa

PESUME

MpeameT Ha pasrnesyBare BO OBOj TPy € He40BOHATA Me-
TPUCKA 06jEKTUBHOCT Kaj YOBEKOT KaKO MepeH UHCTPYMeHT. MimeHo,
OB/le MOe [a Ce BUAM KaKo MepereTo Ha efHa UCTa BEIMYMHA -
3HAEHETO Ha YYEHUKOT - 1aBa Pa3/IMYHU Pe3y/ITaTh aKo € MEPEHO CO
Pas/IiHN MEPHU UHCTPYMEHTM - OBAE CEKOj OLeHyBay e nocebeH
MHCTPYMeHT. McTo TaKa, aBTOPOT caka A3 ro UCTaKHE 3HAYEHETO Ha
nocToerbe Ha J06PO yNnaTCcTBO 3a OLEHYBae U HEFOBOTO B/MjaHUE
BP3 0bjeKTMBHOCTA Npu OLeHyBarbeTo. Bo hoKycoT Ha cnpoBefeHOTo
UCTParKyBatbe € OLLeHYBAHETO Ha eZ1HA UCTa 3aZ,a4a 0, MaTEMATMKA,
pelaBaHa o4, 7 pasviyHM YYEHULM, YN] UAEHTUTET 3a OLLeHyBaunUTe
He e no3Hart. CeKkoja oA cegyMTe pellaBaHu 3a4a4uu e npernesaHa no
ABa natu o, 60 oLeHyBayu - HACTaBHULLM BO CpeaHOTO 0bpasoBaHue
0f1 MOBeKe yuunuLwiTa Bo Ap¥KasaTa. [pBOTO NperneayBatse e cnpose-
AeHo 6e3 ynaTcTBO 3a OLEeHyBakbe, @ BTOPOTO NMpernefyBarbe e Cor-
JTAaCHO 33ae4HUYKO YNATCTBO 3a OLLEHYBAHE 32 CUTE OLEHYBaYM.

MpwuToa AobMeHUTe pe3yaTaTh o4 OLLeHYBaHETO BO ABaTa C/y-
Yau ce rpynupaHu Bo Tabena v ce aHanusmpaHu. OBae foara Ao 13-
pas B/NjaHMETO Ha ,IMYHATA PaBeHKa" Ha HAaCTaBHUKOT, COCTABOT Ha
YYEHULMTE CO KO KOHKPETHMOT OLeHyBay paboTu BO y4MAULITETO,
KaKo M HeKou Apyru GpakTopu Kou BAMjaaT BP3 06jeKTUBHOCTA Npw
OLEHYBaHETO Ha NMUCMEHWTE 334auMN.

KnyuHu 360poBu: Mmeperbe, UHCMpyMeHM, po8epysarbe, 8peo-
Hysarbe, OyeHy8ame: CybjeKmusHoO - 06jeKMUBHO, mecm HA 3HAEeHE,
300040, oyeHysay, ynamcmeo 3d OYeHysare.



Katuuya CnacoBcka-buHuyeBa

1. BOBEf,

MepereTo KaKo Aoaenysarbe Ha 6poesu Ha NojaBuTe UM Ha
CBOjCTBa Ha 06jeKTUTe, BP3 OCHOBa Ha oApeAeHM NpaBuaa, HY»KHO
BK/ly4yBa BO cebe TpM KOMNOHEHTU: FTo/ieMMHa Koja ce Mepu, MHCTPY-
MEHT 33 MepeHe U TeEXHUKa Ha meperbe.

HajcTapMoT MHCTPYMEHT 3a Meperbe e YoBeKOT. Ho, 3a 0BOj
NPavHCTPYMEHT UCTParkyBakbaTa NOKarKyBaaT AeKa e co cnabu meT-
PUCKM KapaKTepUCTUKK (BannAHOCT, 06jeKTUBHOCT, A0CAeAHOCT U
oceTmeocT). CuTe MHCTPYMEHTM KoM MOoAOoLHa Ce NPOHajaAeHU 1 Kou
HayKaTa 1 MoHaTaMy r NpoHaofa, NpeTcTaByBaaT CamMo Hanopu 4ose-
KOT [la Ce 3aMeHM COo Apyr nonpeLmseH MHCTPyMmeHT. MefyToa, BaKBa-
Ta 3aMeHa BO NPUPOAHUTE HayKKU e NONeCHO OCTBapP/AMBA, LITO He e
CNy4aj v co onwTecTBeHMTe. Ha npumep, Kako e BO3MOKHO Aa ce 13-
MepW 431 HEKOj € BUHOBEH 3a HEeLWTOo UK He, 6e3 y4ecTBo Ha YoBe-
KOT? Nnu, ga ce nsmepu wto e y6aBo, a WITO YEeCHOo?

1.1. MposBepyBare U OLEHYyBake

OueHyBarbeTO Ha 3HaerbaTa Ha yYeHULMTE e, BCYLUHOCT, e4eH
BMA, Mepetrbe. 3HaeHeTo e cybjeKT1BHA NCMXO/I0LLKa KaTeropmja WTo
He MOXe AMPEKTHO Aa Ce YTBPAyBa UM Aa ce Mepu. Taka 3HaereTo
ce Mepw NocpeaHo, MPEKY OArOBOPUTE Ha YHEHULMUTE: YCHU UAM NUC-
MeHW. MOXKHOCTa 3a rpeLUKa Kaj MHAUMPEKTHUTE Meperba e Noronema,
BO OZHOC Ha AMPEKTHUTE Meperba. Ho, Toa He 3HauM AeKa MHANPEKT-
HOTO Mepetbe e NMoOMasKy BpegHo o4, AMPEKTHOTO. MnaBHa npeTnoc-
TaBKa Kaj 0BOj BUA Meperse e Aa NocToM NoBP3aHOCT MomMery BeNndn-
HaTa Koja ce Mepu - OA4roBOPOT HA YYEHMKOT, U Be/IMYMHaTa Koja ca-
Kame 4a ja u3Mepume - 3HaereTO Ha YYEeHMKOT. MoCcToereTo Ha NoT-
MOJIHO C/I0XKYBakbe Mely OBMe ABe BeMYMHM ja YCN0BYBa TOYHOCTA Ha
mepereTo. Cenak, UCTparkyBarbaTa MOKaXKyBaaT AeKa HajuecTo Bo
npaKkca Toa He e c/yyaj.

CnenerbeTo, MPOBEPYBaHETO U OLEHYBAHETO Ha NOCTUrakbaTa
Ha yYeHuLMTe e 3Ha4YajHO CTPYYHO M OMNWITECTBEHO Mpallakbe og, 06-

NlacTa Ha 06pa3oBaHMETO, Ha KOE My Ce NOCBETYBA ro/IeMO BHUMaHNe
M 32 Koe Ce MoYecTo Ce pacnpasa BO y4MAMLITATA, HO U HAZBOP Of
HMB. OLEeHYBaHETO Ha 3HaeHaTa U ApyruTe NocTUrakba Ha ydeHuuuTe
€ CUTYPHO eZlHa O, HajTeLLKMTe ,MOpPasHM" 331a4M 33 CEKOj HacTaB-
HuK. MpuToa Aoaraat oo n3pas noseke cnaboctu. EaHa of HajuecTo
MCTaKHyBaHUTe c1aboCTn Ha OLEHYBaHETO e CybjeKTMBHOCTA. UcTpa-
YKyBarbaTa Ha Toa NoJie MOKaXKyBaaT AEKA M3BOPOT Ha MOXKHU MPeLLKu
MoXKe fa buae Bo:

* NPeaMEeTOT Ha MEpPEHLE;
® MEPHUOT UHCTPYMEHT;
® TeXHMKaTa Ha Meperse.

CoBpemeHaTa negarorvja NpoBepyBareTo Ha 3HAEHETO o
Aenv Ha cybjeKTMBHO 1 06jeKTMBHO. Bo cyb6jeKTMBHOTO NpoBepyBatse
cnara yCHOTO M MMCMEHOTO NpoBepyBakbe. Bo HalaTa HacTaBHa Npak-
Ca YCHOTO NpoBepyBake € MHOTy pacnpocTpaHeTo. McTparkyBaraTa
33 0BOj BUZ, NPOBepYyBakbe NOKaXKaae AeKa HaCTaBHUKOT BO TEKOT Ha
NCNUTOT MepejKuM ro 3HaerEeTo, UICTOBPEMEHO MEPU U APy OCOOUHM
Ha KOHKPETHMOT YYEeHMK, KaKo Ha Npumep: cnocobHocTa 3a BepbanHo
n3pasyBarbe, aso0-ePeKTOT WTO MNPETXOL4HO YYEHWUKOT ro NpeaunsBu-
KaJl, OAHEeCYBaHETO HA YYEHMKOT M gpyro. Mopaau Toa 0BOj BMA, Ha
npoBepyBatbe MMa HACTaBHa, HO HE U MepHa BPeaHOCT.

1.2. O6jeKTMBHOCTA KaKo npobaem

Bo Hekou nogpayja, Kako WTO ce negarormjata U NCUXoNorn-
jaTa, ce npaBaT HaNOPM MHCTPYMEHTOT - YHOBEK A3 Ce 3aMeHM CO UHC-
TPYMEHTOT - TecT. [lOKO/IKY cTaHyBa 360p 3a 06jeKTUBHM TECTOBM Ha
3Haetrbe, Toraw nNpobaemoT Ha HeMPeLMU3HO Mepere € HagMUHar.
Ho, mHOry 4ecTo e HeoNXxo4HO BO TECTOBUTE MOKPaAj pa3HUTE BULOBM
06jeKTUBHM Npallatba, 43 Ce BHECAT M Npallakba Of eCcejCcku BUA, 04-
HOCHO BO MaTeMaTuKa, GM3MKa 1 APYIN HAYKM - 33[a4M CO LLeSI0CHa
nocTanka Ha pellaBakoe.
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MpeaMmeT Ha pasriefyBatbe Ha 0BOj TPYA € TOKMY OLleHyBatbe-
TO Ha BaKBa 3a4a4a 04 MaTeMaTUKa, peLlaBaHa o4 cefyM yYeHuLM, a
n3paboTKaTa Ha CeKoj 04, HUB e BpeAHyBaHa M OLeHyBaHa Of, CTpaHa
Ha 60 HacTaBHULM-OLEHYBAYM, M TOa ABa NaTu: co 1 6e3 ynaTcTBo 3a
oueHyBakbe.

2. WU3BEAYBAHWE HA OUEHYBAHKETO

2.1. PabotunHuua 1:
BpeaHyBae cnopes CONCTBEHU mepuna

Bo pamKu Ha obyKaTa 3a oueHyBare, co 60 HacTaBHULM NO
MaTeMaTMKa 04, CPpeaHUTE YYNNLLTA BO ApKaBaTa, peasin3nmpanHm ce
ABe paboTunHULM og 0bnacTa Ha OLEeHYBakETO.

Ha npBaTta paboTunHMLUA CEKOj y4EeCHUK Tpeballe ga oueHM
nnucmeHa M3paboTka Ha pellaBaHa/pelleHa 3a4adya No MaTemaTuKa,
6e3 KopucTere Ha YNaTCTBO 3a OLEHYBakbe, Cropes, CBOU JIMYHU KpK-
TEPUYMU U NPOLEHKM. MpnToa, Ha OLeHyBaumMTe He Um Belle nosHat
WAEHTUTETOT Ha y4eHUUuTe. UCTO TaKa, U3paboTKuTe Ha 3a4a4nTe ce
04, YY4EHULM O pasHM yumnuuwTa. MpeameT Ha oueHyBare bea
M3paboTKM Ha ceaym Pas/NMYHM yYeHULM KOW pellaBane efHa MUcTa
3a/a4a, BpeAHyBaHa co Makcumym 5 6oaa. MpuToa ce BogeLle rpuKa
na buaat 3emeHn M3paboTKM oA yyeHuUm Kom nspabotune 3a: 0, 1, 2,
3, 4 1 5 6ona. Pesyntatute oA oUEeHyBauMTe ce AaAeHM Bo Tabena 1.

Tabena 1: BpeoHysare 6e3 Kopucmere Ha yrnamcmeo 3d oueHy8arbe

Bpoj Ha oueHyBa4K Kov 3afayaTa ja oLeHuIe co o ?SG
T o
Sz
0 6onmoBu |1 60a |260pa|360pa|460na|56oma| @ ::’r
Mps *
YUYEHUK >7 3 / / / / 60
Brop *
yUEHUK 13 42 5 / / / 60
L 2 8 39 | 10 1 / 60
YUYEHUK
Heraptu / / 5 50* 4 1 60
YUYEHUK
Mettn %
YUEHMK / / / 11 49 4 60
Lllectn *
YYEHUK / / / / 6 >4 60
L 18* 15 | 20 7 / / 60
YUYEHUK

3abenewka. bpojom Ha oyeHysa4u KOU MOYHO ja 8pedHysase 3adayama
HO KOHKpemeH y4YeHUK e 03Ha4yeH co cumbosiom *,

2.2. PabotunHuua 2:
BpeaHyBatbe cnopea ynaTcTBo 3a OLeHyBakbe

Ha BTopaTta paboTUAHMULA CEKOj yHeCHUK Tpeballe NOBTOPHO
[a v oLueHU UCTUTe M3paboTKM, HO Cera Co KOPUCTEHE Ha YNaTCTBO
3a oLleHyBakbe (NPeTXo4HO TeCTUPAHO Ha C/ly4YajHO M3bpaHu u3paboT-
KM 04, yueHunum). Kako LWTo ce oyeKyBalle, 0BOj NaT oLeHyBaumTe 6ea
noBoeaHayeHu BO oLeHyBakeTo. MefyToa, cenak 1 Bo ABaTa ciydau
ofpeneHn GakTopu U3BpLIMja BAMjaHME 3a oApedeHa A03a Ha cy6-
JEKTUMBHOCT NPK OLEHYBaHETO.

Pesyntatute og oueHyBareTO Ce AaaeHuM Bo Tabena 2.
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Tabena 2: BpeOHy8aH€e CO Kopucmer-e Ha ynamcmeo 3d OUeHy8aHe

Bbpoj Ha oueHyBaym Kom 3aga4aTa ja oueHue co o %
ES
<3
0 6opoBn |160n |260pa|360na|46o0ma|56oma| @ el
Mpe *
YHYEHUK 60 / / / / / 60
Brop %
YYEHUK 2 58 / / / / 60
Tper %
yueHHK 2 2 56 / / / 60
YetBpTH %
YYEHUK / / 4 56 / / 60
Mettn %
YYEHUK / / / / >7 3 60
Lectn *
YHYEHUK / / / / / 60 60
Cepmn %
yueHMK 29 18 13 / / / 60

3abenellka. bpojom Ha oueHy8a4yu KOu MoYHo ja epedHysasne 3adayama
HO KOHKpemeH y4YeHUK e 03Ha4yeH co cumbosom *,

3. AHANU3A HA PE3YNITATUTE

AHaNM3MpPajKn v pesynTaTmuTe of, OLEeHYBaHETO, MOXe Aa ce
3aKNy4yu cnesfHoOTO:

EBMOEHTHM ce pa3/InKMTe BO BoanpareTo BO C/yyaj Kora He
Ce KOpUCTU YNaTCTBO 3a OLEeHYBakbe U Kora ce KOPMUCTM yMnaTcTBo 3a
oLeHyBakHbe.

OLeHyBaunTe NOMAKY rpeLlaT Bo C/lydauTe Kora cTaHyBa 360p
3a 3aZla4a Koja peanHo Tpeba Aa ce BpeHyBa CO MUHUMYM UM MaK-
cumym 6oa08K (Bo cnyyajot 0 mam 5). OBa e NpMcyTHO M BO NpBaTa U
BO BTOpaTa Tabena, camo LITO BO BTopaTa Tabesia 6pojoT Ha OHMe Kou
HenpaBW/IHO BpPeZHyBasie e NOMa BO OZHOC Ha npBaTta Tabena, T.e.

OLLeHYBaHbE€TO CO KOPUCTEHE Ha YNaTCTBO € MOMNpeLnsHo o oue-
HyBarbeTO 6e3 KopUCTEHbE Ha YNATCTBO LUTO, BIPOYEM, U Ce OYEKYBa.

MefyToa, Toa He e cny4aj co 6oaoBMTE 3a 3a4a4aTa peLlaBaHa
04, CEAMMOT YYEHMUK, Na ce NOCTaByBa NpaLlaHeTo: 30LWTO?

Ha npeaTta pabotunHuua Hamecto co 0 60408u, 15 oueHyBaym
ja BpegHyBane oBaa 3afayva co 1 6oz, aypu 20 oueHyBaum co 2 6oaa
n 7 oueHyBsaun co 3 6oaa.

Ha BTopata pabotunHmnua HamecTo co 0 60408uM, 18 oLeHyBa-
4K ja BpeaHyBasie oBaa 3aga4va co 1 6oz 1 13 oueHyBaum co 2 6043,
OAHOCHO BKYNHO 31 oueHyBay ja BpegHyBase 3a4a4ata Co NoBeKke
604,0BM, MAKO NPUTOA Ce KOPUCTENO YNATCTBO 33 OLLEHYBaHbE.

Ho, aKko ce nornegHe 3a4a4aTa, He € TEeLWKO Aa ce NPeTnocTasu
npuYmnHaTa 3owTo 42 oueHyBa4uM He ja boaupane 3agayaTa co BUC-
TUHCKaTa BpeaHocT (0 6o408BM), 0AHOCHO ja nNpeueHune. OBae, Haj-
BEPOjaTHO BAMjaena AO/KMHATA U NPErneAHOCTa Ha HanuLWaHoTo, a
MOKebU Kaj HEKOU 0f, OLeHYBaUYUTE U BIOXKEHWNOT TPYA OZ CTPaHa Ha
YYEHUKOT, HO U ,, IMYHaTa paBeHKa” UK npakca Ha OLeHyBare Ha
HaCTaBHMKOT. AHanM3aTa Ha NoJaToLMTe MOKaXKka AeKa NoronemmnoT
Aen on osue 42 oLeHyBa4mM ce HaCTaBHULM KoM paboTaT Bo HeaTpak-
TUBHW YYMIIULLTA CO YYEHULLM CO MOHUCKM NOCTUTakba, Na BEPOjaTHO
nopaam Toa MMaaT 1 NOHM3O0K KPUTEPUYM NPU OLEHYBAHETO.

Kora ctaHyBa 360p 3a cpeaHuTe BpegHocTh Ha 6040BUTE, MO-
YK€ Aa ce 3aKNy4M AeKa NocTojaT NoBeKe PasnKK mefy pasnnyHuTe
OLLeHYBauM 1 AeKa noman 6poj oLeHyBauM ja oueHUNe 3agadaTa co
TOYHMOT 6poj boaoBK. Hekou o HUB ja NpeLeHune, a Apyru, Nak, ja
HaTueHune. OBa ocobeHo e M3pa3eHo BO NPBUOT CAyYaj, O4HOCHO
KOra oLeHyBareTO € peannsmpaHo 6e3 Kopucrtere Ha ynaTcTBo 3a
oLeHyBatbe.

Ha npawareTo, fanu Bp3 OLEHYBAHETO MMaA BAUjaHUE Cpe-
[AMHATA BO Koja paboTh HaCTaBHMKOT -OLLeHYBaY, OAFrOBOPOT € NO3UTU-
BeH. MIMeHo, oueHyBaunte Kou b6ea ,,nodnekcnbuaHn®, ogHOCHO
,N0bnarn“ ce noKaxa AeKa npeTerKHo paboTaT BO yYMULLITA KOU ce
HeaTPaKTMBHU M BO KOW HAjuyecTo ce 3anullyBaaT 1 y4aT yYeHULM co
nomanu cnocobHOCTM M He[O0BOTHO Pa3BUEHU PAabOTHM HaBMKKU. OBa
0cobeHo Aojae A0 U3pa3 Npu OLEeHYBaHETO HAa 3a43a4aTa o4, ceaMnNoT
YUYEHMUK.
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MoBaXKHO e KOJIKYy 3HaM UK KOj Me oLeHyBa?

LLITo ce ogHecyBa 40 pabOTHOTO UCKYCTBO, HE MOXKeE [a ce Ka-
e [eKa Toa BAnjae Ha 06jeKTMBHOCTA M NPeLM3HOCTa BO OLEeHYyBakbe-
TO. UMeHO, HEKOM HacTaBHULM CO Masio PaboTHO UCKYCTBO (Ha npwu-
Mep 3-rooMLLIHO) v BpeaHyBaae U OLeHWUIe U3PaboTKUTE HA yYeHU-
LMTE MAKCMMANHO KOPEKTHO U NPEeLM3HO, UCTO KaKO M HaCTaBHUUUTE
€0 paboTHO UCKYCTBO 0oA Hag, 20 roguHu.

Buagjku oLeHyBaumTe OLLeHYBAaT 3a4a4M 04, YYeHUUM Ynj MaeH-
TUTET HE € MM € MO3HAT, He € MO3HATO HUTY YYUAULLITETO, Na AYPU HU
MeCTOTO BO KOe Tue y4aT, ogpeseH 6poj o bakTopuTe Kou BAMjaaT Ha
cybjeKTMBHOCTa NpU OLLeHYBaHEeTO, BO OBOj C/1y4aj Ce UCKYyYeHM. Ta-
Ka Ha NpMMep, OBZe He MOKe Aa CTaHe 360p 3a: ano-epeKT (XoMo uau
XETEepPO0), KOPUCTEHE HA OLLEHKATa KaKo AMCUMUMIMHCKA MEPKa, 10rnY-
Ka rpeLuka.

4. 3AK/YYOUuM

® YoBeKoT e c1ab 1 HenpeLmseH, HO HE3aMEeH/IMB MEPEH MHC-
TPYMeHT. be3 Hero efHOCTaBHO He ce moxe. MNopaau Toa,
HajronemmoT Aen og, HanopuTe 3a Heroso ,,nofobpysare”,
npep, ce, Tpeba ga 6uaat HacoyeHW KOH nogobpyBarbe Ha
HerosaTa METPUCKA 06jeKTUBHOCT.

e [locnefHaTta npymeHa Ha fobpo 1M NpoBepeHO ynaTCcTBO 3a
OLEeHyBake 3HAUYUTE/HO ja NofobpyBa 06jeKTUBHOCTA.

e CeKoj HaCTaBHMK Mopa Aa buae cBeceH 3a CBojaTa ,/IMYHa
paBeHKa”, Camo Taka MoxKe ,,MPOMeHIMBUTE” 0 Taa paBeH-
Ka [a r' CTaBM Nog, KOHTPOa, €O LWTOo by ja nogobpun objek-
TUBHOCTA MPU OLLeHYBaHETO.
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OSE SE KUSH ME NOTON?

Katica Spasovska-Bingeva

REZYME

Né kété punim éshté shqyrtuar objektiviteti i pamjaftueshém
metrik si instrument matés te njeriu. Né fakt, kétu mund té shihet
sesi matja e njé segmenti té njéjté - dija e nxénésit - jep rezultate té
ndryshme, nése matet me instrumente té ndryshme matése - ku se-
cili notues paraget instrument té vecanté. Po ashtu autori déshiron ta
theksojé edhe réndésiné e ekzistimit té Udhézimit té miré pér notim
dhe ndikimin e tij ndaj notimit objektiv. Né fokusin e hulumtimit té re-
alizuar éshté notimi i detyrés sé njéjté té matematikés, qé éshté zg-
jedhur nga 7 nxénés té ndryshém, identiteti i té ciléve nuk éshté pub-
likuar. Té shtaté detyrat jané kontrolluar nga dy heré prej 60 notuesve-
arsimtaréve té shkollave t€ mesme nga mé shumé shkolla né vend.
Kontrollimi i paré éshté béré pa Udhézimin pér notim, ndérsa kon-
trollimi i dyté éshté béré né pérputhje me Udhézimin e pérbashkét
pér notim.

Ndérkohé, rezultatet e notimit nga té dyja rastet jané grupuar
né tabelé dhe ashtu jané analizuar. Kétu vjen né shprehje “ekuacioni
personal” i arsimtarit, pérbérja e nxénésve me té cilét punon notue-
si konkret, si dhe disa faktoré té tjeré, té cilét ndikojné ndaj objek-
tivitetit gjaté notimit té detyrave me shkrim.

Fjalét kygce: matje, instrument, kontrollim, vlerésim, notim: sub-
jektiv-objektiv, test i diturisé, detyra, notues, Udhézimi pér notim.



A éshté mé me réndési se sa di ose se kush mé noton?

1. HYRIE

Matja, si dhénia e numrave pér dukurité ose karakteristikat e
objekteve, kjo né bazé té rregullave té caktuara, detyrimisht i ngérth-
en né vete tre komponenté: madhésiné gé matet, instrumentin pér
matje dhe teknikén e matjes.

Instrumenti mé i vjetér matés éshté njeriu. Hulumtimet vérte-
tojné se ky parainstument ka karakteristika té dobéta metrike (pér
nga vlefshmeéria, pérpikéria dhe ndjeshméria). Té gjitha instrumentet
gé jané zbuluar mé vonég, té cilat shkenca i zbulon edhe mé tej, thjesht
paraqgesin orvatje gé njeriu té zévendésohet me instrument tjetér mé
preciz. Zévendésimi i kétillé i instrumentit matés arrihet mé lehté né
shkencat natyrore, por jo edhe né ato shogérore. Pér shembull, si
mund té matet nése ndokush éshté ose nuk éshté fajtor pér dicka pa
pjesémarrjen e njeriut? Ose, si mund té matet bukuria ose nderi?

1.1. Kontrollimi dhe notimi

Notimi i diturive té nxénésve né fakt paraget njé lloj té& mat-
jes. Dituria éshté kategori subjektive dhe psikologjike, e cila nuk mund
té vértetohet ose té matet drejtpérsédrejti. Prandaj, dituria matet né
ményré indirekte, pérmes pérgjigjeve té nxénésve: qofté me shkrim
ose me gojé. Mundésia pér gabim té matjeve indirekte éshté mé e
madhe né raport me matjet e drejtpérdrejta. Mirépo, kjo nuk do té
thoté se matja indirekte éshté mé pak e vlefshme sesa matja e drejt-
pérdrejté. Supozimi kryesor i kétij lloji té matjes éshté ekzistimi i
lidhshmérisé ndérmjet madhésisé qé matet - pérgjigjes sé nxénésit
dhe madhésiné gé déshirojmé ta matim - diturisé sé nxénésit. Har-
monizimi i ploté ndérmjet kétyre dy madhésive, e kushtézon saktés-
iné e matjes. Megjithaté hulumtimet vértetojné se mé sé shpeshti kjo
nuk ngjan né praktiké.

Ndjekja, kontrollimi dhe vlerésimi i té arriturave té nxénésve
éshté ¢éshtje e réndésishme profesionale dhe shogérore nga sfera e
arsimit, té cilés i kushtohet vémendje e madhe dhe pér té cilén mé sh-
pesh debatohet né shkolla, por edhe jashté tyre. Sigurisht gé notimi

i diturisé dhe i té arriturave té tjera té nxénésve paraqet njé ndér de-
tyrat mé té véshtira “morale” té secilit arsimtar. Kétu vijné né shpre-
hje mé shume dobési. Njéra ndér dobésité mé té theksuara éshté no-
timi subjektiv. Hulumtimet né kété drejtim bé&jné me dije se burimi i
gabimeve té mundshme mund té jeté né:

e objektin e matjes
e instrumentin e matjes
¢ teknikén e matjes.

Pedagogjia bashkékohore e ndan kontrollimin e diturisé né:
kontrollim subjektiv dhe objektiv. Né kontrollimin subjektiv bén pjesé
kontrollimi me gojé dhe me shkrim. Né praktikén toné mésimore kon-
trollimi me gojé éshté i pérhapur gjerésisht. Hulumtimi pér kété lloj
té kontrollimit ka déshmuar se arsimtari gjaté provimit, duke e matur
dituriné, njékohésisht mat edhe vecori té tjera té nxénésit, si pér
shembull, aftésiné pér shprehje verbale, alo-efektin, té cilin para-
prakisht e ka shkaktuar nxénési, sjelljen e nxénésit etj. Prandaj, ky lloj
i kontrollimit ka vleré matése dhe mésimore.

1.2. Obijektiviteti si problem

Né disa sfera, si¢ éshté pedagogjia dhe psikologjia, synohet qé
instrumenti-njeri té zévendésohet me instrumentin-test. Nése éshté
fjala pér teste objektive té diturisé, atéheré tejkalohet problemii mat-
jes joprecize. Mirépo, shumé shpesh éshté e patjetérsueshme, gé pér-
kundér llojeve té ndryshme té pyetjeve objektive, té pérfshihen edhe
pyetje ese, pérkatésisht qé né matematiké, fiziké dhe shkencat tjera
- té futen detyra me procedurén e ploté té zgjidhjes.

Objekti i shqyrtimit té kétij punimi éshté pikérisht notimi i de-
tyrés sé kétillé né Iéndén e matematikés, e cila éshté zgjidhur nga 7
nxénés. Puna e nxénésve éshté vlerésuar dhe notuar dy heré nga 60
arsimtaré-notues, herén e paré pa Udhézim, ndérsa herén e dyté me
Udhézim.
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2. RELIZIMI I NOTIMIT

2.1. Punétoria 1:
Vlerésimi sipas parmeve personale pér matje

Né kuadér té trajnimit pér notim me 60 arsimtaré té shkollave
té mesme nga vendi, jané realizuar dy punétori nga fusha e notimit.

Né punétoriné e paré secili pjesémarrés duhej té vlerésojé
punimin me shkrim té njé detyre té zgjidhur nga Iénda e matematikés,
pa pérdoré Udhézim pér notim, gjegjésisht duke mbéshtetur vetém
né kriteret dhe vlerésimet personale. Notuesit me kété rast nuk e
kishin té njohur identitetin e nxénésve. Madje detyrat ishin té punu-
ara nga nxénés té shkollave té ndryshme. Késhtu u notuan punimet e
7 nxénésve té ndryshém, té cilét e kishin zgjidhé detyrén e njéjté.
Maksimumi i pikéve t& mundshme ishte 5 piké. Hulumtuesit mbajtén
llogari gqé té merren modele té detyrave té nxénésve pér0, 1, 2, 3,4
dhe 5 piké. Rezultatet e notimit jané dhéné né Tabelén 1.

Tabela 1: Vlerésimi pa pérdorimin e Udhézimit

Numri i vlerésuesve qé e kané vlerésuar detyrén me '_g §

0 piké | 1piké | 2 piké | 3 piké | 4 piké | 5 piké 5 §
nxénési -1 57* 3 / / / / 60
nxénési -2 13 42* 5 / / / 60
nxénési -3 2 8 39* 10 1 / 60
nxénési -4 / / 5 50* 4 1 60
nxénési -5 / / / 11 49* 4 60
nxénési -6 / / / / 6 54* 60
nxénési -7 18* 15 20 7 / / 60

Vérejtie. Numri i notuesve qé e kané vlerésuar sakté detyrén e zgjidhur
nga nxénési pérkatés éshté shénjuar me simbolin *.

2.2. Punétoria 2:
Vlerésimi sipas Udhézimit pér notim

Né punétoriné e dyté secili pjesémarrés duhej qé pérséri t'i
vlerésojé punimet e njéjta, por kété heré duke u mbéshtetur né Ud-
hézimin pér notim. Si¢ mund té pritej, kété heré notuesit ishin mé té
pérafért né dhénien e pikéve. Mirépo, né té dyja rastet, faktoré té
caktuar ndikuan né njé masé té caktuar té subjektivitetit né notim.

Rezultatet e notimit jané dhéné né Tabelén 2.

Tabela 2: Vlerésimi sipas Udhézimit pér notim

Numri i vlerésuesve gé e kané vlerésuar detyrén me g §

oipike [ 2pike | 2ipika | 2ipika | 2 pika| sipike | E
nxénési-1 | 60* / / / / / 60
nxénési -2 2 58* / / / / 60
nxénési -3 2 2 56* / / / 60
nxénési -4 / / 4 56* / / 60
nxénési -5 / / / / 57* 3 60
nxénési -6 / / / / / 60* 60
nxénési-7 | 29* 18 13 / / / 60

Vérejtie. Numrii notuesve qé e kané vlerésuar sakté detyrén e zgjidhur
nga nxénési pérkatés éshté shénjuar me simbolin *.
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3. ANALIZA E REZULTATEVE

Duke i analizuar rezultatet e notimit mund té arrijmé né kété
pérfundim:

Jané evidente dallimet né dhénien e pikéve nga rasti kur nuk
pérdoret Udhézimi pér notim, gjegjésisht kur notimi béhet sipas Ud-
hézimit pér notim.

Notuesit gabojné mé pak né rastet kur béhet fjalé pér detyré,
e cila realisht duhet té vlerésohet me piké minimale ose maksimale
(né kété rast prej 0 deri né 5). Kjo haset edhe né tabelén e paré edhe
né até té dyté, me té vetmin dallim se né tabelén e dyté, numriiatyre
gé e kané vlerésuar gabimisht éshté mé i vogél né krahasim me
tabelén e paré, d.m.th. notimi sipas Udhézimit pér notim éshté mé
preciz, gjé qé edhe mund té pritet.

Mirépo, késhtu nuk ngjan me pikét pér detyrén e zgjidhur nga
nxénési i shtaté, andaj parashtrohet pyetja pse?

Né punétoriné e paré, né vend se até ta notojné me 0 piké, 15
notues e kané vlerésuar kété detyré me nga 1 piké, madje 20 vleré-
sues e kané notuar me nga 2 piké, respektivisht 7 notues e kané vleré-
suar me 3 piké.

Né punétoriné e dyté, né vend se ta notojné me 0 piké, 18 vle-
résues e kané vlerésuar kété detyré me nga 1 piké, ndérsa 13 vleré-
sues e kané notuar me 2 piké. Né fakt, gjithsej 31 vlerésues e kané
notuar me mé shumé piké, pérkundér faktit se kané pérdoré Udhéz-
imin pér notim.

Mirépo, nése e analizojmé detyrén, nuk éshté véshtiré té zbu-
lohet arsyeja se pse 42 notues nuk kané dhéné piké reale (0 piké),
gjegjésisht e kané mbivlerésuar até. Pér njé vlerésim té tillé, me sig-
uri ka ndikuar gjatésia dhe pamja e pérgjigjes, madje te disa vleré-
sues té tjeré ka ndikuar edhe mundi i dhéné nga nxénési dhe “ekua-
cioni personal” ose, théné ndryshe, praktika e arsimtarit né notim.
Analiza e té dhénave na bén me dije se njé pjesé e madhe e kétyre 42
vlerésuesve jané arsimtaré, té cilét punojné né shkolla joatraktive, me
nxénés me té arritura mé té uléta, andaj me siguri kané kriter té ulét
té notimit.

Kur éshté fjala pér vlerat mesatare té pikéve, mund té pérfun-
dojmeé se ekzistojné mé shumé dallime ndérmjet notuesve té ndrysh-
ém dhe se njé numér mé i vogél i notuesve e kané vlerésuar detyrén
me numrin e sakté té pikéve. Té tjerét ose e kané mbivlerésuar ose e
kané tejvlerésuar. Kjo né veganti éshté theksuar né rastin e paré,
gjegjésisht derisa éshté realizuar notimi pa pérdorimin e Udhézimeve
pér notim.

Né pyetjen se mos vallé notimi éshté nén ndikimin e mjedisit
ku punon arsimtari-vlerésuesi, pérgjigja éshté pozitive. Né fakt, notue-
sit, té cilét ishin “mé fleksibil” gjegjésisht “mé té buté”, vinin nga
shkolla mé pak atraktive, né té cilat mé sé shpeshti regjistrohen dhe
mésojné nxénés me aftési mé té uléta dhe me shprehi pune jo aq té
zhvilluara. Né veganti ky parim erdhi né shprehje gjaté vlerésimit té
detyrés sé nxénésit té shtaté.

Pér sa i pérket pérvojés sé punés, nuk mund té thuhet se ajo
ndikon né objektivitetin dhe precizitetin e notimit. Né fakt, disa ar-
simtaré me mé pak pérvojé (pér shembull me pérvojé 3 vjecare) i
kané vlerésuar dhe notuar punimet e nxénésve me korrektési dhe
precizitet maksimal, pra né té njéjtén shkallé si arsimtarét me pérvo-
jé mé shume se 20 vjet.

Meqgenése vlerésuesit notojné detyra té nxénésve, identiteti i
té ciléve nuk u éshté i njohur, madje as nuk dihet se nga cila shkollé
vijné dhe nga cili rajon, automatikisht pérjashtohet njé numér i kon-
siderueshém i faktoréve gé ndikojné né subjektivitetin e notimit. An-
daj, kétu nuk mund té béhet fjalé pér alo-efekt (homo ose hetero),
pérdorim té notés si masé disiplinore, gabim logjik et;j.

4. KONKLUZIONE

e Njeriu éshté instrument matés i dobét dhe jo preciz, por i
pazévendésueshém. Thjesht, pa té nuk bén. Prandaj, pjesa
mé e madhe e orvatjeve pér “pérmirésimin” e tij duhet té
fokusohet né pérmirésimin e objektivitetit té tij metrik.
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e Zbatimi i pérpikté i Udhézimit pér notim, gé éshté i miré dhe
i verifikuar, né masé té madhe e pérmiréson edhe objek-
tivitetin.

e Secili arsimtar patjetér duhet té jeté i vetédijshém pér “ekua-
cionin e tij personal”. Vetém né até ményré do té mundet qé
“arsimtarét labilé” té vihen nén kontroll, me ¢ka do té pér-
mirésohet edhe objektiviteti i notimit.

REFERENCAT

[1]

(2]

3]
[4]

(5]
(6]
(6]
(7]
(8]
[9]

Grgin, T. (1994), Skolska dokimologija, Jastrebarsko: Naklada
Slap.

Monocku, K. (1996), CoBpemeHu cdaKarba 3a
NpOBepPYBaHETO U OLEHYBaHETO Ha NOCTUraHaTa Ha
yyeHunumte, Ckonje: MUC.

Kapac, V. (2008), “Znanja | stavovi nastavnika o $kolskom oc-
jenjivanju”, Zivot | kola, br.20.

MNeTpocka-bewka, B. (2007), OueHyBake CO TECTOBU Ha
3Haeme, Shkup: Fakulteti filozofik.

free-zg.htnet.hr/ZeljkoBurcar/Ocjenjivanje%20ucenika.pdf
www.unizd.hr/LinkClick.aspx?fileticket=xLRcbFgX1gs%3D
hrvatskijezik.forumotion.com/t95-ocjenjivanje-ueenika
www.prvagimnazija.edu.rs/index.php?option=com_content&
www.unizd.hr/LinkClick.aspx?fileticket=I1fZ%2boB8K2mk%3d&
www.slideshare.net/vhrzica/procjena-znanja




DETEPMUHAHTU HA MOCTUTAHATA
HA YYEHUUUTE HA EKCTEPHUOT AEN
oA APXKABHATA MATYPA

betun JlameBa l I

ApxcaseH ucnumeH yeHmap, MakedoHuja
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PESUME

lnasHW uenn Ha osaa ,El,fla6VIHCKa aHaNun3a ce:

- [la ce OTKpMWe penaTMBHATA BAa*KHOCT HA CEKoja Bapujabna
B3 YCMEXOT Ha YYEHULUTE Ha EKCTEPHUOT AeN o4 APrKaB-
HaTa maTypa Bo Penybauvka MakegoHuja;

- [a Ce UCTPaXXW BAMjaHNETO Ha ANPEKTHUTE N UHAUPEKTHU-
Te AeTEPMMHAHTM HA YCMEXOT Ha YY4eHULUTE Ha eKCTePHMU-
OT AeN o4, AprkaBHaTa maTypa Bo PenybavKka MaKkegoHuja;

- [a ce AajaTt npenopaku 3a npesemarbe akTMBHOCTYU 3a
nogobpysarbe Ha HAaCTaBHUOT NPOLLEC, BKYYYBajKM ro 1
$OpMaTUBHOTO OLLEHYBaHE, KOM Ke 0BO3MOMKAT Nogobpy-
Bakb€ Ha YCMEeXOT Ha yYeHuumTe.

Bo oBaa aHan13a, Co NpMMEHa Ha MyNTUBAPMjAHTHA aHaAU3a
M CO MOMOLL Ha CTaTUCTUYKO 3aK/yyyBakbe, HanpaseH e obug aa ce
NCTpaXKaT GpaKTopuTe WTO BO HAjroNem AeN BAKWjaaT Ha yCnexoT Ha
yYEHULNTE HA EKCTEPHUOT AN o4 ApXKaBHaTa MaTypa Bo Penybaunka
MakenoHuja. buaejkn ctaHysa 360p 3a UCTpakyBare, He3aBUCHaTa
Bapujabna ce aHanM3npa NpPeky KymynaTMBHMOT bepTuanTeT (npo-
CEYHMOT ycrex Ha YY4EeHULUTE Ha EKCTEPHUOT e 04, APPKaBHATA Ma-
Typa Bo Peny6vka MakegoHuja). 3aBMcHaTa Bapujabia npoceyHmoT
ycrnex Ha yYeHULUTE HA eKCTEPHUOT e o4, AprKaBHATA MaTypa BO
Penybaunka MakefoHuja e KBaHTUTaTMBHA Bapmjabaa, na 3atoa 1 n-
HeapHWOT MOAEN e COOABETEH MOAEN 32 OBA HMBO HA aHanAu3a. Jobu-
eHWTe pe3yaTaTh yKayKyBaaT Ha YNCTUOT (HeT)edeKT Ha ceKoja o He-
3aBUCHMTE NPOMEH/IMBU BP3 3aBMCHATa Bapmjabna NpocevyHMoT ycnex
Ha yYeHULUMTE Ha eKCTEPHUOT e oA AprKaBHaTa maTypa Bo Penybaun-
Ka MaKenoHuja.

KnyuyHu 360p0BU: eKcmepHO oyeHysaHe, MynamusapujaHmHa
aHanU3a, OpHaAsHaA Mamypa.
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1. BOBEf,

3emjuTe Co pa3BMEH CUCTEM HA KBAAUTET Ha 06pa3oBaHMETO
CE NoBeKe aKLLeHT CTaBaaT Ha C/lefeHeTo M BpeaHYyBaeTo Ha pabo-
TaTa Ha yumauwrTaTa. Toa e Bo PpyHKLMja Ha nogobpyBatbe Ha paboTa-
Ta Ha yunnumwrTata (school improvement). OBa nogobpyBatbe 03Hauy-
Ba NpuMcnocobyBarbe Ha yYUAULITETO KOH HaABOPELUHMUTE NPOMEHU
3a BHaTpelwwHu uenn. Co Hero ce ondaTeHn cuTe HEroBM YNeHoBM. No-
nobpyBareTo Ha paboTaTa Ha yunamwTeTo (school improvement) Bo
CYLUITMHA € HAaCO4YEHO KOH:

- BHaTpeLWHMTE YCNO0BU Ha YUUIULLTETO;
- [OHecyBatbe Ha jaCHU O4/YKM 332 Pa3BOjOT HA YUMAULLTETO;

- npucnocobyBarbe Ha YYUAULITETO KOH HaABOPELIHUTE
NPOMEHM 3a BHATPELIHW Lenu;

- NMO3UTUBHOTO B]'IVIjaHMe BpP3 CUTE HMBOA HA YYUSTULLTETO;

- pesynTaTuUTe 04 paboTaTta Ha yYMIMLWITETO Aa co3haBaat
eHepruja 3a HeroB pa3Boj;

- W3Haofarbe Ha 3ae4gHUNYKHN jaBVIK nomefy HaCTaBaTa
M npomeHuTe.

EKcTepHaTa eBasiBaumja MMa 3a Len fa obesbesm noBMUCOK CTe-
neH Ha 0b6jeKTMBHOCT Ha paboTaTa M NOoCTUrakbaTa Ha YYMAULLTETO,
KaKo U cuTe cybjeKkTn ondaTeHun co Hero (yYyeHMLmTe, HaCTaBHULMTE,
AVpPEeKTopuUTE 1 CTPyYHaTa cayxba). OBoj BUA Ha eBanBaumja ja onda-
Ka M eKcTepHaTa maTtypa.

Co npMMeHa Ha MyNTUBAPWUjaHTHA aHaA/IM3a M CO MOMOLL Ha
CTAaTUCTMYKO 3aK/ly4vyBakbe HanpaseH e obua Aa ce oTKpue BAnjaHue-
TO Ha BeKrpayHz BapmnjabanTte BP3 yCNexoT Ha YY4EeHULMTE Ha eKcTep-
HUOT Aen oA, ApXaBHaTa maTypa Bo Penybanka MakeaoHuja, Kako U
4a ce AafaT npenopaku 3a NnogobpyBake Ha HAaCTaBHMOT npoLec.
MpumapeH M3BOpP Ha NOAATOLM Ce MOoCTUrarbaTa Ha yYeHMUUTe Ha
EeKCTePHUOT Aen of ApKaBHaTa maTypa Bo jyHu 2009 roauHal. bea

[I] M3Bop: ba3a Ha NogaToOLWM Of, jyHCKMOT McnMTeH pok Bo 2009 roamHa Ha
[ p¥aBHMOT ncnuteH ueHTtap - Ckonje.
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aHa/IM3NPaHN NOAATOLMTE Of, CUTE YYEHULM KOU Moarase ApKaBHa
MaTypa (BkynHo 17650). MogaToumTe 3a bekrpayHa BapujabauTe 3a
ydeHuumuTe 6ea 3emeHun oZ MpujaBaTa 3a ApXKaBHA MATypa Koja CeKoj
YYEHMK CAMOCTOjHO ja NonosiHyBa. Bo Hea Mma npalwakrba 3a 4aTymoT
Ha pafarbe, MeCTOTO Ha »KMBEEeHbE, MO KOj NaT nonara Apr*kaBHa mMaTy-
pa, KakBO 06pPa30BaHMe 3aBPLUYBA, KAKO M NoAaToLy 32 obpa3oBaHu-
eTo Ha poauTenute. McTo Taka 6ea npmMbpaHn nogaToum 3a yYNaAnLL-
HUTE OLEHKWN Ha YY4EHULUTE Ha KPajoT 04, CeKoja roamHa Ha cpegHoTo
obpasoBaHue o4 NPeAMETUTE KOW TV Mosarase BO eKCTEPHUOT Ae
of AprKaBHATa maTypa. Mpu 06paboTKaTa Ha NogaToLmMTe ce KopucTe-
LIe CTaTUCTUYKMOT copTBep SPSS.

2. MEPEHE HA BAPUJABNIUTE, PE3YNITATH
N AHANU3A

[naBHa 3a4a4a Ha OBaa aHanM3a e fa ce onpeaenaT BAnjaHU-
jaTa BP3 MPOCEYHMOT yCnex Ha yY4eHULMTE Ha EKCTEPHUOT AeNn o4 Ap-
»KaBHaTa maTypa Bo Penybaunka MakegoHuja. OBa e HanpaBeHO Co
npvmeHa Ha NoBeKeKpaTHa perpecuja. 3aBMcHa Bapujabna e npocey-
HMOT yCnex Ha YYeHUKOT Ha eKCTEPHMOT AeN o4, ApKaBHATa maTtypa.
HesaBuncHM Bapunjaban co Ynja nomow ce objacHyBaaT BapujaummnTe
BO MOCTUrakbaTa Ha yYEHULUTE O eKCTEPHUOT AeN o4, ApXKaBHaTa Ma-
Typa Bo Penybanka MakefoHMja ce: NoAOT, BO3pacTa Ha YY4EHUKOT,
MeCTOTO Ha KuBeerbe, 06pa3oBaHNETO Ha TaTKOTO, 06pasoBaHMETO
Ha MajKaTa, ja3aMKoT Ha Koj y4yen Bo cpeaHoTo obpa3oBaHue (ja nona-
ran gp»kaBHaTa MaTypa), NpoceyHaTa OLEHKa 04 y4MANULITE 33 eKCTep-
HUTe NpeaMeTH o4, AprKaBHaTa MaTypa, TUMOT Ha 06pPa30BAHMETO,
CTaTyCOT Ha YYEHUKOT - Ja/IN € pe0BEH UM BOHPEAEH U NO Koj naT
nonara. Nogony Bo Tabenata e gageHa gedmHUUMjaTa Ha Bapnjabaun-
Te LUTO Ce BHECEHM BO MOAE/OT.




[eTepMUHaHTV Ha MOCTUrarbaTa Ha YYEHULMTE HA eKCTEPHUOT AEN o4 ApKaBHATa maTypa

3aBucHa Bapujabna

MPOCEYHMOT yCrex Ha YHEHUKOT
Ha eKCTEPHMOT AeN o4 AprKaBHaTa
matypa (Y4M)

NPOCeYHa OLLeHKA Ha EKCTEPHUOT Len
0fL Ap}KaBHaTa mMaTypa

He3aBucHu Bapujabau

non Ha yyeHukor (M)

1 = mawko
0 = »KeHcKo

BO3PAacT Ha y4YeHMKoT (B)

eANHEeYHN rognuHn

MeCTO Ha Kuseetrbe (M)

1=rpag
0=ceno

jasuk Ha obpasosaHmeTo (J)

1 = maKe4OHCKN
0 = apyr (anbaHCcKM 1 TypcKm)

TMN Ha obpasosaHueTo (TO)

1 = rumHasuncko
0 = apyro (cpegHo CTpy4HO
N CpeaHO YMETHUYKO)

nosarakbe Ha ApyKaBHaTa 1=npenar
matypa (M) 0 = noBeKe natu
1 =pepnoseH

cTaTyc Ha yyeHukot (C)

0 = BOHpeaeH

NpoceYHa yuUAMLLIHAE OLEHKa O,
npeameTUTe KO M1 noJsiara exkcrep-
HO Ha aprkaBHaTta maTypa (YY)

MpoceyHa yunauLHa oLeHKa

06pasoBaHMe Ha MajKaTa - OCHOBHO
WA MOManKy of ocHosHo (OMO)

1 = OCHOBHO WM MOMAJIKy O, OCHOBHO
0 = gpyro

obpas3oBaHMe Ha MajKaTa 1= cpegHo
- cpeaHo (OMC) 0 = apyro
obpas3oBaHMe Ha MajKaTa 1 = BUCOKO
- noseke og, cpeaHo (OMMC) 0 = gpyro

o06pa3oBaHMe Ha TaTKOTO - OCHOBHO
WA MOManKy of ocHosHo (OTO)

1 = OCHOBHO WM MOMaNKy 0 OCHOBHO
0 = gpyro

06pa3oBaHMe Ha TaTKOTO 1= cpegHo

- cpeaHo (OTC) 0 = apyro
06pas3oBaHMe Ha TaTKOTO 1 = noseke og, cpegHo
- noseke og, cpeaHo (OTMNC) 0 = gpyro

Kopenaumnckata aHann3a nomery nojaBuTe yKaxysa Ha cTene-
HOT M Ha HacoKaTa Ha noBp3aHocT mefy Bapujabante. Og BkynHo 120
KoeduUMeHTU Ha Kopenaumja, 109 ce CTaTUCTUYKM 3HAYAjHN HA HUBO
Ha 3HayvajHocT 04, 0,01, 1 e Ha HMBO Ha 3Ha4vajHOCT 04 0,05, a Kaj npe-
ocTaHatuTe 10 Hema mefycebHa CTaTUCTUYKa peneBaHTHa Kopena-
umja. YcnexoT Ha yYeHULMTe Ha eKCTEPHUOT AeN Of ApKaBHATa MaTy-
pa BUCOKO Kopenupa co cuTe 14 Bapmjabam n Toa Ha HMBO og 0,01.
Mogaenot Ha noBeKkeperpecucka aHaaM3a HU3 MOAENOT Ha enter og,
YyeTupuHaeceTTe objacHyBayvKM Bapujabam cenekTnpa gBaHaeceT, Kom
ce 3HaYajHKn Ha HMBO oA, 1% co F12/16748 = 1505,260. KoeduumeHtoTt
Ha aeTepMuHaHTUTe (R2) 3a 14 Hes3aBUCHU Bapujabau e 0,452, wTto
3HAUYM AeKa NPeasIoKeHUOT perpecuckm moaen, of4HOCHO Bapujab-
JIUTe BKAYyYEeHU BO MOAeN0T 06jacHyBaaT HELUTO MasiKy noBeke oa 45
% of, Hab/byayBaHUTE BapmjaLmMK, Pa3aMKKM BO YCNEXOT HA yYEHULUTE
Ha eKCTEePHUOT AeN o4, Ap*KaBHATa MaTypa.

PerpecuckuoT aen e npeTcTaBeH co cnegHasa dopmyna:
YIIM = 0,645 + 0,467*YY + 0,106* M + (-0,134)*1

+(-0,168)*0TO + 0,188*] + 0,113*C + 0,454*TO + 0,394*MMN
+0,148*OMC + 0,307*OMTIB + 0,092*OTMB + (-0,018)*B
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Tabena: lIpeened Ha pe3yamamume 00 pezpecuckama aHanu3a Ha Y/M,

P. MakedoHuja, 2009

EE
' ©
© = [= o = -
= g 3 53| o o
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= Tox a s o ©
o [ © 5O o6 | =2
o ; Q E® 9 g0 [T 8
¥ Bapujabau o s 3 =g I
] x :CI':’ M T % O
> O
Zero Crahn-
—order Partial b bapaHa R
rpeLka
npoceyHa yunnmnwHa
OLEHKa o npegmeTuTe
1. | KOu yueHuunTe rn nona- 0,622 | 0,556 | 0,467 | 0,005 | 0,506 | 0,000
raaT eKCTepHO Ha ApsKas-
HaTa matypa (YY)
2. | mecTo Ha xuseere (M) | 0,212 | 0,063 | 0,106 | 0,013 | 0,048 | 0,000
3. | non Ha yyeHuuwmte (M) -0,201 (-0,095|-0,134| 0,011 |-0,069| 0,000
o6pasoBaHMe Ha TaTKOTO
4. | - OCHOBHO W/ MOMAJIKY -0,239 |-0,069|-0,168 | 0,019 |-0,056| 0,000
og, ocHosHo (OTO)
5. J(j‘)e’”K Ha 06pasoBaHMeTo| ;.o | o004 | 0,188 | 0,015 | 0,087 | 0,000
6. | cTaTyc Ha yyeHuKoT (C) 0,193 | 0,019 | 0,113 | 0,045 | 0,020 | 0,012
7. K’S)”a 06pasoBaHmMeto | a1 | o315 | 0454 | 0011 | 0,234 | 0,000
g, | nonararbe ApKagHa 0,186 | 0,055 | 0,394 | 0,055 | 0,054 | 0,000
matypa (M)
g, | 0OpasoBanme Ha majkaTa | ) | 066 | 0,148 | 0,017 | 0,077 | 0,000
- cpeaHo (OMC)
obpasoBaHMe Ha MajKkaTa
10. | - noBeKe o cpeaHo 0,297 | 0,110 | 0,307 | 0,021 | 0,132 | 0,000
(omnc)
17, | 0BPasoBanme Ha TaTKoTO - ,c1 | o oc3 | 009> | 0,013 | 0,043 | 0,000
noseke og cpeaHo (OTMC)
12. | BO3pacT Ha yyeHuuuTe (B) | -0,135 |-0,015(-0,018| 0,010 |-0,011| 0,059

3abenewka: b= HecTtaHgapaAn3NpPaH perpecuckm KoeduumneHT;
R= cTaHgapan3npaH perpecnckn KoeduumeHT.
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MNMoKpaj WwecHaeceTTe ceneKkTnpaHu Bapujabam, Bo moaenot
6ea BK/Iy4YeHw ywTe 06pa3oBaHMETO HA TAaTKOTO - CPESHO M 06pa3oBa-
HMETO Ha MajKaTa - OCHOBHO M/IM MOMAJIKy 04, OCHOBHO. HUBHOTO umC-
KNydyBatbe Of, PerpecucknMoT Moaen ce AO0/IKM Ha HUBHOTO CTaTuC-
TUYKM HE3HaYajHO B/IMjaHMe BP3 3aBMCHATA Bapujabna.

MogaenoT Ha perpec1cKaTa aHan13a eBMAEHTMPA AeKa NOCTOn
OVPEKTHA M 3HayajHa MoBP3aHOCT Mefy npoceyHaTa OLEHKa Ha
yYeHULMTe MO eKCTepHUTe NpeaMeTn Of yYMaumLwTe U NnpocevyHaTa
OLLeHKA Ha YY4EHULMTE Ha EKCTEPHUTE NPeaMETU OZ APKaBHATa MaTy-
pa. LUMpurHaTa Ha NoBp3aHOCTa MepeHa co zero-order KoepuuUneHT
Ha Kopenaumja MHMLMPA AeKa NpoceyHaTa OLeHKa Ha yYeHULUmMTe no
eKCTePHUTE NPegMeTU o4, YYUAULLITE € MHOTY CuieH GaKTop U AeKa
No3nUTUBHO e NoBP3aHa Co 3aBMCHaTa Bapujabna (+0,622). KoHTponu-
paHO CO BANjaHMETO Ha ApYyrMTe NoBp3aHM He3aBUCHU Bapujaban Ha
He3aBWcHaTa Bapujabna, BoAM KOH napumjaneH KoeduumeHT Ha Kope-
naumja (+0,556). HectaHaapansmpaHMoT KoedUUMEHT NOKarKyBa ae-
Ka CO 3rofieMyBakbe Ha MpoceyvyHaTa OLLeHKa Ha yYeHUUMTe Mo eKkcTep-
HUTE NpeaMeTU Of YYUAULITE, Ce 3roleMyBa M NpoceyHaTa oLeHKa
Ha yYEeHULUTE Ha eKCTepHUTe NpeamMeTu o4 ApKaBHATa mMaTypa 3a
HewTo Masiky noseke og, 46%.

KrBeemeTo BO rpag, e BTopa Bapujabna WTo e cenekTupaHa.
Enter TexHMKaTa eBUAEHTUPA AEKA NOCTON AMPEKTHA M 3HAYajHa no-
BP3aHOCT Mefy MeCTOTO Ha KMBEEHE Ha YYeHUUUTe M NpoceyHaTa
OLeHKa Ha y4EeHULMTE Ha eKCTePHUTE NpeaMeTHN Of, ApKaBHATa MaTy-
pa. LLnpurHaTa Ha noBp3aHOCTa MepeHa co zero-order koepuuneHT
Ha Kopenaumja MHULMPa AeKa MeCTOTO Ha XUBEeHe Ha yYeHuunTe e
cuneH GpaKTop 1 AeKa No3UTUBHO e NOoBP3aHa Co 3aBMCHaTa Bapujab-
na (+0,212). KoHTpOAMpaHO CO BAUjaHMETO Ha ApyruTe NOBP3aHMU He-
3aBUCHKU BapMjaban Ha HesaBMcHATa Bapujabna, BoAW KOH napuuja-
NieH KoeduumeHT Ha Kopenauuja (+0,063). HectaHaapam3mMpaHMoT
KoedULMEHT NOKaXKyBa AEKa KNBEEHETO BO rpaj BAKjae Ha 3rosnemy-
Batbe Ha NPOCeYHaTa OLeHKa Ha YYeHULUTE Ha eKCTePHUTE NpegMeTH
o4, AprKaBHaTa maTtypa 3a okony 10 %.

MonoT Ha yYyeHNUMTE KOM NONAraaT ApKaBHa maTypa e dakTop
KOj € HeraTMBHO NOBP3aH CO NPOCeYHaTa OLEHKa Ha yYeHULUTe Ha




eKCTepHUTe NpeamMeTn of, ApyKaBHaTa maTtypa (-0,201). HectaHzap-
ON3NPAHNOT KoedULMEHT MOKaXKyBa AeKa MALLKMOT NOA Kaj y4eHULN
B/IWjae Ha HaMa/lyBakbe Ha MPOCeYHaTa OLEHKA Ha YYeHULMTE Ha eKC-
TEpPHUTE NPeAMETU Of, APrKaBHATa MaTypa 3a HelTo noseke of, 13 %.

O6pa3oBaHNETO Ha TaTKOTO - OCHOBHO MW NMOMaJIKy 0f, OCHOB-
HO e haKTop KOj e HeraTMBHO NOBP3aH CO NPOCeYHaTa OLEHKa Ha yye-
HULWTE Ha eKCTepHUTE NpeaMeTUn o4, Ap:KaBHaTa maTtypa (-0,239).
O6pa3oBaHNETO Ha TAaTKOTO - OCHOBHO MM MOMAJIKY O, OCHOBHO B/U-
jae Ha HamanyBatbe Ha NPOCeYHaTa OLLEHKA Ha YYeHULMTE Ha eKcTep-
HUTe NpeaMmeTu o4, ApXKaBHaTa maTypa 3a okony 17 %.

Ja3uKoT Ha Koj ce obpasyBase yyeHULMTe BO CPEAHOTO yin-
NMLLUTe e cnefHa No BaXKHOCT Bapujabna. Cnopes BpegHOCTa Ha He-
CTAaHOAPAN3MPAHNOT KOEPUUMEHT MOXKE [a Ce KarKe AeKa MaKeaoH-
CKMOT ja3MK Ha KOj ce 0fBWBa HacTaBaTa BO cpeaHOTO obpa3oBaHue
B/IMjae 3a ckopo 19 % Ha 3ronemyBare Ha NpoceyHaTa OLUEeHKa Ha
YYEHULUTE HA eKCTEePHUTE NPeaMEeTU Of ApKaBHaTa maTypa. Lnpu-
HaTa Ha NOBP3aHOCTa MepeHa co zero-order koedULIMEHT Ha Kopena-
Lmja MHMUMpPa AeKa ja3uKoT Ha Koj ce obpasyBase yyeHuLmMTe BO cpes-
HOTO YYMAULITE e cuNeH GaKTop M AeKa e NO3UTUBHO NOBP3aH Co 3a-
BMCHaTa Bapujabna (+0,248).

Ce 3abenexxyBa NO3UTMBHA U AMPEKTHA penaunja nomery cTa-
TYCOT Ha YYEHMKOT M NPOCEYHATa OLLeHKa Ha eKCTepHUTE NpegMeTH of,
AprKkaBHaTa maTypa (zero-order KoeduumMeHT Ha Kopenauuja e (+0,193)).
YyeHnunTe KoM pefoBHO noceaysBaaT HacTaBa MMaaT NPeamcnosu-
LMM 33 MOKarXKyBakbe noaobap ycrnex Ha eKCTepHUTe NpeaMeTH o4, Ap-
YKaBHaTa maTypa 3a okony 11 %.

MMMmHa3ncKoTo obpasoBaHue Bunjae aypu 45 % Ha 3ronemysa-
He Ha NpoceYHaTa OLUEHKa Ha YYeHULUTE Ha eKCTepHUTe npeameTy
o4, ApKaBHaTa maTypa. LLinprnHata Ha noBp3aHOCTa mepeHa o zero-
order koepuLMEHT Ha KopenaLmja MHULMPA AeKa TMMHA3MCKOTO 06-
pa3oBaHue e cuneH GpakTop 1 AeKa e NO3UTUBHO NOBP3aH CO 3aBUCHa-
Ta Bapujabna (+0,331), KOHTPOIMPAHO CO BANjaHNETO Ha APYrUTE NOo-
BP3aHW HE3aBUCHYW Bapujabiv Ha He3aBUCHATa Bapujabna, BoAM KOH
napumjaneH koedmumMeHT Ha Kopenauuja (+0,312).

[eTepMUHaHTV Ha MOCTUrarbaTa Ha YYEHULMTE HA eKCTEPHUOT AEN o4 ApKaBHATa maTypa

MocTom AMpeKTHa M NO3UTUBHA penaLmja Mefy Toa Koj naT y4ye-
HWKOT MM Noaara ekcTepHuUTe NpeaMeTH o4, AprKaBHaTa MaTypa 1 Npo-
CceyHaTa ouUgHKa LWTO ja AobuBa Ha HMB. LUnpuHaTa Ha NoBp3aHoCTa
MepeHa co zero-order KoepUUMEHT Ha Kopenauuja e (+0,186). Yue-
HULMTE KOW 33 NPBNAT rv noJiarane eKCTepHUTE NpegMeTn Of, ApKaB-
HaTa MaTypa MMaa Npeamncrno3nLmMmM 3a NOKaXKyBake Nogobap ycnex
Ha eKCTepHUTe NpeaMeTU Of Ap’KaBHATA MaTypa 33 HeLWTOo NoBeKke
oA 39 %.

Zero-order KoedpULMEHTOT Ha KopenaLmja, Kako U KoeduLmeH-
TOT Ha NapuujasHa Kopenaumja cyrepupaat cnaba nospsaHocT (0,020
n 0,066) mefy cpeaHOTO 0bpa3oBaHMe Ha MajKkaTa U NpoceyHaTa
OLeHKa Ha yY4EeHULMTE Ha eKCTePHUTE NpeaMeTHU Of, APKaBHATa MaTy-
pa. HecTaHaapansnpaHnoT KoednUMEHT OTKPMBA AeKa CPefHOTo
obpa3oBaHMe Ha MajKaTa Ke pesynTupa co +0,148 nogobap ycnex Ha
YYEHULMTE Ha EKCTEPHUTE NPEeAMETM 04 APKaBHATA maTypa. Oa apy-
ra cTpaHa nak obpasoBaHMETO Ha MajKaTa - MoBeKe 04, CpeaHO UMa
nownspasuTa NO3UTUBHA M AMPEKTHA penlalumja co NpoceyHaTa OLeHKa
Ha YYEHULUMKOT Ha eKCTepPHUTE NpeaMeTHn o4 Ap*KaBHATa maTypa.
LLInpuHaTta Ha noBp3aHOCTa MepeHa co zero-order KoedUUMEHT Ha
Kopenauuja e (+0,297), KOHTPONIMPAHO CO BAUjaHMETO Ha ApyruTe
noBp3aHM HE3aBUCHM Bapwnjaban Ha He3aBMCHaTa Bapwujabna, Boau
KOH napuujaneH koeduUMeHT Ha Kopenauuja (+0,110). HectaHzapan-
3MpaHMNOT KoedUUMEHT OTKPMBA AeKa Nnoseke of, cpesHo obpasosa-
HWe Ha majKaTa Ke pesyntupa co (+0,307) nogobap ycnex Ha yyeHu-
LMTe Ha eKCTepHUTE NpeaMeTH o4 ApKaBHATa maTypa.

MoBseke og cpegHo obpasoBaHMe Ha TaTKOTO cyrepupa caba
NMOBP3aHOCT CO NpPOCeYHaTa OLEHKA Ha YYEHULUTE HA EKCTepHUTE
npeameTn o4 AprKaBHaTa maTypa. HuBHUTe Zero-order KoepuumeHTt
Ha Kopenaumja, Kako 1 koedUUMEHTOT Ha NapLMjanHa Kopenaumja ce:
0,261 1 0,053. HecTaHAapAN3NPAHNOT KOebDULIMEHT HU KaxKyBa AeKa
noseke oA cpeaHo obpa3oBaHMe Ha TaTKOTO Ke pesynTtupa co (+0,092)
nozob6ap ycnex Ha y4eHULUTE Ha EKCTEPHUTE NpeaMeTH o4, ApKaBHa-
Ta maTypa.
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MocneaHaTa Bapujabia no cBojaTa Ba*KHOCT BP3 YCMEXOT Ha
YYEHULUTE HA EeKCTepHUTE NpeaMeTu o4 ApKaBHaTa MaTypa e BO3-
pacTta Ha ydeHuumTe. Ce 3abene)kyBa HeraTMBHa NOBP3aHOCT CO 3a-
BMCHaTa Bapujabna. Zero-order KoepULMEHTOT Ha Kopenaumja, Kako
1 KoedULMEHTOT Ha napumjanHa Kopenauuja ce (-0,135) u (-0,015).
HecTaHgapAn3MpaHUOT KoepULMEHT OTKPMBA AEKA CO 3ronemyBa-
HETO HA MPOCEYHUTE TOAMHU Ha YYEHULUTE KoM Fo NosiaraaT ekcTep-
HUOT Aen o4, AprKaBHATa MaTypa ce Hama/lyBaaT NPOCEYHUTE NOCTUT-
HaTu pesynTatu (-0,018).

Ha cnegHata camka rpaduykmu ce npeTcTaBeHn BPeAHOCTUTE
Ha CTaHZAPAM3MPAHNOT KoedUUMEHT MPEKY KOj Ce OBO3MOXKYBA
cnopeayBakbe Ha CTENEHOT Ha BAMjaHWe Mefy He3aBUCHUTE Bapujab-
/1 BP3 3aBMCHaTa Bapujabaa - MPOCEYHMOT ycnex Ha yYeHULMTe Ha
€KCTepHUOT e/l 04, MaTypaTa AprKaBHaTa MaTypa.

0,506

0,048 0,043

-0,069 -0,056

cTaHgapausupaH KoepuumneHt

o

-0,011

&
=

YY  MX n oOTo J C TO
Bapmjabnun

nmn oOMC OMrcC OTrnc B

Cnuka 1. Mpaguyku npukas Ha pedHocmume Ha cmaHoapou3upaHUOMm
KoeghuyueHm 3a NpoceyHUom ycrex Ha y4eHuyume
Ha eKcmepHUOm desn 00 OprasHama mamypa
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HajBM1COKO B/iMjaHME BO NO3MTMBHA HacoKa MMa MpoceyHaTa
YUMIMLLIHA OLEHKA 04 NpeaMeTUTe KoM ce nonaraaT eKCTepHo Ha
Ap*kaBHaTa matypa (YY). Bo UcTa NO3UTMBHA HacoKa, HO CO Aaneky
nomas cTeneH Ha BAnjaHWe e Bapujabnata TMN Ha 06pa3oBaHNETO
(TO), kKako 1 obpasoBaHMETO Ha MajKaTa - noBeKe oA cpeaHo (OMNMC).
McTo Taka NO3UTMBHO, HO CO MHOTY MaJl CTEMEH Ha BMjaHWe ce Bapu-
jabnute: jasuk Ha obpasosaHueTo (J), obpasoBaHMe Ha MajKaTa -
cpenHo (OMC), Koj naT ce nonara gprkasHa matypa (MNMM), mecTo Ha Xu-
Beerbe (M), obpasoBaHuMe Ha TaTKOTO - NoBeKe o cpeaHo (OTIC),
cTaTyc Ha ydeHuKoT (C). O6pa3oBaHMETO HA TAaTKOTO - OCHOBHO MU
nomasnky og ocHoBHo (OTO), nonoT Ha yyeHuKoT (M) 1 Bo3pacTa Ha
YUYEHUKOT (B) MMaaT manio HeraTUBHO BAMjaHUE BP3 MPOCEYHMUOT yC-
nex Ha YYeHULMUTE Ha eKCTEPHMOT AeN 04, ApXKaBHaTa maTtypa.

Mokpaj ABaHaeceTTe ce/fleKTUpaHU Bapunjabau, Bo moaenot
6ea BK/lyYeHM M 06pa3oBaHMETO Ha TAaTKOTO - CPeaHO U 0bpasoBa-
HWMETO Ha MajKaTa - OCHOBHO W/ MOMAJIKY O, OCHOBHO. HMBHOTO MC-
K/yuyBatbe 0f, PErPecUcKMOT MOAE Ce AO/IKM Ha HUBHOTO CTaTUC-
TMYKM HE3HAYajHO BIMjaHMe BP3 3aBMCHATa Bapujabna.

3. CYMAPHMU COMMEenyBAHA U NMPEMOPAKHU

Mogaenot Ha noBekeperpecucka aHannsa cesexkTupa gsaHae-
ceT Bapujabv KOMLITO NOKaXKyBaaT 3Ha4ajHU epeKTU BP3 NPOCeYHU-
OT yCrex Ha YYEeHUKOT Ha eKCTEPHUOT AeN o4, ApKaBHaTa maTypa.
Crnopes BasKHOCTa TMe ce: NpoceyHaTa yuYmMLLHaA OLLEeHKa o4 npeame-
TUTE KOW yYeHUUMUTE M MonaraaT eKCTepHO Ha ApskaBHaTa maTtypa,
MECTOTO Ha }KMBEEeHbE, MOJOT HA yYeHUunTe, 06pasoBaHMETO Ha TaT-
KOTO - OCHOBHO WM MOMaJIKy 04, OCHOBHO, ja3KOT Ha obpa3oBaHue-
TO, CTaTyCOT Ha Y4EHMKOT, TUMOT Ha 06pa3oBaHMETO, MO Koj NaT ce no-
nara gpskaBHata maTtypa, 06pa3oBaHMETO Ha MajKaTa - cpeaHo, 0b-
pa3oBaHMETO Ha MajKaTa - noBeKe of cpeaHo, 06pa3oBaHNETO Ha TaT-
KOTO - NoBeKe 0f, CPeHO M BO3pacTa Ha ydeHuumTe.

3emajku M npeasua pesyatatute Bo oBaa CTyAuja, 3a Aa ce
nogobpm ycnexoT Ha AprKaBHATa maTypa ApyKaBaTa Tpeba 4a ce Ha-
COYM KOH:




[eTepMUHaHTV Ha MOCTUrarbaTa Ha YYEHULMTE HA eKCTEPHUOT AEN o4 ApKaBHATa maTypa

- nopgobpysarbe Ha 3HaeraTa Ha ydeHuuuTe PE®EPEHUMU
(co wTo Ke ce noaobpat n oLEeHKUTE);
- MPOMOBUpatbe Ha 06pa3oBaHMETO Ha yueHULuTe [1] Takeuchi, K, Zanai, H.Mukherjee, B.N. (1984)
O/ CENCKUTE CPEANHN; “The Foundation of Multivariate Analazsis” Wilez Estern
- MpomoBMpare Ha 06pa3oBaHMETO HA yYeHULUTE Limited, New Delhi.
O/l MalliKn non; [2]1  A-p AHuua Oparosuk (2006), JeTepMUHAHTK Ha poAHOCTa
- 3rofieMyBakbe Ha 06pa3oBaHNETO HA poaUTeNnuTe Bo P. MakegoHuja, 2002 roa., loamwHuk Ha NCMMMK, 6poj 1,
Ha yYyeHnuuTe; Ckonje.

- MOArOTOBKA Ha yYeHMWLMTE 3a Nonarakbe Ha ApyKaBHaTa
MaTypa, 0COBEeHO of, cpeHUTE CTPYUYHU U CpesHUTe
YMETHUYKN YUUNIULLTA, KaKO U NMOLAFOTOBKA Ha BOHpeaHUTE
M NOBO3PACHUTE YYEHULM.
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PERCAKTUESIT E TE ARRITURAVE
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TE MATURES SHTETERORE

Beti Lameva

REZYME

Qéllimet kryesore té kétyre analizave té thella jané:

- zbulimi i vlefshmeérisé relative té ¢do variable né bazé
té suksesit té nxénésve nga pjesa eksterne e maturés
shtetérore né Republikén e Magedonisé;

- hulumtimi i ndikimit té pércaktuesve té drejtpérdrejté dhe
té térthorté té suksesit té nxénésve né pjesén eksterne té
maturés shtetérore né Republikén e Magedonisé;

- dhénia e rekomandimeve pér ndérmarrjen e hapave pér
pérmirésimin e procesit arsimor, pérfshiré edhe notimin
formativ, té cilat do t& mundésojné pérmirésimin e suksesit
té nxénésve.

Né kété analizé, duke aplikuar edhe analizé shuméplanéshe, si
dhe me ndihmén e konkluzionit statistikor, éshté béré njé orvatje pér
hulumtimin e faktoréve, gé né masé té madhe ndikojné né suksesin
e nxénésve né pjesén eksterne té maturés shtetérore né Republikén
e Magedonisé. Meqgenése béhet fjalé pér hulumtim, variabla e pava-
rur analizohet pérmes fertilitetit kualitativ (suksesi mesatar i nxénésve
né pjesén eksterne té maturés shtetérore né Republikén e Magedo-
nisé). Varibala e varur, pérkatésisht mesatarja e suksesit té nxénésve
né pjesén eksterne té maturés shtetérore né Republikén e Maqge-
donisg, éshté variabél sasiore, andaj edhe modeli linear éshté mod-
el adekuat pér kété nivel té analizés. Rezultatet e fituara flasin se pér
(net)efektin e pastér té secilés variabél té pavarur ndaj asaj té varur
pér mesataren e suksesit té nxénésve né pjesén eksterne té maturés
shtetérore né Republikén e Magedonisé.

Fjalé kyge: notimi ekstern, analiza shuméplanéshe, matura
shtetérore.



1. HYRIE

Shtetet me sistem té zhvilluar té arsimit cilésor gjithnjé e mé
tepér i kushtojné vémendje ndjekjes dhe vlerésimit té punés sé shko-
llave. Téré kjo éshté né funksion té pérmirésimit té punés sé shkollave
(school improvement). Ky pérmirésim nénkupton aftésimin e shkollés
ndaj ndryshimeve té jashtme pér géllime té brendshme dhe i pérfsh-
in té gjitha palét pérkatése. Pérmirésimi i punés sé shkollés (school
improvement) synon:

- pérmirésimin e kushteve té brendshme té shkollés;
- marrjen e vendimeve té prera pér zhvillimin e shkollés;
- pérshtatjen e shkollés ndaj ndryshimeve té jashtme,
kjo pér géllime té brendshme;
- shtrirjen e ndikimit pozitiv né té gjitha nivelet e shkollés;
- qé rezultatet e punés sé shkollés té krijojné energji
pér zhvillim;
- gjetja e gjuhés sé pérbashkét ndérmjet mésimit
dhe ndryshimeve.

Evaluimi ekstern ka pér qgéllim té arrijé shkallé mé té larté té
objektivitetit té punés dhe té té arriturave té shkollés, pérfshiré kétu
té gjitha subjektet shkollore (nxénésit, arsimtarét, drejtorét dhe shérbi-
min profesional). Ky lloj i evaluimit e pérfshin edhe maturén eksterne.

Me aplikimin e analizés shuméplanéshe éshté béré pérpjekje
pér zbulimin e ndikimit té variablave sfond ndaj suksesit té nxénésve
né pjesén eksterne té maturés shtetérore né Republikén e Maqe-
donisé, por edhe éshté béré synuar té jepen rekomandime pér pér-
mirésimin e procesit arsimor. Burimi parésor jané té arriturat e
nxénésve né pjesén eksterne té maturés shtetérore né korrik té vitit
2009.! Aty ishin analizuar té dhénat e té gjithé nxénésve, té cilét i jané
nénshtruar provimit t€ maturés (gjithsej 17650). Té dhénat pér vari-

[] Burim: Baza e t& dhénave nga afati i provimit té korrikut né vitin 2009
té Qendrés shtetérore pér provim - Shkup

Pércaktuesit e té arriturave té nxénésve né pjesén eksterne té maturés shtetérore

ablat sfond né lidhje me nxénésit u morén nga Fletéparagitja e pro-
vimit shtetéror, té cilin secili nxénés e plotéson né ményré té pavarur.
Né to ka pyetje pér datén e lindjes, vendbanimin, pyetje pér cilén heré
nxénési i nénshtrohet provimit t& maturés, ¢faré arsimi ka mbaruar,
si dhe té dhéna pér arsimin e prindérve. Po ashtu aty u siguruan té
dhéna edhe pér notat e nxénésve né fund té ¢do viti shkollor gjaté
arsimit té mesém né [éndét pér té cilat nxénési i nénshtrohet provim-
it né pjesén eksterne té maturés shtetérore. Gjaté pérpunimit té té
dhénave u pérdor softueri statistikor SPSS.

2. MATIJA E VARIABLAVE, REZULTATEVE
DHE ANALIZA

Detyra kryesore e késaj analize &shté té pércaktohen ndikimet
ndaj suksesit mesatar té nxénésve né pjesén eksterne té maturés
shtetérore né Republikén e Magedonisé. Kjo éshté béré pérmes zba-
timit té regresionit té shuméfishté. Variabla e varur éshté suksesi me-
satar i nxénésit né pjesén eksterne té maturés shtetérore. Variablat e
pavarura, me ndihmén e té cilave shpjegohen variacionet e té arritu-
rave té nxénésve nga pjesa eksterne e maturés shtetérore né Repub-
likén e Magedonisé jané: gjinia, mosha e nxénésit, vendbanimi, arsi-
mi i babait, arsimi i nénés, gjuha né té cilén ka mésuar gjaté arsimit
té mesém (gjuha né té cilén e ka kaluar maturén shtetérore), nota
mesatare né shkollé pér Iéndét eksterne té maturés shtetérore, lloji i
arsimit, statusi i nxénésit - a éshté i rregullt ose me korrespodencé
dhe pér cilén heré i nénshtrohet ai provimit. Mé poshté né tabelé
éshté dhéné definicioni i variablave té pérfshira né model.
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Variabla e varur

suksesi mesatar i nxénésit
né pjesén eksterne té maturés
shtetérore (SMSH)

Nota mesatare né pjesén eksterne
té maturés shtetérore

Variabla té pavarura

gjinia e nxénésit (Gj) (1) Z fzfns.grku”
mosha e nxénésit (M) vitet

L 1=qytet
vendbanimi (V) 0 = fshat

gjuha e arsimit (GJA)

1 = magedonisht
0 = tjetér (shqip dhe turgisht)

lloji i arsimit (LLA)

1 =gjimnaz
0 = tjetér (arsim i mesém profesional
dhe shkollé té artit)

pér cilén heré i nénshtrohet provi-
mit té maturés shtetérore (HP)

1 = pér heré té paré
0 = mé shumé heré

statusi i nxénésit (S)

1 =irregullt
0 = me korrespodencé

nota mesatare gjaté shkollimit né
|éndét né té cilat i nénshtrohet
provimit ekstern té maturés
shtetérore (SSH)

Nota mesatare né shkollé

arsimi i nénés - shkollé fillore

1 = shkollé fillore ose ma pak se fillore

ose mé pak se fillore (ANF) 0 = tjetér

arsimi i nénés - shkollé e mesme 1=e mesme

(ANM) 0 = tjetér

arsimi i nénés - mé shumé 1 =sipéror

se shkollé e mesme (ANMM) 0 = tjetér

arsimi babait - shkollé fillore 1 = arsim fillor ose mé pak se fillor
ose mé pak se fillore (ABF) 0 = tjetér

arsimi i babait - shkollé e mesme 1=e mesme

(ABM) 0 = tjetér

arsimi babait - mé shumé 1 =mé shumé se té mesme
se shkollé e mesme (ABMM) 0 = tjetér

Analiza e korrelacionit té dhénave flet pér shkallén dhe drej-
timin e lidhshmérisé ndérmjet variablave. Nga gjithsej 120 koeficiente
té korrelacionit, 109 kané réndési statistikore né nivel té réndésisé
prej 0,01, 1 éshté né nivel té réndésisé prej 0.05, ndérsa 10 tjerat nuk
paraqesin korrelacion té ndérsjellé relevant statistikor. Suksesi i nxé-
nésve né pjesén eksterne té maturés shtetérore éshté né korrelacion
té larté me té gjitha 14 variablat edhe até né nivelin 0.01. Modeli i
analizés sé regresit té shuméfishté pérmes modelit enter té katérm-
bédhjeté variablave shpjeguese pérzgjedh dymbédhjeté, té cilat jané
té réndésishme né nivelin 1% me F12/16748 = 1505,260. Koeficienti
i pércaktuesve (R2) pér 14 variabla té pavarura éshté 0,452, qé do té
thoté se modeli i propozuar regresiv, gjegjésisht variablat e pérfshira
né model shpjegojné dicka mé shumé se 45% té variacioneve té
mbikéqyrura, gjegjésisht dallimet né suksesin e nxénésve né pjesén
eksterne té maturés shtetérore.

Pjesa regresivé éshté paraqitur me kété formulé:

SMSH = 0,645 + 0,467*SSH + 0,106*V + (-0,134)*G]
+(-0,168)*ABF + 0,188*GJA + 0,113*S + 0,454*LLA
+0,394*HP + 0,148*ANM + 0,307*ANSI+ 0,092*ABMSI
+(-0,018)*S|
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Tabela: Pasqyrimi i rezultateve nga analiza regresive e SMISH-sé,

R. e Magedonisé, 2009

= o5 =
o 5 S €N 2
‘S c DT 07T |=@
© 25 Ss |23
(3] L2 o EoT | S ¢
c Variabla s S 5 g5|°¢
§ N Q 2 X =
Zero . Devijimi
-order e E standard L
suksesi mesatar i nxénésit
1. [ né pjesén eksterne té ma-| 0,622 | 0,556 | 0,467 | 0,005 | 0,506 | 0,000
turés shtetérore (SMSH)
2. | vendbanimi (V) 0,212 | 0,063 | 0,106 | 0,013 | 0,048 | 0,000
3. | gjinia e nxénésve (Gj) -0,201 |-0,095|-0,134| 0,011 |-0,069| 0,000
arsimi babait - shkollé
4. | fillore ose mé pak -0,239 |-0,069(-0,168| 0,019 |-0,056| 0,000
se fillore (ABF)
5. [ gjuha e arsimit (GJA) 0,248 | 0,094 | 0,188 | 0,015 | 0,087 | 0,000
6. | statusi i nxénésit (S) 0,193 | 0,019 | 0,113 | 0,045 | 0,020 | 0,012
7. | lloji i arsimit (LLA) 0,331 | 0,312 | 0,454 | 0,011 | 0,234 | 0,000
pér té cilén heré i
8. [ nénshtrohet provimit té 0,186 | 0,055 | 0,394 | 0,055 | 0,054 | 0,000
maturés shtetérore (HP)
g, | arsimiinénés - shkollé 0,020 | 0,066 | 0,148 | 0,017 |0,077 | 0,000
e mesme (ANM)
arsimi i nénés - mé shumé
10. | se shkollé e mesme 0,297 | 0,110 | 0,307 | 0,021 | 0,132 | 0,000
(ANMM)
arsimi babait - mé shumé
11. | se shkollé e mesme 0,261 | 0,053 | 0,092 | 0,013 | 0,043 | 0,000
(ABMM)
12. | mosha e nxénésve (M) -0,135 |-0,015|-0,018| 0,010 |-0,011| 0,059

Vérejtie: b= koeficient i pastandardizuar regresiv;
R= koeficient i standardizuar regresiv

Pércaktuesit e té arriturave té nxénésve né pjesén eksterne té maturés shtetérore

Pérpos gjashtémbédhjeté variblave té pérzgjedhura, né mos-
trén e hulumtimit u pérfshiné edhe arsimi i babait - shkollé t& mesme
- dhe arsimi i nénés - shkollé fillore. Pérjashtimi i tyre nga modeli i reg-
resit &shté si rrjedhojé e ndikimit té paréndésishém statistikor té tyre
ndaj variablés sé varur.

Modeli i analizés sé regresit shénon se ekziston njé lidhje e
drejtpérdrejté dhe e réndésishme ndérmjet notés mesatare té nxéné-
sve né |éndét e provimit ekstern né shkollé me notén mesatare té
nxénésve né léndét e provimit ekstern té maturés shtetérore. Shtrir-
ja e korrelacionit, e matur me koeficient zero-order, bén me dije se
nota mesatare e nxénésve né |éndét eksterne né nivel té shkollés ésh-
té faktor shumeé i réndésishém dhe éshté e ndérlidhur pozitivisht me
variablén e varur (+0,622). Bashké me kontrollimin e ndikimit té vari-
ablave té tjera té pavarura té variablés sé pavarur jep koeficient par-
cial té korrelacionit (+0,556). Koeficienti i pastandardizuar déshmon
se me rritjen e notés mesatare té nxénésve né |éndét e provimit ekstern
né nivel té shkollés rritet edhe nota mesatare e nxénésve né [éndét e
provimit ekstern té maturés shtetérore pér mé shumé se 46%.

Sivariablé tjetér e pérzgjedhur éshté edhe té jetuarit né qytet.
Teknika Enter evidenton se ekziston njé lidhje e drejtpérdrejté dhe e
réndésishme ndérmjet vendbanimit té nxénésve dhe notés mesatare
té tyre né Iéndét e povimit ekstern té maturés shtetérore. Shtrirja e
korrelacionit, e matur me koeficient zero-order, bén me dije se vend-
banimi i nxénésve éshté faktor i réndésishém dhe se éshté i lidhur
pozitivisht me variablén e varur (+0,212). Bashké me kontrollimin e
ndikimit té variablave té tjera té pavarura té variablés sé pavarur jep
koeficient parcial té korrelacionit (+0,063). Koeficienti i pastandizuar
déshmon se té jetuarit né qytet ndikon né rritjen e notés mestare té
nxénésve né |éndét e provimit esktern té maturés shtetérore pér 10%.

Gjinia e nxénésve té cilét i nénshtroheshin provimit té maturés
shtetérore paraqget faktor me korrelacion negativ me notén mesatare
té nxénésve né léndét e provimit ekstern té maturés shtetérore (me
vleré prej-0,201). Koeficienti i pastandizuar déshmon se gjinia mash-
kullore té nxénésit ndikon né zvogélimin e notés mesatare té nxéné-
sve né |éndét e provimit ekstern té maturés shtetérore pér 13%.
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Arsimi babait - shkollé fillore ose mé pak se fillore - éshté fak-
tor, i cili éshté né korrelacion negativ me notén mesatare té nxénésve
né léndét e provimit ekstern té maturés shtetérore (me vleré prej -
0,239). Arsimi babait - shkollé fillore ose mé pak se fillore - ndikon né
zvogélimin e notés mesatare té nxénésve né léndét e provimit ekstern
té maturés shtetérore pér rreth 17%.

Gjuha né té cilén nxénési e ndjek mésimin né shkollé t& mesme
éshté variabla e tjetér e radhitur né bazé té réndésisé. Sipas vlerés sé
koeficientit té pastandizuar, mund té thuhet se gjuha né arsimin e
mesém, aty ku mésimi zhvillohet né gjuhén magedonase shénon rrit-
je prej 19% té notés mesatare té nxénésve né Iéndét e provimit ek-
stern té maturés shtetérore. Shtrirja e korrelacionit, e matur me ko-
eficient zero-order déshmon se gjuha, né té cilén kané mésuar nxéné-
sit né shkollé té mesme, éshté faktor i réndésishém dhe éshté i lidhur
pozitivisht me varibalén e varur me vleré prej (+0,248).

Kétu vérehet relacion pozitiv dhe i drejtpérdrejté ndérmjet sta-
tusit té nxénésit dhe notés mesatare né Iéndét e provimit ekstern té
maturés shtetérore (koeficienti i korrelacionit zero-order éshté (+0,193)).
Nxénésit gé ndjekin mésim té rregullt kané parakushte pér té arritur
sukses mé té miré né Iéndét e provimit ekstern té maturés shtetérore
pér rreth 11%.

Mbarimi i gjimnazit pér 45% ndikon né rritjen e notés mesatare
té nxénésve né lIéndét e provimit ekstern té maturés shtetérore. Shtrir-
ja e korrelacionit, e matur me koeficient zero-order té koeficientit,
déshmon se mbarimi i gjimnazit paraqet faktor té fugishém dhe ka
korrelacion pozitiv me variablén e varur me vleré prej (+0,331), kon-
trollimi i ndikimit té variablave té tjera té pavarura té variablés sé
pavarur, jep koeficient parcial té korrelacionit (+0,312).

Ekziston njé korrelacion i drejtpérdrejté dhe pozitiv ndérmjet
asaj se pér té satén heré nxénési i nénshtrohet provimit té maturés
dhe notés mesatare té marré né té. Gjerésia e lidhshméris€, e matur
me koeficient zero-order éshté (+0,186). Nxénésit qé pér heré té paré
u nénshtrohen provimeve eksterne té maturés shtetérore kané
parakushte té arrijné sukses mé té miré pér mé tepér se 39%.

Koeficineti zero-order i korrelacionit, si dhe koeficienti i korre-
lacionit parcial, sugjerojné lidhje té dobét ((0,020 1 0,066) ndérmjet

arsimit té mesém té nénés dhe notés mesatare té nxénésve né léndét
e provimit ekstern té maturés shtetérore. Koeficienti i pastandard-
izuar zbulon se arsimi i mesém i nénés do té rezultojé me +0,148 suk-
ses me té miré té nxénésve né Iéndét e provimit ekstern té maturés
shtetérore. Nga ana tjetér, arsimi i nénés - mé shumé se shkollé té
mesme - ka relacion né té theksuar dhe mé té drejtpérdrejté me no-
tén mesatare té nxénésve né |éndét eksterne té maturés shtetérore.
Gjerésia e lidhshmérisé, e matur me koeficientin zero-order té kor-
relacionit, éshté (+0,297). Bashké me kontrollimin e ndikimit té vari-
ablave té tjera té pavarura té lidhura me variablén e pavarur, ato japin
koeficientin parcial té korrelacionit (+0,110). Koeficienti i pastan-
dardizuar zbulon se arsimi i nénés - mé shumé se shkollé e mesme -
do té rezultojé me (+0,307) té nxénésve né léndét e provimit esktern
té maturés shtetérore.

Arsimi i babait - mé shumé se i mesém - sugjeron korrelacion
té dobét me notén mesatare té nxénésve né Iéndét e provimit ekstern
té maturés shtetérore. Koeficientét e korrelacionit té tyre zero-order,
si dhe koeficienti i korrelacionit parcial jané 0,261, gjegjésisht 0,053.
Koeficienti i pastandizuar na bén me dije se arsimi i babait - mé shumé
se shkollé té mesme - do té rezultojé me (+0,092) sukses mé té miré
té nxénésve né Iéndét e provimit ekstern té maturés shtetérore.

Variabla e fundit pér nga réndésia, e cila po ashtu ka ndikim
né suksesin e nxénésve né [éndét e provimit ekstern té maturés shte-
térore éshté mosha e nxénésve. Né té vérehet lidhje negative me vari-
ablén e varur. Koeficienti i korrelacionit zero-order, si dhe koeficienti
i korrelacionit parcial jané (-0,135) dhe (-0,015).Koeficienti i pastan-
dardizuar zbulon se, me rritjen e moshés mesatare té nxénésve, té
cilét i nénshtrohen provimit ekstern té maturés shtetérore, njékohé-
sisht shénohet rénie e rezultateve té arritura (-0,018).

Né ilustrimin e méposhtém jané paraqitur grafikisht vlerat e
koeficienti té standardizuar, pérmes té cilit mundésohet krahasimi i
shkallés sé ndikimit té variablave té pavarura ndaj variablés sé varur
- suksesi mesatar i nxénésve né pjesén eksterne té maturés shteté-
rore.
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Pércaktuesit e té arriturave té nxénésve né pjesén eksterne té maturés shtetérore

0,506

o
w

o
N

o
-

0,048

Koeficienti i standardizuar

-0,069 -0,056

o

-0,011

SMSH V GJ ABF GJA S LLA

Variabla

HP ANM ANMM ABMM M

llustrimi 1. Paragitja grafike e vlerave té koeficientit té standardizuar
pér sukses mesatar té nxnénésv né pjesén eksterne té maturés
shtetérore

Ndikim mé té larté pozitiv ka nota mesatare shkollore e |éndé-
ve, pér té cilat nxénésit i nénshtrohen provimit ekstern té maturés
shtetérore (SMSH). Né drejtim té njéjté pozitiv, por me shkallé shumé
té ulét té ndikimit, éshté variabla (LLA) dhe arsimi i nénés mé shumé
se i mesém (ANMM). Po ashtu me ndikimi pozitiv, por me shkallé shu-
mé mé té ulét, jané variablat: gjuha e arsimit (GJA), arsimi i nénés -
shkollé e mesme (ANM), pér cilén heré i nénshtrohet provimit té ma-
turés (HP), vendbanimi (V), arsimi babait - mé shumé se shkollé e me-
sme (ABMM), statusi i nxénésit (S). Arsimi i babait - shkollé fillore ose
mé pak se fillore (ABF), gjinia e nxénésit (GJ) dhe mosha e nxénésit
(M) kané ndikim té vogél negativ ndaj mesatares sé suksesit té& nxéné-
sve né pjesén eksterne te maturés shtetérore.

Pérpos dymbédhjeté variablave té pérzgjedhura, né mostrén e
hulumtimit u pérfshiné edhe arsimii mesém i babait dhe arsimi i né-
nés - shkollé fillore ose mé pak se fillore. Pérjashtimi i tyre nga modeli
i regresit ka té béjé me paréndésiné e tyre statistikore ndaj variablés
sé varur.

3. SHQYRTIME PERMBLEDHESE
DHE REKOMANDIMEVE

Modeli i analizés sé regresit té shuméfishté i pérzgjedh dym-
bédhjeté variabla, té cilat shfagin efekte té réndésishme ndaj suksesit
mesatar té nxénésit né pjesén eksterne té maturés shtetérore. Pér
nga réndésia, ato mund té kategorizohen né: suksesi mesatar i nxéné-
sit né Iéndét né té cilat i nénshtrohet provimit ekstern té maturés shte-
térore, vendbanimi, gjinia e nxénésve, arsimi babait - shkollé fillore ose
mé pak se fillore, gjuha e arsimit, statusi i nxénésit, lloji i arsimit, pér
té cilén heré i nénshtrohet provimit t€ maturés shtetérore, arsimi i né-
nés - shkollé e mesme, arsimi i nénés - mé shumeé se shkollé e mesme,
arsimi babait - mé shumé se shkollé e mesme dhe mosha e nxénésve.

Nése, duke u mbéshtetur né rezultatet e kétij studimi, déshiroj-
meé ta pérmirésojmé suksesin e maturés shtetérore, atéheré duhet té
fokusohemi drejt:

- pérmirésimit té diturive té nxénésve (me ¢ka do té
pérmirésohen notat);
promovimit té arsimit té nxénésve né mjediset rurale;
promovimit té arsimit té fémijéve té gjinisé mashkullore
- avancimit té arsimit té prindérve té nxénésve;
pérgatitjes sé nxénésve pér kalimin e maturés shtetérore,
né vecanti né shkollat e mesme profesionale dhe ato té
artit, si dhe té nxénésve me korrespodencé, gjegjésisht
nxénésve mé teé rritur.
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NPETNEAQ HA CUTE OCTAHATU
OueHyBatbe 3a yyere BO 21-0T BeK l I TPYAOBU NPESEHTUPAHU
HA KOH®EPEHLUMUIATA
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MUWAHU TPYAOBU

Ume 1 npesmme Ha aBTOpOT

AppwnjaHa Togoposa
Anpa lNeTpoBcKa
AHgpujaHa Murynoscka
AHppujaHa TaceBcKa

AHMUa AneKkcosa,
Lleppu A. HoBak,
LloHaTaH A. lMnakep

AHMUa 3naTeBCKa
AHUTa AHrenoBcKa
Apmupa laBas AbeamnHu

AceH Mpanykos,
Camrva lyiioBa

ArtaHac lNees
BunjaHa NeynnajkoBcKa
BbunjaHa CtojaHOBCKa

bucepa KoctagnHoscka
Burim Hidri

EneHa AnocTtonocka,
HukonunHa [opyeBcKa,
Bepue MeTposa

EneHa AcnpoBcka,
Mape XK.TpajkoBcku

Ennsabeta lopfuesa
Emunnnja MNayHKoCKa
fopfuHa Jumosa
lfopaaHa bunbunocka
Urop CTojueBcKn
Nnye CokneBcKku

HA3UB HA TPYAOT

KOHTUHYMPAHOTO ®OPMATUBHO OLIEHYBAHSE - MOTUBALMJA 3A YHEHULIUTE

MPUMEHA HA THINKQUEST BO MPOIrPAMATA 3A OLEHYBAHSE 3A YYEHE BO 21 BEK
CAMOOLLEHYBAHETO M MEI'YCEEHOTO OLLEHYBAHE BO ®A3UTE HA MPOEKTHATA HACTABA
OLUEHYBAHETO BO ®YHKLMIA HA MOAOBPYBAHE HA KBAJIMTETOT HA HACTABATA

OLIEHYBAHETO BO YYEHETO MPERY PELUABAHE MPOBJIEMU
CAMOOUEHYBAHE HA KPEATUBHOCTA HA YHEHWNUWTE

METOAMNTE 3A POPMATUBHO OLIEHYBAHE BO HACTABATA MO MCTOPUIA
MOTUBMPAHOCT U YYEHSE MPEKY UTPU

BPEOHYBAHE HA YHEHMUWTE CO MOTELUKOTUK BO PA3BOJOT
OLEHYBAHE U3BEABEHW AKTUBHOCTW MO NPEAMETOT MHOOPMATUKA
OLEHYBAHETO BO OAAE/TEHCKA HACTABA

B/IMJAHUETO HA OLLEHYBAHETO HA CEKOJA O] ®PA3UTE MPU PEATM3ALMIATA HA YACOT,
BP3 KBAJIUTETOT HA AKTUBHOCTUTE HA YHEHWNLUWTE

OLIEHYBAHETO KAJ AKAAEMCKOTO MULLYBAHE
NOTIMI | NDERSJELLTE NDERMJET NXENESVE PER SUKSES ME TE MIRE

YYEHETO MPEKY MPOEKTOT , 01, CAMERA OBSCURA [0 LIPTAH ®U/IM*

3HAYEHETO HA U3BEABEHATA AKTUBHOCT BO HACTABATA MO MATEMATUKA

MOAOBPYBAHE HA 3HAEHATA MO MATEMATWKA BO LUECTO OAAENEHNE

B3AEMHO OLEHYBAHE HA U3BEABEHA AKTUBHOCT BP3 OCHOBA HA NMPETXOAHO 3AOALEHU KPUTEPUYMUA
KOPUCTEHE HA WIKI NMPU PEPTEKCMIATA U CAMOOLEEHYBAHETO HA YYEHUUMNTE

CAMOOUEHYBAHE N OUEHYBAHE O/l COYHEHULUM 3A MOAOBPYBAHE HA MOCTUTHYBAHATA
B/IMJAHUETO HA OLEEHYBAHETO KAKO ®AKTOP 3A YYEHE U MPODPECMOHANIEH PA3BOJ HA YHYEHULNTE
OLIEHYBAHETO KAKO KOHTUHYMPAH MPOLEC

299



23

24

25
26

27
28
29

30
31
32

33
34
35

36
37
38
39

MBaHKa CnaBKOBCKa
Jaropa ApcoBcka

JoBe TaneBcKku
Jynuja bekpuk

KaponuHa Hepgenkoscka
Jinanja MaHywesa

JlIngmja HepaHoBCKa,
KaponnHa Hegenkoscka

Jnanja NasnoBcka
Jlnne CapBaHoCKa
JnnjaHa CunKocka

- AnabakoBcka,
CHekaHa CTedaHOBCKa,
Buoneta CteBaHOBCKa
MarganeHa b.CajkoBa
Maja BugeHoBuK

Mape XK. TpajkoBcKM,
EneHa AcnpoBcka

Mapuwuja MynuHocka-lorosa

MapwuHa lNejkoBcKa
MapwuHa lNeTpeBcKa
MaTtunga bajkosa

BIMJAHUETO HA CAMOOLUEHYBAHETO HA YHEHNUWUTE HA CTEKHYBAHE HA EMOLUMOHA/THA
NMHTEJUTEHUMIA U HA PASHU UCKYCTBA BO XKNBOTOT

M3rOTBYBAHGE HA TECT 3AZAYM NO MATEMATUKA CMOPE/, E/IYMOBA TAKCOHOMWIA U HUBHO
OLIEHYBAHSE

CAMOOLIEHYBAHSE U OLIEHYBAHSE Of] COYHEHULM

BAMJAHMETO HA CAMOOLEHYBAHETO HA IOMALLHATA PABOTA 1 NMOBPATHATA UHO®OPMALIMIA
BP3 NMOAOBPYBAHETO HA YHEHETO

OLEHYBAHE HA BOBEAHW AKTUBHOCTU
HOB MPMOA BO OA4PKYBAHE HA OAAENEHCKUATE COBETU

MPUMEHA HA MHTETPALIMJA BO HACTABATA, OLEHYBAHE HA YHEHULIUTE 3A BPEME HA MHTETPUPAHU
YACOBU

®OPMATUBHO N CYMATUBHO OLEHYBAHSE
3AEMHOTO OLIEHYBAHSE O] COYHEHMUMUTE BO ®YHKLUMIA HA YHEHETO

CYMATMBHO N ®OPMATMBHO OLIEHYBAHSE
OLEHYBAHE HA MMCMEHA PABOTA MO MAKEJOHCKU JASUK - BE3 U CO NPUMEHA HA KPUTEPUYMM
KOPUCTEHE HA BEE AHEBHMLUWM 3A HACOYYBAHE HA MPOLIECOT HA YHEHE

CYMATMBHO OLEHYBAHE HA YHYEHULUWTE NMPU PABOTA BO TPYIN

ROPUCTEHE PA3S/TMYHN METOAM HA OLUEHYBAHSE 3A YHEHE HA EAEH HACTABEH YAC
3AEMHOTO OLEHYBAKE Ol COYHYEHMUMTE BO ®YHKUMIA HA YHYEHETO
KOPENALMIA MEF'Y CAMOOLEHYBAHETO U OLEHYBAHSETO HA YYEHULIUTE
PYBEPUKA 3A OLEEHYBAHRE MNMCMEHW COCTABU MO MAKEAOHCKU JASUK

40 MwneHa MNejunHoOBCKa MOTUBALIMOHATA ®YHKLWIA HA MOBPATHATA MH®OPMALMIA BO HACTABATA MO 30, MPUPOJA,
OMWTECTBO M NOAOEBPYBAHETO HA YCMEXOT HA YYEHULUUTE
41 MwupjaHa ManjaHOBCKa YNOTATA HA NMULLAHATA NOBPATHA NH®OPMALMIA BO OBPA3SOBHUOT MPOLEC
42 Haperpa AnoCToO/I0BCKa,
Maja JaHakneBcka SOPMATUBHOTO OLIEHYBAHE HA YATAHE 1 OBPABOTKA HA TEKCT NMPUAOHECYBA 3A MOTUBUPAHSE
N ©OPMUPAHE HA CYMATUBHATA OLLEHKA
43 Hagwuua MNeTpoBcKa,
Bepa MaHKoBCKa MPUMEHA HA COBPEMEHWU METOAU U TEXHUKW 3A OLLEHYBAHE M CAMOOLEHYBAHE HA HACTABHUKOT
B/IMJAE HA MOTUBALMIA 3A YHEHE KA) YHEHUUMNUTE
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44
45
46

47
48
49
50
51

52
53
54
55

56
57
58

59

60
61

62

63

HukonuHa lopuescka
MaBnnHa TanescKa
MaBiMHKa BesbaHOCKa

PogHa Ctomnnescka
Cawko CtedpaHOBCKM
Cawo Kyses

CnaraHa T. CTameHKoBa
Cnasuua KocteBcKka

CHexkaHa PucrtoBcka
Corba MnoBcKa
CrojaH MaHones

Tawa boratnHosa,
MwupjaHa MNeTpywescka,
3ara KonoaesHu

TaTjaHa lopfuescka
Tpajye bjagos

Y6aBKa bytnecka,
JaHunua Taammimnocka

Beuko CTojueBcKy,
BunjaHa Kpctecka

BecHa lumuTtpoBCKa
Viktorija Petkovska
Viktorija Petkovska

BukTopwmja MeTkoBCKa

BECE/IN KOLKK
MOBPATHATA UH®OPMALMIA BO HACTABATA MO MATEMATUKA

®OPMATUBHOTO HACTMPOTU CYMATUBHOTO OLIEHYBAHE BO HACTABHMOT MPOLEC MO NMPEAMETOT
MY3M4YKO OBPA3OBAHUE BO NMPEAMETHA HACTABA BO OCHOBHUTE YYUTULLTA

noaAdpPLKATA HA HACTABHUUMWTE o NOAOBPYBA OUEHYBAHETO

KPUTEPUYMMU 3A BPEOHYBAHE HA ECEJCKU MPALLAHA

MPABM/THOTO OLIEHYBAHE KAKO 3HAYAEH EJIEMEHT BP3 PA3BOJOT HA JIMYHOCTA HA YHEHUKOT
CTYAWMIA HA CNYYA) - U3BEABEHA AKTUBHOCT CO YCHA NOBPATHA UH®OPMALMIA

MACMEHO MPOBEPYBAHE HA YYEHUUMNTE - NOBPATHO MHOOPMMUPAHE HA YYEHULUMTE MO NMPOBEPKATA
HA HUBHUTE MMCMEHW PABOTU (POPMATUBHO OLLEHYBAHSE)

MPUMEHA HA TPAPUNYKN OPTAHMU3ATOPU (3A OLLEHYBAHE M CAMOOLIEHYBAHKSE)
YYEHUUMTE CE BO LEHTAPOT HA HACTABHMOT YAC X OLLEHYBAHETO HA COMNCTBEHOTO YYEHE
MPUMEHA HA B/TYMOBATA TAKCOHOMMIA 3A UCMPALLYBAHE M OLEHYBAHE HA YHEHULIUTE MO ®U3NKA

MHOMBUAYAIEH OBPA3OBEH MAAH (MOM) — OCHOBA 3A NJIAHUPAHE M OLLEHYBAHE HA HACTABATA
HA JELUATA CO NOCEBHWM OBPA3OBHMW MOTPEBU N PA3BOJHW NMPOBIEMU

®OPMATUBHO OLEHYBAHE MO MPEAMETOT AHITTUCKU JASUK HA MAJTA BO3PACT
ECEJCKO NPALLAHE BO HACTABATA MO MAKEJOHCKHN JASUK KAKO MNMCMEHA PABOTA

MPOMEHW BO OLLEHYBAHETO COIJTACHO MPABUJIATA 3A NMOYYYBAHSE BO 21 BEK
(KOMMNNEKCHO BPEAHYBAHSE HA PE3YNTATUTE O, AKTUBHOCTUTE HA YHYEHMLIUTE)

MPUMEHA HA CTPYKTYPA 3A OLLEHYBAHE BO HACTABATA MO AHITTMCKW JASUK BO NETTO OAAENEHUE
oA AEBETTOAMLWLIHOTO OCHOBHO OBEPA3OBAHUE — NMOAPAYJA: C/TYLWAHE CO PASBMPAHSE, TOBOPESE,
YUTAHE CO PASBUPAHSE U MNLLYBAHSE

ONNEMMW 3A MTIPUMEHATA HA ONMUCHOTO OLUEHYBAHE HA Y4EHWUUMUTE

TEACHING ENGLISH AS FOREIGN LANGUAGE: WHAT PROSPECTS FOR ACCOMPLISHING OBJECTIVITY
IN ASSESSING DEVELOPMENT OF MULTICULTURALISM AND STUDENTS’ SKILLS FOR ITS LEARNING

MESIMI | GJUHES ANGLEZE SI GJUHE E HUAJ: PIKEPAMJET NE LIDHJE ME PERMBUSHJEN E OBJEKTIVITETIT
TE NOTIMIT NE LIDHJE ME ZHVILLIMIN E MULTIKULTURALIZMIT DHE AFTESIVE TE NXENESVE PER MESIM TE TIJ

3A HACTABATA MO AHITTUCKN JA3SUK KAKO CTPAHCKWM JASUK: KAKBW CE MOTNEONTE 3A MOCTUTHYBAHSE
OBJEKTMBHOCT BO OLLEHYBAHETO HA PA3BOJOT HA MYITUKY/TTYPANTM3MOT U CNMTOCOBHOCTUTE
HA YYEHWUWTE 3A HETOBOTO M3YYYBAHE
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64 Bwoneta MeTpocka-beluka MNEPUMNUPAHUTE EPEKTU O ®OPMATVMBHO OLEHYBAHE HA CTYOEHTUTE

65 Bwuoneta MonoBcKa ANTEPHATMBHO OUEHYBAHSE - TECTOBW N3PABOTEHW O YHEHULIN
66 Buoneta PucrtoBcKa NMOBPATHA MH®OPMALMIA N MPUDAKAHETO HA OLLEHKATA O, CTPAHA HA YYEHUUMTE
67 Buoneta CTeBaHOBCKa BMMJAHUNETO HA HAYMHOT HA OLLEHYBAHSE BP3 PA3BOJOT HA UHTENUTEHUMIATA KAJ YYEHULUUTE
68 BnaTtko CeKynocku,
Nnanja CamapLimocka BA3A HA TECTOBU
69 LlenaguH Mypatu KBATMTETHOTO OUEHYBAHE AEHEC: ®PAKTOPU M OBYC/TOBYBAHA
70 3naTa AHYeBCKa KOEM3UCTEHTHOCT HA NMOBPATHATA NHO®OPMAUMWIA, MPEKY AHAJTUTUYKO OLLEHYBAHE

MNOCTEP NPE3EHTALUU

Ume u npesamme Ha asTopor HA3UB HA NMOCTEPOT

Aunga MeTpoBCcKa MPUMEHA HA THINKQUEST BO NMPOIPAMATA 3A OLEHYBAHSE 3A YYEHE BO 21 BEK
2 [oppaHa AHacTacosa,

CHexkaHa CTojaHoBa SOOPMATUBHO OUEHYBAHE HA MPOEKT BO OAAE/TEHCKA HACTABA
3  Hapgexpa AnocTtonocka,

Maja JaHakuneBcKa CO ®OPMATVMBHO OLIEHYBAHE O, YATAHE CO PA3BUPAHE O KPUTUYKO PASMUC/TYBAHE
4  Bane NonoBcka AKO JAJUETO NAOHE O4 BTOPWU KAT U HE CE KPLLN

BUAEO NPE3SEHTALUU

WUme n npesume Ha asTopot HA3UB HA NOCTEPOT

1 TloppaHa AHacTacoBa S®OPMATUBHO OUEHYBAHEBO OALAENEHCKA HACTABA, CAMOOUEHYBAHE M CAMOPE®/TIEKCUIA
2 Jngmja WyHpa Woknaposcka 3BUMPKA 3ALAYMN MO MATEMATUKA (TUMHEAPHW PABEHKN)
3 CHexaHa CrojaHoBa YYEHUUWUTE CE CAMOOLEHYBAAT
4 3opwuua Mon NaHKoBa ,HUKONYE, CHELLKA U MUNA"; ,HABPEOA"
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